[image: Discover University of Wales Trinity Saint David] 
APPENDIX GA36c

	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	Jennifer Evans
	Student ID number:
	1601295

	Programme:
	BA Primary Education with QTS

	Module:
	Enterprising and Creative Teaching and Learning

	Module code:
	 ECAD6011
	Contribution to Overall Module Assessment (%):
	100%

	Lecturer:
	Mr T. Cox
	Internal Verifier:
	

	Assignment Title:
	Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise skills and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy. 
	Word count (or equivalent):
	3,000

	Submission deadline:
	28/1/19
	Return date of provisional marks & written feedback:
	25/02/19

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  









	
     STUDENT FEEDBACK FORM


This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvements.
	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	20
	

	




	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	




	
	

	
	
	

	3. Cognitive and Intellectual Skills

	20
	

	




	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	


	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	





	ECAD6011 - Enterprising and Creative Teaching	1601295


2

The objective of this assignment is to utilise the Entrecomp Framework and critically evaluate individual creativity and enterprising skills and how to develop it with primary learners through personal pedagogical practice. 
Galton (1869) was considered as creating one of the first systematic studies of creativity where the initial theme focused on the term genius which was sustained into the 1920’s until the focus shifted to creative intelligence. Binet (1896) touched upon investigations into the creative intelligences although it was not until the 1950s where the main creative research was undertaken by Guilford (1950). He explored the limitations of intelligence tests within creativity and developed his investigation of divergent thinking. Definitions of creativity have been argued by numerous educators, however Torrance (1969) saw the process of creativity of having original ideas, thinking outside the box, breaking down ideas/products of others and establishing links between new and old. Torrance’s definition has been widely acknowledged and valued, however it is linked to Guilford’s (1967) psychometric approach which has been widely criticised for its inadequate measurement of assessing creativity. 
Within education there is a distinction between teaching creatively and teaching for creativity (NACCCE, 1999). Teaching creativity can be defined as ‘using imaginative approaches to make learning more interesting and effective’ (NACCCE, 1999, p.89) whilst teaching for creativity is the pedagogical practice facilitated by the teacher to develop creative thinking and behaviours within children. The relationship between the two can be distinctively seen from Woods (1990) framework as he suggests that for children to naturally develop their creativity there must be four things in place; innovation, relevance, ownership and control. Mumford (2003) also claimed to be creative you must acquire four characteristics; thinking and behaving imaginatively, activities for a purpose that is directed to desired goal/target, original generation of ideas and valuable outcome. Benson (2004) further states that if these four characteristics are taught well, children will be provided with the opportunity to develop their creativity. Yet, Cohen (2012) questions whether the definition of creativity can be distilled into children, as they are unlikely to produce something that is new or valued by others. However, Sharp (2004) argues that creativity is the ability to produce a product of individual value. 
To foster creativity within children utilising a heutagogy approach to teaching allows self-directed learning where learners can evaluate their own creativity and create and contribute towards their own ideas. This approach can be described as a continuum from the pedagogy approach of instructor led teaching, to the andragogy approach where the facilitator and learners are at the centre of the learning together and then finally to the heutagogy approach. Canning (2010) created the pyramid continuum (see appendix1) to demonstrate the development of the process from pedagogy to heutagogy. Heutagogy was first defined as a self-directed approach to learning by Hase and Keynon (2000) but has been generated and developed from a range of theories and concepts such as the constructivist approach by Vygotsky (1978), Maslow (1943) and Schon (1987). The heutagogy approach has been deemed as innate to young learners due to their ability to question and direct their learning however, Hase and Keynon (2013) argue that although this approach is innate to young children, this does not work for older children due to education supressing children’s characteristics of enquiry by providing learners with the information, rather than the passion for self-directed learning. The self-directed learning approach is also advocated by the Montessori ethos 1907 and approach to learning (Pound, 2006) which gives children the freedom to teach themselves through the medium of play, exploration and discovery. 
To critically analyse personal practice, lessons taught have mostly used the pedagogy approach with some andragogy. A personal view to implementing an andragogy approach within the classroom lends itself more to the Foundation Phase (FP) as the FP allows learners to discover their environment by using the continuous provision available. A recommendation for future Personal Teaching Experiences (PTE) is to trial and adapt both andragogy and heutagogy approaches to allow students to drive their learning as Freire (1970) states that allowing learners to be independent permits defining their own learning which can in turn, empower learners. A heutagogy approach can be implemented within the classroom by allowing the learners to direct their learning by asking what they want to learn and using the 7 elements (see appendix2) that Blaschke (2012) state are essential for designing a heutagogy approach. Developing this within the classroom generates an engaging learning environment, directed by the learners and allows a journey of self-discovery, knowledge and imagination which is vital to foster creativity (Lear, 2015).
Another approach is using questioning strategies within the classroom. There are many different questioning approaches that can be developed within the classroom such as Blooms Taxonomy (Bloom et al, 1956), Habits of Mind (Costa and Kallick, 2008) and De Bono’s six thinking hats (DeBono, 2015). Claxton (2002) establishes that questioning is not just asking good questions but the nature to do so which can also be determined as curiosity. In addition, ensuring that the facilitator uses a wide range of questioning strategies such as the ones mentioned above, as well as open and closed questions can equally promote a creative and enquiring learning environment. Furthermore, using strategies such as the DeBono’s Thinking Hats can coincide with other creative strategies such as convergent thinking skills. Convergent thinking is to determine the correct answer by filtering the best concepts from a range of divergent thinking ideas, whilst divergent thinking is a process of generating numerous free-flowing ideas (Guilford, 1967). For convergent thinking to be distinguished, divergent thinking skills must be established first. To plan for divergent thinking skills to be developed within the classroom, individual thinking time before group brainstorming should be created to restrict other influences of obstructing divergent thinking into altering into convergent thinking. A strategy to implement divergent thinking, is encouraging a creative thinking environment by using the Green Hat of Creativity from DeBono’s Hats as this will allow the children to express new concepts, possibilities and perceptions. To develop convergent thinking the Blue Hat can be used to organise and focus on the end outcome. Although, fostering this type of thinking skills may require a long time for children to comprehend due to the different types of hats and their varied purposes. The requirement to instil thinking skills within children has been a WAG initiative since 2008 by the implementation of the Skills framework as thinking skills enables learners to think creatively, plan, analyse, evaluate and reflect on ideas. 
In comparison, Hargreaves indicated the challenges for education as we
 ‘live in a knowledge economy, where knowledge economies are stimulated and driven by creativity… Knowledge-society schools have to create these qualities; otherwise their people and their nations will be left behind’ (2003, p.1). 
However, Kaufman and Beghetto (2009) voiced how some classrooms support the creative potential in children whilst others have limited opportunities to develop their creative ideas and talents. Additionally, Delors (1996) noted that schools should develop the pleasure in learning and the discovery of self-directed learning along with intellectual curiosity (Brolin, 1992). A limitation to the promotion of creativity was examined by Stoycheva (1996) as she suggested that creative pupils have values, motivations and self-perceptions which differ to their peers which causes problems in social acceptance. In addition, teachers tended to suppress the importance of independent judgement and the involvement of emotion which she believes are personality attributes which can develop creativity. Furthermore, what was observed was how schools supress creativity as their perceptions were mostly concentrated on intellectual and problem-solving approaches which was also advocated by Sir Ken Robinson (2006) as he stated that creativity is as important in education, as we do not regard creativity to the same status as literacy or numeracy. He distinguished that ‘we don’t grow into creativity, we grow out of it, or rather we get educated out of it’.
To foster creativity the role of the teacher is vital for a positive outlook which is documented by (Beetlestone, 1998, Craft, 2000, Fryer, 1996, Shagoury-Hubbard, 1996 and Torrance, 1984). Angeloska-Galevska (1996) researched how certain characteristics are associated to how creativity can be fostered effectively within children. These characteristics include: teacher attitude to teaching in general and teaching creativity, relationship between teacher and child, resources and education level of the teacher. If these characteristics display a negative attitude towards creativity, then the teacher’s perception of their own creativity can also be damaging to children. Teachers who believe they are not creative will not push their creative limits within their teaching, environment or resources, as they believe that they are not creative because they are not talented within the Arts. The importance of teachers modelling creative processes allows the children to recognise and develop their own skills (Desailly, 2015). The NACCCE (1999) reported that to teach for creativity then three tasks should be developed, these being; identifying, encouraging and fostering. Identifying can either be the teacher’s identification of their own creativity and/or the creative potential of their children. Encouraging children to foster their own creativity is an important skill, as children need an educator to foster a positive open-minded attitude to creative ideas and approaches. Furthermore, a growth mindset (Dweck, 2012) will support the development of a positive outlook to their learning rather than the negative ‘I am not creative’ outlook that some children label themselves as being, due to the common belief that being creative has a direct link with the creative arts. 

Assessment for learning (AFL) and standardised assessment can be seen to supress creativity (Robinson, 2015). Additionally, Ryhammer & Brolin (1999) recommended that there is a lack of systematic assessments of creativity models and processes due to the divergent theories of creativity. It has been found that certain assessment approaches can strongly influence motivation which can in turn weaken pupil’s expression of creativity (Beghetto, 2005). Standardised testing and memorisation have been considered as worthless and inefficient for creativity and forces a convergent style of thinking. Simultaneously, Amabile’s (1988) model proposed that an individual’s creativity can be diminished by minor aspects of the social environment such as rewards determined in advance for example competitions, time-pressure, over-supervision, assessment is expected or there are limited choices available. On the contrary, Pink (2009) adressed that ‘incentives are supposed to sharpen and accelerate creativity, it does not only not work, in fact it does the opposite in some cases as it dulls thinking and blocks creativity’. The power of incentives was previously researched by Duncker (1945) and Glucksberg (1962). The evidence provided from one investigation determined that on average, people who were given an incentive took longer to work out a problem than those who didn’t therefore, incentives were proven to restrict and block creativity rather than foster it.  
One of Donaldson’s (2015) four purposes is to have a curriculum that develops children into enterprising and creative contributors. Furlong (2015) further proposed that we need teacher’s that do not just teach creative thinking and behaviours but also have a duty to develop creativity and innovation within the classroom. Moreover, The World Economic Forum (2016) stated that the 21st century competencies every child need are: critical thinking, problem solving and creativity, whilst the character qualities we need to develop is: curiosity, initiative, persistence and grit. In addition, Dacey and Lennon (2000) further suggest that perseverance is a set of distinctive attitudes for a high level of creative achievement. Perseverance is also considered as one of the fifteen competencies of the Entrecomp Framework (Bacigalupo et.al, 2016) under the title ‘motivation and perseverance’ which is a key competency to develop ambitious, capable learners. The Entrecomp Framework was created to develop the key competencies of entrepreneurship but has been further developed in education to bridge the gap and support our children in establishing entrepreneurial skills. This framework allows the teacher to understand where they perceive themselves on the framework assessment and how to improve from the information of the progression steps. However, there are limitations to using this framework due to the difficulty in comprehending the framework due to the range of different areas to look at such as thread, area and so on. The implementation of the Entrecomp framework has not been revised or used in a real setting therefore there is no evidence to suggest that it encourages entrepreneurial skills within children (Bacigalupo et.al, 2016). A recommendation of the implementation of the Entrecomp Framework is to use the framework alongside other models such as The World Economic Forum’s Lifelong Learning Model (Soffel, 2016) (see appendix3). This model alongside the strategies to develop character qualities and competencies model (see appendix4) can support educators to develop these qualities and attributes within children. The model is accessible and easy to use and is descriptive in providing strategies for educators to implement effectively within the learning environment. 
Two personal enterprise dispositions that are important to distil within teaching are ‘creativity’ from the area Ideas and Opportunities and ‘Learning through experience’ from the area Into Action (Bacigalupo et.al, 2016). For creativity an overall judgement of proficiency would be Level 5 from the thread ‘develop ideas’, due to being able to describe and refine ideas such as lesson plans and resources from other educators and implement into valuable lessons for learning. For example, whilst on PTE Multiple Intelligences by Gardener (1983) was used to determine where the children felt their lowest intelligence area was. To develop this in the classroom, the lowest intelligence for each pupil was established and then developed within the challenge time at the end of each lesson. The overall outcome showed that children’s previous lowest intelligence changed to another area of intelligence due to the time spent in their weakest intelligence area. This provided evidence of  how students can foster creativity and intelligence, if the attitude, environment and creative abilities of the teacher are available. To ensure progression to Level 6 proficiency there is the requirement to involve stakeholders in the development and testing of creative ideas and innovations (see appendix5). Therefore, ensuring achievement of progression to the higher level of the advanced proficiency, an example would be to introduce a triad of lessons which would allow the teacher, student and head of FP to develop and improve a lesson over time by testing and refining creative ideas. An example where this practice has been successful is in Ysgol Gymraeg Aberystwyth (Estyn, 2016). The teachers successfully collaborated to develop rich and meaningful learning experiences and ensure the children’s curiosity skills thrived. Collaboration is a key skill for the role of a creative teacher, as collaboration enables teachers to compare and refine ideas to create the best conditions for learning, as Donaldson states that ‘the best planning is likely to take place in collaboration’ (2015, p90). Collaboration has also been determined as one of the five professional standards for teaching within the new framework for Qualified Teaching Status (QTS) (Welsh Government, 2017), as they state that collaboration is key to work productively with all stakeholders to extend the effectiveness of teaching.  

For learning through experience an overall judgement of proficiency would be Level 3 in the thread ‘learn to learn’ as reflection and judgement are two attributes that are worked upon to become a reflective teacher and is embedded within the university requirements on placement e.g Assisted Reflective Conclusions (ARC’s), which are needed to enable student teachers to reflect on and learn from failures and achievements within classroom practice. ARC’s prove to benefit the practice within the classroom as looking back on previous lessons, recommendations have been appointed to ensure that failures and weaknesses are prevented from a reoccurrence (see appendix6). Pollard (2008) also reminds us of the importance of reflection within the teaching practice as it supports the development of a positive and reputable education. A recommendation to progress to Level 4 from the framework is to continue to seek for opportunities to improve and reduce weaknesses and failures (see appendix7). Ensuring that the Level 5 progression step is achieved ARC’s will be read before the next PTE as a reminder of the types of incidents that can be prevented. Both recommendations have strategies taken from SCAMPER; Adapt (adapting a learning theory within the classroom) and Eliminate (weaknesses provided by the ARCS) (Earle, 1996). SCAMPER can help support a creative checklist to develop creative thinking and problem solving.

Craft, Jeffrey and Leibling (2001) suggest that creative activity is described in a broad range of terms. They determined when researching literature for their report that in the economic environment creativity was defined by the word’s ‘entrepreneurship’ and ‘enterprise’, in sociology the term ‘innovation’ is used, whilst in education and psychology they use the term creativity (2001, p.4). Innovation and creativity have been widely correlated, as the words are often used for the same interpretation. Firestein (1996) however explains the difference where creativity is the generation of an idea, whilst innovation is the action of the generation. Arguably Vehar (2008) states that innovation and creativity should not be used simultaneously as innovation requires creativity however innovation goes beyond the production.
Jeffreys and Woods, (2003) explain that for a positive and creative learning environment we need to ensure a dynamic, captivating and caring ethos. According to Winnicott (1996) young children believe that the learning environment is solely their own, although as they begin to adapt they are soon made aware that there are others within their environment. Consequently, promoting the children’s ownership of their curriculum, the content and contexts of the teaching will set a basis for creative engagement. Whilst Khatena (1982) thought of creativity as a three-dimensional process of involving the person, the environment and the space. Seelig (2012) furthermore agrees with the importance of fostering a creative environment as she notes that the habitat, resources and culture are three attributes that you need to unlock creativity. To guarantee that teachers promote creativity is the requirement for a creative classroom, as setting the scene will give a starting point for their interaction, engagement and curiosity. 
The learning environment created by the school is one of many environments that a child will visit, which is one of the only areas where teachers have a direct influence on the outcome of the environment. The DfES (2004) researched how the learning environment has a powerful impact and influence on a child’s achievements. Furthermore, Rasmussen (2004) talks about how the classroom environment can be catered for two different types; places for children and children’s places. Places for children are structured places created for children created by facilitators, and children’s places is an environment where children devote imaginative energy. The positive impact of the learning environment is also a fundamental aspect in the Reggio Emilia approach which was developed by Malaguzzi in the 1970s, as the approach promotes the importance of the classroom environment and how it is thought to be the third educator in children’s learning and creativity. Seltzer and Bentley (1999) recommend that creativity can be a taught skill where the school curriculum should reflect and develop approaches that create an intellectual conformity for creativity. However, Mansfield, Busse and Krepela (1978) and Vernon (1989) state although there are certain aspects of creativity that can be taught such as problem solving however, it has been concluded that it is not as effective or successful in most cases. Furthermore, Land and Jarman (1993) concluded in their research using their creativity test that non-creative behaviours are learnt. 
To conclude, there are many strategies and skills that teachers can develop in their practice to promote creativity and enterprising skills within the learning environment. Teachers should utilise a range of strategies within their practice and develop the most successful to foster creativity. With the recommendations for the new curriculum (Donaldson, 2015), developing creativity and enterprise skills will ensure education is moving away from the didactic learning to implementing practical skills to enable our children to be enterprising and creative contributors. 
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Table 2. Designing for heutagogy: Elements. (Based on Blaschke & Hase, 20153)

® @ u/=a

‘Element

Description

‘Exploration

"Non-linear searching of new paths of leaming;
creation of a culture of leamer discovery and inquiry

Creation (Creativity)

Development of new content by building upon what
has been leamed

Collaboration|

Working with ofhers to build and construct ew
knowledge and content

‘Connection (Comamuity)

‘Connecting with ofhers both mside and outside of the
classroom to create new nefworks for supporting
learning; creating personal learning environments for
lifelong leaming

“Thinking about what hias been learned and how if has
been learned, as well as how this process and the
new knowledge acquired influences mental models,
eliefs. and values

‘Considering how and whether learning has occurred.
both individually and as a groups establishing the
‘means by which learning will be assessed

Sharing of new content with others in the
community; showeasing acquisition of skills and
competencies
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Exhibit 1: Students require 16 skills for the 21st century
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Exhibit 3: A variety of general and targeted leaming strategies foster social and emotional skills
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then gained so much information and learning out of it.
One of the times the chn were not gaining my attention therefore | used the
clapping strategy with them, this worked r s didn't have to raise my
voice.

Questions that I have already asked my class teacher is what kind of strategy |
could use to gain their attention, we have both discussed that we wil think of a
Welsh catchphrase that the chn understand. This will be in the style of a call and
response phrase where they know they need to freeze what they're doing.
Gwerthuso a dadansoddi/ | The chn had a clear success criterion where they were able to look at to be
Evaluate and analyse successful.

Ihave developed in my teaching skills as today | found | was able to pitch the work
at the right level, pupils were engaged but didn’t struggle with the work and they
found the lesson interesting and fun.

Some of the problems that the higher ability pupils had was that they were not
reading the map correctly therefore inputting the work incorrectly. | think another
lesson on atlases and map reading would benefit the HA and MAT pupils. In
discussion with my class teacher we both think the lesson starter would be a nice
activity to use in a KUW/Investigation challenge area.

The relationship between the resources and the effectiveness of learning was a
positive one. Chn had all the resources ready and were able to use them straight
away without having to get up to get things. The sheets were clear and enabled
the learning to progress.
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