Understanding the Role and Impact of School-Family Engagement: A Critical Examination of an Aspect of This Process in Your Placement School
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· Family workshops – these are parental/ carer education programmes to help parents obtain the skills needed to support their children.
· Presentation Objectives:
· Critically examine the rationale behind the school’s engagement strategy.
· Evaluate its impact on learners and families.
· Reflect on improvements and future considerations.
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· Key theoretical framework(s) (e.g., Epstein’s model of parental involvement, Bronfenbrenner’s ecological systems theory). –  	Comment by Ellie Cobley: ‘Bronfenbrenner's ecological systems theory posits that child development is influenced by a series of nested systems, ranging from the immediate microsystem (e.g., family, school) to the broader macrosystem (e.g., cultural values, societal norms). 
According to Vygotsky, children learn and develop through their interactions with more knowledgeable others, such as parents, teachers, and peers.’ (Saracho, 2021)
· ‘If a child’s parents communicate with their teachers, this interaction can impact the child’s development…	Comment by Ellie Cobley: According to the ecological systems theory, a positive relationship between a child's parents and teachers can have a beneficial impact on their development, while a negative relationship can have adverse effects.’ 
Positives of theory – 
‘Adopts a holistic perspective that considers all the systems in which children and their families participate, effectively capturing the fluidity of real -life family dynamics.’
‘To enhance the development of the ecological systems in educational practice, teachers and parents must maintain effective communication and collaborate to promote the child's well -being.’
The method used in this research article is the Grounded Theory approach which allowed for researchers to look for emergent trends in data meaning that preconceived assumptions are avoided.
· There is a need to ‘pay attention to educating and informing families.’
· ‘Educating and informing families in this context involves providing them with knowledge, skills, and resources to support their children's learning and well -being. This can be achieved through programs that promote positive parenting practices, early childhood education initiatives, and workshops on child development and effective communication strategies within the family.’
· (Panahandehpour, 2023).
· Parental involvement in education is crucial for the development of the child’s feelings of belonging at school, increasing motivation and eagerness to be at school and learn, promoting positive outcomes for the child. 
· (Maalouf, 2022)
· “Parental involvement in children’s schooling can have a positive influence on children’s academic competence through children’s valuing of academics.”	Comment by Ellie Cobley: As this is the child’s most innermost system it is important that they interlink and the bonds between them are strong, e.g. the relationship between parents/ carers with the school is strong.
· (O’Neal, 2015)
· Epstein’s model of parental involvement
· “Parental involvement is academically beneficial for children.”
· “When families, community groups, and schools work together to support learning, children tend to stay in school longer, do better in school, and like school more.”     
· “ Students who had regular parental involvement earned higher grades and test scores, enrolled in higher-level programs, attended school more regularly, earned credits to be promoted, had better social skills, showed improved behaviour, and adapted well to school resulting in graduation.”
· Studies show that parental involvement is at the core of a successful pupil.
· Research shows that “parental engagement practices go together with many positive child outcomes, such as an increase in academic performance, social competence, and student motivation.”         
· Possible reasons for limited parental engagement:   “Parents’ perceptions of contextual factors shape their belief about their role in their child’s schooling. Included in these are limited skill sets or knowledge base to assist their child or contribute to their learning, access to certain activities, lack of time, and perceptions of the invitations they receive that are designed to encourage their involvement”.
· Parents from lower income areas/ rural areas feel that any input they could have would be minimal and unhelpful, leading to decreased levels of interest and participation in activities that allow the school and parents to work together. However it has been argued that research has often viewed low income parents in a negative light, affecting the integrity of this statement, as the research that established and supported this statement may have also been completed through a bias lens. Conversely, there is much research to support the notion that parents from more deprived area have less of an interest in collaborating with their child’s school. Arguing the case that this may still be a sound statement. 
· “Developing strategies to increase parental involvement is seen as a vital component in building not only academic success, but the overall child.”
· Bertalanffy (1969) states that the way school interacts with the parents can have an impact on the child’s academic attainment (supported further by Bronfenbrenner and Epstein). 
· “Barriers such as lack of time, education, and economic status have created a need to examine possible solutions to assist parents with becoming more involved in their children ‘s educational journey. To assist with these barriers, further research should be conducted to address how to deal with these barriers.”   
· (Newman, 2019).
· “Building a strong FSR (family – school relationship through involving parents in children’s learning increases children’s achievement and performance develops their social-emotional competency, helps them feel more satisfied with their learning and decreases disruptive behaviours.” 
· Building strong family – school relationships facilitates children’s learning.
· In this study, a school principle stated that their role is to “empower parents to have parenting skills. For this reason, we help parents establish a supportive home environment. We often invite all parents to attend our workshops/meetings that identify their role in child development.”
· However, parents have found these meetings unhelpful and feel that they are invited to the school to be told what they need to do without listening to the parents’ own needs.
· Limitation of this research is that it is based in Qatar and therefore is not local enough, meaning that because school systems work differently worldwide these views from the parents may not be representative in Wales.        
· Epstein’s model of six types of parental involvement:
· Parenting – helping to develop parenting skills and establish a home environment that supports the child as a learner.
· Communicating – establishing communication between school and home about child’s progress and school programs.
· Volunteering – improving training to ensure that parents can volunteer in the school and be an audience for school performances etc…
· Learning at home – showing families how they can help learning at home through homework etc…
· Decision – making – including families in school decisions, PTA etc…
· Collaborating with the community – integrating resources and services around the community to improve school programs.   
· (Ihmeideh, 2020)        
· When parents are caught up in their children’s learning, pupils tend to do better. Parental involvement and contribution is essential for pupils’ academic progress and attitudes towards school (Maniam, 2020). 
· Parental/ family involvement can be defined as the effort made by the parent/ carer to improve educational outcomes for their child.      
· It has been found that lower income families have less parental involvement with the school, children of parents who do not collaborate with the school struggle in their learning.
· “Parental involvement in children’s education is a crucial factor for the child’s continuing educational development and success in school. If there would be deficient in parental involvement, the educational improvement and accomplishment of the pupils’ performance is greatly affected.”
· (Caño, 2016).   
· Literature to support this.
· Innovations and gaps in literature in research.
· Gaps in literature – lack of up – to – date research on these theories, lots of literature but much of it is very outdated, meaning that it may be irrelevant now as school policies are forever changing and levels of parental engagement are inconsistent.
· Lack of local literature – meaning research found may not be generalisable and relevant here. 
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Mode of Family engagement – Family Workshops 
Description – Family workshops are reoccurring sessions that allow parents to develop the skills they need to support their child and facilitate their child’s learning. These sessions are also an invitation for parents to see their child’s previous and current work and work alongside the child to see the child’s progress and next steps, this helps to establish what skills the parent/ family will need to support their child (Rochester, 2023). These workshops tend to be run once a term and are generally an hour long. They start with what a summary of what happens day to day in the school and then moves on to what children have worked on and are currently worked on and then to discussions of what support the child needs and how to provide it. As stated in the school’s School Development Plan, these family workshops are operated because the school aims to build better relationships between schools and families and promote educational achievement.
My placement school is based in a high deprivation and poverty area, 69% of children at this school are entitled to free school meals, and 20% of pupils have English as an additional language (EAL). Furthermore, 16% of children at the school have additional learning needs (ALN), 32 children have school provided Individual Development Plans (IDPs) and 50% of children access specialised provision for speech and language (S/L), social, emotional and behavioural development (SEBD) and the development of gross motor skills, showing that this school has a significant need for support and parent collaboration to promote the best outcomes for the child (Welsh Government, 2024) linking to social justice principles such as equity and access as all children have equal opportunity for family involvement in their learning and participation (Devaney, 2024). The implementation of family workshops in supporting children through the encouragement of parental/ family involvement links to children’s rights and the UNCRC, specifically articles 5, 18, 28 and 29 (Unicef, 2019).
The challenge when implementing these workshops is low attendance from parents meaning that it is usually the same children left out on occasions, leading to them struggling in their learning (Caño, 2016) and possibly feeling upset because they feel their parent is not interested in their education (Mao, 2020).
The Welsh Government has released a national mission for education, this states that their priority is to ensure that the success and well-being of each child is kept paramount regardless of background or personal circumstance and that deprivation should not be a barrier to children reaching their full potential (Welsh Governmenta, 2017), as my placement school is in a deprived area there have been multiple strategies that the school has implemented (discussed on slide 2) that help parents to support their child, the family workshop strategy I have focused on is completely free to ensure that all parents are able to access learning and help their child, minimising deprivation as a barrier.
The implementation of family workshops also links to the Wellbeing of Future Generations (Wales) Act (2015) because it encourages a more equal and more healthy Wales through collaboration between the parents and the school to promote and prioritise the child’s learning and development (Welsh Governmenta, 2015) also supported by the Families First Programme (Welsh Governmentb, 2017) and the FaCE (Family and Community Engagement) initiative (Welsh Governmentb, 2015) 
· Why this? Gives the parents a chance to see how the school runs, what events are on, the work the children do etc… to ensure that they have access to their child’s learning & parental education programmes – through explaining the child’s learning and schooling experience, parents/ carers can be equipped with the skills and knowledge they need to support their child.
· Context of the school
· How this links/ aligns with Welsh educational policies and social justice principles.
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· Description of family workshops – process of them
· Critical evaluation of rationale and implementation.
· Strategies for collecting data on effectiveness.
· What evidence exists or could be gathered to support its effectiveness?  
· How do cultural, socio-economic, or linguistic factors influence the process and its outcomes? 
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· Compare school’s approach to what literature states and what is best practice.
· Contradictions, gaps in literature and innovative approaches.
· Approaches for potential solutions for improvement.
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· Impact of engagement on:
· Learners’ outcomes.
· Family participation.
· School – community relationships.
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· Summarise critical findings.
· Clear recommendations for enhancing the engagement process.
· Reflections on implications for teaching practice and future research.
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· Thankyou for listening, these are my references.
· Harvard references – bibliography.
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