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APPENDIX GA36b

	LEVEL 5 ASSESSMENT SPECIFICATION 



	Student name:
	Cerian Evans
	Student ID number:
	1706435

	Programme:
	Primary BA Ed

	Module:
	Pedagogy in practice 2 Assessment for Learning

	Module code:
	ECAD5001
	Contribution to Overall Module Assessment (%):
	30%

	Lecturer:
	Mr T. Cox
	Internal Verifier:
	

	Assignment Title:
	Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience. 

	Word count (or equivalent):
	2000 words

	Submission deadline:
	14/12/18
	Return date of provisional marks & written feedback:
	1/2/19

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  










	Module Learning Outcomes 
(from module syllabus)

	
Upon the successful completion of this module, the student should be able to demonstrate the ability to: 
• Further consolidate a deepened detailed knowledge and understanding of phase specific documentation. 

• Develop independence and initiative in planning, preparation, teaching and assessment. 

• Demonstrate a critical awareness of assessment strategies and techniques appropriate for use in the primary school. 

• Communicate clearly and use suitable classroom management strategies. 

• Organise their knowledge and learning through the use of a range of information sources and present their work at the appropriate level. 






	
TASK DESCRIPTION



Title:

Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience. 

Word count: 2, 000 words for written assignment (or 10% above or below). The words within the appendices are not ‘counted’. 
This assignment requires you to demonstrate knowledge and understanding of the background, importance and effectiveness of Assessment for Learning and critically reflect on your personal implementation of ONE Assessment for Learning strategy used on Professional Teaching Experience. 





Essential Reading
This assignment requires that you show knowledge and understanding of Assessment for Learning and that you understand the impact that this for effective primary learning and teaching. Readings have been provided on Moodle (within Module handbook and specific session sections) and you must also utilise other readings that you identify independently.








	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 
Markers will be looking for:
1) Very good range of evidence to support the use of the identified strategy. Who agrees with the strategy proposed? (Educational writers, case studies, wide research).
2) When discussing Assessment for Learning, there is a need to reference Black and William (‘Inside the black box’ etc).
3) Reference to other key Assessment for Learning researchers/ writers such as D. Royce Sadler,    M. Ross, C. Dweck and others.
4)  Relevant synthesis of research and government documentation, case studies, journals etc should be utilised to demonstrate knowledge and understanding of Assessment for Learning. 

2. Knowledge and Understanding Skills
At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: 
Markers will be looking for:
1) Appropriate background knowledge of Assessment for Learning, including the importance and the principles of Assessment for Learning.
2) An outline of ‘why we should be developing Assessment for Learning within the primary school?’ (Highlighting benefits/ NC links/ Gov initiatives etc.)
3) Very good knowledge of ONE ‘Assessment for Learning’ strategy. Clear evidence of good understanding of the strategy, no glaring errors.
4) Understanding of the four key aspects of Assessment for Learning (Sharing criteria with learners, good quality questioning/talk, quality feedback, peer/self-assessment).

3. Cognitive and Intellectual Skills
You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Markers will be looking for:
1) Critical evaluation of the supporting theories relating to the chosen Assessment for Learning strategy.
2) A very good ability to critically analyse and evaluate the trialed strategy on PTE. 
3) Clearly identified benefits and challenges encountered.
4) The writing to include critical analysis and evaluation of wide, deep and appropriate background reading.  Analysis of current pedagogy.

4. Practical Skills
At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: 
Markers will be looking for:
1) Understanding of not only the principles and theory, but also the practical issues when implementing the chosen Assessment for Learning strategy across the whole school. consider, for example, staff training, assessment of impact, financial implications etc.
2) Clear understanding of progression and continuity of the proposed strategy throughout the whole school (FP to KS2). How could your strategy be used effectively in FP and how would this have to change/ develop into KS2?
3) Examples of classroom implementation across the primary school demonstrating progression and continuity. 
4) Clear recommendations regarding implementation across the whole school.

5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: 
Markers will be looking for:
1) A high level of professionalism in dialogue.
2) Critical reflection of reading and experience demonstrating independent and original thought. 
3) Accurate referencing and academic writing skills.
4) Allocated word count (2000 words)
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	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	


This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of one AFL strategy from Professional Teaching Experience
[bookmark: _GoBack]
Assessment is a course to gather, record, interpret and to report information about the learner’s achievements and attainments (NCCA, 2018). Conducting summative and formative assessments in schools provide effective teaching and learning which is now delivered throughout education (Fautley and Savage, 2008). However, summative assessments have become problematic putting learners at a disadvantage with different learning styles not being addressed, providing inaccurate results (Teach Thought, 2018). Yet, providing summative assessments at the beginning and the end of their primary education would highlight the learner’s improvements far significantly than formative assessments (CCEA, 2018). On the other hand, formative assessments provide firm examples of different elements in order to improve the learning of the learners. Thus, the teachers will be able to identify where the learners are, what they need to do next and how this will be achieved (The Assessment Reform Group, 2002; Sadler, 1989). 

The concept of assessment for learning (AFL) was published by Black and Wiliam (1998). In this matter, four different elements of AFL have been considered: questioning, sharing criteria, feedback and, peer and self-assessment. Primarily, introducing AFL within schools has been found difficult. Several teachers have lacked understanding of the meaning of assessments. This is as a result of AFL being very diverse and no clear practices have been announced (Cizek, 2010). With the use of the word ‘assessment,’ many schools have prioritised the use of summative assessments as assessment is often associated with exams. In this matter, Black and Wiliam (1998) anguish the use of the word (Stewart, 2012). Nonetheless, Black and Wiliam (1998) outlined four main recommendations in order for AFL to be delivered with success. Learners should be given the opportunity to receive additional time to think and answer questions, should be provided constructive comments, should be encouraged to assess each other’s work and should be involved in designing the success criteria. 

Vygotsky (1978) highlights that learners will begin to use their zone of proximal development in order to process their next steps in their learning from the implementations of AFL strategies. This process allows independent learning which is necessary within primary schools. Currently, too much teaching and learning consists of teacher lead-instructions. Therefore, implementing AFL within schools is crucial in order to have a variation in the learner’s learning (Black and Wiliam, 1998). Furthermore, this process is constant which allows the teacher to regulate the learning and understanding within the classroom (Marshall, 2002). As a result of this, introducing AFL is potent, with opportunity to raise the standards of the learning, especially for lower attaining pupils. However, several studies have shown that this is not effective to some individuals. 30% of learners from a study showed a negative impact from an AFL strategy used within a school (Kluger and DeNisi, 1996). 

Evidently, implementing a range of AFL strategies allow learners to understand excellent outcomes and ways in which this can be achieved (Hatties, 2009). One effective whole group AFL strategy is known as ‘pose, pause, pounce, bounce.’ A question is posed by the teacher: sufficient time are given to the children: the learner will pounce an answer: learner can challenge their peers (Grigg, 2010). This is a questioning strategy, but one in which highlights three of the four elements composed by AFL: questioning, self-assessment and feedback. This implementation is important as this provides instant feedback to the teacher, which can support the pace of the learning (Hopkins, 2009). Consequently, this allows the teacher to adapt their teaching and learning styles in order for the learners to understand. Using puppets to represent each of the stages allowed the learners to engage and visualise their learning was found useful within the Foundation Phase. For example, the character Tigger can be used to represent bounce as this is one of his favourite movements. These puppets might not be considered for Key Stage Two but should provide an environment which is positive, engagement in their own learning and promote plenty of thought and thinking. Adaptations to the questions can be made in order to adapt this strategy within each phase.

Pose, pause, pounce bounce has been found effective when implemented within the Foundation Phase. This strategy can be used throughout lessons to observe the understanding of all the learners and to ensure that learners are able to achieve their full potential. Using AFL within the classroom can provide an additional eight months of teaching and learning each year (William, 2009). However, the opposing view is delivered by Hatties (2009). He believes that feedback to both the individual and teacher is the element which bring fundamental improvements to learning. He believes that feedback has a greater significance and importance to be delivered as an AFL strategy (Hatties, 2009). In contrast, written feedback from marking received by the teachers often lack detail. Moreover, young learners lack the skills required in order to read this feedback, impacting on their learning with no further guidance received (OFSTED, 1996). 

Although it is believed that questioning delivers feedback to the individual, this is uncertain. As witnessed, teachers do not often evaluate and extend the answers of the learners. This is as a result not wanting to emphasise that the answer by the learner is incorrect. In contrast, observations from the use of questioning strategy can be used in order to plan future lessons or future interventions to support certain individuals, seen to be an essential part of teaching (Black et al, 2006; Pollard, 2014). Notably, questioning not only provides opportunity for the teacher to measure their cognitive but also the learner’s physical responses (Morgan and Saxton, 2002). From this, the teacher can engage and allow learners to participate accordingly, a useful strategy delivered within PTE. 

Communication is the true foundation of learning which can be achieved through the implementation of AFL strategies. Dialogue teaching is necessary, which enhances the learning, understanding, confidence and engagement of learners (Alexander, 2008) Furthermore, through dialogue, this is when learners understand what they are aiming for and how they are going to achieve this, being a key aim of AFL strategies (Pollard, 2014). From experience, having the opportunity to communicate is beneficial when teaching the Foundation Phase. Some learners within this phase rely on communication more than others, with many less advanced to use the skills of reading and writing. Implementing a range of AFL strategies is therefore beneficial. Questioning strategies allow learners to interact with the teachers, which is believed to be what matters the most to young learners (Lee-Corbin and Denicolo, 1998). Furthermore, assessing the learners through questioning is effective with the use of different types of questions that can be asked (Kerry, 1982). Despite this, this was found difficult within PTE. Ensuring that each of the learners are asked is absurd due to the shortage of time. 

Effective understanding will acquire the teacher to set questions at different cognitive levels. As initial knowledge is developed, learners can be challenged with higher order thinking questions. Hence, pose, pause, pounce, bounce provides the opportunity to differentiate the learning of the individuals (Black and Wiliam, 1998). Bloom’s Taxonomy can be studied in order to introduce questioning. Three domains have been considered (cognitive, affective and psychomotor) which grants differentiation, providing the opportunity to amend words used (Grigg, 2010; Bloom, 1956). On the opposing hand, many teachers view this as a linear perception whereby the learners move along the diagram. In order for the learners to understand, they must understand the underlying concepts first. Thus, this should not be a higher-level thinking skills as each stage as important as its previous (Edglossary, 2014). Due to the six different foundations, remembering these words were found difficult, especially to word questions differently to scaffold the learning of the learner. Furthermore, some words are weasel, providing it difficult to measure. However, learners might feel valid when questions are answered correctly. Donaldson (2015) states that individuals should be healthy, confident individuals. 

This strategy ensures that efficient time is implemented which is important within primary schools. It is recorded that learners take up to eleven seconds to form an answer (Irvine and Garling, 2018). With this strategy requiring the teacher to wait, they increase the participation of the learners and reduces the chances for failure. Providing time allowed learners contained more detail than in previous times when concluding their answers within PTE. This is important in order to ensure that the learners thrive (Black et al, 2006). Bruner (1996) argues that implementing time into learning ensures that the learners are provided the opportunity to think. From this, they are able to truly understand which can only be achieved with time. However, during PTE, this was found challenging with this disregarded at times. Estyn (2011) encompasses the shortfall delivery of teachers improving their thinking skills of young learners. No justification can be delivered with local authorities providing training for this to be executed. 

As seen within the Foundation Phase, learners often interrupted the silence, providing the answer too soon. Additionally, several of the learners were eager to answer questions, raising their hands which became a challenge. Discouragement of the use of hands up was addressed during PTE. William found that 25% of individuals did not participate when this technique was used (Doc Zoo, 2012). From this, this strategy moves away from initiation, response and evaluation proposed by the teacher (Solution Tree, 2009). This ensures that the teacher observes and addresses the understanding of the learners for each of the lessons. In this case, this effectively allows teachers to directly focus on individuals who did not understand the task. 

On the contrary, humanists believe that the needs of the learners should be considered. Research suggests that school systems destroy the emotions of young people, emphasised in Maslow’s hierarchy of needs (McLeod, 2017). As argued by Holt (1964), learners should only be assessed when they are comfortable. In contrast, as argued by constructivists, learners learn best by carrying out activities and should require understanding throughout. Here the learners have the opportunity to think for themselves. Questioning strategies allow learners to connect between new and old learning which is required in order for learners to progress in their learning. As highlighted by Piaget (1936) cognitive development is as a result of producing knowledge from experiences and the environment around them. They construct understanding through constructing understanding of what they already know with what they do not. From this, interaction with others allow the learners to develop their understanding further in the delivery of AFL used.  Watson (1924) highlights that repetition of questioning will allow the learners to allow the learners to remember this information effectively.  

This highlights that AFL provides opportunity for failure and risk taking, something in which high-achieving learners lack (Dweck, 2006). As a result of the teacher presents opportunity for mistake, this allows learners to achieve their full potential. Moreover, the learners will be able to improve their outcomes in the future, something which is necessary, delivered by the use of AFL. Positively, after time the learners will develop their confidence of themselves around others (Cambridge Assessment, 2018). Providing an environment where the learners feel valid and safe is important, despite their belief on failure. This is seen difficult within the Foundation Phase with learners less understanding on the situation. Some learners may react negatively as a result of providing the incorrect answer. Should this happen, the teacher must react in a positive way to ensure that they participate in the near future. 

Implementing AFL strategies within primary schools will require time and practise to achieve the best outcomes. Outstanding teachers will be able to question and challenge individuals with open ended questions in order for the learners to achieve their full potential (Smith, 2005; Gershon, 2013). In essence, AFL strategies implemented within schools will overcome this with a wide range of strategies to choose from, taken account of the policy of the school. This approach needs to be prioritised throughout the school for maximal progress of the learners to be present (Black et al, 2006). Estyn (2011) found that there has been a weakness from observing learners within schools, which becomes problematic to identify the learners progress. As seen, introducing pose, pause, pounce, bounce within PTE was found difficult with the learners not being familiar with this strategy. 

To conclude, implementing AFL strategies within primary schools is a continuous progress, one in which can raise the standards of the teaching within schools with a wide variety of strategies to develop. Furthermore, implementing AFL within schools can also allow learners to ‘close the gap’ by learners identifying what they know and how their learning can be progressed (Sadler, 1989). In addition, AFL strategies such as questioning identify all aspects of the industrial core: teaching and learning strategies, student engagement and the curriculum. This is important to provide learners with an effective education which can be integrated within every subject or areas of learning (Hopkins, 2009). Although implications are met when introducing different strategies, personal experience supports that AFL used within primary schools are an effective way to observe and assess the learners. Positively, many of these AFL strategies do not require funding provided by schools.
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