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According to the Equality Challenge Unit (2013), ‘Inclusive practice is an approach in teaching that recognises the diversity of students, enabling them all to access course content, fully participate in learning activities and demonstrate their knowledge and strengths at assessment. They go on to say how Inclusive practice values the diversity of the student body as a resource that enhances the learning experience’. In recent years, inclusivity has been a vitally important topic area within education across the United Kingdom (UK) and even internationally across the world and has resulted in big developmental improvements regarding practice, policy and theories (OECD, 2010). The United Nations Educational, Scientific and Cultural Organisation (UNESCO) believe that inclusive education is when a learner’s diverse needs are met through “increasing participation in learning, cultures and communities and reducing exclusion from education and from education.” Inclusivity is about all children and young people, regardless of differences having the chance to learn and grow together within one environment free from barriers and other possible issues with the use of flexible inclusive systems. By promoting inclusivity within education, specifically within the National Curriculum for England, children and young people have a much higher chance of having their needs fully met which will result in them having a range of opportunities both throughout school and adult life as well as having a much higher chance of succeeding in school. 
This essay will be looking at and critically analysing the various different strategies available in the United Kingdom which promote Inclusive practice within our National Curriculum and schools. In order for these curriculum approaches to be fully inclusive, they must meet the needs of all children and young people, regardless of them having or not having a disability (Trussler and Robinson, 2015). The Equality Act (2010) is a combination of nine separate pieces of legislation which sets out general and specific duties which must be met by schools with the aim of helping to tackle inequality and discrimination. Therefore, it makes it unlawful for schools and other organisations providing education in the UK to discriminate between learners based on the grounds of race, disability, sex, religion, age and sexual orientation (The Equality Act, 2010) (Warwickshire Council, 2019). The United Nations Convention on the Rights of the Child (UNCRC) also protects a child’s rights and Article 29 states that “Education must develop every child’s personality, talents and abilities to the full. It must encourage the child’s respect for human rights, as well as respect for their parents, their own and other cultures, and the environment.” When implemented effectively, these said strategies can prove very positive for learners and come with a range of benefits for them.
Dumaresq and Tommasini (2014) believe that there are several benefits as a result of inclusive practice in schools which can include; “developing an understanding and respect for each individual in their class and/or learning community through recognising their unique characteristics and abilities; developing their abilities to empathise with their classmates and provide appropriate, sensitive support in overcoming their issues; highlighting and providing opportunities to experience diversity within the school community which reflects that of wider society; providing an environment which encourages the development of friendships and positive self-image as a result of participating in activities alongside their peer group; and the development of self-advocacy skills, and of the ability to communicate and enjoy the educational process alongside their peers” (Dumaresq and Tommasini, 2013). All state primary and secondary schools in England following the National Curriculum need to take various steps both in and out of the classroom to ensure they meet the needs of all learners who may not be fully engaging with their education. These steps could include differentiation strategies, co-operative learning strategies, classroom management strategies and with the use of technology. (Ccea, 2019) 

The social model theory is a good and effective way of thinking when considering the diversity of children and young people to help achieve inclusive practice in schools. In order for our schools and education system to create strategies to promote inclusion, we need to be aware of any possible barriers that could prevent inclusive practice and consider why they are there in the first place. These barriers could include; physical barriers, for example, inaccessible buildings and equipment; communication barriers, for example, inappropriate signing and lack of jargon free language; social barriers, for example, separate classrooms for different needs and being placed with in a specialist unit segregated away from the classroom and class peers; attitudinal barriers, for example, ignoring the needs of others, and bullying; educational barriers, for example, inappropriate child to teacher ratio, inadequate teaching staff and teacher resources; institutional barriers, for example, impossible targets, rules and unfair testing; and emotional barriers, for example, having low self-esteem and lack of empowerment. (Cole, 2012). Social class is often linked with children suffering from low self-esteem and lack of empowerment (Taylor, 2017). Hatcher (1998) believes that despite teachers being inclusive, social class is still a persistent influence as even if a child from a lower-class family is showing the same abilities in their work as someone from a more advantaged family, usually, they do not end up doing as well academically. 
One strategy used to help promote inclusive practice within the National Curriculum could be through the use of Differentiation (Westwood, 2001). This is a term that sees teachers meeting the various different needs of their pupils by adopting and having a varied approach to learning, teaching and assessment (Vickerman, 2007). McNamara and Moreton (1997) states that using this strategy effectively can lead to a rise in the learner’s motivation, greater academic achievement for children and young people and an increase in the collaboration amongst other learners. According to Bartlett (2016), all children and young people are unique and as a result, have different abilities, strengths and weaknesses. Therefore, our education system in England, it’s teaching staff and the National Curriculum need to be able to differentiate according to the individual learning needs of each pupil to ensure “outstanding progress” is achieved for all children and young people at school. (Bartlett, 2017). It is also vital for teachers to modify and adapt their strategies to support the different needs of children which includes children with any types of differences, not just those with Special Educational Needs (SEN) or Additional Learning Needs (ALN) (Algozzine and Anderson, 2007). (Vickerman, 2009). Article 28 of the UNCRC states that “Every child has the right to an education. Primary education must be free and different forms of secondary education must be available to every child. Discipline in schools must respect children’s dignity and their rights. Richer countries must help poorer countries achieve this”. (uncrc, 2019)
However, even though it is recognised that the use of differentiation is vitally important in order to achieve inclusive practice, some teachers can often misunderstand what the term entails and often end up applying a scaffolding strategy to the learning for learners who require additional support instead. (Hertberg-Davis, 2009). This can result in children and young people becoming more reliant on other peers in the classroom rather than using their own initiative which can result in them not reaching their full potential. There are also a range of aspects which need to be taken into account for considering why the practice of differentiation may not be fully implemented within the National Curriculum and ultimately, the classroom. In recent years, there has been a big decrease and various cuts in the amount of funding every school and local authority receive each financial year. According to the Guardian Newspaper, all schools in England are falling apart at the seams due to a major funding crisis (Weale and Adams, 2019). As a result of these cuts, the effectiveness of differentiation can be negatively affected due to the increase in class sizes, the decrease in available planning time due to increased workload, low quality or out of date resources due to unavailable funds and the increase in teacher responsibility. Collaboration between colleagues is also vital to ensure the good quality of differentiation, however, due to increased teacher responsibility, available time to accommodate the collaboration with other teachers is limited. (Warwick journal of Education, 2010)
The Differentiation within the classroom can be carried out in a variety of different ways. These can include; adapting what is taught; through curriculum adaption. Adapting how teachers teach; through instructional modifications. Adapting where teachers teach; through environmental considerations and looking at and possibly adapting who teaches or supports the learning; through people resources (Humphrey and Lewis, 2008). 
When focusing on adapting what is taught through the use of curriculum adaption, this is where modifications and changes are made to specific study programmes and syllabuses to accommodate different needs and ensures that every student, of all abilities, are continuously challenged in their learning regardless of their level and ability. Gardner (2005) believed in a  theory of multiple intelligences which saw people learning in a range of different ways, and as a result of this, believed that our education system in the United Kingdom should be individual centred where learning is tailored to meet a child’s individual needs on a case for case basis. (Gardner, 2005) Examples of curriculum adaption could include; altering the instructions and guidance given to in class activities, making slight changes to the physical and social environments; such as changing the table layout or ensuring chairs stay on the same table, altering teaching styles and teaching materials, altering classroom activities and tasks; such as  substituting written essays and classroom activities for an oral presentation and even altering the staff to child ratio by taking on extra staff. (Brooke, 2018) 
Another strategy used to promote the effective inclusive practice within our National Curriculum is the embedding of Equality and Diversity into the education system, the syllabus and day to day teaching. According to Warwickshire County Council, the National Curriculum is “crucial for tackling inequalities for all pupils including gender stereotyping, preventing bullying and raising attainment for certain people and groups.” As a result of this, they go on to say that the principles of equality and diversity are fully intertwined within both the academic and social curriculum. (Warwickshire council, 2019). The National Curriculum builds on all children and young people’s individual starting points and ensures the inclusion of all boys and girls, pupils learning English as an additional language, pupils from minority ethnic groups, pupils who are gifted and talented, pupils with additional learning needs (ALN), pupils with disabilities and pupils who are at risk of exclusion and disaffection (Ashe, 2018). As a result of this, the National curriculum is aimed to incorporate and promote the principles of equality and diversity and aims to promote positive attitudes to the diversity of our society through each subject area contributing to spiritual, moral and cultural development. Using class materials which represent a range of different perspectives can result in children and young people growing from a young age to understand the great number of differences within the school and society as a whole. For example, according to the 2018/2019 prospectus for Ynysfach Primary School, the teaching of history, geography and Religious Education enables all children to understand the world and the various different cultures and heritages which will ultimately help children and young people to develop thoughtfulness and humility (Ynysfach Primary, 2018). For Key stage one and key stage two, part of the curriculum allows children the opportunity to go out on educational class trips to various places of worship, for example visiting a local church to learn about Christianity and the local synagogue to learn about Judaism. Children who take part in Religious Education are also taught about five different religions from around the world which include; Hinduism, Sikhism, Islam and Judaism. Being taught about these different religions and cultures within school as part of the National Curriculum allows children to develop respect and understanding for the people around them, regardless of any possible differences. Mora-Bourgeois (2000) states that addressing a variety of different cultural differences in the school environment is important as society is continuously growing and increasingly becoming more diverse. 
Another strategy used to promote inclusive practice within the National Curriculum is with the use of teacher training sessions to ensure all teaching staff are fully aware of what inclusivity is and how to adopt it into your teaching methods. According to Concordia University (2016), in order to have a fully inclusive classroom, teachers need a good understanding of inclusivity practices in order to feel confident enough to use it in their teaching methods. They go on to say how this would result in teacher’s attitudes towards inclusive practice becoming more positive which is considered to be one of the most important attributes for creating a fully functional inclusive classroom. (Concordia University, 2017). Speaking to the Special Educational Needs Co-ordinator (SENCO) could prove useful, in order for teachers to gain a better understanding regarding additional learning needs.(!2) As mentioned previously, differentiation is recognised as being vitally important for achieving inclusive practice in schools, however many teachers are unable to adapt their teaching methods in the classroom due to lack of knowledge and understanding of the term (Hertberg-Davis, 2009). If teachers and other teaching staff attended regular compulsory training sessions, there would be a greater chance of full understanding which can then be implemented into their teaching. According to the British Educational Suppliers Association (BESA), continual professional development for teachers is easier than ever now as a result of a growth in online training sessions as an alternative to traditional school training days. They go on to say that the main purpose of these training sessions it to help teachers work on and improve the quality of their teaching. (Besa, 2017). 
Another strategy used to promote inclusive practice within the National Curriculum is with the use of classroom management strategies. Physical features within the classroom can become distracting for some children such as bright lights, high pitched noises and, seating arrangements. Research by (Saunders, 1999) suggests that certain groups of children in school may need particular attention to their learning environment resulting in various changes and adaptions being made. Children with autism spectrum disorder, or more specifically, Asperger’s Syndrome, often need to have a set routine and can become very distressed if any unexpected changes are made. For example, pupil A has Asperger’s Syndrome and likes sitting in the same spot at the table each day. Not only that but he also likes sitting in a specific chair, which is ‘his chair’. One day, pupil B comes into class and swaps the chairs around unintentionally. This makes pupil A upset as he wants his chair back. To avoid this issue from occurring again, the class teacher writes pupil A’s name on the back of the chair. The chair is exactly the same as everyone else’s chair, so pupil A is not necessarily receiving any special treatment, but it means that his disability is taken into account and his needs are met by making a small change. Another example of how to correctly manage a classroom management strategy could include moving the tables further apart from each, making more room in between each table, in order for person C’s wheelchair to easily navigate around the classroom rather than only being able to get to his table at the front of the class. Article 23 of the UNCRC state that “a child with a disability has the right to live a full and decent life with dignity and, as far as possible, independence and to play an active part in the community. Governments must do all they can to support disabled children and their families”. This means that a child with a disability is covered by law to have their needs met. 
Apart from physical features in the classroom, organisational day to day features can be problematic for some pupils, this could include adapting the school timetable in order to accommodate various different needs (Davis, 2004) Another example of an arrangement which is often made in schools for individuals with additional learning needs could be extra time being granted for classroom tests and examinations. Individuals with Autism often struggle to process information therefore, schools and exam boards need to bare this in mind and have a duty to provide additional adequate time to compensate for the extra time it may take a child or young adult to read through and understand the questions. Romany Gypsies and Travellers are the worse ethnic minority group in the United Kingdom in terms of attainment levels. (Gov.uk). This is often due to state education not being high up on their priorities and the continuous moving around. Often, children find themselves starting a new school one week, and then starting another new school a few weeks later. Even though not ideal, as the National Curriculum is the same across England, Traveller children will be able to carry on what they learnt in their last school. (BBC, 2019)
To conclude, there are a variety of different strategies in place to help schools following the National Curriculum to promote inclusive practice in and outside of the classroom. It is also clear to see that, not just does it make moral sense to have these strategies in place to meet the needs of children and young people, but schools and other educational organisations are also required by law to ensure that appropriate measures are in place to ensure that no child is discriminated against because of their age, sex, disability, religion, race and sexual orientation. Article 2, 23, 28 and 29 all apply to a child’s education as well as the Human Rights Act (2010). The strategies looked at and analysed throughout this essay are vitally important for ensuring that all children, regardless of differences, have a happy childhood and ultimately, do their best in school. 
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