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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



It is essential for Social Work Professionals to reflect on their own personal and professional development. “This isn’t just at the start of your career but throughout your working life. Professional development makes the most of the knowledge and skills” (Social Care Wales, 2018). When considering this, it is a requirement for all practitioners in Wales to complete the CPEL programme which was provided by the Care Council for Wales (now Social Care Wales). This programme requires individuals to demonstrate how they have and will continue to develop their practice using a wide range of sources available to them including training courses. Donnellan & Jack (2009) state that by actively using your PDP, you begin the process of personal and professional development which is a fundamental part of your commitment to improving your knowledge and skills. 
At the end of my third year in training, I had identified a number of learning needs alongside my mentor including being able to challenge within my role , improving my court skills and learning how to manage a higher caseload. Since identifying those needs and commencing my first qualified role as a social worker, I have moved local authorities and commenced a further role in Child and Family services. Through supervision with my supervisor, I acknowledged that some of those identified learning needs at the end of my third year placement had been achieved primarily through the role in itself such as managing a higher caseload and prioritising needs within families however, when reflecting whether I had already met my previous learning needs, it highlighted further key areas in which I felt like I needed to achieve. 
Horner (2004) suggests that reflection is central to good social work practice and reflecting about, on and in practice needs to be developed during social work education and is the key to continuing professional development.

My first learning need identified is building on my understand of other professionals roles; in particular when looking at Care and Support plans and when considering achievable outcomes. Whilst working with families, to be able to empower them to meet the desired outcomes set by social services we as practitioners need to be able to inform families of where these wider services can be found. I found that more often, professionals are unsure of what one another’s roles are and are not able to delegate authority within those roles to work collaboratively. 
My second learning need is to increase my confidence in decision making. In particular when looking at completing assessment and making a professional judgement or decision around next steps. Whereas I believe I can make a professional judgement when working with a family, I often find myself doubting this if another professional is not of the same view. I believe in order to become an experienced practitioner, I need to be able to enhance my skills in ensuring I applying confident analysis to inform appropriate interventions and work within trajectories. 

My third learning need looks at the gaps within my knowledge and skillset. When considering my role an increasingly complex situation could arise in which I may not feel equipped enough to manage. Through supervision with my supervisor, I have identified further learning needs with the court arena. 
(539 words)
Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  28/09/2018
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



This observation is taking place in a primary school in a welsh urban area. I was allocated a case which highlighted parental mental health. The case has previously been open to the department whereby the children had become LAC and registered on the Child Protection Register through the All Wales Child Protection Procedures (Children in Wales, 2008). 
The observation will include two siblings aged 4 and 6. They are White British in origin and verbally communicate in school and at home in the medium of Welsh and English however, for the purpose of this observation will be spoken to in the medium of English. I have ensured to consider the children’s cultural and linguistic needs and taken into consider the “Active officer” principle which creates a “culture change that takes the responsibility off the citizen to ask for a service through the medium of Welsh” (Social Care Wales, 2015).  As part of the Local Authority’s methodology of working with citizens, it is vital for children to be given the opportunity to share their wishes and feelings and be informed of the processes in working with families. This enables social work practitioners to reflect on the vital elements of “Social Work Code of Practice” (Social Care Wales, 2017). 

In order to work with the children in a way in which they feel comfortable and understand my role and what I wish to achieve, I need to take into consideration the language I am planning on using and ways in which I communicate in a child friendly way. “Communication involves social workers using a range of methods and techniques like touch, play, singing, body language, writing and drawing to engage and communicate with children and young people” (Unicef, 2011). 
The objective of this observation is to gather both children’s wishes and feelings. The children can inform us of their understanding and feelings through discussion and play as well as observation due to their younger age. 

(323 words)
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)


When considering the Social Worker’s Code of Practice (Social Care Wales, 2017), it states that a key element is to “Promote the well-being, voice and control of citizens” and “Respect the views and wishes of citizens”. Having reflected on this, I have strived to promote this throughout this observation. I had to plan strategically how I was going to engage both children considering their chronological age and promote the wishes and feelings in a child friendly way. 

As outlined in the introduction to this observation, the direct work with both children took place in a school whereby they were in a comfortable environment to them and I was conscious that doing it in an environment that they are used to would have made them feel more at ease. I allowed both children to choose where they sat and allowed them to show me where they would like me to sit. This was to allow both children to feel in control during this session and allow them to not feel an imbalance of power during this session. Walker (1994 cited Thompson, 2011) suggested that by using a “Valuing Differences’ model” whereby it highlights that individuals work best when they feel valued and when people feel valued and empowered they are able to build relationships in which they work together” (Thompson, 2011). 

I was mindful that both children had worked intensively with social worker’s previously so therefore, it was particularly important to allow both children to build a relationship with me in order to trust me in their own way. 

I was mindful throughout the observation and direct work that both children were of different chronological ages. I took into consideration that certain activates completed with both children may mean different to either child; considering their development and milestones met in accordance to their age. Questions and explanations may differ to both of the children so I wanted to ensure that I wasn’t causing them any upset or confusion. 

Koprowska (2008) highlighted that “whilst we (social workers) work on behalf of children, we also need to work with them (Brandon et al., 1998 cited Koprowska, 2008) for reasons including children’s rights to have their voice heard and to participate in decisions made for them”. When planning on how I would engage both children into the direct work, I incorporated verbal and non-verbal communication skills. Koprowska (2008) looks at play being an integral part of communicating with children. She highlights that ”children do not enjoy sitting and talking face-to-face for any length of time”. This was something I focussed on as I was aware that both children had already had lengthy social services involvement in the past and that talking about what had happened and their feelings now may have been particularly difficult for them, especially as this was the first time we had completed direct work and it was the first time in which we can begin to build that healthy relationship. 

I decided to use colourful blocks available in the classroom to engage them in a fun playful activity in which they were able to build their houses where they live. Both children were excited to put their imaginative skills into building me two houses and that was able to prompt them to open up and tell me about their houses with both of their parents and what they like and dislike about them. This enabled me to move onto a secondary task whereby I engaged both children in a writing and colouring task. This task was using the Local Authority’s “Sign’s of Safety” methodology (Signs of Safety, 2018) which looks at engaging family, children and young people in a safeguarding process. Using the “three houses” technique, I was able to obtain both children’s wishes and feelings, being mindful that both would in-corporate different emotions and explanations due to their chronological age. I allowed both children to have time to talk to me about their feelings and also noticed that both children were happy to use their Welsh language in their work, being happy to explain to me what it meant as I am not a fluent Welsh speaker. 

Through this observation, I was mindful that both children come from a Welsh speaking family and their primary language is through the medium of Welsh. Having been provided with the “More Than Words” video through the CPEL programme, I have been able to recognise how important offering service through the medium of Welsh is to citizens. “The aim of this follow-on strategic framework is to support a greater level of recognition among service providers that the use of the Welsh language is not just a matter of choice but also a matter of need” (Welsh Government, 2016). I had to be mindful that for many Welsh speaking citizens, being able to use their own language should be seen as a core component of practice, not an optional extra. When considering The Welsh Language Commissioner (2011), it gives Welsh language a “legal effect, which means that Welsh should be treated no less favourably than the English language in Wales”.

Whilst working in Child and Family Services, I am mindful that families, children and young people are put into particularly stressful situations, so therefore by offering services through their first language is something that enables them to feel more comfortable, in control and listen to and supported. Upon meeting both children and their parent prior to completing direct work and obtaining consent for observations, I ensured that services were offered through the medium of Welsh if required however, both parent and children were happy to obtain the service through the medium of English language as they spoke both languages. I am aware that even just offering the Active offer Principle offers support to a family. 

When considering communication skills; as a social worker it is part of out every day interaction with families and stakeholders. I was able to critically reflect back upon why communication is so important and fundamental in social work practice. “Active listening skills are complex, but they are the fundamental bedrock of good practice” (Moss, 2015 cited Beesley, P. et al. 2017).  Whereas social workers have to follow Social Work Code of Practice, they also develop personal styles of communication to underpin their practice. Communication skills include active listening, body language, eye contact and tone of voice. In order for a citizen to feel respected, supported and listened to it is vital that practitioners use these skills to the best of their ability. Communication skills can vary depending on whom you are working with and vary between adults and children, allowing practitioners to adapt their responses to each individual situation. Additionally, using a Person’s Centred Approach allows citizens to feel that social workers are showing empathy and understanding to each individuals situation, allow them to recognise their own well-being and self-worth and can be used to adapt practice to suit the circumstances. 

Upon reflection of the observation, I felt that I was able to use various communication methods with both children, taking into consideration their age, understanding and age appropriate explanations. As direct work was carried out with both siblings, I wanted to ensure I gave both children the opportunity to inform me of their wishes and feelings and allow both children to feel equally important; something I believe was achieved to a high standard. When considering non-verbal communication, I believe allowing the children to engage and build a rapport initially by playing with blocks helped them to feel comfortable and at ease in my presence. Additionally, this allowed them to interact in a variety of ways of communication and didn’t put pressure onto the children that they would need to talk to me face-to-face.

When critically reflecting on my communication skills and methods, I have been able to recognise a developmental need as a practitioner. When considering verbal communication through speech and language, as a practitioner, I would have liked to have offered the service through the children’s first language and promote their equality and it is something I strive to develop on in the future. Even the use of basic Welsh language could have improved the service they received from myself and their confidence to ask for this service themselves in the future. Considering the geographical location of the families’ home, it is something that I believe will be important not just to this family but to other families in the area. “If Service users are able to express their wishes and feelings whilst maintaining their cultural identity then identifying their needs is more effective” (Welsh Government, 2016). 

(1430 words)
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

Notes: For the purpose of the feedback form, Child 1 is sibling aged 6 and Child 2 is sibling aged 4.

	Did the social worker say she was coming to see you in school? 


	Child 1: Yes, she said to us when she came to see us in our house 

Child 2: when we were with our daddy

Siblings parent was able to inform observer that consent was gained prior to the observation taking place and that social worker informed the children she would be coming to see them in school.



	Do you know why the social worker came to talk to you? 


	Child 1: She came to talk to us to see how we are feeling.

Child 1: She came to see if we were happy or sad.

Child 2: She came to see if we liked living in our house and we liked our bedrooms.

Parent was able to inform observer that upon initial visit, social worker explained to the siblings that she was going to come and talk to them about how they were feeling and the “3 houses”. 

	Did the social worker ask how you were feeling? 


	Child 1: she asked us before in our house and I told her I was nervous and happy because of my baby sister 

Child 2: she asked me if I was happy and I said ‘”YES!” 

	What did you like about talking to the social worker today?   


	Child 1: She let us play with the blocks and she let me teach her Welsh words 

Child 2: yes because in this school we speak Welsh and English

	Do you feel happy  

[image: image1]
Or do you feel sad 
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after talking to the social worker? 


	Child 1 : I feel happy 

Child 2: I feel happy too!

	Did the social worker use words and language that you understand? 


	Child 2: Some words are funny

Child 1: She helped us know but she didn’t speak Welsh like this school

Child 2: but we can teach her more words in Welsh 

Parent was able to inform observer thereafter that siblings were able to tell him that the social worker asked about their house (both parents) and about what they liked and didn’t like. 


	How has the social worker’s involvement met your expectations for this visit?

	Parent was able to provide observer with feedback. 

Parent felt that social worker explained the purpose of the observation to him prior to it taking place and gave him detailed feedback to put him at ease and allowed both children to express themselves individually. 



	Are there any other comments or suggestions that you would like to make?
	Children are too young to answer this question. 




Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook. 
4000 words (+/- 10%: include your actual word count at the end of each section)


The role of a social worker with child and family safeguarding is to work alongside families, to observe interactions, to undertake assessments whereby it is key to gather pertinent information and to provide appropriate interventions to fit the need. Thompson (2015) suggests that it includes workers undertaking particular training to gather knowledge around child safeguarding and protection and requires a basic set of skills needed to be able to utilise the knowledge appropriately.  

There are various legislations, policies and procedures when looking at Child Safeguarding and all practitioners must ensure to adhere to these within their practice. The Children Act (UK Parliament, 1989) being the over-arching act that underpins social work practice within a child and family setting however, since social care became a much larger and in-depth aspect, there have been further acts and policies underpinning practice such as; All Wales Child Protection Procedures (United Nations, 1991; Welsh Government, 2014), United Nations’ Convention on the Rights of a Child, Adoption and Children Act (2002), which amended the Children Act 1989 by including witnessing domestic violence as harm (NSPCC, 2018) and the Social Services and Well-being (Wales) Act 2014. This act incorporates 11 key principles in order for services to provide best outcomes to children and families in line with government policies and local authority procedures.
Safeguarding is pivotal to child and family social work practice; this includes all aspects of assessment based practice using interaction, observation and skills of assessment in order to the practitioner to outline the most appropriate intervention. Here is where practitioners determine whether statutory services or preventative services are best fit for families and children. This case study, looks at reflecting back on practice that has already been done and intends on focussing on evidencing my understanding on the legislation and policies outline above along with the Code Of Practice, and theories and methods including anti-discriminatory practice set in line with each social worker practitioner. HM Government (2009) relate to Lord Laming (2009) in which he highlights that the governments emphasis on outcomes for children rather than service outputs is evidenced in the ‘Every Child Matters’ agenda with the outcomes focussing on children staying safe, being health, enjoying and achieving, making a positive contribution and achieving economic wellbeing.  
A family of 5 children were allocated to me, through transfer from another team within the local authority. There were 5 siblings, mixed genders of male and female ranging from ages 12 to 0 (newborn baby). Children, 3,4,5,6 and 7 currently reside with their mother (1) in a council accommodation in an urban area of the local authority. Child 5, male had been diagnosed with Global Development Delay from health services. Children 3, 4 and 5 attend their local school in which their primary and preferred language was English. 

The family have been known to the local authority for 2 years due to concerns around emotional abuse and ongoing domestic violence. The case was initially opened under a Child in Need basis; due to mother (1) informing the Local Authority that she had separated from father (2) whom is the biological father to child 6 and 7 however, she had recently given birth to child 7. Both parents suffered with mental health however, were not receiving additional support from Adult services or external agencies apart from the families GP and were prescribed medication to support this. The Children Act 1989 (S17); now the Social Services and Well-being (Wales) Act 2014 describes Child in Need of Care and Support (CINCS) as “A child who is unlikely to achieve a maintain a reasonable level of health or development, or those whose health and development is likely to be significantly impaired without the provision of services”. 

The family’s circumstances were of immediate concern after following the CINCS process for a number of months due to mother (1) resuming her relationship with father (2) despite ongoing concerns of domestic violence and the risks clearly outlined by the local authority. Additionally, the authority using the Signs of Safety approach felt there were also alcohol and substance misuse in relation to parents. All of the children are known to have experienced domestic violence with child 4 having to intervene during a domestic incident to “stop her mammy getting hurt”. Having considered the children witnessing domestic violence I was able to reflect on the Adoption and Children Act (2002); Section 120 in which it states “seeing or hearing the ill treatment of another person is a form of harm”. Additionally through the use of the Violence against Women, Domestic Abuse and Sexual Violence (Wales) Act 2015 (NSPCC.org, 2018). This Act introduced a needs-based approach to developing strategies to respond to all form of violence. Considering these acts, there are additional approaches to domestic violence in England and Scotland with the “Abusive Behaviour and Sexual Harm (Scotland) Act” (2016) responding to victims whom have experiences abusive behaviour and sexual harm when sentencing in court and the “Serious Crime Act (2015) whom describe the key principles as dealing with “controlling or coercive behaviour in an intimate or family relationship is an offence” (S76; NSPCC, 2018). 

As a result of the ongoing concerns, the local authority conducted S.47 Child Protection Enquiries in which SCIE (2012) describes as “Child and Family services carrying out an investigation when they have ‘reasonable cause to suspect that a child who lives or is found in their area is suffering or is likely to suffer significant harm”. This was following reasonable professional judgement that the family were not working openly and honestly with the department and concealing further domestic violence. I believe that after working intensively with this family; I was able to fully explain why the LA were conducting S47 enquiries and use the LA’s method of signs of safety to fully engage both parents. 
The local authority including police, health and education felt the children were at risk of significant harm and under the All Wales Child Protection Procedures, unanimously felt that their names needed to be placed on the Child Protection Registered under emotional harm. A child protection plan was put into place with the responsibility of practitioners, external agencies, school, health and family to take immediate action to ensure upmost safety for both children. The plan took into consideration the significant risk of harm to all of the children at their chronological ages. Unicef (2006) have suggested that the UK have more children exposed to domestic violence compared to the Republic of Ireland; the statistics range generated for the UK estimate between 240,000 to 963,000 whereas the Republic of Ireland estimate it to be 8,000 to 42,000 children. Additionally, the Behind Closed Doors article suggest that “Children who live with and aware of violence in the home face many challenges and risks that can last throughout their lives; such as becoming victims themselves and significant harm to the child’s physical, emotional and social development”. Here I felt I was able to use my knowledge, skills and professional insight into supporting mother (2) into the worries and concerns highlighted around domestic violence. Additionally, through using the ‘words and pictures’ technique outlined in signs of safety, I was able to demonstrate to the children my worries and outline a child friendly safety plan.
Brammer (2010) highlights that “Child Protection is the responsibility of everyone”, and often statutory services such as police, health and education work together to achieve change. Under the Working together to safeguard children (2018) guidance, it highlights the responsibility of all professionals and others to “keep a child-centred approach to safeguarding” which enables the child to remain the key focus when making decisions about their lives. (HM Government, 2018). 

Through the children being registered on the child protection register, I completed direct work with all of the children in line with their chronological ages. Through this work I used pertinent Signs of Safety, strengths based approach in which I had to use my communication skills to develop a working relationship with the children, enough that they could trust in me as a practitioner and feel that their wishes and feelings were being promoted, in line with the Care Council for Wales Codes of Practice for Social Workers (2017). Communication skills used were based on verbal and non-verbal communication and Koprowska (2008) suggests that the importance of effective communication is based on “sharing of information, developing a shared understanding of what the working relationship is about and maximising choice and control. (Communication and interpersonal skills in social worker, 2008). Looking back, as a practitioner whom had only just learnt how to use signs of safety, I do believe using more simplistic terms over “professional terms” a lot harder than I imagined. Through my use of supervision, I was able to highlight that as an ongoing learning need. 
The overarching methodology for assessments within the local authority in which I am based in the ‘Signs of Safety’ methodology. “The Signs of Safety is an innovative strengths-based, safety organised approach to child protection casework” (signsofsafety.net). Within this approach, practitioners are asked to work on a strengths based approach looking at ‘what’s working well, what we are worried about and what needs to happen next’. The approach was introduced to the local authority in line with the progression of legislation and policies and procedures introduced over the years to ensure that practitioners are working collaboratively to keep families together and working on their strengths as well as the worries in which the Local Authority need to be involved to keep children safe. This approach to assessment “is grounded in partnership working and collaboration” (Turnell and Edwards, 1999). 

As the practitioner and case worker, I had the duty to maximise the wishes and feeling of not only the children but the parents in addition when completing the Local Authorities single assessment. Under the Social Services and Well-being Act (Wales) 2014, assessments are completed to assess the family’s current situation and provide appropriate services for outcome focused intervention. Within this assessment, the local authority have to take into consideration that they are working in an anti-discriminatory and anti-oppressive way and also taking into account the ways in which they communicate with citizens. Within the local authority in which I am working, the Welsh Language (Wales) Measure, 2011 has to be taken into consideration in line with the “More than just words” strategic framework implemented by the Welsh Government. This looks at giving citizens the right to undertake the service in the Welsh Language if they wish. Whereas this particular family did not wish to corresponded using the Welsh Language, I have an overarching duty to ensure that this service is offered, with The Social Services and Well-being (Wales) Act (2014) placing a duty on public sectors to corresponded bilingually. With offering services in both Welsh and English language, it is showing citizens involved with us that their wishes and feelings and the basis of all assessments. 

Within the local authority’s assessment period and both children being registered on the Child Protection Register, both mother (1) and father (2) did make changes and efforts to improve the overall well-being of the children by co-operating with the Child Protection Plan and attending wider services for support such the Women’s Aid and Probation services. Through the use of core groups as part of the child protection process, we were able to use Signs of Safety methodology using a strengths based and person centred approach to focus not only on the worries but also the strengths within the family. This was also enabling the family to feel that they are also part of the process and have the right to share their wishes and feelings. The Human Rights Act (1998) states that “social workers need to support citizens to realise their rights, provide empowerment and rights-based practice”. Research suggests that by using signs of safety methodology and tools, it enables families to understand more simple language, allow families a voice and treat families fairly and with respect. These tools also aided the authority and wider services to develop ‘danger statements’ in which we looked at what the danger was to the children if this behaviour was to continue, ‘safety goals’ which looked at what we wish to achieve for the children in line with the Welfare Checklist (S1, Children Act 1989) and safety plans in which we bring in wider family, statutory and external agencies and families responsibility to ensure safety. 

However, there were a further incidents of domestic violence in which the children had witnessed which resulted in the safety plan that had been agreed to not have been achieved. 
Through direct work, child 3 had stated that she was truanting from school due to her “being worried about mammy when she is at school and how she could keep her safe”. Through using my professional judgement, we had to rapidly review safety plans, safety goals and danger statements to ensure that at that time the children were safe. Furthermore, through discussion with my mentor in supervision, I shared my worries for the family and children if this were to continue. There it was agreed that the case should be discussed within the local authorities “Legal Gateway meeting” (All Wales Child Protection Procedures, 2008). After reflecting on this supervision, I did question as a practitioner whether I should have discussed this sooner as the children had been registered on the child protection register for over 9 months. I believe this was part of my development as a practitioner and having confidence in my professional judgement. I also believe that having not completed this process as of yet through my practice, I didn’t feel equipped enough in my knowledge to know when this needed to be considered. This will continue to be part of my development onto an experienced practitioner. Additionally, as a practitioner, I had began to doubt whether my work with the family to devolve a safety plan had been strong enough; particularly when dealing with a case that could potentially go into court. It was through case discussions with my mentor that I had to reflect on personal and professional values and put into perspective that whereas I can support the family and provide safeguarding to the children; it was in fact both parents that were responsible for ensuring the safety at home. 
Practitioners including myself, my mentor, the principle officer and the local authorities legal department felt that no sufficient changes were being made to allow the local authority to feel confident that these children would not continue to be at risk of significant harm and therefore, initiated the “Public Law Outline (PLO)”. Public Law Outline, The Children Act 1989 Guidance and Regulations Volume 1, April 2008 states that “PLO contributes to the overarching commitment to secure a child’s permanency. PLO provides a focused process with timescales to secure outcomes for children and their families”. Within the legal gateway meeting, practitioners had to decide on whether threshold had been met to issue court proceedings or to determine whether a period in PLO would be effective to provide further information regarding the risks and families commitment to ensuring the children’s safety. Following the Local Authority agreeing to meet threshold for PLO, an ‘Initial Public Law Outline Meeting’ was convened whereby both mother (1) and father (2) would attend alongside their legal representatives to discuss the concerns and procedures. It was during this meeting that the local authority were made aware that there had been a further incident of domestic violence and that father (2) had been arrested and remanded in custody. At this meeting mother (2) informed the local authority that she could no longer resume in the relationship due to fear that during this incident he was “going to kill her” and wanted to be assessed solely. It was at this meeting that mother (2) and her support network were able to highlight to the local authority what the risks were in allowing this relationship to continue and the impacts this would have further on the children’s emotional well-being and overall development. 

A PLO assessment had to be completed with primary focus being on whether mother (2) can meet the needs of the children. This primarily focuses being on the basic care needs, providing emotional warmth and stimulation, protection from harm and in additional their mental and physical health in line with professionals recommendations. The National Occupational Standards (key role 4) states that assessments should not only be accurate but include investigations into all forms of harm and abuse. 

Furthermore, mother (2) was able to provide the practitioner with her understanding of the risks of allowing this relationship and further violence to continue and an understanding of the risks posed to each of the children. However, this has not come without its challenges. Social work can highlight many areas in which we see parental resistance to engage in the process; simply it could be that they are not understanding why this is happening, resistance to change, minimising risk or even denial and disguised compliance. “Disguised compliance involved parents giving the appearance of co-operating with child welfare agencies to avoid raising suspicions and allay concerns” (NSPCC, 2014). Social Workers are able to recognise disguised compliance by parents deflecting attention, criticising professionals to divert attention away from their own behaviour and failing to engage with services; whereby it is often see that parents promise to take up services offered to them but then fail to attend. 

After lengthily discussion with mother (2) about these ongoing worries through the PLO process; I recognised this became a very difficult working relationship as mother (2) believed I was illustrating her as a “terrible parent”. Here I was able to see the disguised compliance in criticising professionals to deflect attention. It was here that I also recognised how difficult completing direct work with the children was; as they were also reflecting the views of their parents understandably due to the trust they put in them. The United Nations Convention on the Rights of a Child (1991) sets out in article 12 that practitioners must respect the views of the children; every child has the right to express their views, wishes and feelings in all matters affecting them. 

“Working with potentially hostile and violent families can place professionals under a great deal of stress and can have physical, emotional and psychological consequences” (London Safeguarding Children’s Board, 2018). Here I am able to reflect back through a difficult time in which made me questions whether my professional judgements were right and feel that I wasn’t equipped enough to deal with such a high complex case. Through useful and sensitive supervision which was not only case focused but also attention to self-care, I was able to identify a number of strengths within the family and gave me the skills to be able to proceed working with this family to gain positive outcomes. Morrison (1993) proposes that “the purpose of supervision is to enhance the worker’s professionals skills, knowledge and attitudes in order to achieve competency in providing quality care”. 

Using my communication skills including verbal communication, listening skills, positive body language and eye contact, I believe that mother (2) felt listened to and able to verbalise what she felt was difficult through the process. In addition, mother (2) provided feedback to my mentor in which she communicated that we shared a “positive working relationship and she felt listened to”. 

Following the PLO process, the local authority’s main aim was to provide permanence for both children in light of the ongoing events. Permanency is described as “A Framework of emotional, physical and legal conditions that gives a child a sense of security, continuity, commitment and identity” (SCIE, 2004). At the initial PLO meeting, mother (2) was asked to provide the local authority of any persons in which she would like to put forward to care for the children, if it was felt by the local authority that she could no longer provide for their needs and alternative carers needed to be sought. Thereafter the family and friends team within the local authority completed a “family and friends assessments” or most commonly known as a “Viability assessment”. The Family Rights Group (2017) suggest that a viability assessment is sought when children may not be able to live safely with their parents and practitioners identify potential carers from the child’s wider network of family and friends. This assessment is not to determine whether a person is a ‘viable option’ but to determine whether they would be viable for a Unified Assessment. 

Following on from the PLO assessment period, the local authority were able to feel confident that mother (2) was able to recognise and understanding the risks around domestic violence and substance misuse and the impact this was having upon her 5 children. Through the Child Protection Process, we were able to incorporate collaborative practice through a variety of agencies. The Working Together to Safeguard Children (2018) guidance states that “everyone who works with children has a responsibility for keeping them safe”. Additionally, it focuses on the importance of collaborative working stating that “everyone who comes into contact with children has a role to play in identifying concerns, sharing information and taking prompt action”. Collaborative working highlighted in the Social Services and Well-being (Wales) Act 2014 focuses on professionals using collaboration to achieve similar outcomes. Thus gave the family opportunities for support from a wider range of sources other than Child and Family statutory services. Through this, health were able to support with the children’s ongoing health needs, women’s aid were able to support mother (2) with her ongoing trauma of domestic violence through the use of relevant programmes such as the Equilibrium programme and housing under the overarching duty of the The Housing Act (1996) were able to support the family with finding alternative accommodation after fleeing domestic violence. 

Collaborative working does not come without its’ barriers and obstacles, mainly when looking at professionals sharing different views (attitude to risk), lack of confidence in the professional role and insufficient knowledge or understanding of relevant theories and methods. Additionally, statutory obstacles such as organisational timescales, lack of staff, lack of support and workers not being fully prepared for the role.
Furthermore, the local authority were able to be confident that the PLO process could end as the family had provided insight into the ongoing risks and how to prevent this happening in the future. It has now been several months since the PLO process ended, resulting the children still being registered on the child protection register but with statutory and wider agencies still working with the family to ensure the safety of the children is paramount. 

Upon reflecting on my practice throughout this case, I am able to recognise that at the time the need for further professional development was critical. This case was the first case I was allocated after joining the local authority and I can now see how inexperienced I was, particularly when dealing with such a complex case. Having dealt with this; I can now see how nervous and vulnerable this made me feel at times, particularly when support was not available due or organisational demands and lack of bodies in the role and due to it being a complex child protection case some decisions needed to be made at crisis points, leaving me question my professional judgement. I believe that recognising these issues has been a turning point in my development to an experienced practitioner. 
Lia (2016) suggests that Gibbs (1988) model of reflection has supported my view in being able to critically reflect back on my experience working this high needs case. Gibbs model of reflection was developed from an earlier theoretical model; David Kolbs (1984) 4 stage learning cycle however, Gibbs model looks at learning through repetition rather than learning through experience. Gibbs reflective cycle has 6 stages including description, feelings, evaluation, analysis, conclusion and action plan. I know now that through supervision that was the model of reflection that I found most useful particularly when discussing a complex case. I was able to use description to my mentor in which helped me inform her of the situation, then reflect upon my feelings in which I used in the personal part of the supervision to ensure self-care. Additionally, using the evaluation method of the model in which supported me to recognise the good and bad parts of practice and critically analyse the practice in which I gave the family. Furthermore, with support from my mentor I was able to conclude on what has worked and what the barriers have been and set an action plan in terms of what needed to happen next, in-cooperating the use of the Signs of Safety model into my supervision also Gibbs, (1988). 

Having developed my confidence in practice over this past year as a newly qualified social worker, I now believe that I can recognise the importance of using relevant legislation, policies, procedures and theories of practice in order to provide a service in line with the most recent Social Services and Well-being (Wales) Act 2014. When considering continuing my practice in child and family social worker, I now believe I have the confidence to identify my own learning needs, personal and professional values and need for further development through discussion during quality supervision with my mentor. 
(4215 words)

Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


When considering Adult safeguarding and protection, it is imperative that practitioners understand the definition of an “Adult at Risk”. Welsh Government, (2014) through the social services well-being act states that an adult at risk is someone who is experiencing or is at risk of abuse and neglect, has needs for care an support and as a result of those needs, is unable to protect themselves against the abuse or neglect. 

In 2011, the Protection of Vulnerable Adults (POVA) became the Safeguarding of Vulnerable Adults (SOVA), in line with the Social Services and Well-being (Wales) Act 2014. This act outlined the importance of key features that social care institutions need to ensure they are promoting when providing services to individuals in need. The four main principles of the act include allowing individuals to achieve well-being, partnership working, prevention using co-operative services and involving people. (Welsh Government, SSWBA, 2014). 

When looking at Safeguarding Adults, the focus looks at whether they are an adult at risk of abuse and need protection and whether they have the capacity to make safe decisions. Up until 2014, adult safeguarding was only outlined within policy rather than legislation within government under the NHS and Community Care Act (1990).

There was an increasing demand for safeguarding for adults which incorporated empowerment and citizen-lead support from social care and therefore the implementation of The Social Services and Well-Being (Wales) Act 2014 sought to meet these expectations. This act highlights the needs for citizens to achieve “Well-being” including being healthy, and feeling safe and the right to assessment within social care. 

Tension that can arise within adult safeguarding legislation includes the balance of the care vs control element, particularly when considering the Mental Capacity Act (2005) and the Human Rights Act (1998). The act looks at empowering citizens whom have the capacity to make an informed decision about how they live their lives and how they can keep themselves safe however, it raises difficulty in practice as if an individual is deemed to lack capacity, a decision must be made on their behalf considering their best interests. According to Community Care (2016) social workers also face tension between promoting choice and independence within adult services. 

The Welsh Language (Wales) Measure (2011) and the Welsh Governments More than Just Words strategic framework provides a “systematic approach to improve services for those who choose to receive their care in Welsh”.  The framework highlights the “importance of practitioners improving the quality of care given to citizens and recognizing for many Welsh speakers that speaking their language is an integral element of their care”. 
The In Safe Hands (2000) sets out policies, procedures when managing cases and ways in which preventative services are available to adults. Having attended safeguarding training in line with the recommendations of the CPEL programme, I know feel that as a practitioner, I know the referral processes within my local authority including the VA1 form. 

(485 words)
	Reflect on the difference between safeguarding in adult and children’s work. 
400 words (+/- 10%: include your actual word count at the end of each section)



Age UK (2017) highlight the 9 areas of adult abuse or neglect including financial, physical, psychological, sexual, discriminatory, organizational, domestic abuse, self-neglect and neglect and act of omission. This in coherence differs from the NSPCC (2018) definitions of abuse including neglect, sexual abuse, domestic abuse, physical, emotional, online abuse, female genital mutilation and child sexual exploitation”. Harm defined in the Children Act (1989) states “ill-treatment or the impairment of health or development”. Furthermore, S120 of the Adoption and Children Act (2002) amends the definition of harm to include “impairment suffered from seeing or hearing the ill-treatment of another”. Within the SSWBA (2014), the act gives practitioners the right to apply to the courts for an “adult protection and support order” something which has not been able to be implemented in the past. 
Prior to the Social Services and Well-being (Wales) Act (2014), adult safeguarding services did not have legislation as their overarching method of practice like the Children Act (1989) and (2004). When considering the current legislation, even with the adult legislation being in force for the first time, there are still tensions that arise when practicing social work practice. Within children services, the Children Act 2004 sets out to state that practitioners have a duty to protect children whom are at risk of abuse or harm until aged 18 as they are seen as not having the capacity to make safeguarding decisions. Within the Mental Capacity Act (2005), there is a duty by social care to investigate abuse or adults at risk of abuse however, consideration has to be given to adults whom have capacity to make informed decisions and share these wishes and feelings. 

However, adult services and child and family services do share some similarities in practice which allows practitioners to share their knowledge and skillset. The first similarity being that both adult services and children’s services all follow the overarching duties of the SSWBA (2014). Additionally, practitioners are required in practice to undertake relevant training such as domestic abuse training and a basic level. Furthermore, within the local authority where I am based both areas of practice following safeguarding boards such as Safeguarding Boards (Functions and Procedures Wales) Regulations (2015) which in turn implemented in regulation 4 criteria for adult practice. Similarly, in my local authority both adult and children follows the local authorities method of practice known as ‘Signs of Safety’. 

(396 words)
Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


Having reflected upon my learning needs identified within section two of the portfolio, I feel confident that I have been able to develop further in these areas of practice and can confidently say that I can recognise the importance of continued professional practice within my role. “Personal development involves focusing on yourself as an individual and professional development looks at developing yourself as a professional social worker”.  Donnellan and Jack (2014)
In particular, having moved local authorities prior to commencing on the CPEL programme, I can now recognise the importance of having a wide range of sources available to practitioners to enable further development including effective and regular supervision, training courses and workshops within the local authority to keep up to date with regular legislation, policies and procedures. 

When considering my professional development around gaps in knowledge and skillset; in particular in the Court skills arena, I have used this as my opportunity to enhance my skills and attend relevant training sessions both independently and in house training provided by the local authority such as ‘Court Skill Training’. Additionally, through research I was able to identify factors contributing to court skills that are general day to day practice skills. “Court work involves a range of skills and activities that take place away from the court itself, including record keeping, undertaking assessments, working collaboratively with other professionals and report writing” (Rogers, M. et al, 2016). Through supervision I have been able to reflect on my skills as a practitioner including decision making, analysis skills and communication skills in order to feel confident to undertake these area’s of work. Furthermore, I have been able to put this into practice by having more complex cases with a higher level of intervention needed including entering into the legal process and considering court as a trajectory within my work with the family. 

Furthermore, this has also highlighted my understanding and knowledge of other services’ roles when working with families. “Good Social Work practitioners can do a number of things to promote effective collaboration and inter-professional working including explain your roles, responsibilities and duties to others” (Rogers, M. and, 2016). This in particular was a prioritised need I set out to meet, in order to enhance families ability when working within the service. I feel that whilst working with care and support plans and child protection plans, it is essential for all services involved with the family to share confidence within each other that they can provide the family with a service that is beneficial and helping families succeed. Looking at experience when working with wider services, it has been helpful when services have attended team meetings, offer referral information via the staff portal or through telephone consultations. 

Furthermore, by a service being consistent in working environments such as Child Protection conferences, you are able to utilise services’ strengths and know what other services can offer families. This also enhancing my ability to delegate authority of tasks to other service providers. This is therefore allowing families to have a planned trajectory of when Social Services are going to meet their needs. (Gotea and Bodi, 2017). 
I have also enhanced my skills in decision making and confidence within my role. When reflecting upon my first year, I feel this is due to having experience in many areas including shadowing experienced practitioners, completing assessments in new area’s of work that I hadn’t done before and having more effective supervision with my supervisors. In particular, I feel privileged to have had a supervisor who was able to help me increase my confidence by listening, offered problem solving using a strengths based approach and allowing me to explore alternative interventions. Additionally, I feel that I have been able to express my professional judgement within multi-agency forums such as MASM (Multi Agency Solutions Meeting) without the fear of other professionals challenging this. 

Having considered my role within the team, I have identified further learning needs for myself in my continued practice towards an experienced practitioner including identifying and maintaining a healthy work life balance and practicing self-care. Noakes (2017) suggest that Self Care is the actions we undertaken to look after ourselves physically, emotionally and mentally. Furthermore,  I have also recognised my use of “jargon” since undertaking a qualified role. This I believe will be an ongoing learning need of mine, particularly when using approaches such as the “Signs of Safety approach” which looks at allowing families to read more “simplified language” in order for them to fully understand the way in which we work. Having completed my university training which required you as a practitioner to preach complex understanding, I have now joined a local authority which supports more simplified terms for families; the way in which I communicate and write will need to be adapted and this will be an ongoing learning outcome for myself in order to ensure I am working within the codes of my professional practice and standards expected of an anti-discriminatory practitioner (Social Care Wales 2017). 

Additionally, considering the feedback provided from my observation I believe expanding my knowledge around the ‘Active Offer’ will be useful based on the geographical location in which I am working. 

(861 words)
Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  
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	31st October 2017

	2
	11th January 2018
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	16th March 2018
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Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development. 

Throughout the CPEL course, Lauren has built upon her knowledge and strengths to enhance the quality of the practice she carries out with the families she works with. Lauren is a confident and proficient social worker who is always keen to learn and expand her skill base and understanding. Lauren has been able to clearly identify areas where she felt she could develop her practice and has utilised all available opportunities to do this. 
 

Lauren uses supervision to discuss cases and her development as a practitioner and is able to critically reflect on the decisions she makes whilst learning from each new situation she is presented with. Lauren has also developed close links with professionals and services in the area which has assisted in supporting families she works with.

 

Lauren has utilised training and is confident in utilising the signs of safety model and uses solution focussed questioning to gain a true understanding of the family dynamics and the situation she is presented with. This has helped Lauren to present evidence based assessments and clear rationale for her recommendations whilst drawing on the strengths and existing safety in the families she works with. Lauren produces well written, clear and thorough reports in agreed timescales, some of which have been presented to court. 
 

Lauren’s confidence has grown in her own decision making, she is able to manage complex and difficult situations calmly and has a very firm but fair approach towards the families she works with. 
 

Lauren is a valued member of the team. Lauren is able to share her knowledge and skills with others and is very supportive of others within the team.  I believe that Lauren has achieved the learning outcomes identified at the outset of the CPEL course and continues with her commitment to enhancing her own professional development throughout her practice.
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 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Lauren Riley 



	Name of Team/Agency 
	Swansea West Child and Family Team  



	Name of Mentor 
	Rachael Morris 



	Name of Line Manager 
	Rhiannon Thomas



Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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