A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Introduction
Within the essay the researcher will explore a critical incident (the use of the Tric a Chlic delivered to the class as a whole, with a lack of differentiation for the middle and lower ability children). Currently there is a wide range of methods that can be used to reflect and develop our teaching practice, for this assignment one method known as a “critical-incidents” will be used as a tool to reflect on the teaching practice. This model was developed by Tripp, as a clear approach to being able to develop teaching practice in a way that is both applicable to classroom-based practice and of use in development. Furthermore, aims to present a personal, critical stance on the role of the professional teacher in relation to meeting the needs of a diverse range of children. Moreover, the researcher aims to critically reflect and evaluate a range of different approaches for meeting the diverse needs of all learners. 

The researcher will make significant links to Donaldson’s Four Purposes. The literature review will make up the majority of this research paper, it will identify a number of areas for potential research which will provide context for the assignment, by identifying and synthesising key points made by previous literature. Once the researcher has provided a good background of previous literature on the critical incident chosen, a reflection and next steps will be suggested. The researcher will present suggestions but not criticise, allowing the researcher to demonstrate how this approach will inform their professional and personal development. This paper will come to a conclusion, where an assessment and summary of the approach the researcher has taken will be provided. The link to the approach will be linked to the role of the reflective practitioner in Wales and new Professional Standards for teaching Leadership. 

The role of critical reflection 
Carrying out a personal critical reflection on a developing teaching practice it is important to consider two significant view points; teaching as a craft (Gove, 2010) and teaching as a profession (Orchard et al, 2015).  When looking to critically reflect on my own personal developing teaching practice it is important to note a statement by (Furlong, J. 2015, p12) he stated “Because of the dominant focus on what newly qualified teachers must be able ‘to do’ at the end of their programmes, there is virtually no explicit recognition of the role of research or critical reflection in teachers’ professional learning.’ 

Because of this Winch (Riley, 2022) argued that what is missing from both the simplified craft view and the narrow technical view is the capacity for critical reflection; this suggest there is the hallmark of the ‘professional teacher’. Good teaching, they argue, develops from interrogating one’s practice and making explicit the assumptions and values that underpin it. It is extremely Important to explore the role and nature of critical reflection to then be able to engage with the theory relating to the learner. When building knowledge on this we can then understand how we can make links between our practice and theory, and from this consider how we can use this to inform future developments (Kabha, 2019).

Dewey 1933, stated that there are three attributes of being a reflective individual: open-mindedness, responsibility, and wholeheartedness.  Reflection thinking involves essentially three processes: Experiencing something, thinking (reflecting) on the experience, and learning from the experience (Brown, 2019.)  In addition to this Kolb, suggests that The Learning Cycle emphasizes reflective observation as a way to analyse and draw conclusions from an experience. The aim is to take this learning into new experiences, completing the cycle (Kolb, 2018). However, Gibbs, 1999 Models of reflective practice has six distinctive stages, leading from description of the event/experience through to conclusions and consideration for future events (Fathelrahman, 2019).  

 The model introduced by Schon 1978 has the strength of considering reflection in action (during an event/experience) with those that happen in hindsight (after the event). The researcher believes that this model of reflective practice is the best suited when reflecting on the critical incident as it is reflection in action (at the time the event is happening) the experience itself, thinking about it during the event, deciding how to act at the time, and acting immediately (Rolfe & Freshwater, 2020).  When reflecting on action (after the event) a number of things are considered: Reflecting on something that has happened, thinking about what you might do differently if it happened again, and new informed gained and/or theoretical perspectives from study that inform the reflector’s experience are used to process feelings and actions. Finally, the reflective model from Brookfield, 1998 & 2005 suggest that there are four lenses that can be engaged by teachers in a process of critical reflection: (1) the autobiographical, (2) the students’ eyes, (3) our colleges’ experiences, and (4) theoretical literature (Baxter et al, 2021).




OBSERVATION school and class context  
According to Tripps model of critical incidents, there are two stages, within this section the researcher will discuss stage one (describing the critical incident: “what” aspect). This is the description phase. Within this phase, a specific phenomenon or an issue is observed and documented (Hurst & Brantlinger, 2022). Ethical considerations of conducting a systematic review have been considered throughout, as all educational researchers are expected to adhere to the highest standards of quality and rigour. 

The researcher noted this particular critical incident within their second day of carrying out observations within a primary school in a densely populated area, due to this the class sizes among all year groups were very large, and in some year groups there were multiple classes of the same year group. In addition to this the school is situated in quiet a deprived area with a high number of free school meals. This provided another point of consideration for the researcher when looking to evaluate the critical incident chosen. The researcher was placed within a year one class made up of thirty-one children. When carrying out the observations, researcher took a non-participating observer role, which was critical to have a deep understanding of the areas which underpin the day-to-day school routine (Keiler, 2018). When discussing the school and class content it is critical to follow the guidelines set out by BERA (2018) to ensure that anonymity is maintained throughout the essay (BERA, 2018).

The critical incident that took place was not hugely disruptive to the class. However, the researcher believes that it has huge significance to all the children within the particular lesson where the critical incident took place. As stated by Tripp (1993), an observed critical incident does not need to be explosive but becomes critical through analysis. Joshi (2018) states that a critical incident is an unplanned event which takes place during the class. It is something observers interpret as a problem or challenge. To further support this an additional paper stated that: incidents within the classroom happen but critical incidents are created due to their importance (Yu, 2018). It is possible for observers to critically analyse their lessons, and are able to make a specific event critical by reflecting on it. The observer realises the benefits of critical incidents and the ways in which research can be used to analyse them, which can lead to successful teacher professional development as stated by Serna-Gutiérrez and Mora-Pablo (2018).





Critical incident linked to Donaldson’s Four Purposes 
This section will include stage 2 of Tripps model. This is where the researcher will explain the why of the situation (why did it happen?) This is where the researcher will use existing theory of education to try and understand the meaning behind the critical incident (Tripp and Shortlidge, 2019.) When the researcher can observe and understand an incident, and develop an awareness of the underlying reasons behind why it happened, the researcher can then use this information to develop our next steps in teaching (Bacher-Hicks et al, 2019).  

The critical incident noted by the researcher took place after the morning play-time (11:30) when the children were sat on the carpet ready to complete a Welsh language task known as Tric a Chlic, this is an original Welsh phonics synthetic scheme, which has recently been adapted for schools that teach Welsh as a second language. There are three levels to Tric a Chlic, the children in the class where the critical incident took place are on level one.

This critical incident can be linked to Donaldson’s four purposes. The four purposes are the shared vision and aspiration for every child and young person. In fulfilling these, we set high expectations for all, promote individual and national well-being, tackle ignorance and misinformation, and encourage critical and civic engagement (de Vlieger et al, 2019). A school’s curriculum is everything a learner experiences in the pursuit of the four purposes (Gov.wales, 2015). 

The curriculum for Wales accounts for how our idea of learning has changed by removing age-related expectations and has moved towards the idea of ‘progression steps’ in areas (Hayward et al, 2018). Over the years there have been many reforms in education and the roles of teachers. Since the devolution in 1999, Welsh education has experienced many changes in fortune and policy. Because of this Wales has recognised the importance of Donaldson’s four purposes within the classroom, the four purposes suggest that there will be less central direction and greater trust in schools, being supported by a focus on professional and organisational learning with a more constructive approach to accountability (Donaldson,2018). 

The classroom where the critical incident was noted is within a progression step 1 with the more able children advancing to progression step 2. However, the critical incident took place during a Welsh second language lesson. Tric a Chlic was introduced into the school due to the new curriculum for Wales, which runs parallel to Donaldson’s four purposes. The critical incident being evaluated fits into all of the four purposes, particularly: Ambitious, capable learners who can communicate effectively in different forms and settings, using both Welsh and English (Margerison & Ravenscroft, 2020.) 

 Although the class is all year 1 children there is a clear difference between the more able children, lower ability children and two children than need one to one support. Because of this differentiation the classroom teacher has a seating plan for the carpet area, where the children are sat in rows based on their ability (the more able in the back rows and the less able closer to the teacher). 

The researcher noted that the Tric a Chlic lessons are delivered to the class as a whole, and there was very little/if any differentiation between the children. When the teacher began the lesson, all children were listening and ready. However, when the teacher got a couple of minutes into the lesson the different abilities within separate rows made themselves apparent. The more able children in the back rows were able to stay focussed and on task, the middle ability children began to grow fidgety and began to disengage in the lesson, the lower ability children lost focus in the lesson completely and the two one-to-one children that were sat directly in-front of the teacher began to play with their shoes. The researcher realized that the use of Tric a Chlic was not effective for the whole class. It presented many challenges for both the teacher and the children. The critical incident noted was the lack of differentiation for all children and how this then had an effect on childrens’ behaviour and therefore classroom management. 


Literature Review 
The researcher has identified a specific critical incident to be explored within this literature review and has identified two areas to provide context to the critical incident. This literature review aims to identify and synthesis key points from previous literature support points highlighted within the critical incident. The two key areas of evaluation being: differentiation and behaviour. The sources for this literature will support different perspectives to provide a well-balanced argument. In addition to this the researcher will highlight key points and expand upon these. On reflection of the observed critical incident the researcher considered the role of critical analysis and evaluation, to understand the differing perspectives that underpin theories of child development and actively address the external factors that impact on well-being and development of all children.  

When looking at cognitive Science in Education it is important to note that humans are not very good thinkers, humans have working memory (finite and easy overwhelmed) and long-term memory (vast and unconscious). Thinking combines information in new ways and happens in their working memory (Willingham, 2019). When looking at the critical incident to hand it is key to note that the lesson is delivered to the class on a whole with little differentiation between the more able and less able children. Because of this the three forms of cognitive load must be considered: intrinsic, extraneous and germane (Kirschner et al, 2018) 
Specifically extraneous cognitive load: the load generated by the way the material is presented and which does not aid the learning for all learners, presenting the issue of differentiation (Skulmowski, & Xu, 2021). 

The all-inclusive classroom model is a system that encompass both additional learning needs (ALN) and non ALN children being taught within the same classroom. Educational inclusion provides education which includes all children within the same learning environment (Finkelstein et al, 2021). This includes children with emotional and/or behavioural problems, emotional disabilities, learning disorders and mental disabilities (Lamport & Ward, 2012). Educational unfairness within an all-inclusive classroom can be defined as a lack of equal opportunities and support for all students (Allen & Cowdery, 2014). Due to a lack of differentiation during the Tric a Chlic lesson a lack of equal opportunity and support for children can be seen. This highlights the importance to critically evaluate the critical incident chosen. 

The researcher noted that the children were sat in rows, depending on their ability, with the one-to-one children sat directly in-front of the teacher during carpet time. This differentiation has been put in place to best support the children that need additional help by prompting (Messiou & Ainscow, 2020). Although, this form of differentiation proved to be effective for some learners, it resulted in the children sat at the back developing behaviour issues, where they began to distract their peers (Yoder et al, 2019).  The researcher observations found that although the way the Tric a Chlic scheme was being delivered to the children was beneficial for the more able children, some of the less able and middle groups seemed to be struggling and/or not participating, this further highlights the importance of evaluating the children’s behaviour during the Tric a Chlic lesson.

Due to the intense nature of the Tric a Chlic lesson it proved difficult for the teacher to control the whole class and deliver the lesson. Because of this some behaviour issues were risen, as the teacher was delivering the lesson many of the children would lose focus and began to chat to their peers. Because of this the lesson was continuously interrupted. Research by Gage, Nicholas, Terrance et al (2018) conducted a study which stated that the teachers’ behavioural management practices have a direct impact on their students’ probability of success. It also states that evidence-based classroom management practices include: active instruction and supervision of students, opportunities for students to respond and feedback to students. The study investigated weather classroom disruptions effected children’s learning. The findings concluded that children within a class that requires `lots of classroom management due to disruptive behaviour were statistically significantly less engaged in instruction’. 

Further research by Scherzinger and Wettstein (2019) carried out a study which examined how teachers, children and external observers perceived classroom disruptions. The results from the study found a positive relationship between classroom disruptions and whole classroom. This, further supports the identification of classroom disruptions having a negative effect on the whole class. 

Furthermore, the teachers’ role encompasses much more than delivering the curriculum to the children: teachers are expected to equip children with the tools needed to experience academic and social success within the classroom and beyond it (Gentrup et al, 2020). Other views of the role of the teacher can be to undoubtedly instruct and for the children to learn, however this is a very simplistic narrow view of classroom practice and it fails to differentiate between what creates successful classroom learning for one group of children, and simply surviving another year of education for others (Keiler, 2018). 

Successful classrooms adopt motivation and enthusiasm for learning, active learners and high levels of engagement with teachers (Sprick et al, 2019). In addition to this, successful classrooms are formed when there are a set of shared responsibilities and roles which fall into four main domain of classroom practice. The domains being: classroom teaching and learning, classroom behaviour management and the classroom environment 
(Savage & Savage, 2009).

Moreover, it is critical to look at the role of the teacher. While teachers; key role is to promote learning, it additionally allows teachers the opportunity to connect with the children individually (Biesta, 2017). For effective learning to take place teachers are required to have a solid understanding of their students, enabling them to know how they learn and to know what they are interested in (Mancuso et al, 2010). As a result of teachers acknowledging that all students approach learning in varying preferences for instruction, teachers are able to plan a lesson which can maximise engagement and promote autonomy and ownership of learning. However, it can be argued that the ability to learn independently is the primary aim of instructional education, regardless of the year group and ability level. 

A critical point to consider is the size of the class. The class in which the critical incident was noted was made up of 31 students. The number of students and the size of the classroom contribute to a propensity for chaos (Peitgen et al, 2013). This has been shown to lead to a drop in learners’ concentration and a raise in disruptive behaviours and additionally suggests that children stray of task (Hamre et al, 2013). In it also critical to consider classroom design. Due to the new Welsh curriculum schools are moving away from the traditional classroom layout. Because of this, educators are left negotiating how to arrange the physical space to maximize instruction and manage children’s behaviour (Donnelly & Berry).  The new curriculum suggests the use of open-space learning, with the use of visual and digital technologies which encompass multi-centric learning spaces. This offers opportunities to enhances the children’s learning experiences, performance and engagement (Imms & Byers, 2017). 

From a critical point of view these designs challenge the traditional learning environment which places the teacher in-front and centre of the classroom this sends a clear message to the children where to focus their attention and who is in charge (Donnelly & Berry, 2019). Because of this, teachers must be aware of the messages the new environments given to their students, and how this may affect behaviour. Classroom behaviour management is an additional aspect to consider and critique when investigating the critical incident to hand. Considering that the majority of children classroom misbehaviours are low-level, such as talking out of turn and engaging in off-task behaviours. Research has shown that these forms of classroom disruptions are a major contributor of teachers stress alongside self-efficacy, resulting in negatively impacting the learning environment and diminishing student engagement (Sleeter & Carmona, 2017).  Because of this, effective behaviour management strategies are key for both teachers’ well-being and the learners’ academic achievement. The use of a Positive Learning Framework (PLF) which utilises a three-phase model of prevention through the use of self-awareness and management, lesson design and corrective action plans (McDonald, 2013) is an effective teaching strategy to increase student engagement by minimising misbehaviours. 

It is critical for teachers to be consistent with the children. After the implementation of classroom procedures and routines, teacher must master consistency when reacting to disruptions from both children that regularly disrupt and children who rarely disrupt (Stylianou et al, 2016). By teachers responding in a consistent, predictable manner it builds trust and reduces disruptive learning environments (Curby et al 2013). In addition to this, consistency in responding to misbehaviours in a predictable manner, teaches the children the relationship between misconduct and consequences (Simões & Calheiros 2019).


Reflection/Evaluation and Next Steps 
When looking to reflect and evaluate on the critical incidents highlighted within the literature review it is important to consider all aspects of what has been highlighted. The critical incident presented was the use of Tric a Chlic, investigating the effectiveness of the scheme on children of all abilities. Specifically analysing the differentiation aspect within an all-inclusive classroom. It was observed and noted by the researcher that the lesson had a time restraint resulting in obstacles for both the learner and the teacher. The key aspect of this being; little time to accommodate differentiation for all learners. However, at the beginning of the lesson it was observed that all children were well engaged this shows evidence of Donaldson’s four purposes in action, specifically ambitious capable learners. 

Furthermore, as the lesson went on it was clear to see the difference in ability in the children. However, due to the overarching issue of a time restraint on the lesson it was clear to see that little differentiation was used to support all learners within the all-inclusive classroom. The researcher observed that the middle and lower ability children would disengage from the lesson and would just repeat what the more able children were saying instead of having a true understanding of what was on the cards the teacher was showing. In addition to this the less able children became disruptive to the whole class as they grew more and more dis-engage as the task was not differentiated enough for them.

Tripp’s critical incident methodology and Gibbs reflective cycle was used as a form of critical reflection. The capacity for teachers to reflect on their pedagogical practice has been argued as being critical for their personal development for some time (Tripp & Rich, 2012). The majority of what teachers educate requires a reflective approach grounded in the works of Dewey (1933). Dewey provided one of the first definitions of reflective teaching as an “active, persistent, and careful consideration of belief or supposed form of knowledge in the light of the grounds that support it and the further conclusions to which it ends” (Dewey, 1933, p.9, cited in Tripp & Rich, 2012b). This highlights, reflection being a self-critical, exploratory process through which teachers “consider the effect of their pedagogical decisions on their situated practice with the aim of improving those practices” (Tripp & Rich, 2012a, p. 678). To further support this Schon (1983, 1987) investigated the relationship between professional practice and theory, it found that a view of learning to teach is unexplainably linked to prior experiences, attituded and beliefs. It has been argued that this idea of reflection-in-action versus reflection-on-action, in which teachers reflect on their lessons, is a more restorative perspective as it considers what happened in a lesson and provides a way for practitioners to rethink how they view the relationship between professional practice and theory (Tripp & Rich, 2012a).

The literature review and the critical reflection provides evidence which suggests that the use of Tric a Chlic is beneficial for some learners the lack of differentiation resulted in some children being disengaged and misbehaving during the lesson. The researcher realizes that Tric a Chlic will likely be used within their future practice, however can use the findings from this critical incident to develop their personal development (Bartell & Boswell 2019). Tric a Chlic had an overall positive effect on the whole class. However, there were some children that struggled. Because of this the researcher suggests the implementation of more differenciation strategies for all learners (Deunk, Marjolein et al, 2018).


Conclusion 
To conclude, the research presented has highlighted the importance of the use of critical incidents to develop teacher’s professional development. Much of the previous literature presented has highlighted the importance of using critical incidence for teachers’ reflective practice. It is clear to that Education has drastically changed over the years within Wales since the devolution in 1988. The Welsh education system has diverged from the National Curriculum. Resulting in the introduction of the new Welsh curriculum. The main purposes of the curriculum is to emphasise the importance of providing a broad and balanced education. This can be seen through the use of Donaldson’s four purposes. The four purposes are designed to guide the whole curriculum. The use of critical-reflection is key when evaluating teaching practise within Wales. In addition to this self-reflection runs parallel to the new curriculum, as the new curriculum states the importance of being self-reflective. The use of self-reflection is also in-line with the five professional standards. Specifically, leadership, collaboration, pedagogy and innovation. It is critical for practitioners to understand and develop their self-reflection skills as it allows for area of improvement and as a result of this next steps can be suggested to better their own professional standards. Throughout this essay the researcher has evaluated the role of critical reflection and how this can positively provide room for development for practitioners, this then ensures that all children are receiving the best possible education.
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