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Case Study and Reflective Account.
Part one.
Jack.
Jack has experienced a high amount of adversity and trauma in his life, particularly during his crucial formative years. These experiences have evidently influenced his development and the way he forms attachments in relationships. It is evident that the events during his early childhood, Jack encountered numerous adverse childhood experiences (ACEs) and this has had a detrimental impact on his perspective of life. Careful consideration of Jacks past life experiences and their influence long term, specifically giving significant importance toward understanding Jacks current situation and future prospects. By taking into account Adverse Childhood Experiences (ACEs) and maintaining a mentality that is aware of trauma, both of which are essential for the development of an impactful support approach.

Jack has encountered numerous distressing incidents during his early years, which are categorised as Adverse Childhood Experiences (ACEs). Adversities are defined as events that need substantial adjustment by a growing child in terms of psychological, social, emotional and neurodevelopmental systems, that occur outside of the typical anticipated environment (Lacey & Minnis, 2020; McLaughlin, 2018). These include being exposed to and personally enduring physical violence and neglect within his own household, whilst Jack was under the care of his primary carers. Children who witness domestic violence within the home setting may result in the normalisation of domestic violence and the promotion of the notion that it is OK within a family or relationship context (Costilla et al, 2023). Observing and undergoing mistreatment throughout the early years has been linked to the likelihood of becoming an instigator of domestic violence (Costilla et al, 2023). Research conducted by Huecker et al, (2023) has shown that promoting awareness, providing information, and encouraging self-help are effective strategies to combat domestic violence. Domestic violence may result in the development of posttraumatic stress disorder, drug misuse, and increased challenges in forming and maintaining relationships (Costilla et al, 2023).
Furthermore, domestic violence victims have many physical repercussions, including challenges with appetite, sleep, and physical ailments like migraines, heart conditions and serious health impacts long term (Costilla et al, 2023; Volpe, 1996). survivors of domestic violence often experience a decline in their engagement in social activities and school, as well as a decrease in their self-esteem (Costilla et al, 2023; Roje-Dapic et al, 2020; Xue et al, 2020). Multiple cases have reported experiencing depression, anxiety, and posttraumatic stress disorder, which may potentially affect their mental health (Maercker et al, 2022; Paul, 2019; Paulson, 2022). Additionally, this has resulted in a surge of individuals who have experienced domestic abuse having challenges in their academic performance, leading to school dropout and potential involvement in delinquent behaviour, drug and alcohol dependencies and teenage pregnancies (Ferrara et al, 2019; Lee, 2020).

The challenges associated with managing negative emotional states play a crucial role in understanding violent behaviours (Velotti et al, 2022). Studies such as Dimaggio et al, (2017); Garofalo et al, (2018); Velotti et al, (2017) have highlighted the significance of the difficulties noted in the development of secure attachment bonds being created during infancy where domestic violence has been observed. On top of that, it is thought that these problems start to form during growth in relationships that are not safe (Mikulincer & Shaver, 2019).
Individuals with high levels of attachment anxiety cope with attachment concerns by using "hyperactivating strategies" and often experience persistent preoccupation with the fear of being rejected or abandoned by their partners or care giver (Velotti et al, 2022).
As a result of Jacks lived experiences, Jack has developed an attachment style that can presently be classified as insecure/resistant when considering key concepts of Bowlby’s attachment theory (Bowlby, 1973). This behaviour may be interpreted as Jacks strong emotional bond with his present carer, Sarah, where Jack exhibits clinginess, indicators of separation anxiety, and occasional outbursts of anger.
Unfortunately, there is not a great deal of information when it comes to the length of time Jack has been with Sarah, nor does it imply the length of time Jack will remain with Sarah. It is vital to Jacks welfare that his duration with Sarah be as long as possible, to allow him to form a secure attachment and feel safe and cared for. Jack is approaching adolescence, a critical developmental period characterised by substantial brain modifications, including mental pruning, which will contribute to the formation of Jacks brain structure (Kirkland et al, 2023; Sakai, 2020; Wood et al, 2020). During his early years, Jack was subjected to severe maltreatment, which hindered his ability to form a secure and healthy attachment bond with his biological parents, ultimately leading to catastrophic consequences. This has had a profound effect on Jack, and it would be extremely detrimental for him to endure further turmoil and instability at this delicate age.

In challenging and unstable family environments, the formation of a secure attachment relationship can be ill formed and may require the child to be removed from the family home. Subsequently placed foster children have already formed a bond with their main carer, so when they are put in foster care, they experience the absence of their major attachment figure. This may lead to symptoms such as withdrawal, resistance to receiving care, or difficulty in finding comfort (Bovenschen et al, 2016; Dozier & Rutter, 2008; Miranda et al, 2019; Vaughn et al, 1979; West et al, 2020). Moreover, the majority of foster children possess internal working models of attachment that show unstable attachment histories due to early experiences of neglectful and abusive care. As a result, foster children tend to distance themselves from new carers and exhibit behaviours that suggest they do not need their support, thereby impeding the establishment of a strong link (Bovenschen et al, 2016; Dozier & Rutter, 2008; Miranda et al, 2019; West et al, 2020). New carers are frequently alienated and unsettled by this behaviour, which may limit foster parents' capacity to provide a solid basis for their foster children (Boveschen et al, 2016). Stable attachment behaviour may appear two months after placement (Bovenschen et al, 2016), Miranda et al, (2019) suggests that the average duration of a foster placement is 13.2 Months, while also reiterating the disruption caused to forming secure attachments. It could be imperative to Jack for him to have support during transitions of foster placements, providing support and professional treatment during this period may help decrease the likelihood of experiencing numerous attachment injuries and developing an insecure attachment style (Mashiloane et al, 2023; Miranda et al, 2019). Which could be an explanation as to why Jack has experienced various family homes and foster care placements and possibly been unable to settle and experiencing anger and anxiety, this does add to supporting the expectation that Jack should be aware of how long he will be likely to reside in his current foster setting.

To optimise the assistance provided to Jack, it is crucial to guarantee consistency in the persons involved, timings, and location of the care he gets, taking into account his past experiences (Marquez Aponte, 2020; Roseby & Gascoigne, 2021). Additionally, it is imperative to address the potential unavailability of the individual due to health or holiday-related reasons, as well as any anticipated changes that may arise (Glendinning et al, 2021; Quarmby et al, 2023). Regular discussions regarding these matters will foster trust and provide reassurance to Jack, enabling him to feel completely safe and secure in his interactions with the persons involved and effectively engage with any supportive measures put in place (Lohmann et al, 2022; Stone et al, 2023). It is important to guarantee that a comprehensive assessment of his fundamental needs would have been undertaken and addressed throughout the establishment of the connection and implementation of support (Ballou & Houseal, 2023; Ottley et al, 2022).
Jack's behaviour around familiar individuals, characterised by happiness and activity, provides reassurance that Jack is capable of forming secure attachments. By providing support during these critical moments, there is a strong possibility that Jack can develop secure attachments, which will positively impact his future relationships with peers and romantic partners. West et al, (2020) found that a nurturing and empathetic parenting approach by foster parents had a favourable correlation with the development of a secure attachment bond between foster children and their careers, which fortunately appears to be something Sarah is giving to Jack.

Having examined the root causes of Jack's attachment troubles and adverse childhood experiences (ACEs), we will now examine the elements that are contributing to Jacks present situation and the supportive measures that can be implemented. A nurture group within the school setting is a promising method of support that may benefit Jack. Nurture groups follow an attachment theory-based style and support children to access learning opportunities and achieve similar educational levels to their peers. Sloan et al, (2020) explain a select group of children, with a maximum of 10-12 individuals, will be temporarily removed from the classroom setting for a specific duration each day throughout the academic year. This separation aims to demonstrate and foster healthy emotional connections, facilitate social learning, enhance emotional intelligence, and enable these children to engage in educational activities (Hibbin & Warin, 2022). According to Bowlby's attachment theory (1973), the presence of important individuals in schools plays a vital role in establishing structured routines and fostering strong relationships within a safe, consistent, and supportive setting. The Nurture Group idea places emphasis on the physical environment, as highlighted by Colley (2009), the nurture room will replicate a familial ambiance, with a comfortable setting, a kitchen for culinary activities, and a designated location for formal educational programmes. Diverse activities facilitate the development of trust, communication, confidence, and self-esteem in young individuals. Examples include the sharing of news, training on emotional literacy, games that promote turn-taking, group activities, official curricular responsibilities, and nurturing breakfast sessions (Sloan et al, 2020).
Nurture programmes have undergone rigorous examination and analysis of cost-effectiveness and have been shown to be advantageous in the long term (Sloan et al, 2020). To have a significant impact, it is necessary to have strong connections between school-based theory and research (Sloan et al, 2020). The Attachment Aware Schools programme integrates a comprehensive training programme for the entire school community on attachment, awareness, and trauma-informed practise (Dingwall & Sebba, 2018; Fancourt & Sebba, 2018; Rose et al, 2019; Sloan et al, 2020). This programme also includes the implementation and evaluation of attachment-based interventions, such as Nurture Groups and Theraplay, for young children, including those who are not in care (Dingwall & Sebba, 2018; Fancourt & Sebba, 2018; Rose et al, 2019; Sloan et al, 2020). Pupils in a Nurture Group have been reported to have exhibited a higher level of enjoyment towards school compared to the students in control groups (Dingwall & Sebba, 2018; Fancourt & Sebba, 2018). Establishing engagement with learning and school is crucial and may enhance academic achievement overtime (Sloan et al, 2020).

In addition to a nurture group within the school setting, a supportive intervention Jack may also benefit from is play therapy possibly outside of school hours, which in turn could benefit Sarah with additional time out to support her own needs.

Child-Centred play therapy (CCPT) is a therapeutic approach that focuses on the mental well-being of young children between the ages of 3 and 12, however this style of therapy can be used with any age children who are or have faced challenges related to their social, emotional, behavioural, and relational development (Ray et al, 2022).
CCPT uses play, a natural way for children to communicate, and a therapeutic alliance to create a safe and consistent environment (Ray et al, 2022). A child may communicate their feelings and experiences via play and symbols with the counsellor's acceptance, sensitivity, and understanding (Ray et al, 2022). According to CCPT, the child's counselling experience is the most important factor in long-term positive change, CCPT uses person-centred principles of Rogers, (1951) to help children integrate and develop.
Methods within play therapy are based on the idea that people with certain fears or defences can't show their difficult and hard to handle emotions (Halfon et al, 2021). Instead, they avoid them and show them as symptoms, for instance, when it comes to youngsters who have externalising issues, they engage in violent behaviours as a means to evade emotions of pain and disappointment (Hoffman et al, 2016). The encouragement of emotional experience and expression by therapists is a strong predictor of patients' recovery in adult psychodynamic therapy, as shown by Diener et al. (2007). Nevertheless, there has been a scarcity of research conducted in the field of psychodynamic play psychotherapy (Halfon et al, 2021).
Lin and Bratton (2015) argue that play therapy is a counselling strategy that has been scientifically validated and serves as a means of connecting abstract thinking with tangible thinking. Play is a fundamental aspect of childhood and serves as a universally recognised form of expression. Beckley-Forest & Monaco, (2020) examined the use of an alternative therapeutic approach for addressing trauma and used a combination of play therapy and eye movement desensitisation and reprocessing techniques (EMDR). By combining play therapy with EMDR, the therapist and client are afforded more adaptability, these treatments used both a directive and non-directive approach in addressing trauma (Odden, 2019). Describing or discussing trauma may be challenging, play therapy offers individuals the chance to manifest or communicate their trauma without the need of spoken language. Utilising EMDR with bilateral stimulation facilitates the brain's reprocessing and storage of trauma, while minimising the risk of upsetting the client (Odden, 2019). The amalgamation of these two methods provides therapists with techniques that cater to the developmental requirements of individuals who have had traumatic experiences (Odden, 2019). 
An alternative form of Play therapy is sand play which could really target and address many of the issues Jack faces. The primary objectives of Adlerian play therapy are assisting children in overcoming emotions of inadequacy, establishing a loving atmosphere for their growth, and diminishing their inclination to assert supremacy (Kottman, 2023; McGoey et al, 2023). Adlerian play therapy consists of four primary strategies, sometimes known as phases or the four C’s, Individuals need a sense of Connection, Competence, significance (they Count), and Courage to experience stability and confidence inside themselves and in their interactions with others (Kottman, 2023). Sand tray play therapy is a helpful instrument for teaching several skills, including anger control, friendship, anxiety management, time management, and negotiating (Kottman, 2023). Therapists may prioritise lifestyle themes, such as the client's erroneous beliefs or recurring challenges in forming friendships, as well as any unfavourable self-perceptions that may be apparent in their behaviour (Kottman, 2023; McGoey et al, 2023).

By enhancing and deepening Jacks emotional spectrum, perspective on life, and capacity to articulate and engage with these interventions, it is anticipated that Jack will develop a more optimistic perception of the world and adopt a modified perspective towards his outlook on life. Additionally, it is hoped that Jack will be able to express his emotions and vulnerabilities in a more efficient manner, thereby meeting his own needs and effectively communicating his requirements for support to those around him. In turn this should alter the way in which Jack socialises and improve his friendship relations. 
Over time, Jack may develop a sense of ease and derive pleasure from engaging in extracurricular activities and clubs beyond school. This can help improve Jacks social skills, encourage his perspective on the world, boost his confidence and self-esteem, and foster a sense of belonging by expanding his connections beyond his home/school environment.
Dodd, (2022) carried out research exploring the benefits of engaging in extracurricular activity and the relationship between extracurricular activity and ACEs. In the model that predicts academic self-concept, ACEs were shown to be a significant predictor, but extra-curricular engagement was not (Dodd, 2023). Moreover, participation in extracurricular activities was shown to have a notable impact. Specifically, the previously observed negative correlation between adverse childhood experiences (ACEs) and academic self-concept became insignificant when individuals had average or high levels of engagement in extracurricular activities (Dodd, 2023). To clarify, the ACE ratings were shown to exclusively forecast worse academic self-concept among persons who had limited participation in extracurricular activities. Findings and constraints indicate the need for further investigation into the correlation between ACEs and both academic self-confidence and overall participation in extracurricular activities (Dodd, 2023; Jacques, 2022).
Leistner & Hart, (2022) make note of encouraging the development of lasting relationships and social skills that may be created within extracurricular activities that enable young individuals to form strong connections while simultaneously honing these abilities together.

It is anticipated that by providing direct assistance to address the challenges Jack has encountered throughout his formative and present years, the recommended actions will have a favourable influence towards his future. The objective is to provide support and intervention to ensure that Jack can stay with his foster carer, Sarah, for an extended duration. This will allow him to have the best chance to form a safe and healthy emotional connection and establish trust in relationships with adults. In addition, there is an expectation for Jack to modify his perspective on life and cultivate a feeling of assurance in the world, in order to alleviate his present experiences of anger and abandonment. By using many kinds of play therapy, the objective is for him to confront his childhood traumas and comprehend the circumstances he has faced. The therapies try to mitigate his anger and insecurity, as well as address his limited participation in social interactions, which have led to his physical aggression. The incorporation of extracurricular activities aims to enhance and cultivate Jack's social connections, foster stronger bonds, boost his confidence, and foster a feeling of belonging to the community. 
The chance of Jack acquiring poor mental and physical health, addictions to drugs and alcohol, teenage pregnancy, antisocial behaviour and criminal activity, and being a perpetrator of aggression later in life is reduced as a result of these treatments.
As a result of the application of these support techniques, it is anticipated that Jack will be able to flourish in life, which will allow him to cultivate good connections and have a successful wholesome adult life.














Part 2.
This section of the essay will explore how I would demonstrate my own personal resilience and self-care strategies, including how I would ensure I can support Jack yet also care for myself to avoid personal burnout.
First and foremost, I would make it a priority to establish positive connections with the people with whom I collaborate with in the working environment and to consistently express my concerns about any problems I have encountered, particularly those that have been unpleasant and bothersome to me. I would also share successes and celebrate those of my colleagues’ cases also this would give a great opportunity to idea share and learn of new techniques that can be used and implemented. It would be important for me to make sure that the individual with whom I am discussing aspects of the case with is already familiar with the case, if they were not, I would make sure that I did not disclose any personal or sensitive information in relation to the case that I would be dealing with. In spite of the fact that I am lucky enough to have a supportive family environment in which I am able to express any personal discomfort that I may be experiencing, I would still be exceedingly careful not to expose any sensitive or personal information that is included within the case study. Mansour & Tremblay, (2016) suggest there are two types of social support that may assist minimise workplace stress: firstly, general and tailored work–family support and secondly, family support is a stress-relieving factor at work.

Being a parent of young children myself and having experienced my own adverse childhood experiences (ACEs) as a child, I can imagine that there could be times when I felt triggered by personal pain and burnout. I would think about going to a counsellor on a monthly basis to discuss my own wellbeing and the impact that dealing with vulnerable children may impose on me. Visiting a therapist on a regular basis has the potential to reduce any emotional buildup and unsolved concerns that I may be experiencing during that particular time. This could also be used as an alternative safe space to discuss work related issues. Omeji et al, (2023) suggests cognitive and behavioural therapy can help to deal with and challenge those irrational thoughts and beliefs in order to do better within a career. The CBT or psychotherapy style of counselling uses different methods, styles, and processes to help the client eliminate misconceptions.

I go to the gym on a daily basis and participate in classes that include yoga, aerobics, and dance, all of which I find to be quite good for my own physical health and overall well-being. With this opportunity, I am able to interact with other people and release any pent-up frustration and emotion that I have been harbouring inside of me.  
Goutam & Kumari, (2021) explain that stress may be defined as the experience of both emotional and physical strain that occurs in response to any occurrence that disrupts our body's equilibrium, known as homeostasis.
[bookmark: _Hlk153018940]By participating in regular activities, maintaining composure, pursuing hobbies, remaining connected via social media, seeking support from friends or counsellors in the event of excessive anxiety or upset, and engaging in physical exercise (Goutam & Kumari, 2021; Mason, 2022).
Engaging in physical exercise enables the body to effectively alleviate stress, since physical effort is the most effective means of stress release (Goutam & Kumari, 2021; Mason, 2022). Engaging in yoga and other similar calming exercises may effectively help individuals cope with stress (Bhardwaj et al, 2023; Goutam & Kumari, 2021). Mason, (2022) supports the notion that physical activity is great way to avoid burn out and stress within the teaching and nursing community. Dance/movement therapists (DMTs) assist various groups in the journey of healing from trauma. Dance has the capacity to facilitate co-regulation, alleviate stress and emotional tensions, and foster self-esteem (Ruzany, 2023).

I have two little dogs that give me a huge sense of happiness and comfort. I often take my dogs for walks, and I am very lucky to live in a rural region where I am able to totally immerse myself in nature, which I find to be quite calming and grounding. This also gives me the opportunity to collect my thoughts while being emersed in nature.  
Empirical research is increasingly shown that being exposed to natural surroundings provides cognitive and emotional advantages (Sudimac et al, 2022). Engaging in nature may enhance cognitive abilities, namely working memory capacity (Berman et al, 2008), rejuvenate focused attention (Berto, 2014), and alleviate negative emotions and stress (Park et al, 2007; Tost et al, 2019; Oh et al, 2017). The positive impact of nature on stress has been documented not only via psychological evaluations, but also through physiological measures of stress, namely in the reduction of heart rate, blood pressure, and cortisol levels (Park et al, 2010; Mao et al, 2012; Sudimac et al, 2022).

In addition, I also make sure to give myself plenty of time to relax and check in with myself by having hot baths and pamper sessions while listening to soothing music. Taking care of my hair, nails, and skin brings me joy and boosts my self-esteem. Boyd, (2023); Masengo, (2022); Salvo & Renee, (2022); Tewari, (2022) all explain the benefits of setting a self-care routine and the positive impact it can have to reduce stress and avoid burnout.

To protect the safety of both Jack and myself, I would implement measures such as monitoring home and school visits and maintaining a record of the locations for our meetings. In order to safeguard myself in the event that Jack were to have an angry outburst, I would need to ensure that I am in close proximity to an exit or have a readily accessible means of departure. However, in doing so, I must also assure Jack's safety and prevent him from being left in a precarious circumstance. If I were to facilitate interaction between Jack and his biological parents, it is crucial to carefully consider the potential risks of violence or improper conduct. In addition, I would need to guarantee that any personal social media accounts I own have been created under a pseudonym and setup with the most stringent privacy settings.
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