Practical Skills Assessment 15-minute in-class video recording with a 2,000-word reflective commentary.
This essay will reflect on a practical counselling skills session between myself, a client and an observer in a practice counselling session, labelled Dearna's final recording. In addition, the session was recorded on the 30th of November, 2022. The client in the session struggled with maintaining healthy relationships and wanted to explore how and why this affected her immensely. In addition, this assignment will use the Gibs (1988) reflective framework to explore what areas I did well and did not. Moreover, the Gibs reflective framework (2018) will further analyse what action plan could be introduced to improve skills relating to the BACP (2018) ethical framework that counsellors follow. 
 In addition, it will further seek to explore the use of contracting in a counselling session, paraphrasing, summarising, using silence, being present, using closed and open-ended questions and using solar; elements of body language, critical to emphasise to the client that the counsellor is engaged and listening to the client, to also ensure that the counsellor is displaying empathy to the client and their situation. These elements are the core conditions of counselling skills in the UK, which originated from Carl Rogers (1979). 
 A practical counselling skills session was conducted between myself, a client and an observer in a practice counselling skills session, which was recorded and lasted for 15 minutes. The client in the session struggled with maintaining healthy relationships and wanted to explore how and why this affected her immensely. Therefore, the client sought to explore how she could overcome her difficulties in her interpersonal relationships and seek to explore how she could move forward in these relationships by providing her with positive, healthy interpersonal relationships. 
 For the first two and a half minutes, I explained to the client the ethical framework set out by the BACP (2018) meant for the client and what the contract between myself and the client entailed. In addition, the BACP (2018) framework is structured to ensure that all counsellors set out to provide a safe and nurturing environment for the client; this is essential for the client to build a trusting therapeutic relationship with the Practitioner. Carl Rogers (1979) proposed that a therapeutic trusting relationship cannot be formed if these ethical guidelines are not in place. The contracting stage is critical for the client so that the client knows what is expected of them, which in turn supports the client to be open and honest about their difficulties in a way that the client may not be able to do in their relationships with friends and family members. The purpose of this practical session is to reflect on my good and not-so-good progress and develop the skills required to be a successful practitioner in the future. In addition, this included the contracting stage, listening skills, solar, paraphrasing, summarising, open-ended and closed questions, being silent and present, displaying empathy and ethical congruency for the client, and ending the session.
 I was initially apprehensive before conducting the session, as I wanted to ensure I completed all the elements of a good quality structured counselling skills session. In addition, I was also anxious about being aware that the session was being recorded. Although I felt the contracting stage went well, my mind was constantly thinking about the elements of open-ended and closed questions, along with probing questions. Therefore, it was challenging to be present with the client due to my mind racing. I struggled to remember what the client had said, which proved challenging to paraphrase and summarise to the client. In addition, I was constantly aware that my body language concerning solar needed to be analysed for this assignment. However, this proved difficult as being present with the client required my ability to only concentrate on what the client was discussing and not concentrate on elements of Solar; Solar is the ability to sit squarely on the client, maintaining an open posture, slightly leaning in towards the client, maintaining eye contact, but not staring, and relax, which in turn will help the client to relax (Egan, 2013). 
Thus, it took two recording attempts to conduct this session. In addition, as there was an observer in the room, I was constantly aware that I was being observed on my counselling skills, which made me feel quite anxious. When I asked questions to the client to elaborate more on the content of why they were finding difficulties in her interpersonal relationships, I noticed I had asked closed questions rather than open-ended questions, which I found challenging to rephrase. However, the client elaborated, which I was relieved about.  
However, overall, I felt I conducted a good quality counselling practical skills session. I demonstrated a good standard in the contracting stage (0.25 - 3.12), which I had continuously practised for a few days. Carl rogers (1979) proposed that counselling is not to give the client answers to their problems but to support them in self-actualisation. Within the contracting stage of the video, I displayed the essence of self-actualisation to the client. For example, this was displayed when I explained to the client in the contracting stage of the session that 'it is to ensure, you know, it is not about what I may think is best for you, but to help you to achieve what you feel is best for you (1.02 - 1.14). 
In addition, I also felt I displayed a good ethical framework concerning confidentiality and introducing the observer in the room. For example, this was shown when I explained to the client that, 'I want you to be rest assured that anything you say, in this room, does not leave this room, so is confidential all the time, unless you disclose to me that you were at serious risk of harm to yourself or others, and of course, I have a legal responsibility of care for children and vulnerable adults, so in those incidences, I would have to disclose to a third party' (1.19 - 1.57). Although I demonstrated an excellent ethical framework relating to confidentiality, I was aware I was talking at the client rather than being engaged in ensuring she understood the full context. Therefore, I should have allowed the client to ask questions, so she fully understood. In the future, I will ensure I allow the client to ask questions to ensure the client fully comprehends the understanding of confidentiality and the breaches this entails and read relevant literature and practice sessions to support this development. 
 Moreover, I demonstrated good open-ended questions; for example, 'Could you expand on your relationships where you are struggling?' (3.26 - 3.32) and demonstrated good use of clarification in the session, for example, when I asked the client to clarify the members of her family, in which the client felt she was struggling to maintain healthy relationships (4.25 - 4.33). However, when I paraphrased to the client that 'so, you are struggling with the relationships because of your confidence, I could have paraphrased it better, such as that the client was dealing with feelings of hurt, which was impacting her ability to have positive relationships with her family members (4.40 - 4.48). In addition, this was a closed question, to which the client replied 'yes'. Although the client elaborated, it would have proved difficult if the client had not elaborated. In addition, I used a closed question when asking the client about her hobbies and interest (10.42 -10.52). 
In addition, to support the client in the self-actualisation of what the client would like her life to be, I felt, was displayed to a good standard (9.05 - 9.16). When the client asked me what I thought, in relation to her bringing family members together over the Christmas period, I felt I responded ethically by stating, 'I think if you feel that is right for you', as giving my opinion would have been unethical (12.28 - 12.34). Although I felt that paraphrasing and summarising through the skills session was difficult, I believe this was because I was trying to be present with the client and authentically understand her feelings and emotions instead of constantly worrying about paraphrasing and summarising to the client to a good standard. However, this was difficult for me, as being present meant I struggled to remember how to paraphrase and summarise to an excellent ethical standard.  
 However, the ending of the session went well. I understood that confirming with the client regarding future sessions, relating to time and date, in reflection, was essential for the client to have a clear plan for future sessions. Although the client and I were in a place of empathic contact, established through good rapport and staying as present as possible; the observers' feedback confirmed this after the session ended. However, I could improve my sense of presence as time allows skills to become second nature. I often worry about demonstrating all the skills required to a good standard. For example, my art of reflection still needs to develop. 
 Although I felt areas require further development, such as paraphrasing, summarising and the use of open-ended and closed questions, to combat this, I will seek additional literature to support this development. According to Bolton (2014), reflection in counselling practices is constantly analysed to ensure the counsellor is continuously growing and developing the skills required to be a high standard of care and ethical framework for both the client and counsellor.   
 However, in reflection, Carl Rogers (1979) and Cooper (2018) discuss the importance of being present with the client, which is essential for the authentic therapeutic relationship and the essence of self-actualisation to be developed. Within the counselling skills session, the client demonstrated the element of self-actualisation when she suggested a way for her to develop improved interpersonal relationships, which could evolve through meeting up with her family member throughout the Christmas period. Therefore, this has supported my development in understanding how clients can reach self-actualisation with the counsellor's support.
Therefore, reflection is essential throughout training, including reflective writing skills (Bolton & Delderfield, 2018). In turn, reflective practice and writing skills support the development of confidence in students and qualified counsellors (Glaister & Gold, 2022). Reflection is an ongoing practice through the industry of the ethical framework of counselling and psychotherapy, set out by the BACP, The British Association for Counselling and Psychotherapy (2018). Therefore, I will engage with further practice and writing skills to support my development and gain more confidence. Counselling and psychotherapy practices are ever-changing. Due to the Covid pandemic, these practices have continued through secure online forums (Stoll et al., 2020). Therefore, I will need to establish how these practices are conducted online and whether there are any ethical issues in the online practices.
In conclusion, my ability to develop skills such as paraphrasing, summarising, open-ended and closed questions, being more congruent in the therapeutic relationship with the client, displaying good listening skills in relation to Solar and, therefore, building a good ethical framework of essential skills, requires more development. To combat this, I will seek further practice as a student and read further literature, such as research proposed by Nicolaides et al. (2018). 
In turn, this will build confidence in these areas. Thus, the skills demonstrated in the practical skills session; video is of a good standard. However, it highlighted that further research and development are required to successfully support the development of self-reflection in terms of practicalities and written reflection. In addition, future research should focus on the ever-changing development of counselling and psychotherapy practices concerning online practices, ensuring that it is ethical and can provide the same standard of confidentiality and any other ethical issues for both the client and the practitioners, further research proposed by Weinberg (2020), Maulana (2021) and Weinberg (2020) would support this development. 
In addition, further research is required to ensure that the BACP (2018) ethical framework for practitioners is followed, relating to cultural differences and individuals with additional needs, as elements of Solar may be controversial in relation to counselling skills in online therapy, for example. However, the video of the practice skills counselling session demonstrated a high level of skill required for level five counselling practises. Additionally, it has highlighted that additional research is required to support the development of counselling skills both within the therapeutic room and in online sessions.
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