Blog Post 1 

The Social Development of the Child

Have you ever considered the importance of the social development of the child? The social development we get as children is crucial to be able to develop the critical skills we need for life. This is shown through a study by the Robert Wood Johnson Foundation which comments how “young children with more developed social competence skills are more likely to live healthier, successful lives as adults” (Robert Wood Johnson Foundation, 2015).
Throughout this post, I am going to discuss what milestones children hit through social development, the importance of social development and some of the difficulties children face while developing socially. 

The social development of a child is when the child is able to communicate and socially interact with others successfully in a variety of ways. This could be through simply talking verbally, communicating through gestures or by facial expressions. To be able to develop these vital skills, there are a few milestones children need to reach. In a child’s first year, they will begin to become more aware of other children their age demonstrated by “increased rates of smiling, vocalizations and gaze in the presence of other infants” (Keenan, Evans and Crowley, 2016, p.287). By nine months, they show even more interest in children their own age and by twelve months, they show signs of developing further emotionally as they “intentionally display smiles, frowns and other gestures” (Keenan, Evans and Crowley, 2016, p.288) and “respond in a contingent fashion to their interaction partners’ behaviours” (Keenan, Evans and Crowley, 2016, p.288). Their vocabulary is more developed by the age of two and their interactions more advanced. They also grasp social interaction rules, which can be shown though play, as “toddlers show an understanding of turn taking and tend to coordinate their play with a partner” (Keenan, Evans and Crowley, 2016, p.288). As children progress, by the age of three, there are hierarchy’s building within the peer groups however “dominance hierarchies become more fully formed after the age of 3” (Keenan, Evans and Crowley, 2016, p.289). Children also now tend to show prosocial behaviour as “young children are much more likely to share in pretend play” (Keenan, Evans and Crowley, 2016, p.288) and show more emotions such as empathy in situations. Social development continues as children grow and when they reach adolescence, they continue this development themselves as “in the early childhood years children’s opportunities for social participation are largely controlled by their parents” (Keenan, Evans and Crowley, 2016, p.289). These social skills will enable friendships to be formed and will allow them reach their full potential in school.  As these skills help them to communicate with their teacher, understand their schoolwork and feel confident approaching the teacher. As “research shows children that have strong social skills are better prepared to enter school and do better in school” (Moyses, 2016). From my own personal experience, once I became more confident with a teacher, I was able to communicate better with them. This allowed me to develop my knowledge and feel secure at school, knowing I had someone I could approach with any concerns. Social skills are also transferable later in life as it allows relationships to be formed within the workplace. One of the key attribute’s employers look for “is good communication skills, followed by a competitive spirit, a team player mentality and problem-solving skills” (Godfrey Maddocks, 2019). This shows how you continue to develop social skills through life experiences. The theory developed by Erickson would support this as he “did not characterise development as ending with adolescence but proposed a true life-span developmental theory” (Keenan, Evans and Crowley, 2016, p.28). Erickson proposed what is known as the eight stages of psychosocial development. At each stage, people are “confronted with a unique crisis, an age-related task, which they must face and resolve” (Keenan, Evans and Crowley, 2016, p.28). This then indicates how successful their development will be, depending on the outcome of the crisis. These stages include trust vs mistrust which he says is developed from birth until around 18 months. This is where children are supposed to gain trust within their caregivers and the environment and feel “a sense of comfort” (Keenan, Evans and Crowley, 2016, p.29), but if this crisis is not successfully fulfilled then they “may end up mistrusting both themselves and others” (Keenan, Evans and Crowley, 2016, p.29). Another stage is ego integrity vs despair which is developed at the age of 65 and continues until you die. Within this stage, it is said that if people think back on their life in a negative way due to having “resolved previous stages in a negative fashion” (Keenan, Evans and Crowley, 2016, p.29), they look back on their lives with despair. Whereas “someone who has been successful will look back on a life well spent and can derive a sense of integrity” (Keenan, Evans and Crowley, 2016, p.29). From these stages, it is clear to see that Erickson believed that we develop these social skills throughout life and “that development is discontinuous and proceeds through a series of stages” (Parke, Roisman and Rose, 2019, p.17). This highlights the importance social skills in our daily lives and what happens if we do not have these skills. The Welsh Government who in their new education curriculum, known as the Foundation Phase, comment how social development is one of the most important aspects of the Foundation Phase and these skills can be developed through “learning activities indoors and outdoors” (Welsh Government, 2015). They discuss various elements of social development including how children should “develop an understanding of what is fair and unfair and to be willing to compromise” (Welsh Government, 2015). However, developing social skills does come with challenges as there are factors which hinder social development including family or friends, the environment, genetics and nutrition. It can be hard for children to fit in, make new friends, talk to people and know what is expected of them in different social situations. This is particularly evident for children with additional learning needs such as ADHD. This is because “ADHD can make peer relationships or friendships very difficult” (Centres for Disease Control and Prevention, n.d.) as children with ADHD can “seem shy or withdrawn to their peers” (Centers for Disease Control and Prevention, n.d.) which can make interaction between them difficult. However, there are things that can be done to help these students develop relationships. For example, the school could observe how children identified with ADHD interact with peers and identify if there are any concerns. If there are, then school councillors can play a vital role. They are able to help students with ADHD “realize their potentials to assist them in achieving academic success, regardless of the challenges they may face” (Branscome, Cunningham, Kelley and Brown, 2014). As well as this, “school councelors will be called upon to work with parents, teachers, and other educational professionals to assist children with ADHD” (Branscome, Cunningham, Kelley and Brown, 2014), demonstrating the importance of their work and how they can really help a child’s progress.

Ultimately, developing social skills is important in order to interact with others effectively. Although they may take time to grow, everyone develops these abilities at their own pace and good social skills comes with patience and practice. 
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Blog Post 2 

The Emotional Development of the Child

Emotions play a significant part in our lives as “there is increasing recognition that emotional abilities have been underrated in the role that they play in helping to ensure a successful and fulfilling life” (Dowling, 2014, p.90). They may make us think and reflect on our past experiences which can have positive result on our life going forward. I am going to look at why the emotional development of the child is considered important, some of the milestones which children reach during their emotional development, the challenges which could occur during emotional development and explore Bowlby’s theory of attachment. 

The emotional development of children is one of the key factors in their development. This development of the child begins from when children are born and continues when they are in adulthood. In the first few weeks of an infant’s life, they communicate through emotions including what is known as a social smile meaning at “about 6-10 weeks they will smile when they recognise a familiar face” (Johnston et al, 2018, p.208). This shows the attachment a child develops to their parents. This is supported by the attachment theory derived by John Bowlby which was put together to explore the connection of caregivers and their children. This theory concentrates on how the bond between the caregiver and the child is developed and then also the “impact of this relationship on psychological development” (Keenan, Evans and Crowley, 2016, p.259). In society today, the mother is considered the primary caregiver and most of the research looks at the relationship between the mother and child in more depth. However, when Bowlby began researching attachment, he realised that “infants form attachments to other people as well” (Keenan, Evans and Crowley, 2016, p.260). Bowlby believed that attachment of the child to their primary caregiver is due to a survival instinct and held the opinion that infants feel safe if they stay close to the primary caregiver. However, Sigmund Freud disagreed with this, as he “believed that an infant’s affectional tie to their caregiver was developed on the basis of being fed by the caregiver” (Keenan, Evans and Crowley, 2016, p.259). From three to four months old, children show signs of happiness through laughter. However, they also show expressions of sadness, anger and fear which becomes more evident between seven and twelve months.  For example, they can feel a sense of sadness “in response to separation from objects and carers” (Johnston et al, 2018, p.208), demonstrating again how attached they can get to people and objects. Between one and three years old, children develop their emotional expressions but also an emotional understanding. They begin to show what is known as social referencing, where they learn from others people expressions and emotions. As “other people’s emotional expressions can provide us with a valuable source of information” (Keenan, Evans and Crowley, 2016, p.251), allowing them to understand how to react in certain situations. When children begin school, they tend show even more emotional understanding. They start to learn what is considered a set of rules for their emotional expressions. Children begin to understand what is considered appropriate emotions to express in different situations. For example, “they come to understand situations where it is inappropriate to laugh or to cry” (Keenan, Evans and Crowley, 2016, p.250). Before the age of six, children assume that people only experience one emotion at a time, but as they grow, they realise that people can experience two emotions, however they “see these as occurring in sequence rather than simultaneously” (Keenan, Evans and Crowley, 2016, p.252). By the age of nine the understanding of that concept develops and they are able to “describe another as holding two different emotions simultaneously” (Keenan, Evans and Crowley, 2016, p.252) as long as the emotions are both positive or both negative.  Finally, by the age of eleven, they begin to realise that in any situation or event many different emotions can arise. The English framework for the Foundation Stage, comments on how the emotional development of the child is one of the main developments and learning areas. This is because it involves the children learning “how to manage their feelings; to understand appropriate behaviour in groups; and to have confidence in their own abilities” (Department for Education, 2017). The goals set by the Department for Education (2017) to be able to achieve these learning areas includes enabling children to discuss how they and others demonstrate feelings, discuss their own behaviours and that of others and realise the consequences of those behaviours. There are however some factors which can affect a child’s emotional development. These include family, their health and the environment they live in. These factors could leave a child with feelings of depression and anxiety, for example if their parents were going through a divorce.  If a child struggles with their emotions, this can then cause them difficulties in school, including attentiveness in class and making friends. However, there is support available for children from practitioners and specialists, such as a child psychiatrist. A child psychiatrist is able to support the development of children and their families if required at the same time. This is because “most interventions involve talking to children and young people and their families to gain an understanding of difficulties and to find a way forward” (National Health Service, n.d.). The work they undertake is seen as crucial as if it is noticed a child requires support when they are young then it can help in their future life as “there is evidence that early interventions can reduce the likelihood of mental disorders in adulthood” (National Health Service, n.d.). I believe this to be true, my sister struggled with anxiety and panic attacks in school when sitting exams. For support she visited a therapist where she was able to express what she was feeling. The therapist was able to provide her with strategies and techniques to help cope, which she can now use in her adult life when faced with similar situations. 

In summary, emotions are key to understanding how a person is feeling at any given time and to also express how you are feeling. The effects of not having emotional development can be seen to have a profound impact on someone’s life as “emotional development is key to living a healthy life” (Meinke, 2019)
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Blog post 3 

The Cognitive Development of the Child

An individual’s mind does not just develop according to a plan or a system put in place, but it develops as a result of influences and experiences you have in life. The cognitive development of a child begins from the day they are born, in fact “the brain begins to develop within the first month after conception” (Johnston et al, 2018, p.135). This post will look at the importance of cognitive development, the cognitive milestones we achieve, consider Jean Piaget’s theory of cognitive development, and some of the challenges which come with cognitive development.

The term cognitive development is described as “a wide range of mental processes including thinking, attention, perception, language and problem solving” (Johnston et al, 2018, p.129).  
Cognitive development is a skill that evolves as you go through life. The forming of these cognitive skills will allow you to process information effectively and will allow children to investigate and work things out for themselves thereby understanding the world around them. In his theory of cognitive development Piaget states that “children actively explore their world, and their thoughts are ultimately derived from their actions on the world” (Keenan, Evans and Crowley, 2016, p.169), he also comments how the cognitive development of children “involves the building up of mental structures called schemas (mental representations) and operations (combinations of schemas)” (Johnston et al, 2018, pp.137-138). Within Piaget’s theory, he suggests that there are four different stages to the cognitive development of a child and although everyone progresses through these stages in the same sequence, “each individual has different experiences and so their cognition will vary” (Johnston et al, 2018, p.138). The first stage, known as the sensorimotor stage, occurs within the first two years of a child’s life, and it is where children use simple reflexes such as sucking in order to support themselves. As they grow and develop, they are then able to concentrate and focus more on objects. They “focus their eyes and recognise the human face” (Johnston et al, 2018, p.139) which then leads to them being able to concentrate for prolonged time periods. The second stage, from two to seven years old, is the preoperational stage. In this stage, children develop as they “make great strides in their use of language, number, pictorial representation, spatial representations and pretend play” (Keenan, Evans and Crowley, 2016, p.175). One of the key characteristics of this stage is egocentrism. This is when the child is unable to understand another person’s point of view. Piaget also suggests that children’s thinking is animistic, meaning a child may believe their toy has feelings just like them. The third stage is the concrete operational stage which occurs from seven to around eleven years of age.  Children now start to become more coordinated and rational, indicating their thought process is becoming more logical. At this stage, children start to accept other people’s ideas, whilst they still need to be persuaded to change their way of thinking, they are less influenced by their own ideas. Therefore, children develop a further understanding and an ability “to generate new ideas, check and restructure old ideas and move away from simplistic ideas towards more sophisticated ones” (Johnston et al, 2018, p.140), allowing them to develop a greater understanding. The formal operational stage is the final stage and occurs from eleven years of age into adulthood. Children are now able to process information more as they begin to “group, separate, order and combine in their minds” (Johnston et al, 2018, p.140), as well as having the ability to “solve mental problems and think in abstract ways” (Johnston et al, 2018, p.140), showing their ability to think and act appropriately in different situations. Whilst the development of these cognitive skills might come naturally to some children, there are others who have difficulty with the process of cognitive development for example a child with dyslexia. “Dyslexia is a lifelong problem that can present challenges on a daily basis” (National Health Service, n.d.). Individuals with dyslexia can seem ignorant when they are being spoken to and may struggle to remember things. In my experience, when a teacher knows a student suffers from dyslexia, they try using different techniques and approaches to support the student in their learning journey. They may explain the task a different way for example by using visual aids to enable the student to visualise what is being taught. This demonstrates how teachers can be crucial to a child’s cognitive development. This is because “effective teaching and a perceptive teacher can have an important impact in recognising and helping to deal with cognitive issues” (Reid, 2016, p.6). Teachers are able to identify when a child is struggling in school and showing signs of dyslexia. As a result, teachers can provide techniques which can help the child while at school. These can also be replicated by parents in the home so they are able to support their child with their cognitive development, which can really have a positive effect. The ‘SEND Disability Code of Practice: 0 to 25 years’ is a policy which was introduced to support children with special educational needs. It addresses some of the principle’s teachers and other early years practitioners need to follow to support these children. These principles are designed to ensure “high quality provision to meet the needs to children and young people with SEN” (Department for Education and Department of Health and Social Care, 2014). It allows the parents and the child to have their views heard and lets them have “greater choice and control” (Department for Education and Department of Health and Social Care, 2014) over their support. This demonstrates how there should always be support for people who are struggling with special educational needs.

In summary, it is clear to see how vital our cognitive skills are to us in our everyday lives. From the time we are born until we are 11 years old and beyond, we are learning how to navigate our way through the world one stage at a time. However, “every child thinks differently” (MacBlain, 2019, p.35) and whilst sometimes it may be challenging it is just about accepting that a learning difficulty such as “dyslexia is a lifelong problem that can present challenges on a daily basis, but support is available” (National Health Service, n.d.)
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Blog post 4 
The Language Development of the Child

As the phrase goes, children are like sponges, it is said that children are constantly listening and learning how to communicate and converse with you, even though it may not seem like it. This is because “language learning begins at birth, if not before” (Levey, 2017, p.227). The language development of the child is one of the most significant processes they will go through and throughout this post I am going to be considering why this is, the milestones children achieve and some of the challenges which can be identified in language development. 

Language development is an extremely important process, “children all over the world have the remarkable ability to learn any language that they hear on a daily basis” (Kennison, 2013, p.2). This development provides them with the opportunity to be able to communicate with anyone around the world with ease and is how we form relationships as “the key way in which we form relationships is through communication” (Johnston et al, 2018, p.169). Throughout a child’s language development, they achieve milestones at different stages of their life which enables them to reach their full potential. From birth until one year old, children first begin to communicate through gestures such as crying as “infants’ cries signal their distress but soon come to be modulated to serve a communicative function” (Keenan, Evans and Crowley, 2016, p.223). By one month, they begin cooing which by six months develops into babbling. This is when “infants begin to string consonants and vowels together” (Keenan, Evans and Crowley, 2016, p.223). They then move on to develop patterned speech. This occurs when the child approaches one years old and it when their language begins to have more meaning as it is when they “begin to string the phonemes of their language together in combinations which at first hearing may sound like meaningful words but, on closer inspection, turn out to be simple strings of sounds with no meaning” (Keenan, Evans and Crowley, 2016, 223). Between the ages of 1 and 2, children typically say their first words which can “refer to important people in their lives as well as familiar objects and actions” (Keenan, Evans and Crowley, 2016, p.225). Also, children begin to use gestures such as pointing to indicate objects or something they want. They further develop their language as they “begin to produce simple two-word utterances” (Levey, 2017, p.70), which can be more easily recognised. By the age of three “children produce sentences that express questions and comments” (Levey, 2017, p.70). This development continues as the child grows however there are some theories about how a child reaches these important milestones. In 1957, Chomsky developed the view that children are “psychologically programmed to learn the language that we hear as a baby” (Johnston et al, 2018, p.172). Chomsky disagreed that we learn language through repetition but believed that “we have an innate ability to learn language, known as Language Acquisition device” (Johnston et al, 2018, p.172). For example, when I was a baby, my parents spoke to me in English, so then I spoke English as this was the language I was exposed to. Whereas, my cousin was spoken to in German and English, so therefore she spoke both languages she was exposed to. Chomsky called this universal grammar. This is when children are able to hear what people are saying to them and make a response, then “over time, refines in proficient language use” (Johnston et al, 2018, p.172). Contrastingly, Skinner argued in his behaviourist theory, which he linked to language acquisition, that children learn language through positive reinforcement by their parents or caregivers. Skinner believed that a baby’s language development begins when they are in the babbling stages of their development and “noted that the positive response of adults to this babbling promotes further attempts to use verbal language” (Johnston et al, 2018, p.171), and then eventually as a result of the reinforcement, the words would become legible. Although both of these theories differ in opinions, it is clear to see that “parents and caregivers are the most important teachers during a child’s early years” (Centers for Disease Control and Prevention, n.d.).  However, there can sometimes be barriers put in the way which can prevent a child from reaching their full potential with their language development. For example, if the child has hearing difficulties. This is because “a child with hearing loss has trouble hearing sounds in the range of normal speech” (Harvard Health Publishing, 2018). I can relate to this from my own experience, not being able to hear well can have a significant impact on a child’s language development. I had difficulty with my hearing when I was young. My parents noticed the issue as I would not respond when my name was called if I was not looking at them, also I needed the television to be louder than normal. As a result, I needed treatment for my hearing but I was also referred to a speech therapist to ensure my language development was correct for my age. This evidences language development is crucial as “language abilities develop when children are able to hear spoken language and can attach meaning to the sounds that form words” (Levey, 2017, p.228). Therefore, I would not be developing the language skills I should have at that age and this could have had an effect on my ability “to develop communication, language, and social skills” (Levey, 2017, p.230). Another challenge which can come with the language development is if a child a develops a speech disorder such as a stammer or a stutter. A speech disorder is a common condition in children statistics shows how in America “1 in 12 youths between the ages of 3 and 17- have speech, voice, language or swallowing disorders” (Maryville University, n.d.). Again, this can have a massive impact on their development as it is a condition which “impacts an individual’s ability to speak fluently, correctly, or with clear resonance or tone” (Maryville University, n.d.). Speech therapists again can help with this type of situation as they can help children progress successfully with their language development and elevate any concerns. This demonstrates how the work of speech therapists is extremely important to help children develop their language skills. This is supported by guidance published by the government in their policy ‘Best start in speech, language, and communication’ guidance for local commissioners and service leads’. It comments how services which provide support to children who need help with their language development, need work together to support the child. This is to ensure “there is alignment between local need and availability of support to ensure that parents/carers have access to expert advice through a skilled workforce” (Public Health England, 2020) and this includes the support given to parents by speech therapists.  

To conclude, it is clear how significant language development is to a child’s life as it provides them with essential communicative skills. Although there is debate on how children develop language skills and there maybe complications, there is always support available to ensure they reach their full potential.








Reference List 
Centers for Disease Control and Prevention, n.d. Language and Speech Disorders in Children. Available at: https://www.cdc.gov/ncbddd/childdevelopment/language-disorders.html/  [Accessed 20 March 2021].

Harvard Health Publishing, 2018. Hearing Loss in Children. Available at: https://www.health.harvard.edu/a_to_z/hearing-loss-in-children-a-to-z  [Accessed 20 March 2021].

Johnston, J. et al. 2018. Early Childhood Studies. 2nd ed. United Kingdom: Taylor & Francis, pp.169-172.

Keenan, T., Evans, S. and Crowley, K., 2016. An Introduction to Child Development. 3rd ed. United Kingdom: SAGE Publications, pp.223-225.

Kennison, S., 2013. Introduction to language development. United Kingdom: SAGE Publications, p.2.

Levey, S., 2017. Introduction to Language Development. 2nd ed. United States: Plural Publishing, Incorporated, pp.70-230.

Maryville University, n.d. Speech Impediment Guide: Definition, Causes & Resources. [online] Maryville University. Available at: https://online.maryville.edu/blog/speech-impediment-guide/  [Accessed 20 March 2021].


Public Health England, 2020. Best start in speech, language and communication: Guidance to support local commissioners and service leads. [online] GOV.UK. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931310/BSSLC_Guidance.pdf  [Accessed 20 March 2021].



Link to Blog Site 
https://exploringindividualdevelopment.blogspot.com 







