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Assignment 2: Investigating Contemporary in Secondary Education
Schools nationwide are confronted by the contemporary issues that the 21st century brings. With these issues, comes the need for schools to reform and adapt, to ensure effective levels of teaching and learning occur. To understand how schools are responding to contemporary issues, a school and contemporary issue were selected to investigate. For ethical reasons and to keep anonymity, the selected school will be addressed as ‘School X’. The thesis of this paper is to critically analyse and evaluate the improvement plans and actions, executed by school X’s Geography department, to contend the contemporary issues of improving the standards of literacy.
School X is located in the Caerphilly County Borough, in 2018 it was recorded to have 785 pupils with a 16:9 pupil teacher ratio and 94% attendance rate (Mylocalschool, 2019). School X clearly needs to make improvements as highlighted by it being categorised as amber support and as recorded by the Caerphilly County Borough Council Ranking of 1 star out of 5 (WalesOnline, 2018). Looking at the data presented by Mylocalschool, it is apparent that one area that school X needs to prioritise, is improving levels of literacy. A view that is supported by the school’s 2017 results show a drastic decrease of pupils who achieved a Level 2 threshold including English/Welsh and Maths, from 58.5% in 2016 to 36.6% in 2017 (Welsh Government, 2017).  A statistic that may have been affected by the above average rate of free school meals (FSM), special educational needs (SEN) and percentage of pupils living in the 20% most deprived areas of Wales (36.1%). For FSM is 20.4% though the national rate is 16.6%. Referring to graph 1, it not only shows the percentage of pupils achieving grade A*-C in English has declined since 2015 but also displays school X as being the lowest performing school, as it plummets to the base line of the red area. If the school improves the standards of literacy, it would help eradicate poor English skills but ensuring the pupils the essential skills to prosper. Moving on, the school’s current 3-year Estyn report completed in January 2018, similarly acknowledges and encourages the need for to improve literacy. The report states that pupils in school X possessed weak reading skills, underdeveloped literacy skills and lacked confidence in writing; all aspects of literacy (Estyn, 2018). The data presented by Mylocalschool together with the Estyn report, stress a number of areas of concern to which School X should improve on, literacy being a vital one. 
[image: ] Graph  1 The percentage of pupils achieving at least a GCSE at Grade A*-C in English (Mylocalschool, 2018).


How school X aims to progress and make the required improvements to ensure their pupils thrive academically, is uncertain due to its School Improvement Plan (SIP) being unavailable. However, the heads of departments have a duty to assist the school with their outlined priorities. Consequently, the priorities classified in the Geography Department Improvement Plan 2018-2019 (DIP) (Appendix 1) should parallel or resemble the ones of the school.  The DIP contains four strategic goals that further parallels the judgements made in the Estyn report.  For the first is ‘Securing pupils’ progression’ which entails the actions of the teacher to focusing on improving pupils’ grades through monitoring. The third strategic goal is to ‘improve the quality of teaching and leadership’, under this goal comes the actions of ‘Ensuring pupil’s act on their feedback and implementing DIRT time in lessons’. Moreover, ‘other departmental strategies’ is the fourth goal which looks at creating fieldwork opportunities for year 8s and 9s. An action which will extend the development on skills. The requirement to improve the standards of literacy is highlighted through the second strategic goal, ‘Improving pupil’s skills. A goal which additionally corresponds and encourages the three cross-curricular responsibilities of literacy, numeracy and digital competence, recognized in the Donaldson Review of the current national curriculum ‘Successful Futures’ (Donaldson, 2015). Actions for the goal are planning for progressing in numeracy and digital competence through incorporating numeracy tasks that challenge pupils. Along with, improving writing of pink pupils to obtain higher marks in 6-8 mark questions, by using structure strips to write more effectively. Improving the standards of literacy can equip pupils with the necessary skills to remove struggles with writing and therefore write more effectively (National Research Council, 2012). However, the DIP mentions the need to improve literacy, but it is confined to GCSE pupils and lacks variety.
There has always been national debate surrounding education and what pupils should learn, a debate which bring forward many arguments which the agreed priorities being greatly supported with close reasoning (Hayes, 2004). Undeniably, literacy has continuously been debated as a national issue and priority. An issue that the Department of Education places immense importance on overcoming. The Minister of State for Schools Standards, Nick Gibb MP, supports the importance and need to improve literacy. He remarks ‘the statistics on child literacy tells a depressing story’ though acknowledging poor literacy can hinder a pupil’s ability to achieve more than 5 GCSEs (2015:3). Therefore, school X has a responiblity to imitate the national priority and contemporary issue of literacy, to help boosts grades attainment. Furthermore, the need for pupils to acquire high standards of literacy is essential, for everyday activities, social interactions and relationships. Through the evolution of the curriculum in wales, the contemporary issue and national requirement to improve standards of literacy has been a fixture within.  Although we are at a time of change where the 21st century produces new contemporary issues, literacy and numeracy still remain key issues. September 2013 marks a significant time where the government aimed to drive literacy and numeracy improvements through the establishment of the Literacy and Numeracy Framework (LNF) in Wales (Welsh, Government, 2016). A strategy to which schools must implement within the operation of their schools, to ensure there a daily teaching of numeracy and literacy (Fullan, 2016). Consequently, School X has a legal obligation to improve the standards of literacy under the LNF strategy. 
Similarly, it has to incorporate the current Donaldson curriculum which is centred around the development of skills, skills like literacy. For the curriculum recognises the need for pupils to be well equipped with skills in order to ‘meet the demands of today and the challenges of tomorrow’ (Donaldson, 2015:6). As prior mentioned, the curriculum acknowledges the responsibilities that every school should make a priority; literacy, numeracy and digital competence. Donaldson continues the drive of LNF to improve the standards of literacy and numeracy; by recognising literacy and numeracy as skills that are the foundations to a pupil’s education. The national focus is no longer on a pupils’ ability to learn about but instead to learn to. In schools today, literacy is no longer based on whether a pupil can read or write but whether they can learn, understand and interpret the knowledge and information presented. This puts extra emphasis on why school X should prioritise improving the standards of literacy, to increase its English grades. In addition to meeting its duty to ensure that pupils leave school with the required skills to succeed in life. A required skill being literacy as without it, people have limited opportunities, for many employers today require adequate literacy levels. (Click on Wales, 2019; Washor, Mojkowski and Foster, 2009; Fisher and Williams, 2000).  By schools confirming the attainment of literacy, they are not only, ensuring their pupil’s ability to obtain a job but have a better quality of life. For there is a cycle between inadequate levels of literacy and poverty. This will be discussed later on in the paper. 
Furthermore, it is established that improvement plans are necessary to meet the contemporary issues of today, literacy. They are also needed to ensure schools progress and improve. Although in order for the plans to be effective and cause improvements, school x needs to demonstrate strategic planning (Eacott, 2008). It can be determined that school x has done this, as strategic planning is shown by the DIP.  Schools are pressured to reform and modify their operations to mirror the national priorities, for this is happen, strategic planning is essential. According to Lerner (1999), strategic planning encompasses the overall plan, recognizes the challenges and manufactures and implements the necessary actions to enable a school to improve whilst ensuring effective teaching and learning is demonstrated.  Strategic planning utilizes the schools’ data, to which it builds the strategic plan on. Strategic planning is not a ‘one-fits-all approach’ (Delprino, 2013:79). Each school must implement a plan which suits the unique characteristics of the school. Therefore, it will fit within the school’s budget and account for any resources needed. The DIP exhibited strategic planning as the outlined priorities, mirror the national priorities but also targets the challenges emphasised by the data.
Nonetheless, there is a strong emphasis on strategic planning to have the most over-riding importance for schools (Fidler, 1996). Based around long-term vision and forward-thinking, it involves school X to looking to the future and establishing an end goal to which it desires to meet. For school x, a desire would be improving their classification from amber to green. Through the use of strategic planning, school X can be perceived as performing a self-evaluation where it takes responsibility for its future. It looks at where it is now, correlates it to where it wants to end up and how it’s going to get there. For the DIP is a one-year strategic plan that can be seen as an action programme which will assist school X to get from the one to the other (Reading, 1995). As mentioned, it has clear objectives with necessary actions to assist the school’s advancement. It breaks the school’s priorities down to enable them to be implemented and targeting in a classroom environment. This links to Walker (2017) who remarks, every school can produce a strategy, but strategic planning is needed to ensure a greater effect on the pupils. Strategic planning can be concluded as providing a school with a direction, guidance and focus to which it reforms to. Without strategic planning, a school with be stuck in the past and will consequently put their pupils’ education at jeopardy. 

The process of strategic planning corresponds with Chin and Benne (1976) theory of three tactics to change.  One tactic being power-coercive, alternatively perceived as ‘the key driver of change’ (Janicijevic, 2012). Accordingly, the government and its curriculums drive the change through producing new priorities and focus, to which schools must comply with. However, within the school’s operations, the headteacher and the senior management team (SMT) can be identified as the power. For once the improvement plans are established, it is up to them to strategically manage and lead the change. Although it is arguable, as to which approach is best to ensure strategic management and leadership is applied. Many believe a bottom-up approach to be best for greater improvements (Harris, 2004). School X demonstrates strategic management through a top-down approach, SMT has ensured the SIP has been enforced into every subject as shown by the Geography DIP. Though Quinn and Sonenshein (2008) highlights SMT as having the most power to which they use to impose their beliefs onto the less-powerful ones, the teachers. They later distinguish the approach to threaten the relationships, trust and commitment between SMT and the other teachers. As recognised by Joyner (1998) few teachers are keen to change their practice to accommodate the new objectives. It must be noted that the process of change is slow (Collins, 2012). Therefore, to not lose sight of the end goal, it is important for school X’s SMT to monitor, evaluate and review the schools and departments’ actions, to assess the extent of the improvements made (Davies and Ellison, 1992). Also known as review-led planning. Similarly, strategic management guarantees the maximised efforts of all, to make the improvements (Ainscow et al, 2013). 

School X displays a top-down approach to strategic planning which may be apparent as forcing its teachers to change. To prevent this, it is crucial for a whole-school approach, where every teacher is involved. Every teach must be provided with the information needed, for them to understand the proposed change. Likewise, it will make them more knowledgeable, bettering their practice. For positive change to happen, there must be communication and offered incentives exchange between the levels of hierarchy (Nickols, 2016). This corresponds with the empirical/rational tactic to Chin and Benne’s theory.  Besides the teachers engage with the pupils on a first-hand experience, then relates it to the school’s priorities and curriculum to direct their teaching (Taylor et al, 2005). They are fundamentally responsible for pupil’s engagement and academic development; factors that bring about improvement and change.  The head of Geography can be considered as wise for strategically embedding literacy into the DIP. For it is recognised as a vital skill to a pupils’ development. Involving the teachers not only ensures a whole school approach to concentrating on the contemporary issue, but also encourages every teacher to be strategic thinkers. To alter their practice to assist in the targeting of the issue. A factor that resembles Chin and Benne’s normative/re-educate tactic of change. A tactic that entails the redefining and strengthens of a school’s culture. A culture which MacGilchrist, Myers and Reed, (2004:39) identifies as ‘the deciding factor when it comes to school’s state of readiness and capacity to improve’.  Moreover, ‘professional relationship’, ‘organizational arrangements’ and ‘opportunities for learning’ articulates a school’s culture. strategic planning certifies these three factors through empowering all to positively feel, think and act. In addition to promoting high participation, consequently, a high capacity to improve (Jongmans, Beijaard, and Biemans, 1998). 
Amongst key literature, the attitudes and views of the teachers have arguably been a significant factor, on pupils’ development. For it can either accelerate pupil’s development or form a hurdle (Joyner). In relation to improving the standards of literacy to boost pupils’ development, it is crucial that the teachers possess an optimistic view and attitude to the improvement plan (Hayes, 2004). Though strategic planning upholds all teachers to be involved and informed.  The teachers must recognise the need for the change and have a sense of control over the improvement. Teachers must know of the school’s priority but decide upon how to implement it within their department and practice (Kleijnen et al, 2013; Levine, 2013). If they are instructed to do as they are told, they are going to be reluctant to making the improvement happen. Ensuring involvement, teachers feel valued and will exhibit positive attitude and views (MacGilchrist, Myers and Reed, 2004). Supported by Frelin and Fransson, (2017) who notes a lack of appreciation of staff and teachers, causes a lack of commitment, which further causes teacher attrition. Teachers must display enthusiasm for literacy within their lesson; it will transfer onto the pupils, bettering the teaching and learning. In addition, teacher must hold an open-mindset, they must appreciate the improvement plans beneficial factors; whilst acknowledging their need to grow with regards the delivering of effective teaching (Dweck, 2015).  Teachers must portray commitment in the delivering of literacy. For Kennedy (2010) observes teachers who retain high levels of literacy, will have the confidence and expertise to address and support pupil’s difficulties. Furthermore, literature avocats the appreciation and involvement of all staff. Establishing a strong sense of cohesion, community and culture. Where teachers collaborate and strength the drive for literacy competence. Thus, every teacher in effect can be seen as ‘a teacher of literacy and reading’ (Fisher and Ivey, 2005:1; Kennedy, 2010).  The importance of involving and appreciating the teacher goes without saying. It develops positive attitudes and views, which the teachers will utilize to drive the change to literacy competence.  

Governments are longing for literacy competence. To promote this, governments are targeting literacy in schools. Recognising the pupils’ to be the next generation who will enter the ‘world of work’. The importance of literacy is undeniable in regard to a person’s ability to go on and do well and succeed at life. Literature conveys a strong link between literacy and economic development. For high standards of literacy can significantly enhance a country’s economy. Reinforced by Archibugi and Coco (2004) who suggests literacy to be a core factor to the development of a country. It is for this reason that literacy is deemed as an indicator of development (Igwe, 2011). By schools guaranteeing literacy competence, it opens the door for its pupils’ future. For pupils with high literacy levels will proceed into more educational and employment opportunities. Once the pupils leave school, they are armed with the skills, to get a job. According to Tribe (2004) who affirms higher literacy to mean higher GNP, for literacy, ensure jobs, more people working, economic boost, increase GNP. Once the past pupils’ get a job, they are likely to work their way up, boosting economic growth more. Consequently, literature remarks literacy to be connected with unemployment and poverty rates. However, some challenge this view. There is always going to be low-skilled or un-skilled jobs like farming, fishery and factory work, which do not require literacy. Therefore, literacy merely ensures people get a good paying job. 

Failure to ensure pupils; achieve high literacy, puts them a great risk of unemployment and poverty. For Corley (2003) remarks a cycle between literacy levels and poverty. Tying into development, if a country has a high percentage of illiterate people or low literacy levels, then these people are unlikely, to be able to complete a job application, let alone obtain a job (Schoenbach and Greenleaf).  Thus, facing employment and poverty. By schools targeting literacy by engaging the pupils in reading and writing, they are effectively eliminating worldwide issue (Walker-Dalhouse and Risko, 2008). Once unemployed and in poverty, people lack the necessities to further their development. It can be ascertained that the ‘demographics of pupils along with social class and economic prosperity to be the greatest predictors of educational success or failures in schools’ (Goouch and Lambirth, 2016:72; Gorard, 2012). Pupils who come from less-affluent and low-income families, don’t succeed as well as pupils from a more affluent family and therefore tend to exhibit the low achievement rates, the difference known as ‘the attainment gap’ (Comber, 2014; Gross, 2013). The government struggles to close the gap, and so does school X (Kennedy). Whilst, literature acknowledges the improvement of literacy for all pupils, FSM pupils must be targeted more. School X has above average percentage of FMS pupils and those living in deprived areas. Factors which greatly impact a child’s development It can be confirmed the further development of FSM beyond school to be inadequate.  Generally, the parents of FSM pupils rely on the schools, to develop their child’s skills and education, lacking awareness for how they can contribute to their child’s development. FSM parents exhibit low literacy levels and low self-esteem to assist their child’s development (Whalley, 2007). Evans et al (2016) declares more-affluent parents to participate with their child’s development through activities like reading. Addressing literacy helps abolish poverty and the attainment gap. 

Alternatively, the need for literacy unites with an individual and community’s well-being. Literacy contains three facets, reading, writing and oracy (Welsh Government). Better literacy entails better communication (Scudder, 2006). People need literacy to contribute and interact within their community. It provides people with the skills and confidence to conduct social interactions. Literacy can be identified as stamping out anxiety and isolations (Fisher and Williams). So, literacy promotes better well-being. More importantly, literacy encourages better health. According to Igwe, people need literacy to read, understand and interpret any healthcare. Therefore, literacy has a profound effect on someone’s healthcare. People who possess high literacy levels are able to understand and communicate better with healthcare and the professions. Ensuring people are treated and maintain good health. As a result, achieving high levels of literacy can be seen as promoting a better quality of life. The impact literacy can have on an individual’s live is pronominal, it ensures development, well-being, quality of life and eradicates poverty.  

The school’s English grades have continued to decline over the past 3 years (Mylocalschool). Provide reasoning and pressure for the school to improve its standards of literacy (Hayes). Although the SIP was unavailable; from first-hand experience. it can be ascertained that the school is responding to the need for development in literacy. The school provides the outlined priorities, it relies on the departments to address and improve the pupils’ literacy levels. This matches Quinn and Sonenshein's view. However, the school has made attempts towards addressing the contemporary issue, by allocating a literacy coordinator. Whose purpose is to target literacy, devise strategies and collaborate with departments to ensure the advancement of literacy is promoted. The allocation emphasises pupil’s literacy levels are impoverished. In an attempt to address literacy levels, the school has established and implement a whole school strategy. Ekins and Grimes (2009) and Ainscow et al, promote whole school approaches because it encourages a collective and maximised push to address the issue. Each week, the coordinator identifies a weekly theme of literacy, then produces five different literacy starters for the theme. At the start of their first lessons, every teacher must complete the whole school literacy starter (Fisher and Ivey; Kennedy). SMT has assisted in the enforcement, through circulating classes to ensure the teachers have completed the starter. Whilst the starter can be perceived as useful in eliminating common literacy mistakes from reoccurring. Most pupil’s fail to see it beneficial. It is a 5-minute strategy that fails to engage and challenge the learners writing. Similarly, the school has produced a literacy file that is meant to have resources to help encourage literacy. However, the drive neglects to provide teachers with a variety of literacy resources, as it only has structure strips in. Though, there are different structure strips for different purposes, which will help the learners to structure their work. 

The DIP mirrors the school’s and national priority to develop pupils’ literacy. The school reviews its improvement each year, as seen by the DIP being a year plan (Lerner; Davies and Ellison. Thus, the school demonstrates strategic planning. Moreover, DIP is important as they are responsible for bringing about change and improvement of literacy, through their everyday teaching (Fullan). Though the DIP prioritises improving the literacy of the ‘pink pupils’, it overlooks the need to improve all pupil’s literacy and writing. In addition, the action listed is solely focused on the use of structure strips and consequently fails to identify a variety of resources. Black (2016) recognises the need for detail for guidance and to ensure progress. However, the DIP can be perceived as vague, exclusive and undetailed. The DIP lacks the recognition of the link between literacy and poverty and should, therefore, address FSM pupils. For the FSM typically have the lowest literacy grades and need to be targeted. 

Though the DIP states the use of structure strips, this strategy has not been seen. Nonetheless, the Geography department has proven to develop pupils’ literacy skills. Neglected to be detailed in the DIP, the department encourages and promotes the development of literacy, for each year group. Tying into the LNF which stresses teachers to incorporate literacy in their lesson. Along with meeting Donaldson’s idea regarding the encouragement and development of skills, that are crucial to a pupil’s education.  The year 8 South America scheme of work (SOW) provided numerous opportunities for pupils to practice and improve their literacy. For example, one lesson the pupils had to present their presentations to the class, promoting and developing their oracy. Alternatively, the SOW incorporates extensive writing assessment, in the form of a formal letter. This entailed a three-lesson period where the pupils’ produced their first draft, green-pen edited it and then typed up their final draft. The literacy of GCSE pupils (year 9-11) stimulated in lessons but in particular, their end of topic assessment. The assessment contains 6-mark and 8-mark past paper questions that aims to engage the pupils with their writing to provide detailed answers. Once the assessments are marked, the teacher goes through the answers. Providing constructive feedback as to how each pupil could improve their answers/mark. For example, if their lacking detail or whether their answer is not structured. The teacher then, instruct the pupils to redraft their answer for 6-mark or 8-mark question.  Likewise, the teachers aim to improve their pupils’ literacy, through the way they mark their books. For the Geography teachers mark the work, placing great focus on literacy errors. If there are any spelling errors, the teacher highlights the spelling mistakes. The teacher then assigns DIRT time within their lessons, for the pupils to correct the identified errors. If there are spellings errors, the teacher instructs the class to write the correct spelling out three times. Although the DIP is vague, the Geography department comprehends the requirement to improve pupil’s standards of literacy. Both the school and its Geography department mirror the national issue and are making significant attempts to addressing it. However due to the DIP being a year plan, the extent of improvements made is unknown. 

Despite the fact school X are making significant alterations to ensure the development of literacy, there are always ways it could further it’s attempts.  In regard to the whole school literacy starter, each department could use the identified theme but produce their own starter that relates to their subject. This will prevent confusion amongst the pupils’ as to why they are correcting a science starter, in a Geography lesson. Something that has been observed numerous times.  The school could create literacy incentives to help motivate the pupils to improve. This could be conducted within the form classes. Form teachers could monitor their pupils’ literacy skills for a month, the pupil who has made the most improvement that month could be ‘the month’s literacy leader’. For the pupils a postcard could be sent home, informing their parents/guardians of their success. Additionally, their name could be entered to the pot. At the end of each term or the school year, a draw will be done for each year and a prize will be given. Moreover, each week the pupils could complete a literacy task within their form, which will help provide the data to monitor progression. Tasks could be spelling test, fill in the blank activity, pupils could mark example work, highlighting literacy errors etc. The school needs to ensure each department is following in Geography’s footsteps, by making attempts to improve their pupil’s literacy. In lessons, the teachers must ensure they provide the pupils with an extensive writing opportunity. With these opportunities, the teachers could implement the structure strips to help the pupils struct their work. Similarly, teachers could provide pupil’s with example answers that they must correct, identifying literacy errors. Instead of writing assessments, teachers could promote the oracy aspect of literacy through verbal assessments. A strategy that matches Scudder (2006) view of the importance of effective communication. 

In conclusion, it is importance for schools to address the contemporary issue of literacy. Through the advancements of welsh curriculums, literacy has continued to be at the core. For the importance of literacy is unquestionable. It is a crucial skill that pupil’s need to possess to succeed with their education and life after school. For literacy contributes to a person’s development, quality of life, employment opportunities, healthcare and a country’s development. Therefore, all schools have a duty to identify literacy as a priority within their school improvement plans. Whilst the approach to which the school makes the improvements is questioned, the operations of school X prove a whole-school and top-down approach is best. School X recognises the importance of strategic planning and demonstrates it well. Through strategic planning, school X has produced their improvement plan and implemented it well within the school. The school priorities correspond with national priorities and those identified in the curriculums. Moreover, the school priorities are enforced in departments as displayed by the DIP. This shows the collaborations of departments, teachers and levels of hierarchy. To finish, whilst there is no data as to the outcome of the DIP actions; the Geography department strongly promotes literacy. 
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1. Securing pupil progress

Area(s) for improvement:
Improve A*-A at GCSE
Improve A*-C at GCSE

Improve accuracy of assessment in Unit 5 at A2 _

pupils on 6-8 mark questions on
HW tasks and tests

Further in house moderation of
the Unit 5 work for KS5

HD/RT

£0.02 a sheet

HT1

October Mock
analysis

HT2 focus will
switch to NEA

2 weekly check in
HT 3-5

RT to moderate all
Unit 5 work in
early March.
Deadline is end of
March

half marks or higher
A*-C-78.69%, 48 pupils

HD marking to be more
accurate in libe WJEC
moderation.

A*-C 88%, A*-A 13%

Action Staff Costs/ Milestones Expected improvement/ Evidence of Progress
involved resources outcome improvement/outcome Limited =R
Satisfactory
Strong =G
Monitoring progress of S1-A3 HD Photocopying at October Mock Pupils to regularly achieve October Mock generally
pupils on 6-8 mark questions on £0.02 a sheet analysis top mark band on 6-8 mark | good. 2 pupils dipped below
HW tasks and tests questions A3. JP/EH to be monitored
HT2 focus will A*-A-16.39%, 10 pupils more closely.
switch to NEA
HT 3-5 making
sure standards
remain high
Monitoring progress of C1-D1 HD/RT Photocopying at 2 weekly check in | Pupils to regularly achieve Completion of HW tasks

was good. Although they
were not always handed in
on time in HT1.

October Mock results were
disappointing however with
many pupils struggling on
6-8 mark questions.

Evaluation:
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2. Improving pupil skills

Area(s) for improvement:

Plan for progression in numeracy and DCF

Action Staff Costs/ Milestones Expected improvement/ Evidence of Progress
involved resources outcome improvement/outcome Limited =R
Satisfactory
=A
Strong =G
Work with ZM to ensure that HD 0 SoW Review in All numeracy tasks to be fit
numeracy tasks challenge pupils the Summer term | for purpose for the
in all year groups and respective year group
appropriate for pupils’ age and Book reviews/lesson obs will
ability on the LNF show pupils applying and
develop numeracy skills in
line with their age and ability
on the LNF.
Evaluation:
Area(s) for improvement:
Improve writing of pink pupils to enable higher marks on 6-8 marks Qs
Action Staff Costs/ Milestones Expected improvement/ Evidence of Progress
involved resources outcome improvement/outcome Limited =R
Satisfactory
=A
Strong =G
Work with KB and LH to trial new | HD/RT 0 Trial new Improvement in the quality

techniques such as structure
strips to allow pink pupils to write
more effectively

techniques with
year 11in HT3
and HT4. Review
which techniques
are the most
successful

of written work on 6-8 mark
exam questions. Pink pupils
will achieve at least 50% of
marks in these questions.
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Evaluation:

3. Improving the quality of teaching and leadership

Area(s) for improvement:

Ensure more pupils act on the feedback in their books

Action Staff Costs/ Milestones Expected improvement Evidence of improvement | Progress
involved resources Limited = R
Satisfactory
=A
Strong =G
Plan for more DIRT time in HD/RT/SJ |0 Monitor More green pen editing in all
lessons to improve written work improvement with | pupils books to show
following feedback year 9,8 and 7 improvement and progress
work scrutiny. in pupils” work through
redrafting after responding
to feedback
Evaluation:
Area(s) for improvement:
Complete Year 8 Sow
Action Staff Costs/ Milestones Expected improvement/ Evidence of Progress
involved resources outcome improvement/outcome Limited =R
Satisfactory
=A
Strong =G
HD to plan Year 8 SoW for the HD/SJ 0 Completion by the | Skills focus to be fully

Spring and Summer term. SJ to
assist with differentiation and
assessment tasks

summer.
Assessed in SoW
review and
amended for
2019/20

operational and embedded
by the end of the year,
providing opportunities for
progression in skills.
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Evaluation:

Area(s) for improvement:

Collect more primary evidence for the department

Action Staff Costs/ Milestones Expected improvement/ Evidence of Progress
involved resources outcome improvement/loutcome Limited =R
Satisfactory
=A
Strong =G
More regular lesson observations | HD/RT/SJ 0 KS4 lesson More effective use of first
of RT/SJ observation with hand evidence in
RT in January departmental
2019 self-evaluation.
KS3 lesson
observations with
RT and SJin
HT3-4

Evaluation:
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4. Other departmental priorities

Area(s) for improvement:
Look at giving year 8 and 9 more opportunities for fieldwork experiences

Action Staff Costs/ Milestones Expected improvement/ Evidence of Progress
involved resources outcome improvement/outcome Limited =R

Satisfactory
=A
Strong =G

Plan more fieldwork opportunities | HD 0 Plan in place for Pupils in year 8 and 9 to

with year 8 and 9. Look to see 2019/20 and experience on field trip a

where this would fit into the added to the year

school calendar calendar by the

summer

Evaluation:
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