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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 



Section 1


Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)

I am a Social Worker in the Intensive Intervention team within Children’s Services working with Looked After Children, Children on the Child Protection Register and Children being supported on Care and Support Plans.  

During supervision with my line manager, we discussed my learning outcomes for working collaboratively with service users, carers and other professionals. I identified that I need to improve my communication skills and confidence in creating actions for, and delegating work to other agencies working alongside me with children, young people and families. I need to improve this because as a newly qualified social worker, I have found it daunting to direct other professionals who I feel are more experienced than me on what I would like them to do and within what timescale. Leiba et al (2003, p.157) states that one of the critical success factors for collaborative working is good communication within, as well as between agencies. Therefore, I need to ensure that I can communicate effectively and be confident working with partner agencies.  

Additionally, as the Social Worker coordinating the case I have felt ultimately responsible and have subsequently been taking responsibility for more actions than I need to as these could have been delegated to other agencies. For example, parents struggling with their child’s behaviour wished for their child to be assessed by the Community Paediatrician, who could then refer on to the Neurodevelopmental Team for diagnosis if necessary. I took on the action to complete this referral when it could have been completed by health services. In hindsight, if I had the confidence to request this from the health representative this could have saved me a lot of time and made me a more efficient social worker. I am coming to the realisation that I am the care coordinator and I need to delegate more as I cannot do everything for the family myself. I have recognised this as a weakness in my own personality as I have a tendency to want to oversee everything and have full control of all aspects of my work. 


To apply more analysis within my work, I need to improve my critical thinking skills and take time to critically reflect before concluding my assessments. This is important because my assessment will ultimately provide the basis and reasoning for my interventions. When working within the field of child protection, it is essential to have the best standard of thinking possible as mistakes will be costly to the child and the family (Munro, 2008).  

When recently completing my appraisal with my line manager, we considered what pieces of work I would like to undertake during the year ahead in order to continue my professional development. This included being allocated a court case as I am now over a year into my career I am soon going to be expected to undertake court work and more complex cases. This will require me to improve my knowledge of the processes involved when instigating care proceedings, the format of writing court reports and being confident in my own professional judgement when giving evidence in court. 

Word Count – 513






Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  13/08/2020

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)

2 – Child
3 – Maternal Grandmother
4 – Maternal Grandfather

This was a home visit to 3 and 4 to complete a Viability Assessment. This assessment would consider the likelihood of 3 and 4 being able to meet 2’s needs now and throughout her childhood. A Pre-Viability Assessment had already been undertaken before this visit and as that was positive, it was progressed onto a full Viability Assessment. 

An Interim Care Order was granted for 2 due to concerns about her parent’s ability to care for her safely and protect her from harm. 2’s parents had exposed 2 to domestic violence, parental mental health issues and substance misuse. Assessments and Care Proceedings are ongoing in relation to 2 and there is a contact plan in place with her birth parents. The Local Authority has a duty to promote contact between 2 as a looked-after child and her parents under Part 6, Section 95 of the Social Services and Well-being (Wales) Act 2014. 

2 is currently placed with her Paternal Grandmother in North Wales under Regulation 26 of the Care Planning, Placement and Case Review (Wales) Regulations 2015. This allowed the temporary approval of 2’s Paternal Grandmother to care for 2 as the Local Authority were satisfied that the most appropriate placement for 2 was with a connected person.

A Connected Person’s Assessment of 2’s Paternal Grandmother remains ongoing. The Local Authority wished to assess the Maternal Grandparents as a contingency plan for 2, should 2’s placement with the Paternal Grandmother not be viable.    

2 is a White Welsh female who is 8 months old and is therefore not yet verbal. 2 was born to a White Welsh Father and a White English Mother, 2 was born in Wales and belongs to the Welsh culture. 

3 is a White English female and 4 is a White English male, they are the Maternal Grandparents. They reside in a flat together in a large town in England and are both first language English speakers.   

Word Count - 329












	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)

Prior to this visit, I had made contact with 3 via telephone to explain that her daughter had put her and her husband forward to care for 2 in the event that she was removed from her parent’s care. I firstly had to ascertain whether 3 and 4 were willing to be assessed to care for 2 and fully explain what the assessment process would entail. In line with the Social Services and Wellbeing (Wales) Act (2014) I needed to ensure that they understood that this was something they did not have to go ahead with if they did not want to. One of the main principles that underpins the Act is voice and control, as this can greatly assist people with expressing their views and making informed choices (Social Care Wales, 2017a). 

Both 3 and 4 agreed that they wished to commence the assessment process and therefore a Pre-Viability Assessment was undertaken by phone. I decided to complete this via phone rather than face to face due to the distance that 3 and 4 lived from North Wales and the restrictions in place due to the COVID-19 pandemic. 4 suffers from an underlying health condition that would make him significantly more vulnerable if he was exposed to COVID-19. Therefore, from a risk management point of view, it was deemed safer to only visit 3 and 4 in person if the Pre-Viability Assessment was positive and going to be progressed to the next stage. A home visit would then be proportionate as home conditions and proposed sleeping arrangements for 2 would need to be observed. 

This telephone call prepared me for meeting 3 and 4 face to face because introductions and explanations about the assessment process had already taken place. I was also able to gather a lot of information about 3 and 4’s current circumstances prior to the visit. It was during this phone call that I verbally gained 3 and 4’s consent to being accompanied and observed by another Social Worker from the Fostering Team. I explained the reasons for the observation and reassured 3 and 4 that their assessment would remain confidential. As a Social Worker, I am duty bound to ‘Respect the views and wishes, and promote the rights and interests, of individuals and carers’ (Social Care Wales, 2017b) so had they have not agreed to the observation, I would have visited alone. 

3 and 4 are English-only speakers. However, had they of been Welsh speakers who preferred to have their assessment through the medium of Welsh, I would have acknowledged that my Welsh language skills would not have been sufficient to complete the assessment. I would then have offered them a Welsh-speaking Social Worker to carry out their assessment from the outset by giving them the ‘Active Offer.’ The ‘Active Offer’ is ‘Providing a service in Welsh without someone having to ask for it and creating a change in culture that takes away the responsibility of the individual to ask for a service through the medium of Welsh. (Welsh Government, 2016). 

This would be vital when gathering information for an in-depth assessment and under such sensitive circumstances as individuals should not have the added difficulty of expressing their wishes and feelings in their second language. Marcos (1976) notes the ‘detachment effect’ which evidences that individuals can experience an emotional detachment from experiences when they are recalled in a different language. 

As I work for a statutory agency, I adhere to the ‘More Than Just Words’ (Welsh Government, 2012) strategic framework which sets out that it is mandatory that services are offered through the medium of Welsh and that individuals should not have to request them. Agencies have a responsibility to comply with the Welsh Language (Wales) Measure 2011 ‘which allows the creation of new Standards to ensure Welsh speakers can receive services in Welsh’ (Welsh Government, 2016). 

It has also been noted how important this is for individuals, as they feel a core component of care is being able to use their own language (Welsh Government, 2012). Throughout my first year in practice, I have come to realise the importance of linguistic sensitivity. I have noticed that individuals appreciate me acknowledging their language and making the effort to speak a few words. Misell (2000) states that this can have a greater contribution to the welfare of a bilingual individual than an insensitive bilingual worker.    

I arrived at the pre-arranged time and greeted 3 and 4. I introduced the Social Worker from the Fostering Team and explained again why she was observing and clarified that they were still happy for the observation to go ahead to which they both agreed. 3 and 4 reside in small, ground floor flat so I ensured personal protective equipment (PPE) was worn to protect them and myself from COVID-19. We also tried to spread out in the living room as much as possible to adhere to the social distancing guidelines. This made the visit more impersonal and difficult as I was wearing a mask. I was highly aware that this would make it difficult for 3 and 4 to read my facial expressions throughout the assessment process and this could add to their anxiety about how the assessment was going so I was giving more verbal feedback than I would usually to compensate for this a they had voiced that they were feeling nervous.   

Although this was not the first time I had spoken to 3 and 4, it was our initial face to face meeting and I was aware that open questions are used extensively in an initial meeting (Trevithick, 2000). I found this was a helpful way of eliciting more information from 3 and 4 than using closed questions that simply require a yes or a no answer. I wanted to gather as much information as possible to ascertain whether 3 and 4 would be able to meet 2’s needs and assess their understanding of why the Local Authority had instigated Care Proceedings for 2 by using questions such as “What is your understanding of why 2 has been removed from her parent’s care?” and “How would having 2 placed in your care impact on your daily life?”

I was also mindful throughout the visit to avoid any jargon as this is one way to ensure that you communicate in a clear way (Lefevre, 2010). I therefore avoided terms such as ‘viability’ and ‘connected person’s assessment’ and did not go into the complexities of the court process. 

I actively listened to 3 and 4, by not interrupting them and paraphrasing what they had said back to them to ensure I fully understood what they were saying. Social Work practitioners specifically identify active listening as an important communication skill during initial interactions (Rogers and Welch, 2009). I felt this standard of listening became more difficult as the visit went on, as I was there for over three hours and at times 3 and 4 would go off on tangents, recounting stories of their own childhood. In hindsight, I should have been more focused on bringing the conversation back to more relevant topics. 

However, this may have been because I was adopting a Person-Centred Approach by allowing 3 and 4 to lead a lot of the discussion. Person-Centred practice recognises that it is not the professional but the individual who is the expert in their life and problems (Beckett, 2006). 3 and 4 were able to identify some of their own strengths and vulnerabilities as potential carers for 2, which were included within the analysis of the assessment. This made 3 and 4 active and equal partners and promoted their voice and control; the ethos of this approach is embedded within the National Occupational Standards for Social Work Practice (Social Care Wales, 2011) and the Code of Professional Practice for Social Care (Social Care Wales, 2017b). 

Upon reflection, this could have been a daunting task for 3 and 4 who may have received practitioner led services in the past (Slesser and Richert, 2015). It was also difficult to remain entirely person-centred because inevitably I had my own agenda to ascertain whether they were viable carers for 2 or not.    

Word Count - 1359






Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think, the social worker was for his or her meeting with you?

	Very well, it was evident from the visit that the social worker had prepared beforehand for the visit and for the questions we had.

	  How has the social worker listened to you and respected your views and wishes?

	Yes, very much so.

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes, everything was clear to us.




	How has the social worker’s involvement met your expectations for this visit?

	Yes

	Are there any other comments or suggestions that you would like to make?
	We would like to acknowledge how respected we felt. We felt at ease during the visit, despite the circumstances. We feel that we were treated fairly and with the utmost respect. We feel that we were not spoken at and our views were listened. We have had previous experience of a social worker visiting our home which was not positive however we really appreciated the respect during this visit. 




Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)

5 - Child
6 – Child

I am the allocated Social Worker for 5 and 6 who are full siblings living with their birth parents in North Wales. 5 is a nine year old male with learning difficulties and 6 is a ten year old female with no additional needs, both of whom were open to Children’s Services on a Care and Support Plan. 

The family had been known to the department for a number of years due to concerns in relation to domestic violence, poor home conditions, neglect, parent's struggling to manage 5’s behaviour, parent's alcohol misuse, parent's mental health and not enough parental supervision or boundaries being implemented for the children. The family had already received intervention from Team Around the Family on a number of occasions before being escalated to the duty team for a Care and Support Assessment. Under Part 3, Section 21 of the Social Services and Wellbeing (Wales) Act (2014) the Local Authority has a duty to ‘assess the needs of a child for care and support where it appears that they may have a need for care and support in addition to, or instead of, the care and support provided by the child's family.’

The duty team’s assessment highlighted the risk of 5 physically harming 6 and their parents and 5 and 6’s physical health being at risk due to both parents smoking heavily inside the family home. Under Part 4, Section 37 of the Social Services and Wellbeing (Wales) Act (2014) the Local Authority has a duty to meet the care and support needs of a child if it is satisfied that the following two conditions are met: 

1. That the child is within the Local Authority’s area 
2. That it is considered necessary to meet the needs in order to protect a child from abuse, neglect or risk of such harm. 

As the above conditions were met, the children were made subject to a care and support plan and I took over as the care coordinator in the Intensive Intervention Team. At this stage, the support plan included support with managing 5’s behaviour and improving the home conditions. 

After being the allocated Social Worker for 5 and 6 for approximately three months, a CID 16 Police referral was received into the department. North Wales Police have a duty to report any concerns to the Local Authority under Part 7, Section 130 of the Social Services and Wellbeing (Wales) Act (2014) which states 130 “If a relevant partner of a local authority has reasonable cause to suspect that a child is a child at risk and appears to be within the authority's area, it must inform the local authority of that fact.”

North Wales Police had received an abandoned 999 call from the family’s address so attended the address and found the Father intoxicated. He was described as slurring his words and unsteady on his feet, he was also smoking in the kitchen area of the family home. Officers reported that the home conditions were poor and the kitchen was described as “filthy”. 5 was found upstairs in his bedroom hiding under a desk unit and he took some convincing to come out and speak with officers. 6 was also present and upstairs in her bedroom. 5 informed officers that his Father “drinks too much” and said "he has been drinking beer all day.” The Mother was also present and visibly upset, she informed officers the Father can be verbally abusive when he’s intoxicated. Mother informed officers she works as a carer for adults with learning disabilities and has to do sleep-in shifts, she was at work overnight the previous day which left the Father as the sole carer for the children. Had the Mother not been home on this occasion, the children would have been taken into police protection as it would not have been safe for the Father to care for them whilst intoxicated. The Police’s power to enforce this is outlined in Section 46 of the Children Act (1989):  

(1)Where a constable has reasonable cause to believe that a child would otherwise be likely to suffer significant harm, he may— (a) remove the child to suitable accommodation and keep him there. 

Harm is defined in Section 31 of the Children Act (1989) as ill-treatment or the impairment of health or development including, for example, impairment suffered from seeing or hearing the ill-treatment of another” and “ill-treatment” includes sexual abuse and forms of ill-treatment which are not physical. It is also defined within Part 11, Section 197 of the Social Services and Wellbeing (Wales) Act (2014) as follows: “harm” in relation to a child, means abuse or the impairment of - (a) physical or mental health, or (b) physical, intellectual, emotional, social or behavioural development, and where the question of whether harm is significant turns on the child's health or development, the child's health or development is to be compared with that which could reasonably be expected of a similar child.”

Part 7, Section 130 (4) of the Act (2014) defines “a child at risk” as a child who: 

(a) is experiencing or is at risk of abuse, neglect or other kinds of harm, and
(b) has needs for care and support (whether or not the authority is meeting any of those needs).

Using my professional judgement, I had reasonable cause to suspect that 5 and 6 were children at risk who had experienced harm due to being exposed to seeing their Father intoxicated and 5 clearly being frightened as he was found hiding under his desk. It had already been noted by the department and the children’s school that the children were unkempt and tired, 5 was behaving aggressively and was constantly seeking attention through negative behaviour. 6 was withdrawn and appeared to have low self-esteem. 

These are indicators of the children being emotionally harmed and neglected (NSPCC, 2021) through being exposed to parental substance misuse (father’s alcohol dependence), parental mental health problems (both parents suffer from depression), domestic incidents (the parent’s arguing / father becoming verbally abusive whilst intoxicated), poor home conditions and a lack of routine. Home life was chaotic for the children, there was a lack of stability or boundaries and they would often struggle to get to school on time.        

The information from the CID 16 referral stated that the Mother was visibly upset and had informed Officers that the Father can be verbally abusive when intoxicated which indicated the children may also have been exposed to domestic arguments. The harm constituted emotional harm that 5 and 6 will have experienced due to seeing their Father intoxicated and being exposed to arguments in the family home. The harm was thought to be substantial as it had continued for a number of years and it has been frequent based on the extensive case chronology. The impact of seeing their Father intoxicated and the Police attending their home is likely to be traumatic for the children and this was evident as the Police found 5 hiding under a desk in his bedroom. Officers had highlighted that had the Mother not have been home on this occasion, the children would have been taking into Police Protection.  

For the above reasons, I completed a referral for a strategy discussion to take place between Social Services and North Wales Police as per the Wales Safeguarding Procedures (2019). This discussion was held between my line manager and a Detective Constable from North Wales Police. They jointly determined that 5 and 6 had experienced harm and were at continuing risk of significant harm. It was therefore decided that an Initial Child Protection Case Conference should be convened to protect the children from harm and discuss further actions.  

Given that the Child Protection Conference needs to take place within 15 working days of the strategy discussion, this allowed me time to seek the wishes and feelings of 5 and 6 following this incident. The Wales Safeguarding Procedures (2019) state that the voice of the child should always be heard at the conference and seeking their views is in line with Article 12 of the United Nation’s Convention on the Rights of the Child (1989) which states “Every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously.” The principles of the UN’s Convention on the Rights of the Child (1989) are in line with the four key principles of the Social Services and Well Being Act (Wales) Act (2014) which are voice and control, prevention and early intervention, well-being and co-production (Social Care Wales, 2017).

5 and 6 were therefore referred to TGP Cymru, a registered provider of statutory advocacy services to ensure they received the active offer from an Independent Professional Advocate who could attend the conference either with the children or on their behalf. I also sought the parent’s views and gained their thoughts and feelings for the conference. I asked the parents to think about some solutions as to how they could improve their situation and home life for the children, reducing the risk to them in the future. The parents engaged in collaboratively creating an agreed safety plan to adhere to. Co-production is fundamental to Social Work practice, and is in line with the National Occupational Standards for Social Work (Social Care Wales, 2011). Specifically; Key Role 3 – ‘Promote engagement and participation’ and Key Role 5 – ‘Plan for person centered outcomes.’ The Code of Professional Practice for Social Care (Social Care Wales, 2017) also highlights the importance of working in partnership with individuals as we must ‘Respect the views and wishes, and promote the rights and interests, of individuals and carers’ and ‘Promote the well-being, voice and control of individuals.’ 

The family had not received any statutory intervention from the Local Authority as up until this point their engagement with the department had been voluntary. The parents did not agree with the Local Authority convening a Child Protection Conference as they did not feel they had put their children at risk of harm. As per the Local Authority’s policies and procedures, I was required to complete a report for the conference along with a risk assessment to help me identify what the family’s strengths were, what I was concerned about and what the level of risk posed to the children was. The Local Authority uses Bruce Thornton’s Risk Model, and I am confident in using this assessment tool having had the opportunity to attend training on how to implement this tool facilitated by Bruce Thornton himself. When completing my report and the risk assessment, I used recorded information from the Local Authority’s case files for 5 and 6 such as the case chronology, social work case notes, previous assessments and reports from other agencies. This supported my analysis of the risks and overall decision making when coming to a conclusion about my recommendation for registration. This highlights the importance of always keeping accurate records to a high standard as practitioners will use these records to make importance decisions that are life changing for families.      

As per the Local Authority’s policy, I needed to share my report for the conference with the parents at least 24 hours before the conference was held. This is so that nothing comes as a surprise to the parents in the conference, and they know your recommendation on registration beforehand. Ideally, it is best to go through the paperwork with the parents to ensure they understand what is written and have the opportunity to ask questions or challenge anything they think is inaccurate. However, as I was going through the paperwork, the Father was becoming quite hostile towards me, he was pacing in the kitchen and becoming agitated. The Father then started to raise his voice towards me in front of the children, so at this point I felt it was no longer appropriate or conducive to continue the visit and I left the paperwork with the family to read through in their own time. They were invited to contact me should they wish to discuss any elements of the report ahead of the conference. 

The parents were feeling that they had no control over what was happening and this was difficult to ethically manage as a practitioner because it’s in conflict with the ethos of the way I should work i.e. not telling individuals what is going to happen but asking them what they would like to happen. Not giving the parents any choice about convening a child protection conference was at odds with the ethos of the code of professional practice for social work, the national occupational standards for social work and the Social Services and Well-being Wales Act (2014). 

I could understand that the parents were angry that there could now potentially be a high level of intrusion from the Local Authority and other agencies in their family life. Article 8 of the Human Right Act (1998) outlines the ‘U.K.Right to respect for private and family life, U.K.everyone has the right to respect for his private and family life, his home and his correspondence.’ However, I knew that this intrusion into family life was necessary at this stage to safeguard 5 and 6. 

Giving the parents the reports to read in their own time was helpful as me being present was only exacerbating their feelings of anger and helplessness. This in turn gave the parents time and opportunity to reflect on what the Local Authority were concerned about and what needed to change. I think this was positive for the parents because they did appear to have a different outlook on the situation during the conference and were accepting of the concerns raised.    

The family were at crisis point following this incident and the sequence of events that followed. “It is important for social workers to be skilled in crisis intervention because of the constant demand upon them for helping people in crisis situations” (Roberts, 2000, p 19).
Crisis Intervention Theory aims to support individuals to regain control of their lives by learning or re-establishing coping skills (Maclean, 2017). Roberts (2005) highlights seven key areas of this theory: 
1.) assess safety and lethality
2.) rapport building
3.) problem identification
4.) address feelings
5.) generate alternatives 
6.) develop an action plan
7.) follow up.

Stage 1 was carried out early in this case, as soon as the report from the Police was received, I used my professional judgement to assess what had happened and this was assessed further during the strategy discussion. A rapport had already been built with the family (stage 2) as I had already been working with them for a three month period. However, the nature of what I now needed to discuss with the family going forward was detrimental to the rapport I had built which had previously been positive. 

Problems were identified (stage 3) but the parents were not necessarily in agreement with the risks identified initially and it took them some time to acknowledge and accept the concerns of the Local Authority. The parents were encouraged to vent their feelings (stage 4) around what had happened and why. The Father was forthcoming with his feelings of stress and he stated this was the root cause of his alcohol use, he put the stress down to 5’s behaviour at home. This led us nicely into stage 5, exploring past coping mechanisms which for the parents seemed to be having time for themselves and exercising. 

The creation of an action plan (stage 6) came in collaboratively devising a safety plan and the child protection plans. The follow up (stage 7) remains ongoing through continued involvement with the family, monitoring through core groups and my statutory visits. Overall, these stages were a helpful process for the family to go through to aid them to recognise the problems and see how they could improve their situation. However, when individuals are in crisis it can be very difficult to come up with their own solutions and this could be a very daunting task for people when they are in such a heightened state. 

At the conference, it was a unanimous, multi-agency decision that 5 and 6 required multi-agency Child Protection Plans to protect them from harm and their names were placed on the Child Protection Register under the categories of Risk of Emotional Harm and Neglect. Following this, I had a duty to devise Child Protection Plans for 5 and 6 under Section 37 of the Social Services and Well-being (Wales) Act (2014) which must follow the requirements set out in Section 54 of the Act. I was also now required to see 5 and 6 alone at least every 10 working days and the initial core group meeting needed to be held within 10 working days of the date of the conference. Partner agencies formed members of the core group, and they had a duty to cooperate in assisting in the development and the delivery of the plan (Wales Safeguarding Procedures, 2019). 

Throughout coordinating this case, I used a Person-Centred approach and this theory was also at the forefront when devising the Child Protection Plans in respect of 5 and 6. The views, wishes and feelings were gathered from 5, 6, and their parents before and after the conference, when devising the safety plan and the Child Protection Plans. I devised separate protection plans in partnership with the parents and the core group members that recognised and addressed 5 and 6’s own specific needs. The success of the plan was monitored in statutory visits, core group meetings and reports from the other agencies working with the family. Ultimately, the only measurement of success was going to be quality improvement to the daily lived experiences of 5 and 6 (Wales Safeguarding Procedures, 2019). 

I felt it was important to ensure that the parents knew exactly what was expected of them and what they needed to do to keep their children safe, they were asked what they wanted to achieve and what they wanted to include within the child protection plans. However, although I tried to use a Person-Centred approach throughout my work on this case, it was not possible to be entirely Person-Centred when it came to working with the parents as if they had a choice, they would not have wanted their children’s names to be placed on the Child Protection Register. 

When convening a Child Protection Conference, the Local Authority’s policy is to complete an invite list of relevant individuals to attend and to also inform the conference organiser of the language choice the family prefers the conference to be held in. All of the paperwork sent to the family in relation to the Conference was bilingual. 

The Mother is bilingual and converses in both English and Welsh. The Father originates from England and he is only an English speaker. 5 and 6 are bilingual, they attend a Welsh medium primary school but the main spoken language of the family home is English. The parents were therefore given the ‘Active Offer’ and all of the paperwork sent to them prior to the conference was bilingual. The ‘Active Offer’ simply means providing a service in Welsh without somebody having to ask for it (Welsh Government, 2015). 

The parents chose to have the conference held in English as the Father is not a Welsh speaker. However, had the parents have wanted the conference to be held in Welsh then a translator would have been booked to accommodate any attendees who were not Welsh speakers. As a child protection conference is an emotive meeting for any parent to attend, all attempts should be made to ensure that they are as comfortable as possible during the meeting and the language that the conference is held in is key to this. One of the benefits of the ‘Active Offer’ is that “individuals feel more comfortable discussing personal and emotional matters in their first language” (Welsh Government, 2015). 

“The ‘Active Offer’ is particularly important for vulnerable people such as children and young people and people with learning disabilities” (Welsh Government, 2015). This was therefore paramount for 5 and 6 due to their young age and 5 also having learning difficulties. TGP Cymru were able to provide the children with a bilingual active offer so that they could converse their wishes and feelings for the conference to their advocate in their language choice. This put the children and their family at the core of services.

The National Independent Safeguarding Board was set up under Part 7, Section 132 of the Social Services and Well-being (Wales) Act 2014. The National Board’s duties as defined in the Act are: 

1. To provide support and advice to Safeguarding Boards with a view to ensuring that they are effective.

2. To report on the adequacy and effectiveness of arrangements to safeguard children and adults in Wales.

3. To make recommendations to the Welsh Ministers as to how those arrangements could be improved. 

Part 7, Section 135 of the the Act (2014) outlines the objectives of the Safeguarding Boards, which are, in relation to children:

1. “To protect children within its area who are experiencing, or are at risk of, abuse, neglect or other kinds of harm, and  

2. To prevent children from within its area becoming at risk of abuse, neglect or other kinds of harm” 

The Safeguarding Boards (Functions and Procedures) (Wales) Regulations (2015), outlines that Regional Safeguarding Children Boards have a statutory duty to undertake multi-agency Child Practice Reviews in circumstances of a significant incident where abuse or neglect of a child is known or suspected (Cysur, 2019). This is to “identify any steps that can be taken by Safeguarding Board partners or other bodies to achieve improvements in multi-agency child protection practice” (Cysur, 2019). Lessons learnt from the reviews are then disseminated in a timely manner and recommendations should be implemented as soon as possible so that the changes required result in children being protected from suffering harm in the future. 

To reflect on this case, I have used Borton’s (1970) ‘What? So what? Now what?’ Model of reflection. I often like to use this model due to its simplicity and I find it useful where time is of the essence e.g. during supervision and I want to discuss and reflect on multiple cases. I became aware of this model when using Maclean’s (2016) Reflective Practice Cards and it has been further developed by Driscoll (2000) and Rolfe et al (2001). This Model helps me move from being descriptive towards analysis and action planning. 

The following questions form the framework for reflection:

1. What? Relating to reflection in action.
An incident occurred whereby the Police referred to Social Services. I completed a referral for a strategy discussion and this was completed between my line manager and North Wales Police. It was decided that the Local Authority would convene an initial child protection case conference in respect of 5 & 6 and their names were subsequently placed on the Child Protection Register. 

2. So what? Relating to reflection on action.
The effects of my actions were 5 & 6’s names being placed on the Child Protection Register and being made subject to Child Protection Plans. This was important because they were at risk of harm and if the Local Authority did not intervene at this point, it was likely that they would continue to suffer significant harm. This led to the parents taking the Local Authority’s concerns more seriously, albeit this took time for them to come to terms with. I have learnt how difficult it can be to take statutory action to safeguard children when it is not want the parents want or agree with. Working on this case helped me to understand the balance that at times, we have to take action to safeguard children even when it is not what the parents want. Difficulties lied in the parent’s reaction to the Local Authority convening a conference in respect of 5 and 6, they were feeling angry that the situation was out of their control and they were being told what to do and what was going to happen. This is at odds with the ethos of the Act (2014) and how social workers would usually conduct themselves.         

3. Now what? Relating to reflection for action.
Now I need to continue supporting the family to improve the situation with the aim of 5 and 6’s names being removed from the Child Protection Register. The different options the Local Authority has going forward is to either continue with the child protection process, hold regular core group meetings, complete statutory visits and hopefully see an improvement in 5 & 6’s daily lived experience. If this is not the case, the parents do not engage with the child protection plans or concerns continue to escalate, the Local Authority would have the option of discussing 5 & 6 at the Legal Gatekeeping Panel. 

The Well-being of Future Generations Act (2015) aims to make the public bodies listed in the Act (2014) think about the long term, work to prevent problems, work more collaboratively with people and communities and adopt a more joined-up approach (National Independent Safeguarding Board Wales). This piece of legislation, along with the Act (2014) “emphasises a shift in Wales towards meeting the well-being outcomes of individuals and improving the well-being of the nation as a whole.” (National Independent Safeguarding Board Wales). Safeguarding children and adults is at the heart of well-being in Wales. 
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)

The overarching piece of legislation that underpins safeguarding in Wales is the Social Services and Wellbeing (Wales) Act 2014. This replaced the Wales Interim Policy & Procedures for the Protection of Vulnerable Adults from Abuse 2010 (updated 2013). 

Section 134 of The Act (2014) set out that regional Safeguarding Adult Boards must be in place from April 2016. This put the safeguarding of adults on to a statutory footing similar to that for safeguarding children for the first time.

The objectives of a Safeguarding Adults Board are:
· To protect adults within its area who have needs to care and support (whether or not a local authority is meeting any of those needs: and are experiencing, or are at risk of, abuse or neglect,
· To prevent those adults within its area mentioned above, from becoming at risk of abuse or neglect (North Wales Safeguarding Board, 2020). 

Part 7 of The Act (2014) outlines safeguarding duties and Section 162(1) defines an ‘adult at risk’ as an adult who:

a) is experiencing or is at risk of abuse or neglect,
b) has needs for care and support (whether or not the authority is meeting any of those needs), and
c) as a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it.

Section 162(2) goes on to detail that if a Local Authority suspects that an individual within its area is an adult at risk, it has a duty to make whatever enquiries necessary to determine what action, if any, should be taken to safeguard that adult. Additionally, Section 127 of The Act (2014) authorises applications to be made to the Court to seek Adult Protection and Support Orders. The purpose of such would be to enable an authorised officer to speak in private to an individual suspected of being an adult at risk in order to establish whether they can make decisions freely, to assess whether the person is an adult at risk and to establish whether any action should be taken, and if so, what action (Law Wales, 2016).

Section 128 of The Act (2014) places a ‘Duty to report’ adults at risk on relevant partners of a Local Authority 

Section 129 details the abolition of Section 47 of the National Assistance Act (1948) which enables local authorities to apply for a court order to remove persons in need of care and attention from home to hospitals or other places. 

In November 2019, the Wales Safeguarding Procedures Project Board published the ‘Wales Safeguarding Procedures’ which update and clarify roles and responsibilities for practitioners to ensure that they safeguard adults in Wales. These procedures build on the statutory guidance of The Act (2014) and the statutory safeguarding guidance ‘Working Together to Safeguard People.’ These new procedures have standardised practice across Wales and between agencies as they ‘set out the essential roles and responsibilities for anyone working with adults who are experiencing, or at risk of, abuse, neglect or other kinds of harm.’ (North Wales Safeguarding Board, 2020). 
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	Reflect on the difference between safeguarding in adult and children’s work

400 words (+/- 10%: include your actual word count at the end of each section)

Adult safeguarding is complex as adults have a right to self-determination. They may therefore choose not to act to protect themselves from harm. A fundamental piece of legislation to take into account when safeguarding adults is the Mental Capacity Act (2005) which applies to all individuals over 16. All individuals are to be assumed as having capacity, which means they can make their own decisions until assessed otherwise and individuals must be supported to make their own decisions.  

Principle three details ‘unwise decisions’ as follows “People have the right to make decisions that others might regard as unwise or eccentric. You cannot treat someone as lacking capacity for this reason. Everyone has their own values, beliefs and preferences which may not be the same as those of other people.” (Social Care Institute for Excellence, 2009). 

Under the Mental Capacity Act (2005), you must undertake an assessment of capacity before carrying out any care or treatment. The Local Authority will therefore only intervene to safeguard an adult when they are assessed as lacking capacity in that area, or where the concerns may extend to children, such as when they are living in the same household. 

Once an adult has been assessed as lacking capacity, any decisions made on their behalf to safeguard them must be made in that individual’s best interest (principle four) and be the least restrictive option (principle five). This is different when safeguarding children as they are not viewed as having capacity to protect themselves from harm, there is a duty to take action to safeguard them.

Article 5 of the Human Rights Act (1998) states that ‘Everyone has the right to liberty and security of person. No one shall be deprived of his liberty save in the following cases and in accordance with a procedure prescribed by law.’ The Deprivation of Liberty Safeguards (DoLs) is the procedure prescribed in law when it is necessary to deprive of their liberty a resident or patient who lacks capacity to consent to their care and treatment in order to keep them safe from harm. (Social Care Institute for Excellence, 2015). 

There are times when an adult’s freedom may be restricted to prevent them from coming to harm by using the DoLs and are they are the safeguards which protect a person who lacks capacity to consent to their care and treatment in order to keep them safe from harm (Social Care Wales, 2019). 

In July 2018, the government published a Mental Capacity (Amendment) Bill, which passed into law in May 2019. This replaces the Deprivation of Liberty Safeguards (DoLS) with a scheme known as the Liberty Protection Safeguards. 
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)

In Section 2, I identified my learning needs as being allocated court cases, gaining knowledge of the processes involved when instigating care proceedings, the format of writing court reports and being confident in my own professional judgement when giving evidence in court. I am pleased with the extent to which these needs have been achieved to date. I am currently allocated two complex court cases and have had experience of writing various court reports such as final statements of evidence, final care plans, discharge statements, and court directed parenting assessments. 

To date, I have not yet had the opportunity to give verbal evidence in court but this is due to take place during the Final Hearings in February 2021. To prepare for this, I have been able to recently shadow my line manager giving evidence, albeit this has had to take place virtually via video link due to COVID-19. It has been more difficult to engage in the court process throughout the COVID-19 pandemic as every court hearing I have attended has been via video link, which does not provide the same experience as being present in the Court room. Throughout my first two years in practice I have also been able to undertake training in relation to court work such as court skills training and section 7 and section 37 report writing training.      

I also wanted to improve my critical thinking skills and take time to critically reflect before concluding my assessments. I am not satisfied this has been significantly improved as I am often under such time constraints when completing assessments, there is little time for in-depth reflection. To aid this, I have been using The ‘Weather Model’ developed by Maclean (2016). I enjoy using this model of reflection because it’s simple but effective by using the following stages: 

•Sunshine – what went well?
•Rain – What didn’t go well?
•Lightening – what came as a shock or surprise?
•Fog – what didn’t you understand?

I also wanted to improve my communication skills and confidence in creating actions for, and delegating work to other agencies working alongside me. I feel I have improved in this area as my confidence as a Social Worker has increased. However, I do sometimes still struggle with this as I hold a very strong sense of ownership over my work. In supervision with my line manager, we discussed what type of worker I am. As my manager is currently on the Team Manager Development Programme of CPEL, through discussion and reflection on the different styles of workers identified to her on the TMDP, we identified that I was the ‘Completer-Finisher (CF) described as “These are people who see that projects are completed thoroughly. They ensure there have been no errors or omissions and they pay attention to the smallest of details. They have an assiduous eye and are perfectionists! They are conscientious, concerned with deadlines and will push the team to make sure the job is completed on time. However, a Completer-Finisher may worry unnecessarily or become anxious and may find it hard to delegate” (Institute of Public Care Team Manager Development Programme). This description is certainly something I can relate to. It takes me a very long time to be satisfied with my work before submitting it because I am so conscientious and can be a perfectionist. This has not been a helpful trait when under time constraints to complete court work by certain dates and I have often found myself filing the work at the last minute.  

To support my development in the transition to becoming an experienced practitioner, I would like to expand my knowledge of the adoption process and be allocated an adoption case. I need to gain experience of presenting to the Adoption Panel, attending matching meetings and the court processes of applying for Placement Orders. I would also like to attend Achieving Best Evidence (ABE) training to give me further guidance and confidence when interviewing children during Section 47 investigations. At the moment, I am not confident in this area and am mindful that if I was to phrase a question in the wrong way, it could potentially hinder a criminal investigation and the evidence going forward. 

Some feedback I have received from a parent during a Looked After Child’s Review meeting was that they felt I was always highlighting the negatives and that they were not hearing any positives from me. The Mother felt I was not giving her enough feedback on what she could improve on and how. I did not agree with the Mother at the time, as I felt I was providing a balanced view of positives and negatives, but since receiving that feedback it has impacted on my practice and I now always make a more conscious effort to highlight what is going well for all parents I work with. During meetings and my written reports, I now ensure I have considered what the family’s strengths are, as well as what they could improve in order for parents to have balanced feedback.  
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	26/11/2019

	2
	26/02/2020

	3
	11/08/2020

	4
	06/10/2020



Notes 


	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


I have been Practice Lead for Roisin since January 2019 and throughout this time have seen Roisin develop into a social worker beyond her qualified years.

It is positive to see that Roisin has been able to reflect on her lack of confidence to delegate tasks to other professionals involved with supporting the family. Social Workers naturally take on the brunt of work, however Roisin has recognised that she is a care coordinator and developed confidence to delegate tasks where appropriate. This will help her focus her time on social care tasks and prioritise her work load.

It was positive for Roisin to highlight constructive criticism regarding her only highlighting the negatives when working with families. Again I believe that this is a common difficulty experienced by families due to the nature of social work, but Roisin was able to use this feedback to help her understand the importance of having a balanced view of the family’s needs and progress, including providing positive recognition where it is due. Families respond well to positive praise which contributes to the overall positive outcome for the child.

Roisin has recognised that she needs to progress with adoption work. She has a new case where the child is unborn but is likely to lead to an adoptive placement. An experienced worker is completing the adoptive work for the siblings and Roisin will be given the opportunity to shadow this work and receive ongoing mentoring from this worker through the adoption process.

Roisin has had the opportunity to shadow different Court cases and has been working independently on a variety of Court work including completing Final Care plans and statement of evidence, discharge of Care Order paperwork and a complex Court case which has required working alongside the Police to ensure a child’s safety. This is alongside child protection work, PLO work, LAC and care and support.

It is fair to say that Roisin is an excellent social worker who shows daily professionalism and commitment to the families she works with and the service.

Roisin regularly receives positive praise and feedback from other professionals and managers due to her written and analytical work and direct work with families. Roisin makes my job easier as a manager and I hope to be able to continue working alongside Roisin into the future.

I have no doubt in recommending that Roisin has sufficiently achieved her portfolio consolidation award. 
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Ynys Mon, 
LL77 7TW

Professional Qualification and date of qualification: DipSW – 2006



Email and telephone number: anonadavies@ynysmon.gov.uk / 01248 752770








Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
[image: \\ioacc-dfs01\User Folders\RXMSS\Desktop\Electronic Signature.png]

Signed:   (Learner)



Date: 09/01/2021




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.

[image: C:\Users\rxmss\AppData\Local\Microsoft\Windows\INetCache\Content.Outlook\RU21DI9G\Anona.png]
Signed: (Anona Davies, Observer)


Date:  30/09/2020



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: KELLY WILLIAMS 

[image: ]SIGNATURE OF LINE MANAGER.: 
DATE: 11/01/2021




Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Roisin Murray

	
Name of Team/Agency 
	Anglesey Children’s and Families Service, Intensive Intervention Team. 

	
Name of Mentor 
	Kelly Williams 

	
Name of Line Manager 
	Kelly Williams



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. (Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· Attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· Inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self-study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· Provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· Release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 



Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

[image: \\ioacc-dfs01\User Folders\RXMSS\Desktop\Electronic Signature.png]
Signed:                                    Print Name: Roisin Murray        Date:  09/01/2021
(Learner)

[image: ]

Signed: Print Name: Kelly Williams         Date: 11/01/2021

(Line Manager/Mentor)


Signed:……………………….. Print Name:………………………….Date:

(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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