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Returning to education after nearly forty-years, was to say the least, a bit of a culture shock. School as I remember it in the 70s, involved individual rote learning, factual recall, and copying from the blackboard, which worked for me at the time, as I had an excellent photographic memory and achieved good grades in all my exams. Contemporarily, I have discovered that being a student is a very different experience, particularly in Higher Education, where learning is autonomous, and students responsible for their own progression. 
The purpose of this portfolio is to critically discuss and understand the principles and importance of self-assessment, and self-evaluation in the development of effective individual learners. I will identify how I have utilised my feedback, by critically reflecting on a range of teaching, learning, and assessment experiences in Higher Education, over the past three years. 
Effective independent learners:
Despite considerable investigation over several decades, an effective independent learner is still difficult to quantify, abstractly or theoretically, as it is made up of multiple and connected, human reciprocal elements and actions (Zydziunaite , et al., 2015). 
Effective individual learning allows students, with the support of their tutors, to develop lifetime skills, by improving their performance and outcomes, in an everchanging world. Research has proven that self-efficacy from empathetic experience and observation, plays an important part in a student’s ability to self-motivate and ameliorate their learning journey (Bandura, 1993). According to (Brown, et al., 2013), most students embark on higher education, with a clear and definitive aim or end result of what they want to accomplish, to live a successful and prosperous life. Many will already have fixed ideas, or restrictive assumptions about their teaching and learning, or for more mature students like myself, expectations based on life experience. What they lack, is the underpinning knowledge and theory to strengthen this. However, the opposite can happen, and for some students who come into higher education full of motivation and commitment, their transformation is noticeable through their lack of interest and engagement, which inevitably leads to failure, drop out in year one, or as they are nearing the end of their educational journey. (Robbins, et al., 2004) studies conclude that there are a variety of factors that influence student dropout, including: university commitment, and their perception of self-assessment ability, and self-evaluation capacity.
As a mature student, my aim when I enrolled at university, was to enhance my personal development, by successfully completing an honours degree, with excellent grades. I chose Education Studies, as my most recent employment, had entailed seven years working as a teaching assistant at a local comprehensive school, which I had found challenging, but rewarding. Engaging in education was a relatively new experience for me, as prior to this my career history had been established in the utility industry. According to (Hoskins, et al., 1997), who carried out a longitudinal study in the early 1990s, this approach is not uncommon for mature students, whose aim is typically more centred around self-development, than having a specific goal. The only thing I was clear about at this point, was that I had no intention of becoming a teacher, as I have an overwhelming fear of presenting. (Hoskins, et al., 1997) hypothesises how mature students achieve better outcomes as a result, recording motivation and approach as two perceivable critical elements.
Extensive reading has been an essential, yet complex pre-requisite for my asynchronous learning in Education Studies, where I have needed to understand, comprehend, and interpret textual contents. (Lake & Boyd, 2015) record how this could again be linked to me being a mature student, as it was important for me to gain an in-depth knowledge and interest in the chosen subject, based on my life experiences. I have found this extremely demanding and time consuming, especially as to date, reading has never been my preferred option for obtaining knowledge. To counteract this, I have utilised a number of active reading strategies to support my learning and increase my vocabulary. For example, thinking aloud, the ‘Read Aloud’ option in word, identifying keywords and using a thesaurus. If I have not understood something, I have reread the sentence and used context to establish meaning.
Research confirms that matching pedagogy to style is not more conducive to a student’s learning, despite individual affinities which may suggest otherwise. However, it is still advantageous for students to actively engage in more than one learning style, and for tutors to implement a variety of teaching methods, as this increases motivation and engagement (Willingham, 2018). 
21st century information sources are far more sophisticated than when I went to school. Incorporating social media and attending external events and venues have helped make this learning experience more interesting for me.
(Cabral & Tavares, 2002) recognise the importance of clearly defined strategies, particularly in year one, when autonomous learning is new to students, and they are deficient in metacognitive awareness, understanding, and factors that are liable to change, such as objectives, tasks, and techniques. Self-questioning has allowed me to analyse and evaluate my understanding, to ensure I am approaching tasks correctly, thinking about my actions, and making the necessary adjustments, as and where appropriate. (Afzali, 2012) records how self-questioning can increase a student’s motivation and active participation. However, (Joseph, et al., 2015) recalls that without sufficient time and instruction to master self-techniques like this, the opposite can happen, and students become unmotivated and disengage. I have realised that I have activated this strategy subconsciously, as a result of my pre-existing competencies, and not from my current learning experience. However, much as self-questioning has played a significant part in my learning, I have also experienced anxiety from overthinking.
(Hagenauer & Volet, 2014) recognise the importance of good quality relationships, between teachers and students, from both a personal and academic perspective, but identify it as a multifaceted area with insufficient research. Whilst adult relationships between tutors and students, should remain professional and positive at all times, and not be dependent, as a mature student, and from a confidence point of view, respect, trust, loyalty, and interconnection are all very important to me (see Appendix 1).
Three studies carried out by (Denzine & Pulos, 2000) reached a consistent conclusion, that confirmed students include being able to speak briefly to staff straight after lessons, and having one-to-one contact, as two key factors which demonstrate a tutor’s approachability and helpfulness. Unfortunately, from personal experience when attempting to communicate in this manner, I have received some unethical responses as to why this was not possible (see Appendix 2). 
This perception has not been studied in regard to online learning, and more investigation into constructive teacher, student relationships is still needed (Hagenauer & Volet, 2014). 


Assessment:
(Gikandi, et al., 2011) recognise assessment as an integral part of higher education, where students provide evidence of their capacity to develop and achieve, and tutors become more effective in their teaching. Similarly, (Gardner, 2012), places learning as central, but recognises assessment as the fundamental part of learning. This theory is based upon years of research, through his individual involvement, and continuous work with the Assessment Reform Group (ARG). 
Three key concepts connected to assessment in education are: Assessment of Learning, also known as summative assessment, which is an essential part of teaching and learning. This is used to assess and improve the effectiveness and quality of teaching and course contents, and validate student progress, to determine if they have met their learning aims, and acquired the appropriate knowledge over a set period of time (Kibble, 2017). Having assignments at the end of each module allows for summative assessment, accreditation, and feedback, but it does not allow for adjustments until it is too late, as modules are never revisited.
Assessment as Learning (AaL) is where students take ownership and monitor their own progress, through self-assessment and reflection. This involves students checking the quality of their work, to confirm their knowledge and understanding, to identify what went well, what did not, and what they need to do to improve and move forward. Tutor support is crucial, especially at the beginning, when students are new to independent learning, and not always aware of the importance of metacognition, and what is considered to be good practice.
Finally, Assessment for Learning (AFL), now more commonly referred to as formative assessment, provides feedback on a student’s performance, for the duration of their learning, rather than focussing on results, and summative feedback at the end of each module. This type of interactive assessment is immediate, and enables tutors to identify student’s prior knowledge, preconceptions, and misunderstandings, and modify teaching strategies to meet student’s needs. Studies recognise the benefits of regular formative assessment activities for both students and teachers, as it enhances students learning, and contributes to motivation, commitment, and learning outcomes. 
Since the outbreak of the COVID-19 pandemic in early 2020, students have experienced a dramatic change in teaching procedures, with face-to-face lessons being moved online, and no indication of when, or if, they will return. As a necessary consequence to these changes (Gikandi, et al., 2011) recognise good quality formative assessment, using a variety of well thought out strategies as crucial.  They identify the importance of authenticity, feedback, clear objectives and student support, and the need to engage tutors and students in discussions, with individual participation as a prerequisite for establishing quality and appropriateness. Engagement in this type of discussion, especially with tutor and peer involvement, builds on Vygotsky’s theory of cognitive development, which recognises culture and social interaction as pivotal to development and achieving goals. 
The downside to this type of interaction, is when the same students interact continuously, while others remain silent. This may be down to culture, maturity, or the fear of embarrassment if they answer incorrectly. However, this does not help them, their peers, or the tutor to confirm and reflect on understanding, and can result in biased or one-sided outcomes. 
This lack of peer interaction has happened on numerous occasions over the past three years, but become more evident since working online, as most students keep their cameras switched off. During one recent online lesson, our tutor invited everyone to contribute, by communicating with us all by name. The positive outcome of this technique was that it increased participation, active listening, and motivation. This broadened interpretation, thus internalising our metacognitive skills for future use, which for me, made the whole experience far more enjoyable.
Another formative assessment approach I found particularly useful, was implemented, using Kahoot. This is a game based interactive tool, that can be used in a variety of ways, including multi-choice questions, discussions, and surveys. Our tutor created an on-line quiz to confirm our understanding of the lesson contents, and asynchronous homework tasks. I believe this learning platform would have been extremely beneficial for all modules, but especially under current circumstances, where face-to-face interaction with tutors and peers is prohibited (see Appendix 3). This activity also motivated me to complete my homework and get involved in some pressure free, light hearted competition with my peers.                       

Self-Assessment and Self-Evaluation:
Having established some of the key concepts related to assessment, the next part will examine the principles and practices of self-assessment and self-evaluation. Self-assessment, and self-evaluation are reflective activities or processes, used to contribute to a student’s autonomous learning experience. One of the difficulties I have experienced whilst researching for my portfolio, is that academic research frequently refers to a number of self-related terms, that often result in confusion. (Morin, 2017) believes this ambiguity, to be made even more confusing by some of the homogeneous characteristics used, and developed this self-explanatory diagram, which I have used as the foundation for my understanding. 
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(Boud & Falchikov, 1989) recognise self-assessment as a skill, that plays a fundamental part in the effectiveness of learning, development, and lifetime achievements for a person. They record how it can be classed as formative, because it allows students to evaluate their individual learning, attainment, and aspirations during their educational experience; and summative when used to assess end of module assignments, feedback, and results. It can also empower a student to decide when to suspend or cease learning in a specific area.
Having said this, earlier research dating back to the 1980s, shows how self-assessment can sometimes have an adverse effect, when students have fallacious assumptions concerning their shortcomings, which not only impacts on their metacognitive ability, but also their attainment levels (Kruger & Dunning, 1999). 
(Boud & Falchikov, 1989) and (Stefani, 2006) studies show an insignificant difference between tutor and student marks, whereas (Strong, et al., 2010) note considerable discrepancies. It was discovered that high achieving students were undervaluing their performance, while lower achievers were overvaluing theirs. More recent studies by (Leach, 2012) indicate that while these observations are still a concern, she also identifies additional obstacles, such as a student’s reluctance to self-assess because they believe they do not have the appropriate skills, or lack confidence in their ability, and worry about the accuracy of their assessment. She also records how some view assessment as a teacher, not student responsibility, and are unable to recognise the benefits. (Race, 2001) on the other hand, considers the benefits of a more personal approach to self-assessment, by way of a journal or diary to reflect back on.  
(Taras, 2010) considers self-assessment to be a necessity because it covers all acts or processes of self-evaluation and judgement, resulting in one’s ability to manipulate data or information, and make conscious decisions. It also allows for realistic conclusions, all of which she believes are a fundamental part of personal development. (Taras, 2010) maintains that the core assumption of self-assessment is dependent on a student’s ability to be self-reliant, in recognising their individual requirements, and objectives, which can subsequently be communicated to tutors, and peers, so it is imperative that the concept is comprehensively understood. In her more recent studies, (Taras, 2015) records that for student’s self-assessment to be effective, tutors should carefully consider their proposals, and take time to clarify their expectations and the reasoning behind assessment criteria, before attempting to teach. However, in reality this does not always happen, and student participation is either restricted or omitted from this process. This can have a significant impact on a student’s future, so it is vitally important that module learning outcomes are transparent, and assignment descriptions and generic assessment criteria, free from ambiguity to meet these objectives (see Appendix 4). (Khaled & El Khatib, 2020) interpretation is that self-assessment equates to independent standard benchmarking, which can be actioned formally using tests, or exams in a controlled environment, or informally using coursework and assessments, where tutors evaluate or feedback on how a student has performed. Despite its many benefits self-assessment, also has its drawbacks, as it is not easy to analyse, can be ephemeral, and result in de-motivation for students who are perceived to be underperforming, and have a detrimental effect on their self-esteem, and chance of academic progression (Harlen, 2005). He questions its reliability, as it can restrict course content by focusing mainly on material that can be assessed, and result in lecturers teaching to test.
Based on my research, and having analysed all of this evidence, I now have a clearer understanding of the benefits, and importance of effective self-assessment, and how it should be reflected back in credible and constructive feedback by tutors, so students can identify which areas of their work require improvement. Nevertheless, I also acknowledge that there are still some apprehensions about its quality, reliability, aims and advantages, in comparison to that of a tutor’s assessment, which still needs to be resolved (Leach, 2012).
Peer assessment is where students assume responsibility for their peer’s work, critique it, and respond with constructive feedback. Peer-assessment and interaction can be recognised as active learning strategies for improving self-assessment, confidence, and development, and strengthening formative and summative assessment. According to (Cushing, et al., 2011), many consider it to be more valuable than self-assessment for identifying skills and educational needs.
(Boud & Falchikov, 1989) acknowledge the need for more self and peer assessment in year one of higher education, as much as it is talked around, it is not often put into practice, which is corroborated by (Nulty, 2010).  In his paper, (Nulty, 2010) considers the pros and cons of a student’s suitability at this level, especially as there is only limited research for this specific year. Features examined include contribution, capability, and relevance to course material, that may or may not be compatible. His findings elucidate the value of accumulating assessment competencies in year one, by way of practice as opposed to theory, while students are more willing to consider new ideas. He believes self and peer-assessment should be integrated into course curriculum and made available as a standalone exercise from the outset, as these practices do not just empower students during their learning experience, but also throughout the course of their lives. For peer-assessment to become effective, students must have a clear understanding of assessment criteria, as without this they cannot acknowledge what they are trying to achieve (Black & Wiliam, 2010). 
A study carried out by (Siow, 2015) concludes how as a result of peer-assessment, students were able to cogitate, apply more critical thinking and add more structure to their work. They also deduced how subsequently it improves analytical thinking. Much as peer-assessment can be laborious, most students who took part in the study, found it productive, and recognised its relevance and worth in enhancing their learning experience. Nevertheless, (Siow, 2015) also commented on how the opposite can happen, and students lose confidence, but connected this to negative or apathetic comments or observations.
Planned peer assessment was not put into practice for the duration of our course, but on reflection, if handled correctly and reinforced by tutors, I know it would have benefited me considerably. An ideal time to implement this, would have been during group and individual presentations, as it would have increased engagement in the process. Students could have made use of standardised feedback proformas with or without scores, with a section at the end for constructive comments and feedback. If this had been implemented for all presentations, students would have received sequential evidence to confirm their existing skills and recognise areas for improvement. Forms could then be compared with tutor feedback for validation. This process would enhance student collaboration, and involve active listening, critical thinking, judgement, and decision making, all of which are transferable skills for the future.  
I now understand how self-assessment consolidates all perceptions of a student’s work, including self-evaluation, as this is an integral part of personal and professional development, that identifies strengths and limitations. 
Self-Evaluation:
Self-evaluation gives students an independent point of view to reflect back on their performance and outcomes, and identify areas for improvement, based on their individual judgement. It can be summative or formative and used as a standard benchmark for students to confirm if they are on target, and check whether the course is efficacious in meeting their objectives, in terms of input, activities, and participation (Andrade & Du, 2007). Self-evaluation can impact on a student’s knowledge, skills, behaviours, perceptions, and perspectives. 
There are a number of internal influences that must be considered when self-evaluating, including, goals, recognition of strengths and limitations, and end results. Positive self-evaluation inspires effective and efficient performance, resulting in accomplished goals. However, negative self-evaluation can impact one’s self esteem and self-confidence, cloud judgement, and result in anxiety and disbelief about one’s bona fide abilities (Steyn & Mynhardt, 2008). Self-efficacy, a distinct form of self-evaluation, also plays a fundamental part in a student’s individual perceptions, reactions, cognitive ability, and psychological well-being (Judge, et al., 2003).
Evidence obtained through self-assessment can be used to evaluate its effectiveness, whilst self-assessment can use self-evaluation for self-reflection. 
Self-Reflection:
According to (Klimova, 2014) self-reflection is a transferable life skill, that boosts a student’s personal growth and professional advancement, and allows them to identify their strengths and shortcomings.  It is used to critically evaluate the contents, value, and quality of learning experiences, and raise awareness of learning styles, needs and achievements. Self-reflection makes learning more structured, by reflecting on things that have or have not gone well, before moving forward with more positive conclusions, as opposed to simply acquiring new knowledge.  Self-reflection can be formative or summative, and carried out as a natural process, so does not always require conventional criteria. 
Positive self-reflection expands the quality of cognitive and metacognitive development, constitutes deeper learning, and promotes self-motivation and self-directed learning.
(Veine, et al., 2020) recognise reflection as a key component of experiential learning but acknowledge that there is still limited guidance available for students and tutors. Metaphorically speaking, they connect it to Kolb’s 1984 experiential or reflective learning cycle. 
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Kolb’s cycle is a four-stage learning process, that he believes students must move through, in order to develop and reach their ultimate goal. It begins with a concrete experience that can be observed and reflected back on, then considers abstract or theoretical concepts, before being applied to other situations that result in new experiences that contribute to knowledge. At this point, the learning cycle starts all over again. Variables that may influence learning styles include social, physical, and environmental factors. However, self-reflection, particularly as a result of negative emotional experiences, can be detrimental and result in stress, repetitive thinking, and low self-esteem. This inability to focus, can make learning more complex and impede a student’s progress  (Eurich, 2017). I recognise how my introspection has resulted in self-doubt.
Nevertheless, having learned more about self-reflection, and how it can be used to enhance a student’s motivation, performance and develop metacognitive skills, I believe it can have an efficacious effect on learning and should be acknowledged as part of the hidden curriculum. Initially, student’s may not recognise the benefits, but with the support of tutors, and the implementation of reflective learning techniques, students should be able to turn their self-reflection into positive reinforcement and help them take ownership of their learning. Self-assessment is an essential element for self-regulation. (Schunk, 2008) clarifies the change in psychological theory from conditioning to cognitive psychology, and recognised the importance of metacognition, and self-regulation in learning. These are evident in the extensive work of antecedents such as Piaget and Vygotsky, on human development. 
However, contemporary research considers Flavell to be the founder (Fox, 2008). 
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Flavell, describes how metacognitive strategies play a fundamental part in reflection and self-regulation, as they influence and improve the effectiveness of a student’s thoughts and actions. Students must recognise their strengths and limitations in order to improve. 
More recent investigation has surpassed this, and now covers a broader sector, which includes social psychology and medical education. These studies confirm how continuous self-assessment can empower students to take ownership of their individual development, achievements, and outcomes. (Panadero & Jonsson, 2013) record how analysing and evaluating standards of work, against learning aims and objectives, allows students to implement modification strategies for learning and improvement. Despite this, during my research, I have concluded how the opposite can happen, and the detrimental effect that psychological uncertainty and survival brain have had on my academic studies, and personal well-being over the past eighteen months (see Appendix 5).
Self-Regulated Learning:
Zimmerman recognises the importance of metacognitive skills for students to become independent learners. He acknowledges how all too often, students are not taught or made aware of these basic competencies. His work illustrates how greater academic achievement is only accomplished when this approach is implemented by teachers and students, for both teaching and learning. Zimmermann’s cyclical model of self-regulation is represented by three separate phases, and the processes, that a student must go through when learning. 
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First the forethought or planning phase, where prior performance is assessed, strategies for task analysis are established, and self-motivational beliefs happen. Next, the performance control, or practice phase where self-control and self-observation occur, so that continuous changes can be monitored and progressed. Finally, the self-reflection or evaluation phase, where self-judgement and self-reaction take place, to appraise the effectiveness of the strategies used against their intended results.self-ass
(Panadero, et al., 2017) records how self-regulated learning (SRL) has played a considerable part in educational psychology, and proven to be an essential support structure, used to understand the characteristics of learning. There have been a few models of SRL over the years, but it has become more noticeable since 2001 when three significant milestones include quantitative studies, new and advanced SRL models, and a more up to date handbook on how to evaluate the effects of SRL were introduced. 
Feedback:
Feedback and peer assessment have been a deliberate part of higher education for many years. (Butler & Winnie, 1995) describe feedback as a method used to reduce the disparity between a student’s accomplishments and ultimate goals. Their rationale considers the correlation between internal feedback, that is the student’s self-generated ability to monitor, and self-regulate their own behaviour and performance, and external feedback which is derived from outside influences, such as tutors or peers. Feedback can be impromptu, but more often than not, it is linked to assignment outcomes. Both are considered fundamental to a student’s development of self-regulated learning. 
A marking rubric is one effective strategy used for standard assessment and feedback.  Rubrics can be holistic or analytical. Holistic rubrics are one-dimensional and provide a single score or grade against specific criteria, to assess a student’s overall achievement. While analytical rubrics take the form of a grid with rows containing pre-determined criteria, and columns calculating marks. However, robust evidence indicates how simply implementing rubrics for assessment feedback is not sufficient, and that student engagement is essential for them to understand the rationale behind the marking, and for it to become effective and enhance performance (Francis, 2018). (Greenberg, 2015) considers the empirical evidence surrounding rubrics, and recognising its importance, notes how this method of feedback can also restrict the development of a student’s basic skills, if not implemented correctly (see Appendices 6-8). 
Conclusion
Undertaking this learning experience has been both enlightening and thought-provoking. Nevertheless, I have found some of this year’s assignments extremely challenging to complete, as I have opened a Pandora’s box, and had to address a raft of underlying concerns, and emotions which I had unknowingly previously suppressed, thus jeopardising my learning journey. 
Much as self-assessment and self-evaluation can be defined independently, it is fundamental for all of the aforementioned contributing factors to be activated, and comprehensively understood, for a student to develop and become an effective independent learner. Strong relationships with tutors are a fundamental pre-requisite and whilst not implicating, I believe the environment lends itself more to younger students, from both an academic and social perspective. Notwithstanding, I appreciate that this may not be the norm, and justifiable by the COVID-19 pandemic.
My lack of foresight on what to expect, and what would be invaluable to me, has impeded my individual learning. Identifying and implementing specific strategies and learning goals from the outset would have helped me to acknowledge and endorse my existing strengths and limitations and support my professional development.
Assessment as learning, is something I have embraced automatically as a mature student, based on work and life experiences. However, I had not understood the importance, and significance of assignment feedback for my development, and relied mainly on the marks. 
Having considered the difference between working hard and working efficiently, I am now able to recognise my mistakes. I know I have been guilty of researching too many websites and books, trying to remember too much detail, focused too much on module contents, as opposed to generic assessment criteria, and transferrable and professional skills. However, I also acknowledge these as common faults or attributes that many mature students experience in higher education. 
Regrettably, having allowed a lack of self-belief and self-confidence prevail, I have developed some unconstructive coping strategies to survive, thus disengaging me from the enjoyment I encountered at the beginning. 
Anxiety and brain overload has been exacerbated, causing me to lose sight of my pre-existing strengths and qualities, and those accomplished during my studies, which has been reflected on throughout this portfolio. Mindful of this, my aim now, is to try and introduce more efficient and effective strategies for the remainder of my studies. 
Thanks to the support and guidance I have received from external counselling resources, and as a result of course contents and the help received during my learning experience, I have taken small steps to re-assess and re-evaluate myself and my learning goals. Hopefully, by recognising and trying to re-ignite some of the strength and benefits of my prior knowledge, and the transferable skills I have learned and developed throughout my life, and journey as a mature student, I will be able to move forward with more confidence. I am really grateful to have had this opportunity, as for the first time in my life, I have a vision, which is to invest my time, enhanced skills, and knowledge to assist others within the community.
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Appendices

Appendix 1: Positive tutor/student Relationships

These are positive strategies’ tutors have introduced to stay in contact with us, while face-to-face contact is prohibited, and social interaction limited. Unfortunately take up for the Virtual Cuppa sessions has been minimal, and not something I could fully commit to at present, due to time constraints and my current situation. 
Much as I understand and appreciate these forms of communication, from a personal perspective, an occasional call, or one-to-one session, would be more beneficial. However, I have been lucky enough to action this at the start of some of these sessions.

Virtual Cuppa sessions every Wednesday





Appendix 2: Positive and apathetic e-mail responses
Appendix 3: Kahoot: A formative assessment toolBy offering helpful and alternative solutions, these positive responses appeared genuine and inspired me with confidence and trust.  
.

These responses portrayed internal focus and contained no effective support.
I attempted to use the Q and A forum on several occasions but did not find it beneficial. This was due to time constraints for responses and misunderstandings relating to my queries. I also observed that only a few peers contributed or responded using this method, which suggests they may have been of the same opinion. 
I prefer verbal communication because it is instant and unambiguous, whereas e-mails can be easily misinterpreted, cause additional delays, and have emotional connotation. 



Kahoot! This on-line tool was used for formative assessment as part of our asynchronous learning. I thought it was an excellent system for students to confirm their module learning, and tutors to identify and address any issues or misunderstandings before moving forward. 









Appendix 4: Module Learning Outcomes and Assessment Specifications

At the beginning of every module, we were provided with expected Module Learning Outcomes:
 



Task Descriptions of Assignment format and contents.





Generic Guidance and Criteria on how to complete each Assignment, which would be used to determine our marks.






Appendix 5: Apathetic feedback I considered this feedback to be unsympathetic, negative and partially inaccurate. 
Physiological factors experienced: Delivering presentations is something I have always lacked confidence in. On the day of this presentation my apprehension was intensified by my perception of the tutor’s apathetic body language. As a consequence, I experienced a significant amount of internal and external stress which affected my performance, intensified by an IT issue that disrupted me at the start. This is reflected in the uncharacteristically low mark I received, and sadly does not reflect the time and effort I had invested in this assignment. General comments confirm that the presentation went over time, which meant I was unable to finish, however, the specific areas relating to this in the top rubrics table are marked as ‘Improvement required’?
Regrettably, on reflection, I have allowed this experience to have a negative impact on me, and affect my self-assessment, self-evaluation, and self-regulated learning. This highlights the importance of positive student, tutor relationships, which are of utmost importance to me as a mature student.

[image: ]


Appendix 6: Constructive feedback
This is an example of rubrics.
This feedback confirmed how I had misinterpreted the task description. It was constructive and helped me to understand and acknowledge my misconceptions, so as not to make the same mistake again. I can understand why it may have appeared that I had not researched the topic thoroughly, however this was incorrect and did not reflect the amount of effort and investigation that had actually taken place. This is one of the drawbacks I have identified with summative assessment. I believe peer assessment would be beneficial for presentations, as this would give student’s an insight into other people’s perceptions and increase collaboration. 





















Appendix 7: Positive feedback:

[image: ]













All feedback was encouraging, which had a positive impact on my confidence and psychological well-being. However, there was no constructive feedback or direction to confirm what I could have done to improve my performance. On reflection, I realise that I should have querying this at the time as it would have helped me with future presentations.









Appendix 8: E-mail notification regarding statutory feedback

Having now recognised the importance of feedback, I believe this is something that should be executed automatically as part of the statutory feedback process.
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Encouraging and Supportive e-mail responses

There's nothing to do my end, I'm all up to date thank you. Just concentrate on your
assignments, the one your starting today is a good one. | hope your feeling better soon,
it is a very stressful time with uni and the restrictions we are dealing with. If you need a
one to one, please just ask, even if it's just to vent.

No problem how about this afternoon and what's up?

Ah no problem I'll send of a teams meeting request shortly ok.

Unsupportive and Disheartening e-mail responses:

Thank you for the shared document, | am able to open it so will mark this version. It would be a
good idea to meet with Rose as this technology needs to be working for you to enable your
learning. Please also keep in mind that sessions may finish early on some occasions because the
student/lecturer hasn’t had a break during the session or because room protocol states that the
room needs to be empty 10 minutes to the hour. Also, the lecturer may be on their way to deal
with an emergency situation with another student — these often arise unexpectedly.

With regard to the Q and A sessions and emails, please remember that lecturers are unable to
respond to these straight away and protocol states that staff will normally respond within 2
working days. | completely understand that students often require a response straight away but
our commitment to other programmes across the university does not always allow us to do so.

I also need to point out that queries are always welcome through the correct platforms (Q and A
forum in the first instance) and it is not always practical to answer queries during the session
because there are certain learning outcomes that need to be met during the session, answering
queries may prevent us from doing this.
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Module Learning Outcomes
(from module syllabus)

1. Critically engage with a range of key concepts in educational assessment

2. Demonstrate an enhanced understanding of the main principles and practices of assessment
and evaluation within a chosen educational context

3. Develop a critical awareness of the purpose and function of self-evaluation and the significance
of reflective practice for the education practitioner
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TASK DESCRIPTION

Title: Self-assessment is, when students (i) individually... develop motivation to reflect on their
previous learning and identify objectives for new learning; (ii) when they analyse and evaluate
problems they... are experiencing and structure a way forward; and (iii) when through self
regulation, they act to bring about improvement. (Pedder & James (2012 in Gardner 2012 p38)
Self-evaluation can help learners appraise their current understanding in order to determine
improvement needs (Qlina & Sullivan 2004, p.6).

Through a series of reflective journal entries, critically discuss the principles of self-assessment
and self-evaluation and the importance of these to the development of effective learners. Use
your own learning journey in Higher Education to illustrate your understanding of the principles
involved. This should include reflection on how you have used feedback to inform your self-
assessment and evaluation.

Consider the variety of teaching and learning situations and assessments you have experienced
to strengthen your reflections and areas of development necessary for your future work as an
educational professional.

o Demonstrate a critical awareness of the development of the individual learner.
o Demonstrate critical reflection upon your own learning experience in higher education.
e Use of fluent and confident use of academic English with appropriate referencing.
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GUIDANCE FOR STUDENTS IN THE COMPLETION OF
TASKS

1. Engagement with Literature Skills

‘Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s)
set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed
research articles and/or original materials appropriate to the discipline). ~You should provide evidence that
you have accessed a wide range of sources, which may be academic, go 1t

sources may include academic journal articles, textbooks, current news articles, organisational documents,
and websites. You should consider the credibility of your sources; academic journals are normally highly
credible sources while websites require careful consideration/selection and should be used sparingly. Any
sources you use should be current and up-to-date, mostly published within the last five years or so, though
seminal/important works in the field may be older. You must provide evidence of your research/own reading
throughout your work, using a suitable referencing system, including in-text citations in the main body of your
work and a reference list at the end of your work.

Guidance specific to this assessment:

Demonstrate a critical awareness of the development of the individual learner.
Support points with a variety of reliable academic sources, you must be able to reflect on this also.
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Individual Presentation - [Topic: Waterfront Museum

Preparatory work

70+ | 60+

50+ | 40+

Has the topic been thoroughly researched?
Has the presentation been carefully prepared?

Content

Does the speaker link context to learning theories?
Does the speaker demonstrate how the learning is supported in that
environment?

x x

Organisation

Does the introduction get the audience’s attention?
Is there a clear, easy to follow structure?

Do the main ideas come across?

Is there a thoughtful conclusion?

Is the topic opened up for discussion?

X X X X

Delivery

Does the speaker seem interested and convincing?
Does the speaker keep the interest and attention of the audience?
Does the presenter use language appropriate to the audience?

x

Visual Aids

Are they clear, easy to see and understand?
Are they well designed and appropriate?
Did the speaker use the equipment well?

X X x

General comments:

An interesting presentation, you linked the presentation to Bruner. However, you need
to focus more on the learning context rather than the actual theorist, this was not part of

the criteria (over 3 minutes was taken up by this). In order to improve you need to do
this and attempt to engage the audience more. Relevant images included.

Grade: 60%
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