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1. Rationale
The theme, for the term, in the school during the writer’s Professional Teaching Experience (PTE) was ‘Hola Mexico’. This theme links nicely to gwyliau (holidays).
For the first lesson we looked at different examples of children saying in Welsh where they were going on holiday, where they went, how did they get there and what they did. This was a listening activity where the children had to extract the right information out from what they heard.
We then moved on to the filmed lesson where, for the first task, the children used a script to practice asking each other questions about their holidays and learning how to answer them. I differentiated the script, for the lower ability, the children just read the script as it was, the answers were given to them. For the higher ability, the children had to select the answers themselves from the script. 
For the second task the children received a postcard from the writer. Then using that as an example, wrote a postcard to a family member telling them where they were on holiday, what the weather was like, what they ate and what they drank. They used the writer’s postcard as a template to write their own. This activity was differentiated twice, for the lower they had the sentences written out for them they just had to fill in the blanks. For the higher, they used the writers postcard to copy the sentence structure but changed the answers to suit their own.
The main aims for the two activities that was set for them was to develop their oral skills, to communicate clearly and confidently, to use intelligible Welsh pronunciation and intonation, to reinforce Welsh syntax by the accurate use of a variety of vocabulary, phrases, questions and sentence patterns (Welsh Government, 2015). The second task helped the children to develop their writing by using and linking a variety of phrases, questions and sentences accurately, reinforcing Welsh syntax, choosing and using appropriate vocabulary and developing their accuracy by using verb forms (Welsh Government, 2015). 
The writer was in Key Stage 2, a year 5/6 class. Welsh, ability wise, was very low. Even though the children performed Welsh activities during guided reading, these were independent. The children confessed to the writer regular Welsh lessons did not take place. Based on this the writer set the task at a lower level for the children, to ensure they could understand and perform the tasks set for them.

2. [bookmark: _GoBack]Film clip of Welsh lesson can be found at: https://youtu.be/mVbDWppoXtc 

3. Reflection
The writer feels the video of the lesson is too small and not loud enough. If the writer got the chance to do it again, she would use another device to record the lesson.
The writer feels this lesson did not go well. She feels she could have used more Welsh throughout the whole lesson. Sometimes the writer uses simple English words when she could have used Welsh. The writer did not feel confident enough to use more Welsh and she kept forgetting to use the Welsh she knows as Welsh does not come naturally to her. If this lesson was to be taught again the writer would have a checklist visible so she did not forget to use the Welsh, she knows. Her pronunciation needs work too. More practice and more confidence are needed to improve. Estyn (2018) recommends schools should provide training to improve the language skills of teachers and teaching assistants. The writer agrees with this and feels with more training, her confidence will grow, and she will feel confident enough to use Welsh correctly and more often.
When choosing the activities for the Welsh lesson the writer considered the Welsh ability of the pupils. Even though the children are in year 5/6 their Welsh is very limited. The writer used the knowledge she had already gained in her Welsh lessons and applied it when teaching this lesson. The writer used holidays as it was linked to their theme ‘Hola Mexico’ and she thought this would interest the pupils.
The writer fears there is a possibility the children will not continue to develop their Welsh skills well enough on transition to Key Stage 3 which is a current issue (Welsh Government, 2013).
During the lesson the writer listens to the way in which the learners are using Welsh and the writer shows understanding by responding appropriately with ‘da iawn’. The writer encourages learners to communicate within their linguistic achievement in Welsh by asking for answers in Cymraeg. If spoken incorrectly the writer would correct the pupil. However, Corder (1967) suggests that second language learners need to discover their own errors rather than to be continuously corrected by the teacher.
Estyn (2018) recommends schools should focus on developing pupils’ oracy skills as a basis for developing their other skills, particularly writing. The writer agrees with this. Therefore, for her lesson she chose to develop not only writing but oracy. Learners develop competence in a second language not simply by absorbing input, but by actively participating in communicative interaction (Schulz, 1991).
Children in school should have the opportunity to practice their Welsh pronunciation and especially develop their conversational Welsh. The writer asked the children to repeat the conversation and swap over asking and answering the questions. The reason the writer did this is, according to Audiolingualism, second language learning is possible by the acquisition of a distinct set of speech habits, the ability to say words or phrases in an automatic fashion. Through repetition it is hoped the student will be able to use the second language automatically (Baker, 2001).
The writer chose an activity that would offer opportunities for learners to extend their Welsh oral skills within linguistic achievement while promoting further development. Krashen and Terrell (1983) argue that the goal of language teaching must be to supply understandable input in order for the child (or adult) to acquire language easily. Therefor a good teacher continuously delivers at a level understandable by the second language speaker but also just beyond a learner’s competence. The writer considered this when choosing the task.
During the oracy task the writer got the children to ask each other questions in Welsh with the other responding in Welsh. The writer does not model the language herself for the oracy but uses a sound clip as linguistic guidance to the learners. The writer uses a structural approach for second language learning here, as the model for correct language is provided by the sound clip (Baker, 2001). 
At the start of the writing task the writer models the correct language by reading a postcard from Mexico in Welsh. The writer uses emphasis when reading to demonstrate the language and uses the postcard as an accurate model of written Welsh which the children then use as a template to create their own postcard. The writer introduces new words and phrases that the children might not know. These words and phrases are first learned receptively i.e. recognised when the learner is exposed to the new word or phrase in speech or in writing and later on the learner becomes able to actively produce the word or phrase (Hummel, 2014).
Learning sentence patterns in second language learning is seen as a mental process, leading through structured practice of various component subskills to automatization and integration of linguistic patterns. Cognitive learning this way is seen to consist of several different phases where the learning tasks become refined, restructured and consolidated (Schulz, 1991). 
The children in the writer’s class do not have a positive attitude towards Welsh and dislike it when they must perform activities in Welsh. Some even fail to learn the basics. Many do not see the point as they do not use the language outside of the classroom. Perhaps the reason why some children have this attitude towards the language is because the time allocated to teaching the subject is not sufficient enough (Welsh Government, 2013). Other than during guided reading time and the Welsh lessons the writer taught, no other Welsh lessons were witnessed. Or perhaps Schumann’s (1978) acculturation model of second language acquisition could provide an explanation to why some children with aptitude and ability fail to learn or use the second language by suggesting, ‘the degree to which a learner acculturates to the target language group will control the degree to which he acquires the second language.’ Another viewpoint why some learners may not be able to acquire a second language is Cummins’ (1984) interdependent theory which suggests that second language acquisition is influenced considerably by the extent to which the first language has developed. Not only do attitudes of the learners towards the language could be a factor on second language acquisition but aptitude and ability could also be a factor.
 One way the school could change this attitude towards Welsh in upper Key Stage 2 is by adopting Mount Street Infants whole-school approach to raising standards in Welsh. They have made Welsh an integral part of the school with pupils using Welsh confidently across all areas of school life. Through careful planning, teachers ensure curriculum maps identify language patterns to support staff and provide progression across the school. For example, rehearsing sentence structures and word patterns in the school dining hall at lunchtime, allowing pupils to rehearse their learning in different contexts (Estyn, 2013). 
The writer has learnt various factors affect the acquisition of Welsh as a second language as well as various approaches and strategies help different learners attain the language. Wong Fillmore (1982) found that effective input differed according to the language composition of different classrooms. In classrooms where there were large number of second language learners, like in the writer’s, effective input comprised a teacher-directed rather than an open, informal classroom organisation. However, where classes comprised second language learners and native speaking children, open classroom organisation rather than teacher direction constituted the optimal learning environment. Perhaps this is something the Welsh Government can consider when redesigning the curriculum.
Children need opportunities to use the Welsh language in a number of contexts to enrich their learning and their awareness of Welsh as an everyday language (Welsh Government, 2017b). It needs to be more than just a lesson a week. Pupils need opportunities to hear and practise using the language beyond formal Welsh lessons (Welsh Government, 2013). Donaldson (2015) emphasises the importance of educational experiences as an integral part of the curriculum, to broaden children and young people’s horizons, stimulate their imaginations and promote enjoyment in learning. The Cymraeg 2050 Strategy (Welsh Government, 2017a) also emphasises the importance of embedding language use practices from an early age as a relevant part of everyday life. The positive attitude and importance of Welsh must start from the Foundation Phase and move up throughout the whole school in order to rid the bad attitude towards the language from perhaps the older children in upper Key Stage 2.
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