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This portfolio provides evidence from 

my 10-day placement at Ysgol Gynradd 

T Llew Jones in Brynhoffnant. My role 

in the placement was to assist the    

children when they required help and 

to plan educational activities that 

would benefit their learning. I          

completed my placement in a class-

room with children ranging from 5-7 

years old. 









Communication between lecturer and the Headteacher of the school 



DBS certificate 



Attendance form 



1-Welsh reading task 

 

In this task, each pupil had 

to practise reading their 

reading book  out loud, 

that they’d had over the 

weekend, so that they 

could be assessed on their 

Welsh speaking and read-

ing. I had to listen to how 

the child was pronouncing 

the words and provide 

guidance when needed.  

Some of the children that I 

read with, struggled with 

some of the words. When 

this happened, I simply 

broke the word into 

chunks and showed them 

how to pronounce each 

letter and then  slowly 

pronounced the word until 

they could say it confi-

dently. If they showed 

difficulty, the pupil was to 

remain on the particular 

level until they pro-

gressed. 



2– Science 
Biology task 

In this Biology task, they were learning about animals surviving in 

the Atlantic, specifically how penguins keep warm and dry with 

their waterproof feathers. The children were given two penguins to 

colour in. The one of the left in wax crayon and the one on the right 

with ordinary crayon/ felt pen. Before they conducted the mini ex-

periment, they had to make a prediction on which penguin repre-

sented the waterproof feather effect. 

 

My role was to help them with 

spelling and help them identify 

which penguin was going to re-

main dry. I had to sprinkle drop-

lets on to the penguins to test 

which one was ‘waterproof’.  



3– Mathematics task 

Multiplication 

 

In this multiplication task, the class 

was divided into four groups de-

pending on their abilities. They were 

either doing multiplication of one or 

two, and the group that I was as-

signed to was doing the two times 

table. The task required them to 

multiple the number of circles by 

two and they used the numicons to 

help them work out the sum.   

My role in this task was to assist the children with their two times table and 

ensuring they were drawing the correct amount of circles and helping them 

count with the numicons. Some of the children in this group surprised me 

with their knowledge as they were quick to answer the sum and answered 

correctly without fail. 



4– Physical activity 

 

The class was divided into 

four groups to perform each 

movement for 60 seconds. 

The movements were shown 

on a card and they were 

scattered on the floor 

around the hall for each 

group. The group had to 

complete the movement 

that was on the card in front 

of them and then after 60 

seconds rotate clockwise to 

the next card. 

My role in this task was to en-

sure all the children were partici-

pating in the task and com-

pleting the movements correctly 

without hurting themselves or 

others. I also joined in with 

different groups to show them 

how to do each movements. The 

children enjoyed when I joined 

them and it made the task more 

enjoyable for them. 



5– Science task 

Physics 

In this science task, the children had to 

create puppets out of black card paper so 

that they could learn about light and 

shadows.  They also cut out coloured 

transparent colour to show that this 

wouldn’t create a shadow. 

They also had to draw the sun and the globe 

to show that the globe rotates and the sun 

only lights up half the world at a time. They 

circled on the globe to represent Wales to 

show that when the sun shines at Wales, 

there is light but when the globe rotates, 

it’s our nighttime. 

Here was the end result. The children could see 

that when the light  when shinning behind the 

card puppet, it created a shadow. However, 

when the teacher showed the transparent pa-

per, the  paper didn’t create a shadow. My role 

in this task was to help the children cut their 

puppets out and cellotape them on to the sticks 

to create their puppets. 



Reflection 

 

The Gibb’s reflection cycle (1988) has been used to structure the reflection 
piece of my experience during the education in action placement. It pro-
vides a framework for analyzing experiences and, due to its cyclical struc-
ture, works especially well with recurring experiences, enabling you to 
make plans and learn from things that went well or not (Miller et al., 2020).   

The morning before going to the school, I was extremely nervous as I did not 
know what to expect as I had not done anything like this before. The thought of 
being with children made me nervous as I find it hard to communicate with them 
and in all honesty was dreading the whole experience. However, my overall expe-
rience at the school was very positive. I created strong bonds with some of the 
individuals in the class and all the teachers were extremely welcoming and were 
willing to help me whenever I needed it.   

Over the months I spent at the school, I began to feel more comfortable in the 
new environment and felt that the children were getting used to seeing me. This 
made it easier to talk to them, as I got to know them and their routine. Being in a 
teaching environment was completely new to me and before now, I could not 
have imagined myself in that position. Being a shy person, made it difficult telling 
people what to do or disciplining them. The class I was in had 31 students, and 
two of them had serious behavioral problems. This had a major impact on the 
rest of the class when they misbehaved, as the teacher would be constantly disci-
plining and focusing on them. I found this unfair on the children and I would 
often have to take over supervising the class, whilst the teacher dealt with them, 
which made me slightly uncomfortable. The class would benefit from extra assis-
tance, especially 1 to 1, for those who misbehave frequently. It would also pre-
vent the teacher from getting distracted and interrupted during teaching.  



During my placement, I assisted children in a variety of subjects, ranging from 
math to science. I would be assigned which group to go to by the teacher. I 
would help the children with their spelling, reading and how to write each num-
ber correctly. In the multiplication task, I remember being impressed by their 
knowledge, as they were answering the math question correctly with confi-
dence. Initially, I found it awkward and difficult to talk to the children, as they 
did not know who I was. However, as the weeks went on, I gained confidence 
and was able to make conversation with them and felt comfortable around 
them. The most enjoyable lesson was the physical activity, as I joined in with 
them and from that moment onwards, I felt that I had created a bond with the 
class. Hearing them laugh with me made me feel accepted by them and no 
longer a stranger to them.    

 

 

However, as it was a large class with a mixture of personalities, there were chal-
lenges. The class was rather chatty, and the children often spoke to each other 
whilst the teacher tried to speak. I could relate to the teacher's frustration, but 
I felt useless as I did not have the confidence to raise my voice to help settle the 
class down. My second time being in the classroom, I was asked to take charge 
of a group and read out the words for their spelling test. I found it difficult to 
keep their attention, as there were other activities going on behind them and 
some of the children were faster at writing than others. I would often have to 
repeat the word several times for some of the children and you could see the 
others getting frustrated. Therefore, I feel that the groups should be divided in-
to groups according to their ability, not age, as the children would be at the 
same pace and feel more comfortable with others of the same ability. I found it 
challenging to manage misbehavior and would ask for the teacher to step in, so 
that I could observe for next time. However, by the end of the placement, I was 
able to manage the group confidently and discipline if needed to.    



In conclusion, overall, I found the placement a very positive experience and 
that I have gained knowledge and confidence in the teaching environment. 
I learnt the importance of building a relationship with each student, so that 
they feel comfortable and safe around you. However, being in the teaching 
environment is more stressful and tiring than I imagined, as young children 
are constantly on the go. After completing this placement, it made me real-
ize that I can try new challenges and that I should not let my lack of confi-
dence prevent me from trying new tasks.    
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