	
	
	                              Georgina Davies
                              ECEY5011
                              Word Count - 2147




[bookmark: _Int_oO0fLh2r]PART 2
   To effectively observe and recognise potential signs of abuse in Ben’s case, it is essential to note consistency and patterns in appearance and behaviour. Ben regularly arriving at school unwashed and hungry is indicative of potential issues (NSPCC, 2021). Additionally, significant behavioural changes, such as Ben becoming more withdrawn or anxious, should be monitored (NSPCC, 2016). This is when really knowing the children in your care is essential (NSPCC, 2021b). Observing Ben’s interactions with peers and adults can also provide valuable insights. For instance, if Ben is unusually withdrawn or displaying atypical behaviours, it can be a red flag for further investigation. However, relying solely on physical signs and behavioural changes may not capture all instances of neglect. For example, a child may appear well-groomed yet be experiencing severe neglect at home. Additionally, cultural differences and socioeconomic factors can influence how signs of neglect are perceived. Practitioners need to be aware of these nuances to avoid misinterpretation (MSD, 2022). Furthermore, children and young people may inadvertently disclose abuse through their actions and behaviour, often making partial disclosures that provide some details of their experiences but not the whole picture. They might withhold information due to fear of getting into trouble or upsetting their family, a desire to avoid blame for any resulting family difficulties, feelings of shame and guilt, or a need to protect themselves from reliving traumatic events (NSPCC, 2023 and Henshaw, 2023). 
[bookmark: _Int_mwaz4TT9]When addressing sensitive issues with Ben, the approach to questioning is crucial (Department for Child Protection, 2019). Open-ended questions should be used, such as, “Can you tell me more about why you were hungry yesterday?” to allow Ben to share information in his own words, rather than using leading questions such as, “Is your mummy not feeding you?” Neutral questions like, “How are things at home?” are preferable, as they help prevent Ben from fabricating information or guessing answers to please the interviewer (Queensland Government, 2024). It is important that Ben is in a safe, private space where he feels comfortable to talk freely. Additionally, it’s important to convey calmness and attentiveness through behaviour and body language, avoiding any display of shock or anger (Wales Safeguarding Procedures, 2024). According to John Bowlby’s Attachment Theory (Main, 2023), early relationships with primary caregivers shape a child's ability to form secure attachments and affect their emotional and social development throughout life. Therefore, having a trusted adult at school is particularly significant for Ben.
 
[bookmark: _Int_xDfvbTLp]When documenting, use clear, straightforward language and record Ben's statements verbatim. It is essential to maintain accuracy and objectivity by avoiding subjective opinions or assumptions (Hartley, 2024). Each report must be signed, dated, and include the exact time, day, month, and year to ensure documentation integrity. Accurate and effective recording is vital for any follow-up actions (Andy, 2022; Keeping Children Safe in Education, 2023). For example, “On June 5th, Ben arrived at school with unbrushed hair and dirty clothes. During snack time, he ate three pieces of fruit quickly and took food from another child’s lunchbox. When asked why he was hungry, Ben said, ‘Mummy didn’t go shopping this week,’” is an example of thorough documentation. Use objective, factual language such as “Ben’s clothes were dirty” rather than “Ben looked neglected” to ensure clarity (The Education People, 2018; Keeping Children Safe in Education, 2017). Despite best practices, subjective interpretations or inconsistencies in documentation can occur. The process relies heavily on the practitioner’s ability to record details accurately, which can be challenging under stress or time constraints. Moreover, reliance on specific documentation systems, such as My Concern, may not always align with local authority practices, potentially causing delays or discrepancies.
     The designated safeguarding lead (DSL), or their deputy, should always be accessible for discussing safeguarding concerns. If, in exceptional circumstances, the DSL is unavailable, this should not prevent appropriate action from being taken. Staff should then consider consulting a member of the senior leadership team or seek advice from local their authority. Any actions taken in these circumstances should be reported to the designated safeguarding lead as soon as possible (Department of Education, 2024). During this time, Ben's brother may also be brought in to speak with social services, as the setting has a duty of care to safeguard him as well. This action aligns with the Wales Safeguarding Procedures 2019 (Wales Safeguarding Procedures, 2019) and Working Together to Safeguard Children 2023 (HM Government, 2023). As, if there are signs that Ben is experiencing neglect, it is important to consider whether his brother may also be affected. Neglect or abuse in one sibling can often indicate similar issues with other siblings, making it crucial to monitor and assess the well-being of Ben's brother as well. Ensuring that both children are protected involves evaluating their individual needs and circumstances and making referrals for additional support if necessary. This comprehensive approach ensures that all children in the household are safe and supported, and that any concerns about their welfare are addressed appropriately (Howe, 2005).
[bookmark: _Int_yBmmS4sz]   Recording and reporting are crucial for several reasons. Accurate records help protect Ben and his brother by providing clear evidence that can be used to initiate protective measures (World Health Organisation, 2006). Teachers have a legal and ethical duty to report suspected abuse, and proper documentation supports this responsibility (HM Government, 2016). By providing a comprehensive view of Ben's situation, these records enable child protection services to collaborate more efficiently with schools, social services, healthcare professionals, and law enforcement agencies if the need ever arises. This collaboration ensures that all relevant stakeholders have access to accurate, timely information, enabling them to make well-informed decisions and coordinate appropriate responses tailored to Ben's needs. Effective multi-agency information sharing is essential in safeguarding children, as it enhances the collective effort to protect their well-being and promote their safety (Department for Education, 2023).
[bookmark: _Int_pKfQmmsV]    It is important to point out that in Ben’s case his parents may genuinely be struggling to support their family through financial hardship. For instance, Ben’s parents may not be aware that they are entitled to free school meals (Welsh Government, 2023) and free breakfast clubs, which could provide significant support in addressing issues such as Ben arriving at school hungry (Department for Education, 2022). By informing them about these resources, schools can help alleviate some of the pressures on the family, potentially improving Ben’s situation. Such engagement should be handled sensitively, in a manner that respects the family's privacy. In instances where this may not be the case, once concerns are documented, the next step is referral. The designated safeguarding lead (DSL) evaluates the situation by reviewing the teacher’s observations, any disclosures made by Ben, and any pertinent background information. This evaluation determines whether to escalate the case to social services or relevant agencies such as the local safeguarding board (Cwm Taf Morgannwg Safeguarding Board, n.d.). This referral process necessitates comprehensive reporting to facilitate informed assessments by external authorities and ensures timely interventions. In the UK, safeguarding children is governed by key legislative frameworks such as the Children Act 1989 (GOV.UK, 2013) and 2004 (GOV.UK, 2020), this emphasises that children's welfare is paramount. These laws mandate schools to maintain clear safeguarding policies aligned with statutory guidelines. These guidelines should clearly outline the steps to follow if a child discloses abuse or neglect. They will indicate who within your organisation is responsible for safeguarding or child protection and to whom you should report your concerns.
   In Ben’s case, the school's safeguarding policy should outline specific procedures for recognising signs of neglect such as documenting concerns via programs such as My Concern (Company, 2024), so a paper trail of events is assessable if ever needed.  In turn the DSL can then make referral to local safeguarding authorities or social services (Child Law Advice, 2019) via either telephone or by way of a Multi-Agency Report Form (MARF) to the local Multi-Agency Safeguarding Hub (MASH) (ltd, n.d.). If Ben were suffering or at risk of significant harm, you could share information with relevant agencies or professionals without needing his or his parents' consent and if he were in immediate danger, the police would need to be called. However, as this does not seem to be the case in this instance, one would need to adhere to their organization's safeguarding policies and procedures (NSPCC, 2021c) and contact the parents to talk about their concerns. 
   However, despite clear protocols, several barriers challenge effective reporting. Fear of repercussions, such as straining relationships with Ben’s family or legal repercussions if concerns are unfounded, can inhibit some teachers from reporting suspicions (You Gov, 2023). Moreover, uncertainty in identifying genuine signs of abuse versus normal behaviour variations can lead to delayed or dismissed reports, potentially compromising Ben’s safety. Insufficient training in recognising subtle signs of abuse and navigating reporting procedures further impedes effective safeguarding practices among school staff (Gov.uk, 2023).  To enhance the reporting and referral process, comprehensive training and ongoing support are imperative. Training should encompass identifying signs of abuse, understanding legal responsibilities, and employing sensitive communication strategies when engaging with children and families. Empowered staff equipped with these skills are pivotal in fostering proactive approaches to child protection within schools (NSPCC, 2023a).
  Transparent communication about safeguarding policies creates an environment where concerns can be addressed promptly and effectively. By embedding a strong safeguarding culture, educational settings help ensure that tragedies can be prevented, and both social services and educators are better positioned to fulfil their duty of care. This proactive approach reduces the risk of failing children in their care and supports their well-being. (Lord Laming, 2003). Moreover, streamlining reporting procedures through clear, accessible guidelines can mitigate bureaucratic complexities, ensuring staff clarity on their roles and responsibilities. Addressing emotional and ethical considerations, such as supporting staff grappling with the emotional toll of reporting abuse, further reinforces the integrity of safeguarding practices (Munro, 2011).
   Additionally, fostering a culture of safeguarding is crucial. This involves promoting awareness among staff, students, and parents about reporting protocols and the school's commitment to child safety. The role of education in safeguarding children is essential, given that schools have frequent contact with children and families and may be the only professionals in their lives (Department of Education, 2024). Educational settings often provide a trusted adult for children to confide in. This connection brings significant responsibilities and opportunities. Safeguarding must be deeply integrated into the culture of educational settings to enable early intervention and prevention, minimise risks, and mitigate the impact of trauma (Welsh Government, n.d.). Each school must address its specific needs based on its unique circumstances. This comprehensive approach requires the support of the entire education system, with each role and responsibility playing a crucial part in its success (Welsh Government, 2022). As such, schools have a profound responsibility to ensure a holistic approach to safeguarding, especially within the framework of the UN Convention on the Rights of the Child (UNCRC, 2024) and its emphasis on children's well-being. A critical aspect of this responsibility is maintaining vigilant awareness of signs of abuse and neglect. This vigilance is essential for creating a nurturing environment that supports the overall development and rights of every child, including those like Ben. (HM Government, 2023). 
   Supporting Ben's well-being involves providing services such as free school meals, counselling, and healthcare. When Ben arrives at school hungry and unkempt, the school should have measures in place to provide immediate support, including food and hygiene resources. His well-being is multifaceted, encompassing physical, emotional, and social aspects. Schools promote well-being through health education, emotional support like Elsa sessions (Russo and St, 2022), and social skills development. According to Maslow’s Hierarchy of Needs, unmet basic needs such as food and safety must be addressed for Ben to progress to higher levels of psychological and self-fulfilment needs (Maslow, 1943, pp.370–396). Teaching Ben about hygiene, nutrition, and healthy lifestyles is essential for his development and aligns with the UNCRC's principles, particularly Article 27, which emphasises a child's right to an adequate standard of living (UNICEF, 2022). Providing access to counsellors and a safe environment for Ben to express concerns is crucial for emotional support and encouraging positive peer interactions through group activities aids in social development (Roldán et al., 2021). Schools should also engage the community by working with parents, local authorities, and organizations to create a supportive network for children like Ben. This collaboration ensures a cohesive approach to safeguarding both in and out of school, aligning with Article 3 of the UNCRC, which prioritizes the child's best interests (Welsh Government, 2023a; UNICEF, 2022).
    In conclusion, while the procedures for recognising, recording, and reporting neglect are fundamentally sound and adhere to best practices, there is room for improvement to enhance their effectiveness. Schools should prioritise ongoing staff training, streamline communication between agencies, and proactively support families to address underlying issues. Additionally, tackling limitations such as inconsistencies in documentation and bureaucratic delays is essential for refining the safeguarding process and ensuring timely, effective interventions.
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