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To ensure all individuals are fully included, teachers, coaches and other practitioners need to “adopt proactive strategies and have open minds to think flexibily about how diversity can be celebrated, rather than seen as a restriction on access to gaining positive physical activity experiences” (Vickerman and DePauw, 2010: 153). 
 
In light of this quote, critically discuss inclusive practice in PE and youth sport and how a positive approach to diversity can ensure ALL pupils are motivated to engage in purposeful physical activity for life.
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Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
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· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
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· Correct use of punctuation
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· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!
To ensure all individuals are fully included, teachers, coaches and other practitioners need to “adopt proactive strategies and have open minds to think flexibily about how diversity can be celebrated, rather than seen as a restriction on access to gaining positive physical activity experiences” (Vickerman and DePauw, 2010: 153).

In light of this quote, critically discuss inclusive practice in PE and youth sport and how a positive approach to diversity can ensure ALL pupils are motivated 
to engage in purposeful physical activity for life.



One of the major aims of PE is to start the children on ther journey towards physical literacy. ‘Physical literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life.’ (IPLA, 2017).  Developing full physical literacy is a very important part of  PE as being physically literate is the key to unlocking a vast future of physical activity. Leading an active lifestyle has a great effect on your physical and mental health however to maintain this lifestyle one must have physical literacy. Sport Wales says 
‘Physical Literacy means that a person has a catalogue of technical skills along with the confidence and motivation to take part in lots of different sports and physical activities at every stage in their life. It gives them the power to choose to be physically active in whatever way they prefer, taking away fears of ‘having a go’ or a lack of motivation that many of us can suffer from’ (2014). 
The importance of being Physically literate is clearly seen here. All children have the right to to Physical education and it should be expected for all children to leave school having achieved a level of physical literacy. Including those chldren who face barriers within physical activiy. Sport wales identifies the method of achieving physcial literacy as ‘Physical Skills + Confidence + Motivation + Lots of opportunities = Physical Literacy’ (2014). When it comes to children who face these barriers the basic principle remains the same however it opens up the challenge of understandign the how these barriers vary and therefore how the teacher or coach can understand and teach the pupil to ensure they develop their physical literacy – which will hopefully result in a life long engagement in physical activity. 

As mentioned, for some children there can be barriers to good physical activity, it is very important for educators to understand that there are a range of circumstaces and learning needs whichb can effect a childs prefomance and motivation towards physical activivty. The types of barriers some children face vary significantly and can effect children in many diffferent ways, these can be both physical or mental.

One example of a barrier is dyspraxia. Dispraxia is a developmental coordination disorder, also known as a DCD. It is a life long condition which affects motor coordination in both adults and children. Individuals with dyspraxia ca be affected to different extents – some people could live their entire life without struggling with their dyspraxia and others may find difficulty in most day to day activities, this may also change over time as a result of life experiences and environment. Suffering with dyspraxia can be detrimental to your everyday life, education and employment. Different forms of DCD have similar effects however dyspraxia remers more specifically to people who have issues planning, organising and exectuting their movments correctly and in the right order. It can also have and effect speech and thought. What causes dyspraxia is still yet to be fully understood however what is known is that messages from the brain are disrupted which causes the difficulties in movement. (Dyspraxia Foundation, 2018).

When thinking about inclusion, it is very easy to get caught up in the medical name for a child’s condition and therefore assume they cannot take part in PE – whereas it is best to simply look at what they struggle at and understand how to include them into lessons. For example, take a child with dyspraxia – instead of lableing them as somone who suffers from dyspraxia, see them as a child who has difficulties planning their movements or struggles with complex thought processes. Now the teacher simply has to identify which parts of the lesson this child will struggle with and then in turn identify how they can adapt these parts of the lesson to include this child.  TDA identifies that when overcoming barriers to PE, a child may require 
‘Adapted, modified or alternative activities that offer an equivalent degree of challenge to the activities in the programmes of study and that enable the pupils to make progress. Specific support they need to take part in certain activities or types of movement.  Careful management of their physical regime to allow for their specific medical conditions’ 
(TDA, 2009).
Looking at creative activites as an example. This is something a child with dyspraxia may struggle with, espeislly when it comes to creative routines – either in gymnastics or dance. The teacher can adapt the whole activity or specifically the child who is struggling. If a chld is struggling to plan their movements the teacher can make it a paired activity. This way the child will have help from their peers when coming up with ideas and routines. This doesn’t necessarily mean the child is no longer thinking for themselves but they now have someone else to bounce ideas off and if they come to a standstill about how to create the routine, their partner can help them link movements. This is essentialy giving the child with dyspraxia support without taking their own thought process away.

Similarly, if the child struggles executing more complex movements – the teacher could make it so they only focus on one particular type of movement which they can do. The teacher can then work with them on developing this one movement. For example the child could vary the size of this movement, if they are stepping they could take a lot of very small steps or they could take a couple very big steps. They could also change the speed in which they complete this movement – they can do it at a normal pace, slow or fast, the can gradually change the speed or do it very rapidly. Even though they are still doing the same type of movement, by chaging the speed, direction, height etc. they are creating their own routine and therefore developing their movement skills, i.e. they are taking part in the exact same activity as the rest of the class, just on a smaller scale more suited to their ability. 

Another example is Autism. ‘Autism spectrum disorder (ASD) is the name for a range of similar conditions, including Asperger syndrome, that affect a person's social interaction, communication, interests and behaviour.’ (NHS Choices, 2016). Autism is prominant in the UK and effects a great number of school age children. The related physical and mental issues they face can be very detrimental to their educatio towards achieving physical literacy. 
‘Autism affects an estimated 600,000 people in the UK of which over 80,000 are of school age. Autism is four times more prevalent in boys than it is in girls and sometimes pupils with autism have additional difficulties which may include hearing, vision loss or poor motor co-ordination which may also affect their educational needs and access to physical education (PE) and school sport.’ (Youth Sport Trust, 2008).
Motor coordination is mentioned here to be affected by Autism – like Dyspraxia. Motor coordntion is very fundamental for basic physical activity. This is why so many children who suffer from autism may struggle when it comes to PE. Children may also struggle with paying attention – especially for long activities. This could also affect their performance in PE as children are often required to be engaged in activites for extended amounts of time. This is something for the teacher to consider – they will have to find ways to overcome the physical barriers as well as finding a way to keept them engaged throughout the whole PE session. This is especially previlant when it comes to things the child has no interest in – however on the other hand if the child does take an interst they may excel. ‘Children with autism spectrum disorder (ASD) can find it really hard to focus on things that don’t interest them’…‘But they can keep their attention on things they like.’ (Raising children, 2017).

Autism is measured on a spectum, some people are effected more serverly than others and therefore not everyone will face the same barriers towards physiccl activity. As mentioned, autism can effect motor coordination. The methods of inclusion for this could be similar to that for dyspraxia, one thing which is different for autisic children is that they may struggle with paying attention. This is also the case for children who suffer from ADHD. This particular difficulty is not a physcal issue as if the child does not take an interest to the activities they may struggle with completing the tasks. One way of helping a child stay focused on task is to give the struggling child their instructions one at a time – i.e when they explain the whole task to the task, then give the this particular child omnly one instruction. This way they only have to focus on one task out of the whole activity, once they have completed this task the teacher can then give them their next task. This may help them stay on task as they aren’t faced with the daughting task of completign a whole activty, instead they take it one part at a time. They could also be given their instructions written out on pieces of paper, with guidence notes. Then if at any point they feel them selves drifting away from the task at hand, they can refer to their sheets. ‘By organizing and presenting the tasks at hand in a logical easy to follow list you help the child or adult with autism feeling more confident.’ (AutiPlan, 2018).
 
It is common knowledge that PE can be very difficult for certain children due to the very competitive and aggressive nature of the activities undertaken – i.e just playing rugby or football where the naturally athletic succeed and those who don’t enjoy these sports will inevitably fall behind. Because of this, PE is not traditionally inclusive. Replacing traditional sports games all lesson with a models based approach would greatly increase the inclusive nature of PE. ‘A models-based approach has been advocated as a means of overcoming the serious limitations of the traditional approach to physical education’ (Kirk, 2013). 

One particular model which is very inclusive is circus skills. This model is completely non-competitve which initialy puts to rest some of the issues relate to incluion. Without the competive side there will be less pressure on the children – amongst themselves - to be the best and to win, this means the children can always walk away from a lesson without feelign disheartened from the feeling of loosing above their heads. In this model the children csn all preform at their own pace which therefore allows for good development. When thinkng about children with specific learngin needs, the circus model allows for easy adaption by the teacher – especially  if following the STEP method from the inclusion spectrum : Space, Task, Equipment, People. The nature of the activies and tasks makes for easy adaption and therefore can be found to be very inclusive. The initial studdy for ths model also found circus skills to be an exelent method to develop good physical literacy within the children. Essentialy, the circus model makes for good inclusion while also fulfilling the main aims of PE and the four domains of learing – afective, physical, cognitive and behavioural. (Kiez, 2015).

Another exaple of a model which lends itself well to inclusion while still promotign progression within motivation, engagement and competence is the TGFU model (Bunker and Thorpe, 1982). This model essentially aism to teach the valuable skills of PE with the use of small games – within the medium of different sports. Soots are used to house different games but the actual sport isn’t the mail focus of the activity, instead developin the skills used withing that sport is the focus. For example, to develop sending and receiving skills the children could play games using a rugby ball, football or frisby ect. The games can also be moulded around sport scenarios however they don’t have to follow them exactly. This model is very inclusive because all the games are extreemly adaptable and the teacher can easily follow STEP for inclusive purposes.

Inclusion is something that should never be forgotten when thiking about PE. At the end of the day every child has a right to education and it is the responsibility of PE teachers to ensure – to the best of their ability - their children leave school with a good level of physical literacy. Without it they cannot hope to be engaged in physical activity throughout their lives. When considering how to overcome the physical barriers some children may face, the teacher must consider how each child is affected, by understanding the difficulties a child faces you can then adapt the lessons appropriately to include the child. These adaptations can follow the inclusion spectrum – i.e. STEP. Inclusion is not an issue whicb can be fixed overnight, there will presumably always be children who struggle with physical activity. As long teachers continue to develop inclusive lessons and the schools work towards inclusive environments – inclusive PE will hopefully become more widly accessable. 
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