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Introduction 

This study aims to develop an understanding of how teachers and pupils perceive specific areas of Assessment for Learning (AFL) and how it is implemented within Primary Schools to aid pupils’ progression. The Welsh Government (2013) define AFL as the efficient use of assessed and learnt materials to guide subsequent teaching and learning. AFL is core to the Curriculum for Wales layout with it’s intent to assist all pupils “progress” (Welsh Government, 2022). The focus of this research project was to zoom in on a particular element of Assessment for Learning, consequently, the element under scrutiny was Peer Assessment. The research question is titled: What are teachers and Year 6 learners’ perceptions of Peer Assessment in the classroom? Literature defines Peer Assessment as a system that allows students to evaluate and describe the work of another pupil in a similar situation in terms of the “level, value or quality” (O’Donnell, A.m., Topping, K.j., 1989, p.256). Hypothesised prior to this study being carried out was that Peer Assessment is a popular method used within classrooms with this being said it is still questionable if pupils truly learn anything from these interactions. This hypothesis was conducted from firsthand classroom based experiences, from being a teacher as well as a pupil. The research will investigate if this hypothesis is to be true and gather a better understanding on pupils and teachers perceptions of Peer Assessment. The ‘Mosaic approach’ produced by Alison Clark has been used to conduct this investigation, the research tools used to gather data were a conventional interview and a questionnaire. 

Literature Review

Dylan Wiliam (2009, p.8) defined Assessment for Learning (AFL) as any assessment where the goal of the implementation is to support students’ learning. It is intended to certify students’ capabilities in different Areas of Learning and Experience (AOLES). Assessment can be split into two different categories; summative assessment and formative assessment. Summative assessment are tests or more extensive performance assignments that convey the knowledge that students have learned during a term of study. (Martin, C., Polly, D., & Lambert, R. 2020, p.3). However, Formative assessment is commonly referred to as the comprehension checks that students undertake to assist teachers in determining whether or not a learning outcome has been reached (Martin, C., Polly, D., & Lambert, R. 2020, p.3) for example; questioning. Formative assessment is the main research focus for Paul Black and Dylan Wiliam (1998, p. 2) as this form of assessment utilises pupils responses to adjust teaching in order to aid pupil progression. Moreover, Assessment for Learning can be split into the four elements, however, many argue including Dylan Wiliam (2009, p.12) that AFL is split into five aspects of assessment; 1. Sharing Criteria, 2. Questioning i.e. discussions, 3. Feedback 4. Peer Assessment and 5. Self Assessment. This is supported by the Welsh Government (2013, p.7) as they identify the role the five elements have in supporting efficient AFL practice and their significance to the Welsh Curriculum. Each element is a method implemented in classrooms to assess pupils learning in and amongst different AOLES. 
This assignment focused on the implementation of Peer Assessment within a classroom. Mike Gershon (2013, p.49) exclaims peer assessment motivates students to pinpoint their skills and create goals based off of a criteria. Also stating that Peer assessment gives students the chance to observe what other pupils have done, compare it to their own, and learn how to improve their own work further. Socialist theorist such as Dunn, Trevarthen and Vygotsky would agree with this element of AFL as their theories are based on the assumption children learn best from one another (Meggitt, 2012, p.154). To expand on this, Lev Vygotsky (1978) and his Zone of Proximal Development (ZPD) theory suggests that by introducing a More Knowledgeable Other (MKO) i.e. a competent peer is the best method for individuals to learn as they acquire new skills and concepts from collaborative encounters (Shabani, Khatib, & Edabi, 2010). However, literature over the years would question are pupils knowledgable enough to peer assess? Dijak and Maretic (2017, p.24) apposed the argument that some pupils may not be meta-cognitively ready therefore jeopardising the reliability of this method in classrooms. Despite this problem, Yang, Badger and Yu (2006) study discovered that peer assessment was more beneficial because of this reason, usually pupils would just accept teachers feedback, however, in this circumstance pupils are made to have discussions with their peers to understand the reasoning behind their comments ultimately deepening their learning (Babaii, Adeh, 2019). If peer assessment is carried out badly, pupils may find themselves misunderstanding the learning objectives they need to focus on when peer marking (GOV.UK, n.d.). Professor Stuart Kime (2020) believes this is avoidable by equipping students with success criteria’s/exemplars in order for them to assess their peers points of success and areas for growth. Mike Gershon (2013, p.67) exclaims that for students, using a marking scheme/success criteria to peer assess can be a an effective learning tool. Gershon also wrote about how it lets students know what they will be judged against from their peers and gives them the ability to recognise what quality work is and vice versa. Furthermore, academics Adachi, Tai & Dawson (2018) undertook research which found that by using this AFL strategy (Peer assessment) benefitted the development of pupils transferable skills such as; communication and critical thinking. While agreeably peer assessment is a key factor in social development, research suggests from a psychological point of view it can have a negative impact on students by the undeniable worry that their ‘friend’ may give them bad comments (Rotsaert, Panadero, Schellens 2018). This point is extremely important to take into consideration with the pupils health and well-being being one of the main AOLES of the Welsh Curriculum. From findings, a possible solution Keith Topping (2009, p.26) suggests that before being fully implemented, small monitored trials should be in place, this could lead to a developmental process, and could see more advanced peer assessment by assisting pupils to identify areas of strengths and weaknesses. From this, pupils will know how to correctly mark one another’s work and avoid making ‘bad comments’ about things non-related to the subject. Although more investigation is required to validate the efficiency of peer assessment, although literature and research does show promising results of the employment of peer assessment in the classroom (Double, McGrane, & Hopfenbeck, 2020). The results from using the Mosaic approach and research tools i.e. questionnaire and interviews have challenged and validated the literature above.

Methodology

This studies objective was to find out what teachers and year 6 pupils perceptions of Peer Assessment in the classroom are. To expand, the research tools used within these findings was a semi-structured interview and a questionnaire (a pragmatic approach). The Mosaic approach aims to ‘listen’ and give a ‘voice’ to students within their own education (Clark, 2011, p.13). The two research tools used coincide with the goal of the Mosaic approach by taking the perceptions of teachers into consideration, the tools also allow to hear from the pupils as well. With this in mind, the main ‘drive’ behind the Curriculum for Wales is pupil voice (ESTYN, 2019). By allowing pupils in Wales to have an active say in their own education means for a ray of positives such as pupil engagement (Lyle & Hendley, 2010). 
	This study was conducted on a small school in a semi deprived area in Wales with approximately 140 pupils in attendance ranging from ages 3-11. For ethical and to protect the confidentiality of the school, it will be addressed as ‘School A’ throughout. Ethics have been at the forefront of this research study and to ensure it was carried out ethically the British Educational Research Association (BERA) guidelines were referred to constantly throughout. Gaining voluntary consent from all participants at the beginning of the research study was imperative (BERA, 2018, P.9). Therefore, to adhere with the guidelines, an ethics form (Appendix 2) was constructed, alongside a consent form for school A (Appendix 3), a parental consent form (Appendix 4), and finally a teacher consent form (Appendix 5). All materials within the appendix are blank copies to protect the confidentiality of the school and participates. While gaining consent before conducting any research was vital, it was important to remind participants throughout that this was a voluntary process and that if they wish to ‘withdraw’ their participation at any given time they were able to do so (BERA, 2018, P.9). While having consent from School A (Appendix 3) the research coincides with BERA and the United Nations Convention on the Rights of the Child (UNCRC) to gain consent from any person in guardianship (Appendix 4) of the children due to their age (BERA, 2018, P.15).
The evidence from using the pragmatic approach was analysed in a combination of both quantitative and qualitative data. Findings can be strengthened by combining both qualitative and quantitative data to ensure the drawbacks of each form of data is counterbalanced by the advantages of the other (BetterEvaluation, 2022). The questionnaire was given to four teaching staff members at School A, ahead of the research day through an online link sent via email. The online questionnaire (Appendix 6) was created on Microsoft Forms and consisted of ten main open and closed questions with a couple of sub questions. Open questions meant that teachers could type their opinion in response to a question (Appendix 7H) whereas closed questions meant teachers could simply pick out of a multiple choice answer (Appendix 7B) i.e. yes or no (Desai, & Reimers, 2019). When analysing the data from the online questionnaire it provided both quantitive and qualitative results i.e. The closed questions provided quantitative data such as bar graphs (Appendix 7A). Whereas, the open ended questions provided qualitative data i.e. opinions (Appendix 7H). The advantages of implementing Microsoft Forms were: it was quick and efficient alongside responses automatically being converted into the most effective quantitative data form such as pie charts (Itsupportla, 2023). However, limitations to this was lack of engagement from teachers, only 3 out of the 4 teachers responded, next time it would be beneficial to print questionnaire for optimum response rate. Moving forward, to the Interviews, the opportunity to participate within the research was offered to all year 6 pupils. This was a semi-structured interview that had a total of eighteen participants split into three focus groups. The interviews were based in the head teachers office with ethical considerations to keep the door open with receptionist being able to visibly look in. This provided students with that sense of security and avoided them feeling trapped. The semi-structured interview allowed for pupils to have voice in their education because young people who are able to establish their own opinions ought to be allowed to voice those opinions openly on issues that impact them (BERA, 2018, P15). Again both open and closed questions were asked to pupils to provide qualitative data that was audio recorded and transcribed (Appendix 1, 1a, 1b). All data was stored on a passcode protected computer and ethical consideration in accordance with the BERA document to destroy data after use (BERA, 2018, P21). An advantage of this method was being able to visual participates expression alongside acquiring an in-depth individualised response (LinkedIn, 2023). However, limitations to these focus group interviews were more confident pupils dominated the responses and saw more shy pupils not contributing their opinion quite as much. For example pupil H in focus group 3 (Appendix 1b) can be suggestive of a less diverse opinion.
	While, the research upheld professional standards through collaborative work by including teachers, guardians and most importantly the Mosiac approach of pupil voice to achieve the best outcome (EWC, 2022). The study also had its limitations, with only three responses to the questionnaire, this study lacks a range of teachers opinions to compare with one another. Therefore, if this study was carried out again, it would be beneficial to send the questionnaire to a larger range of professionals. Also, smaller focus groups/individual interviews may be more beneficial to avoid herd mentality, many pupils would agree with their friends rather than voicing their own views. To gather more first hand expression and in-depth opinion, this study could interview a teacher as well as students for a clearer comparison. There was inconsistencies between what pupils said about Peer Assessment in the classroom and what the teachers’ said about Peer Assessment in the classroom. Therefore, an observation of Peer Assessment being carried out within the classroom could improve the accuracy of this study in the future. 

Findings and Discussions

In order to facilitate comparisons and foster a more thorough comprehension of the efficacy of peer assessment, the questionnaire and interviews were designed with a similar framework in mind. To begin, responses to question two on the questionnaire (Appendix 6) revealed that 66.6% of teachers (2/3) (Appendix 7A) do use Peer Assessment as form of AFL in their classrooms, this was evident as all pupils had a good understanding of what Peer Assessment was and could define it as marking one another’s work (Appendix 1, 1a, 1b, Q2). However, question 3 on the questionnaire (Appendix 6) disclosed that staff members at School A implement Peer Assessment weekly, meanwhile, pupils within the transcribed interview all stated that they participated in Peer Assessment daily (Appendix 1, 1a, 1b, Q3). Research could suggest that this is because children are developing neurones still therefore meaning their perception of time is slower (Spector, 2018). This could also be simply a lack of effort to incorporate Peer Assessment from teachers at School A, looking at responses to question 1 (Appendix 6) 100% of teachers fed-back that they mainly employ questioning out of four elements of AFL. This coincides with pupils response to the final question (Appendix 1, 1a, 1b), when they were asked what method of AFL they preferred, 50% of them exclaimed teachers, whether that be questioning or feedback they preferred elements carried out by the teacher. Although, it is important to consider this could be down to frequency of Teachers input as a way of assessment. Linking to J. B. Watsons behaviourist theory that children’s next steps are based on ‘frequency and recency’ (Clark, 2010). It was also highlighted that many peers feared to be judged or criticised (Appendix 1, 1a, 1b) by their peers, reinforcing Rotsaert, Panadero and Schellens (2018) literature that children are worried about these negative comments about their work. For example, pupil E (Appendix 1, Q6) exclaims peers ‘might make fun of me’ alongside with Pupil C (Appendix 1b, Q7) states pupils might say their ‘handwriting is terrible’ and they prefer teachers comments as they don’t say ‘silly or mean things’. Interestingly, these concerns were only brought up by boys, could this be because research suggest than men emotionally mature slower than women (Regain Editorial team, 2023). Without the right research it is hard to say, however, is worth noting within this study. This factor also led to many students responding that they only enjoy Peer Assessment some of the time (Appendix 1, 1a,1b, Q6). 
Moreover, responses to question six of the questionnaire saw that 33.3% of staff member’s agree with Dijaks and Maretic (2017) research that pupils are not fully knowledgeable enough to efficiently assess one another’s work, with 66.7% remaining neutral on the subject. When asking pupils in the transcribed interview (Appendix 1, 1a, 1b, Q7) if they felt confident and as if they knew enough in order to mark their peers work, 15 of them responded yes, with 3 being in the middle on the subject. With this being said to counteract, pupil A and B (Appendix 1a, Q8) stated their peers sometimes ‘get it wrong’ and pupil E (Appendix 1, Q8) also sharing the same view may suggest that although pupils are confident to peer assess it does not mean they fully know how. Pupil B (Appendix 1a) also making the comment that they do ‘not even trust themselves’. On the other hand, literature from Professor Stuart Kime (2020) states that you can build on pupils knowledge and capability to carry out effective Peer Assessment by providing them with resources such as a success criteria. Answers to question 10 on the questionnaire saw that all teachers provide their students with success criteria’s, WAGOLLS (what a good one looks like) and other forms of support to help the Peer Assessment process. This was also fed-back in the interviews where all pupils agreed they were provided with success criteria’s to help them. This could be a factor as to why pupils feel confident and knowledgable enough as they have the correct resources in place. 
Question 4 also saw that 66.6% would rank Peer Assessment as a 5 for effectiveness with 33.3% ranking it a 7 (Appendix 7D). Some reasoning behind these answers were children learn best through their peers coinciding with Lev Vygotskys (1978) ZPD theory. Others that School A are aiming to develop Peer Assessment within the school but it still needs ‘further training’ to be fully successful (Appendix 7E). This links to Keith Toppings (2009) literature as he stated Peer Assessment is a process and trails need to be implemented to make it successful as it will not work on it’s own. 
Noticeably there were array of benefits highlighted from the use of Peer Assessment. Teachers response to question 8 (Appendix 7H) pointed out that benefits are pupils gaining a deeper understanding of the criteria by being ‘reflective’ and engaging in conversations to ‘reason and explain’ comments. Coinciding with Yang, Badger & Yu (2006) theory that pupils are taking more away from the lessons because they are justifying their Peer Assessment rather than just accepting it from the teacher. Staff members also highlighted the benefits of this AFL improving transferable skills in-particular communication skills linking in with Adachi, Tai & Dawson (2018) literature. The transcribed interviews (Appendix 1, 1a, 1b) revealed benefits such as the development of pupils ability to be compassionate for one another, for example; Pupil C (Appendix 1b, Q6) stated that with Peer Assessment in place they can see if their ‘peer is having a hard time’ with the work, they can ‘tell the teacher’ for help. However, challenges highlighted in question 9 (Appendix 7I) was how pupils can feel ‘bogged down’ as it can be extra work for them. This was also something that was highlighted in the transcription (Appendix 1b, Q6) with Pupil D stating its ‘boring’ and a ‘waste of time’ feeling like ‘extra work’. Moreover, responses to question 9 also stated pupils can give ‘flippant answers’ and ultimately just ‘guess’ with what to say. This coincides with the interview transcriptions implying a lot of the time pupils can ‘get it wrong’.

Conclusion 

To conclude, the purpose behind this research was to find out what teachers and year 6 pupils perceptions were of Peer Assessment in the classroom. By completing the literature review, and studying the quantitative and qualitative data collated from both the questionnaire and interviews, went against the hypothesis that Peer Assessment is a popular tool used within education. The findings actually revealed Peer Assessment to be middle if not bottom of the four elements of AFL (Appendix 1,1a,1b, Q10). Alongside this, 100% of teachers revealed that they use questioning as the main form of AFL in the classroom (Appendix 7A). Arguably, reasons for this were mainly down to pupils being afraid of ‘mean’ comments (Pupil C, Appendix 1b, Q10) from their peers, also pupils having more trust within teachers as they ‘know more’ (Pupil F, Appendix 1, Q10) and there’s a possibility that pupils can ‘be wrong’ (Pupil B, Appendix 1a, Q8). The overall consensus from carrying out this research refers back to Gov.uk (N.D) who expressed that if Peer Assessment was not properly explained pupils can misinterpret the learning intention subsequently diminishing its effectiveness in class. This was also pointed out with responses to question 8 (Appendix 7I) that if the correct training is not provided, this strategy is ‘not fit for purpose’. School A explained that they are changing their policy to ‘improve’ their self and peer assessment system (Appendix 7E) in order to utilise its effectiveness in learning. This study has confirmed the development of professional learning by highlighting just how important AFL can be for pupil progression. The main mission for the Curriculum for Wales is to achieve the Four purposes, and in order to help achieve the Four purposes the twelve Pedagogical Principles are put into place. The study of Peer Assessment, if done well, can achieve multiple of these Principles, for example: supporting learners to consume ownership of their education (Welsh Government, 2023) ultimately creating ‘Ambitious Capable Learners’ (Dauncey, 2021). Therefore, Peer Assessment will be something to incorporate ahead of Practical Teaching Experience 2 (PTE2) as well as other forms of AFL. However, from a teachers point of view, it is important to be critical of this method and with evidence from this study showing that it can only benefit pupils if correct training is in order for the students to gain full knowledge and understanding. Therefore, when implementing this in PTE2, this is something to stay considerate of. 
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