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Abstract

My dissertation aims to investigate whether Police Officers feel that they have adequate training to support and communicate with Juveniles with Autism Spectrum Disorder (ASD). As more and more juveniles are getting diagnosed with ASD, the probability of Police Officers encountering incidents involving juveniles with ASD is much greater however, due to their potential communication difficulties, sensory sensitivities as well as the way they behave, this can lead to avoidable complications, officers not dealing with the incident correctly because they don’t understand the needs of the individual if they have not received the correct training. 

This dissertation looks to explores what ASD is and how ASD can affect a person's ability to communicate with police and, in turn, how the way police communicate with them could either have a positive or negative impact. It will also look at current training methods and what other agencies like Social Services believe could be done to aid in the response provided by police. In addition, it will also aim to show how officers currently feel how they impact the situation and what could be done to help improve how they deal with incidents involving Juveniles with ASD. This will be done by gathering data through surveys, interviews, and reviewing current policies and academic literature specifically around ASD and current policing practices. 

The study will conclude by recommending what could be done to enhance training provided by forces to police officers to aid in how they support and communicate with those with ASD. 
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[bookmark: _Toc233653700]Introduction

Autism is classed as a spectrum condition, which is known as Autism Spectrum Disorder (ASD), and it will affect how individuals communicate, interact in social situations, behave and process sensory information (NHS, 2022). Diagnosis of ASD among children, specifically juveniles, is becoming more prevalent due to advances in research and improvements in diagnostic criteria (British Medical Association, 2024). This increases the chances of Police Officers encountering individuals with ASD.

The maintenance of public safety is a priority for Police Officers, who are increasingly likely to encounter juveniles with ASD in several situations, including missing persons investigations, safeguarding concerns, criminal investigations and behavioural issues that require police intervention within the community. These encounters present unique challenges, particularly when communicating with ASD individuals and using effective de-escalation strategies. 

Vulnerable individuals can present unique challenges for police officers, who require effective communication skills to manage these situations successfully (College of Policing, 2021). However, juveniles with ASD may have significant difficulty communicating, with some individuals being non-verbal, while others struggle to process or understand verbal instructions, particularly from an authoritative figure or in high-pressure situations. This can increase the likelihood of misunderstandings occurring, as police officers struggle to build a rapport and successfully de-escalate situations. When the communication difficulties are paired with a delayed response, reduced eye contact and unpredictability, officers may misinterpret these individuals as non-compliance rather than associating these traits as ASD, which might result in excessive use of force, escalating the incident, which exposes the juvenile to unnecessary risk. These risks are increased if police officers have not received the necessary training to recognise or respond to these individuals (National Institute on Deafness and Other Communication Disorders, 2020). 

This dissertation will look to explore what ASD is and what difficulties can be faced when trying to communicate with Juveniles with ASD. It will identify current training offered to other professions, especially those in frontline sectors like teaching, Healthcare and doctors. I will also look to compile a questionnaire for current frontline officers to get a better understanding of what training officers currently have, how this impacts them when dealing with incidents involving juveniles with ASD, and, in short, what more they believe could be done to improve the service they provide to the public. This will be coupled with another questionnaire which will be disseminated to social services, specifically those who have day-to-day involvement with both police and Juveniles with ASD. This is to ensure I have a balanced understanding of what the true impact may be on the amount of training currently provided to police. 

The overall aim of this study is to start trying to inform future training policies and what is required to ensure officers are equipped to deal with the incidents they are facing. It will also look to contribute to the wider study on how the police safeguard vulnerable persons within their communities, and what are the responsibilities of a modern police officer in the diverse community in which they police. 

[bookmark: _Toc233653701]Aims and Objectives 

My research aims to explore if Police Officers feel that they have adequate training to support and communicate with juveniles with ASD. Within my research, I will explore the type of training currently offered to police officers, whilst assessing officers’ confidence and capability when trying to support and communicate with Juveniles with ASD. Along with this, I am to investigate to what extent other agencies know the limitations of officers but what responsibilities they have, especially when supporting and communicating with Juveniles with ASD. By doing this, I will be able to identify any shortfalls and issues within the training, provided to officers and how other agencies can assist in bettering the police response.  

The objective of my research is as follows:

1. What do officers learn from training to support and communicate with juveniles with ASD?
2. What are the perceived learning shortfalls of this training?
3. To what extent do members of other agencies understand the limitations and responsibilities of officers when supporting and communicating with juveniles with ASD?
4. What do other agencies think should be done to improve training in this area?


[bookmark: _Toc233653702]Literature Review

[bookmark: _Toc233653703]Autism Spectrum Disorder: Historical Context and Present Understanding

Autism Spectrum Disorder (ASD) is a neurodevelopmental condition that can be characterised by differences involving social communication, interaction and behaviour but can vary considerably depending on where they are on the spectrum (NHS,2022). Although autism is now widely acknowledged within different settings, the actual understanding of ASD has advanced since it was first distinguished in the 1940s. The research conducted during the mid-twentieth century attributed the behaviours displayed by those with ASD to parenting styles and environmental influences, mirroring the limited scientific understanding of the disorder (Jackman and Zwaigenbaum, 2023). Updated research has largely rejected such theories and now recognises ASD as a complex condition which can influence a person’s genetic and neurological factors. However, despite the advancements made in the research of this disorder, there are still a lot of unknowns in relation to ASD, highlighting how complex the condition is, and the challenges faced by those who interact with autistic individuals. 

In a study completed in June 2024 by the British Medical Association, it showed that around 700,000 people in the United Kingdom have a diagnosis of ASD (British Medical Association, 2024) and 1 in 100 children within the UK have a diagnosis of ASD. However due to the wait times in children getting their diagnosis and in short juveniles are starting their assessment a lot later than they should, this data should be reviewed with caution, as there is still a significant delay in those receiving an assessment meaning the exact number of people with autism is currently unknown. The British Medical Association (2024) highlights that less than 10% of children were diagnosed within the recommended timeframe (British Medical Association, 2024), which suggests that many children have had interactions with professionals without a formal diagnosis. This indicates that there is a potential over-reliance on children being diagnosed with ASD within professional training, which could be problematic. Therefore, demonstrating that professionals who may encounter those who are undiagnosed should be able to recognise and respond appropriately to the traits displayed by those with ASD, regardless of whether a formal diagnosis has been completed. 

Literature in relation to ASD often highlights how diverse ASD can be and the challenges for service providers and professionals. Although attributes of autism are commonly identified early on in a child’s life, they may not become evident until there is a change within that child’s life as a result of certain environmental factors. The exact cause of Autism is currently unknown; however, research has shown that there are several environmental, genetic and neurobiological factors thought to be included (NICE, 2023). However, Kasari and Smith (2013) argued that the actual effectiveness of interventions can be restricted due to how varied the presentations of individuals can be associated with autism. Although there have been advancements in the development of interventions, there is still a dispute about a universal approach which is effective. This suggests that the training that professionals receive in relation to ASD should look to encourage a flexible and individualised approach to meet the individual’s needs, rather than a standardised approach.

[bookmark: _Toc233653704]Communication Difficulties and Autism 

Communication difficulties are one of the common characteristics associated with ASD and are often factors influencing any interaction with other members of the public. According to the National Institute on Deafness and Other Communication Disorders, it has been thought that Juveniles with ASD may have difficulty developing skills, especially how to communicate and interact with others and will often misread body language or situations that they are in; as such, when they are in situations whereby they feel uncomfortable or dysregulate (National Institute on Deafness and Other Communication Disorders, 2020). Nevertheless, it is imperative to acknowledge that difficulties with communication can vary significantly, so any assumptions based solely on diagnosis can be deemed as inappropriate. 

As such, it is suggested that communication may become increasingly difficult, especially in periods of heightened anxiety and emotion dysregulation (National Institute on Deafness and Other Communication Disorders, 2020). Elivated (2024) argues that juveniles diagnosed with ASD may sometimes struggle to express their emotions and needs during stressful situations, leading to them having violent/emotional outbursts and becoming dysregulated. This is prevalent within the policing context due to officers being required to assess risk and establish an appropriate response in a short period of time. 

Despite there being a common acknowledgement of said communication difficulties, all research is heavily posed to either a health care setting or educational environment. Whereas outside of these environments and settings, there has been little research, especially on the barriers to communication between Juveniles with ASD and the emergency services. This reinforces the need for this research, to investigate the pressures and decision-making faced by the emergency services when dealing with juveniles with ASD (World, 2024). 

[bookmark: _Toc233653705]Supporting Children with ASD.

Current research has shown that autistic young people and children can experience intense emotions, which can cause feelings of anger or frustration and in most scenarios, they will need help in regaining control. As such, four techniques were developed to assist autistic young children; the first approach involves spotting and addressing masking. This is due to young people developing sophisticated masking strategies to cope with challenging situations, which involves copying other people’s behaviours or hiding signs of frustration and anxiety. As such, spotting “masking” will make it easier to identify triggers earlier on and get the young people to communicate this to someone (Berry and Marsden, 2026).  

The second approach is ensuring that when emotions are high, and they are becoming overstimulated, and everything becomes overwhelming, it is imperative that wellbeing techniques can be used to help make them feel calm and safe again. This can be done by giving them activities to complete which will give them time to focus, but these activities will depend on how the juvenile is reacting at the time; if completed successfully, this will allow for the rest of the juvenile's emotions and can help build a tolerance or strategy to manage these independently (Berry and Marsden, 2026). 

Due to juveniles with ASD sometimes struggling to display their emotions, it is important to get them to visualise their emotions, which may involve recognising a smiley face or sad face, as they can use this to communicate to a person how they feel. This will ultimately allow for opportunities for discussion and support and prevent prolonging giving them the support they need and speed up the time required to reset their emotions (Berry and Marsden, 2026). 

As the child becomes a juvenile and then becomes an adult, their support structure will become less and less, due to them leaving school and having more interaction with the outside world through employment; therefore, it is important that they can develop independent emotional regulation, but also for others to understand how to assist with this. This can be through using different aids which may be readily accessible to them and understanding their triggers earlier on; the more they implement and get used to these techniques, the more resilient they may become (Berry and Marsden, 2026). 

As such, understanding these strategies and the reasons for these strategies can allow for the correct training and support being implemented for persons who currently have everyday interactions with children/juveniles with ASD.
[bookmark: _Toc233653706]Current Training Provided to Professionals 

As time has developed, so have rights and legislation, especially around dealing with Juveniles who have ASD and what needs to be done to ensure they have equal opportunities and enhanced learning opportunities if required. In 2022, as part of a major review of current health care, it was decided that to ensure the Health Care system is fit for purpose and is effective, along with meeting current needs of users, there was a requirement to amend what was originally known as the Health and Social Care Act 2008 to the Health and Social Care Act 2022 (The King's Fund, 2022). 

As a result, Section 181 of the Health and Social Care Act 2022 was introduced, which “Ensures that each person working for the purpose of the regulated activities carried on by them receives training on learning disability and autism which is appropriate to the person's role” (GOV.UK, 2022). With this introduction, it placed a statutory obligation on health care providers to ensure that all their staff had the required training to fulfil their roles (Care Quality Commission, 2023). This approach reflects the growing recognition that insufficient understanding of certain disabilities, especially ASD, can result in a poorer outcome for those individuals and will place them at unnecessary risk. 

Research within the healthcare sector has mostly demonstrated positive results, especially associated with ASD specific training. NHS England's guidance displays and emphasises communication adaptations, considerations for different environments and encourages partnerships with both families and carers (NHS England, 2023). This was due to 2.5% of the population being diagnosed with a learning disability (NHS England, 2023) and 1 to 1.7% of the population having autism, with many of them encountering health care services in some capacity throughout their lifetime (Baird, 2006). 

These recommendations have been supported by wider research suggesting that clear communication, reduced sensory demands and an individual-centred approach rather than a uniform approach can improve the service user's experience significantly (Lai et al., 2019). However, a lot of this evidence has originated from the health sector rather than any other environment, which brings into question whether it can be integrated into other areas like the police, whereby interactions are usually spontaneous, time-sensitive and carry a degree of risk. 

Albeit healthcare training has improved significantly because of a change in legislative requirements and policies, these standards are not currently present within UK policing. This has brought into question whether juveniles with ASD will receive the same support across all public services. In addition to this, it can be argued that the lack of standardisation in training for ASD makes it difficult to evaluate current training programmes due to variations between different forces. 

[bookmark: _Toc233653707]Autism and Policing 

Due to the current concerns regarding people with ASD being misunderstood during police encounters, this has led to the relationship between autism and policing attracting academic attention. The National Police Autism Association was set up in 2015 and demonstrates institutional recognition of the risks of being misunderstood, with the association promoting education, awareness and best practices across police forces (National Police Autism Association, 2015).

Research conducted by the Nottinghamshire Autism Police Partnership helped to recognise a variation in autism-based training across the police forces in the UK (Nottingham.ac.uk, 2020). Where in healthcare professions, this training is mandatory and is therefore normally standardised throughout the sector, within the police there is normally discretion regarding the nature of the training received and how often the training is delivered to officers. This has the possibility to create inconsistencies in the training received for frontline officers, as well as potentially leaving people, especially juveniles with ASD, at risk of an unequal experience depending on their geographical location (Nottingham.ac.uk, 2024). 

A study carried out by Clayton et al, (2024) discovered that people who have been diagnosed with ASD, had an increased likelihood of experiencing a negative situation when having encounters with police officers, particularly those who have a limited understanding of the disorder (Clayton et al., 2024). These encounters were further characterised by feelings of intimidation and being perceived as suspects, with individuals expressing concerns that officers often used body warn video without providing an explanation for their use, thereby increasing anxiety and mistrust. As well as concerns around the use of reporting incidents online rather than in person due to them potentially not being able to express them fully online, whereas in person they could (Clayton et al., 2024). Albeit these findings have given an insight into lived experiences, these are based on participant perception, and it therefore can be argued that the direct connection between training deficiencies and negative outcomes cannot be established. 

The full extent of the lack of awareness of autism within the police does extend beyond the means of communication difficulties. Gardner (2022) argues that the emotional dysregulation or sensory overload displayed by a juvenile with ASD in crisis may be misinterpreted as a sign of aggression or resistance, and this will therefore result in the use of force when it may not be necessary. This therefore suggests that, because of the lack of understanding, it could mean that their behaviours could be seen as criminal and the unnecessary criminalisation of an individual (Woodhouse et al., 2024).

As a result of high-profile incidents, it has intensified scrutiny when looking at the police and their interactions with those diagnosed with ASD. Albeit individual cases should not be viewed as representing policing, it can be argued that they highlight concerns around the officer’s ability to recognise the behaviours of someone with ASD and be able to adapt their approach to those individuals’ needs (Barwell, 2025). These incidents have contributed to the wider debate regarding the public's confidence in police and whether the training received is to the standard expected of the public. 

The recent implementation of Right Care Right Person seeks to ensure that individuals will receive the right support from the most appropriate agency (Home Office, 2025). However, it has been suggested that officers are still responding to incidents involving juveniles with ASD due to there being concerns for their immediate safety, which other services are unable to manage. This has shown that despite the efforts to try and minimise the involvement of police with these individuals, officers are still likely to encounter individuals with ASD in frontline roles. Although the only mandatory training is around the Mental Capacity Act and the introduction of the Authorised Professional Practice (College of Policing, 2016), this still reinforces the argument that autism specific training should not be seen as a specialist requirement but as a competency for frontline policing. 

Overall, current studies have demonstrated an increase in challenges following police encounters with juveniles with ASD. However, there is still a significant gap in how effective current training is and officers’ confidence in dealing with incidents involving juveniles with ASD. This has led to a further lack of confidence in policing by members of the public following incidents that could have been avoided with the correct training (Barwell, 2025). Given the lack of mandatory training across forces and the limited research exploring frontline officers’ experiences, further research is required to determine whether the current training provided prepares officers to communicate and support juveniles with ASD. 


[bookmark: _Toc233653708]Research Methodology

[bookmark: _Toc233653709]Introduction

Research can be defined as the systematic collection and analysis of data to test theories, develop knowledge and explore specific issues (Merriam-Webster, 2019). Effective research allows the identification of relationships, patterns and differing outlooks, which supports balanced and evidence-based conclusions (Ravichandran, 2018).

This study aims to examine whether police officers feel they have adequate training to support and communicate effectively with juveniles with ASD. The research methodology has been developed to answer the following research questions:

1. What do officers learn from training to support and communicate with juveniles with ASD?
2. What are the perceived learning shortfalls of this training?
3. To what extent do members of other agencies understand the limitations and responsibilities of officers when supporting and communicating with juveniles with ASD?
4. What do other agencies think should be done to improve training in this area?

Previous research has identified concerns in relation to how prepared officers are to deal with juveniles with ASD. It was found that only 37% of 400 officers studied in the UK had been given training in working with people with ASD (LDT Editor, 2016). However, with the introduction of Right Care Right Person, which was the initiative introduced to ensure people were getting the correct support from the correct agencies (Local Government Association, 2024), it has brought into question whether the police are always the right agency, particularly where behavioural difficulties arise within a family or care environment. This is why this research is prevalent in understanding, whether police officers feel they have the correct to support and communicate with those with ASD.



[bookmark: _Toc233653710]Research Approach

Due to the time constraints and nature of this study, I adopted a quantitative approach, as this focuses on collection of numerical data, which can be analysed statistically to identify certain trends and patterns (Besishahar, 2020). 

Although a Qualitative approach would seek to explore participants’ experiences, opinions and perceptions through more detailed responses (Besishahar, 2020). I have ensured that within the questionnaires, there is an option for participants to provide an understanding of current training and third-party agencies' perceptions. 

[bookmark: _Toc233653711]Research Design

Two separate questionnaires created for this study:

A questionnaire distributed to 25 serving frontline police officers within Gwent Police. 

A questionnaire distributed to 15 professionals working within a Children with Disabilities Team within a Local Authority social care sector.

The two questionnaires, allowed the comparison of perspectives between the police and professionals within social services who regularly work alongside police officers when they are dealing with incidents involving Juveniles with ASD. 

[bookmark: _Toc233653712]Questionnaire for Police Officers

The questionnaire for Police Officers utilised quantitative methods and included predominantly closed questions, with a small number of open-ended questions. The following sections have been covered within the questionnaire:

a) Length of police service
b) Frequency of contact with Juveniles with ASD
c) Training received for ASD
d) Confidence when dealing with incidents involving those with ASD. 
e) How they feel they have affected the incident with their current training. 
f) Areas where additional training could be considered. 

Closed questions were utilised as the primary style of questions, as this would enable a standardised response, making a more reliable statistical analysis and comparison of data (Ortlieb and Bowden, 2012). This will also look to ensure that it does not take a long time to complete the survey, given the operational demands placed on police officers. 

To gain a better insight into the training provided and examples of operational experience, I opted to utilise a small number of open-ended questions within the survey. This would allow the participants to discuss any issues that may not have been anticipated whilst designing the questionnaire, enhancing the depth of data collected. 

[bookmark: _Toc233653713]Social Services Questionnaire

The questionnaire sent to Social Services utilised a quantitative method, looking to explore both their specialist knowledge and professional expertise of working directly with juveniles with ASD. The following sections have been covered in the questionnaire:

a) Experience of working alongside police officers at incidents. 
b) Perceptions of the police's understanding of ASD.
c) Perceived strengths and weaknesses in current police practices. 
d) Recommendations for improving police training and support. 

Open-ended questions were utilised for most of the questionnaire to try and encourage the participant to provide detailed responses and help share professional insights. Due to social workers and support staff working with juveniles with ASD daily, they could be considered as Subject Matter Experts, which will provide valuable insight which may not have been captured utilising closed questions.

I did, however, look to utilise a small number of closed questions to establish a baseline and enable comparison between the participants. This also enabled me to assess the overall confidence they may have in current policing methods and training, as well as inter-agency working relationships. 

[bookmark: _Toc233653714]Sampling Strategy

These samples were selected as I considered them to be able to provide an informed perspective, which is relevant to the research objectives. 

A purposive sampling strategy (Campbell et al, 2020) was utilised, whereby police officers and social workers were deliberately selected as participants because of their professional role and the likelihood they would interact with juveniles with ASD. Participation was voluntary, meaning officers self-selected whether to complete the questionnaire. As a result, the study may be subject to self-selection bias, with those having a greater interest in ASD or more relevant experience being more likely to participate.

The sampling strategy for the police consisted of 25 serving frontline officers, primarily from the response pillar within Gwent Police. By sending it out on the internal intranet to I tried to ensure I had officers with varying lengths of service to see if the perception of training differed according to experience levels. 

For the Social Services sample, I looked to distribute to 15 professionals from the Children with Disabilities Team who will engage with Juveniles with ASD on a regular basis. I also looked to ensure that they had experience of working alongside police officers during incidents involving vulnerable children. 

[bookmark: _Toc233653715]Data Collection

Both questionnaires were distributed electronically using an application called Survey Monkey. Although I am restricted to twenty-five participants, this method was selected as it enabled me to distribute the survey efficiently, allowed for anonymous participation, as well as the ease in collection of data. 

Each participant was informed of the purpose of the survey and assured that their response would be anonymous. Participation in this survey was entirely voluntary. 

Following the successful completion of the survey, responses were exported and presented in a format which can be analysed. 

[bookmark: _Toc233653716]Ethical Considerations

No information was collected which could help identify the participants, and all responses were treated confidentially, ensuring anonymity was adhered to throughout. 

Data collected on SurveyMonkey was stored securely on the site and used solely in relation to the purpose of this study. The data was not utilised outside of the confines of this study.

[bookmark: _Toc233653717]Research Limitations

The following limitations have been identified, which could affect the findings of this study. 

Firstly, as it stands, both the police and social services are currently under significant pressure because of a surge of demand. As a result, some of the participants may choose not to take part, or if they do, this will provide a short response due to the time constraints they are experiencing. 

Secondly, due to ease of distribution and time constraints, the sample size of the police was limited to Gwent Police. Training can vary across the country depending on the force and their demographic; therefore, the findings might not be representative of all police forces in England and Wales. This was also coupled with the fact that I was only able to speak to one Local Authority (LA), meaning it is unrepresentative of other LA’s and their experiences.

Thirdly, due to the varied jobs in which police deal with daily, some officers may in fact have limited experience when dealing with Juveniles with ASD. This therefore could impact their ability to provide any insight on the training received and how it translates to operational incidents. 

Finally, due to how SurveyMonkey is set up and operated, I am restricted to how many participants can take part in the study. However, I foresee that the achieved sample size of 25 police officers and 15 social service professionals can still provide insight into the objectives of this study.


[bookmark: _Toc233653718]Analysis of Results

[bookmark: _Toc233653719]Introduction

The chapter presents and analyses the findings gathered from the two questionnaires, which were designed to see whether police officers felt they received adequate training and support and could communicate with juveniles diagnosed with autism spectrum disorder (ASD). The questionnaires, which can be located within Appendix C and Appendix D were designed in line with the research objectives set out within the methodology chapter and sought to address the following questions:

1. What do officers learn from training to support and communicate with juveniles with ASD?
2. What are the perceived learning shortfalls of this training?
3. To what extent do members of other agencies understand the limitations and responsibilities of officers when supporting and communicating with juveniles with ASD?
4. What do other agencies think should be done to improve training in this area?

The first questionnaire was distributed to 25 serving police officers using SurveyMonkey, with 14 responses received, resulting in a response rate of 56%. The full answers can be located within Appendix E. The second questionnaire was distributed to 15 social workers employed within a local authority Children with Disabilities Team, with 5 responses being received, representing a 33% response rate. The full answers can be located within Appendix F.

Whilst both surveys generated relatively small sample sizes, the responses provided did in fact provide a valuable insight into the perceptions and experiences of both frontline police officers and social care professionals. Albeit a larger sample size is preferred due to its increasing generalisability and reliability (Lund, 2021), it can be argued that the smaller sample size can allow for a detailed analysis of individual responses (Manstein et al., 2023). In conclusion, the findings should be viewed as indicative rather than representative of all Police Officers and Social Workers in England and Wales. 

The analysis is displayed under four Key themes aligned with the research objectives. 

[bookmark: _Toc233653720]Officers' Experience and Exposure to Juveniles with ASD

To ensure that the participants could suitably comment on current training provisions and practice, it was prudent to understand their operational experience as a police officer. 

Of the 14 police officers who responded to the survey, 92.86% were part of the response pillar, whilst 7.14% worked within the Investigation Hub. Additionally, as shown in Figure 1, 57.14% of respondents had served for 3 years or more, with the rest having served between 2 and 3 years. 
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Figure 1

Although the sample size again is quite limited, the findings show that the participants of the study have a reasonable level of experience to provide comment on this study. The service length also does reflect the current demographic of police forces across England and Wales, with many forces having a relatively young police force, with a considerable proportion of respondents having fewer than three years of service. 

Nearly all participants reported that they had previous encounters with Juveniles who were either diagnosed with ASD or suspected to have ASD. Only one participant (7.14%) had never had an encounter with a juvenile with ASD that they were aware of.


[bookmark: _Toc233653721]Current Training Provision and Perceived Adequacy of Officers

The main aim of this study was to determine whether officers felt that they had received sufficient training to effectively communicate and support Juveniles with ASD. 

The findings of this study have found that among the participants, ASD related training was limited. As illustrated in Figure 2, only 21.43% of officers reported receiving any training specifically relating to supporting or communicating with individuals with ASD. Further to this, Officers who had received the training described it to be “minimal”, with one of the participants noting that they in fact had to arrange their own ASD training for their colleagues due to the lack of organisational training provision.
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Figure 2

Due to the limited availability of training within ASD, it appeared to have a negative impact on officers’ confidence levels when dealing with such incidents. 85.12% of officers reported that they did not feel adequately trained to support or communicate effectively with a juvenile with ASD during their most recent encounter. This finding is particularly prudent given that 71.43% of respondents stated that when involved with said juvenile, they were either a victim or a concern of safety. This highlights the vulnerability of many individuals encountered by officers daily.

The perspective of Social Workers within the Children with Disability’s Team further supports these findings. As illustrated in Figure 3, all respondents advised that they have worked with or supported individuals with ASD who had an encounter with police. 
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Figure 3

When questioned about their observations of police interactions, 80% of participants indicated that officers appeared to heavily rely on the social workers to facilitate communications with the juvenile. Several respondents described the interactions to be “uncomfortable” and “awkward” for the individual, with another advising that they had to “explain the child’s needs” due to the officer’s approach not working. 

80% of participants believed that the officers did in fact not have adequate training to support and communicate with juveniles with ASD. This shows a consistent approach between both police and social services that the current training provisions are insufficient to fully equip the officers for these encounters. 

[bookmark: _Toc233653722]Operational Impact of Training Deficiencies

Whilst identifying the gaps in training is imperative, it is equally important to understand how these gaps affect operational policing and interactions with juveniles with ASD. 

When officers were asked whether the training they had received had impacted their ability to deal with incidents involving juveniles with ASD, as illustrated in Figure 4, 53.85% of participants stated that due to the lack of training, this had a negative effect on how they handle said situations. 
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Figure 4

These findings suggest that many of the participants did in fact recognise a direct relationship between the training provided and how this can affect their operational effectiveness. The respondents also indicated that due to their limited knowledge of ASD, this made it more difficult to understand behaviours and adapt communication styles or approaches when dealing with such situations involving juveniles with ASD. 

However, the findings did show a variation in perceptions. Approximately 30.7% of the officers stated that even though they received little training in ASD, it did not hinder their ability to manage the incidents. This may, however, indicate that the officers will in fact rely upon experience, professional judgment or even support from partner agencies when dealing with such incidents. 

Further to this, as shown in Figure 5, 7.69% of respondents suggested that the police attendance was not always necessary and that it should have been other agencies responding to the incident. This does again bring into dispute the role of the police and its response to incidents like this involving vulnerable individuals and reflects the broader debate surrounding the Right Care, Right Person initiative (Home Office, 2025).
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Figure 5

Overall, the findings suggest that whilst officers can manage the incident effectively, many officers believe that they are doing it without the specialist knowledge and support required. 

[bookmark: _Toc233653723]Recommendation for Improving Police Training

The final objective of this study looked to identify potential improvements that could be made to the training and professional practice. 

Albeit officers believed that their lack of training did not hinder the incident they were involved in, the responses received from social services highlighted several areas that could be improved. As illustrated in Figure 6, three out of the five respondents believed that the officers did not have an effective communication strategy and were unable to adapt their approach to meet the needs of the individual.
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Figure 6

When asked what could be done to improve the training provided, 80% of the respondents from social services recommended an increase in ASD specific training. Several recurring themes emerged from their responses. 

One of these themes highlighted a need for a greater understanding of autistic communication styles and behaviours. It was also recommended that officers are provided with practical tools and techniques to assist in managing these situations. It was also suggested that there is a greater collaboration between police and partner agencies, involving joint training sessions and visits to specialist educational settings. 

These findings suggest that improvements to training should not just look at increasing awareness but also focus on developing practical communication skills, experiential learning opportunities and partnership working.  

[bookmark: _Toc233653724]Key Findings

Following the analysis of the results of the questionnaires, the following four key findings were established:

1. Police Officers have received little to no training in ASD

Approximately 85% of the police officers who answered the survey felt that they did not receive adequate training to support and communicate with juveniles with ASD effectively during their recent incident. Further to this, only 21% of participants received training on how to support and communicate with persons with ASD; however, they described this training as only a “small amount”. This shows that ASD training, especially on communication, is limited and insufficient.

2. Officers will regularly encounter Juveniles with ASD regardless of having insufficient training.

Officers will encounter Juveniles with ASD on a regular basis, with 71% of officers encountering them as either victims or a concern for safety. This ultimately shows that it is crucial for frontline officers to receive such training, due to dealing with the juveniles when they require the support of officers the most. 

3. Police and Social Services both feel that the lack of training impacts the interactions between Officers and Juveniles with ASD.

Both questionnaires revealed that the police and social services felt that the lack of training currently provided can have a negative impact on the interactions and that it is not up to the standard required. This is due to social services reporting that the police officers dealing with said incidents would rely heavily on the social workers to aid in the communication. They also described the interaction as Awkward and uncomfortable. 

This was coupled with officers feeling that the police attendance was not always the correct response, and that over half felt the lack of training had negatively affected them during the interaction. 

4. Improve training recommended as the main solution 

Both social services and police officers believed that the training should be improved and should be a mixture of practical and communication-based training. It was also found that the training should be developed in partnership with both social workers and SEND professionals.
 
[bookmark: _Toc233653725]Limitations and Recommendations for Future Studies 

Although this study has addressed an issue which is prominent in today's climate and has provided invaluable data, which can inform further training, there are several areas which would strengthen the reliability and validity of this study. 

1. Increase the number of participants

As highlighted in the limitations area of the study, only twenty-five persons could participate in this study for police, and fifteen persons could participate in this study from social services. Out of the twenty-five participants, only fourteen responses were received, which shows a 56% uptake, with only five participants taking part from the fifteen it was sent to, showing a 33% uptake. This ultimately will make it difficult to generalise the findings to a larger police or social work population. 

This has demonstrated that improvements could have been made to widen the sample size by distributing the survey across multiple forces, stations and local authorities. Additionally, if there was more time, the survey could have been sent to wider teams like neighbourhood, custody or public protection or locality social work teams to again get a larger sample size. 




2. Improve Sampling Strategy 

Due to time constraints and constraints due to the questionnaire software used, the sample group could be interpreted as a convenience sample (Golzar, Noor and Tajik, 2022). This can lead to bias; due to participants potentially having more exposure to ASD-related incidents, coming from one force, they are exposed to the same training, whereas other forces may have other training and, most importantly, have stronger views in relation to ASD. Further to this, the Social Workers approached as part of this study, were from disabled children’s teams meaning the likelihood of them working with individuals with ASD would be higher.

This could be improved by ensuring the survey is sent to officers with varying levels of service and again including other officers from different forces who operate in different roles. The same is applicable for the social workers approached as part of this study. The survey could have been sent to locality social workers, or social workers from different geographical locations.

3. Include representation from Juveniles with ASD and their Families

One major limitation is that this study only considers the perspective of professionals and not those who are directly affected by the police. This includes the juveniles themselves with ASD, parents / legal guardians of those juveniles and also advocacy groups who work directly with those individuals and are impartial to social services. 
This would help to provide a more accurate representation of challenges faced in relation to communication, training areas that could benefit that person the most, as well as personal experiences, be it positive and negative police encounters. 


4. Variety of Research Methods

Due to the time and resource constraints, this study has relied heavily on the use of quantitative research methods. This has left the study not providing the true representation it could and also limited the insight from other individuals which would have normally been achieved utilising other research methods. 

Other research methods like focus groups, semi-structured interviews and the potential use of open-ended qualitative questions could again help provide valuable evidence, rather than just being reliant on quantitative results alone. 
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[bookmark: _Toc233653727]Conclusion

The purpose of this study was to investigate whether officers felt that they had adequate training to support and communicate with juveniles with ASD, whilst also exploring the perceptions of social workers who support juveniles with ASD daily. Although the sample size for both questionnaires was small, these findings help to provide a valuable insight into current practices and officers' confidence when trying to communicate and support juveniles with ASD. 

The results provided, showed that both police and social services that the current training provided is not sufficient. 21% of officers had received ASD related training; however, this was limited in the topics being covered, and this subsequently resulted in 85% of officers advising that they did not feel they had the correct training to help support and communicate with juveniles. 

The police survey also suggests that the absence of training had a negative impact on how confident officers felt when trying to support or communicate with juveniles with ASD. Although only a small amount of the participants felt they had hindered the incident because of the lack of training, the majority felt they were unsure of how to appropriately communicate and provide support. 

Furthermore, the responses from social services further reinforce the results as part of this study. All Social Workers participants who took part in this study advised they had experience of working with juveniles who had encountered police, with a high percentage of participants feeling that the police did not have the necessary skills to communicate and support individuals with ASD. They advised that on several occasions they would have to act as a liaison between both the officer and the juvenile, which ultimately shows that officers are required to be reliant on third-party agencies.

Overall, the study has found that police officers have felt that they do not have the adequate training required to support and communicate with juveniles with ASD. This has also been supported by social workers who work with juveniles with ASD daily, who also have the same experience. Although officers continue to respond to incidents involving juveniles with ASD, there is evidence that the training provided to frontline officers does not give them the skills required to deal with the complexities of these incidents. 

[bookmark: _Toc233653728]Recommendations

Based on the research conducted, the following recommendations are proposed:

ASD Training to be introduced

1. ASD Awareness Training 

All officers who work frontline should receive awareness training which is focused on autism spectrum disorder. The training should look to give officers an understanding of ASD, how they will present behaviourally, any sensory issues they may face and ultimately how this impacts officers when encountering persons with ASD.  This will ensure that officers can make incidents easier for people with ASD, leading to better outcomes for all parties involved.

2. Practical Communication Training

It is also recommended that, in addition to ASD awareness training, there should be further training in relation to how officers can adapt their communication style dependent on the needs of the individual with ASD. This will enable officers to use clear and simple language, identify when the individual may be in distress and also ensure that officers are patient when dealing with juveniles with ASD. 

3. Multi-Agency Cooperation

As part of this study, gaps have been identified where roles and responsibilities between different agencies are not clear. Therefore, it is recommended that joint training sessions should be conducted on an annual basis, which can involve different agencies who come into contact with each other on a regular basis. This can consist of investigating ways in which each agency can understand their roles and responsibilities, as well as learning from industry experts, especially in relation to ASD. 

4. Provide Officers with The Correct Resources

Further to additional training, it is also recommended that officers are provided with resources to aid them in communicating and supporting juveniles with ASD. This could include communication aids, access to communication passports for individuals, guides on how to deal with certain scenarios, as well as contact details for services which could aid in their response. 

5. Learn from Persons who have lived experiences.

Although it is important to learn from theories or professionals, it is imperative to understand from individuals themselves what their lived experiences of dealing with police are. This could involve utilising focus groups, carers and even advocacy groups. This will allow officers to understand the challenges faced by individuals with ASD and how they can assist other individuals with ASD when encountering them in the future. 

6. Continual Evaluation of Training

Once training has been implemented, forces should look to introduce a way that officers can evaluate the training they are receiving. This can be done by introducing officer feedback, reviewing incidents involving juveniles with ASD, as well as continued consultation with subject matter experts. This will allow officers to provide valuable feedback to trainers and also ensure that training stays up to date with best practices and modern research. 

Overall, by introducing the recommendations above, it will allow police forces to ensure that their officers can be competent in communicating and supporting Juveniles with ASD. This will ultimately allow for juveniles with ASD to be supported correctly, not be exposed to unnecessary stress and reduce any potential misunderstandings during their encounters with police. This will also look to enhance multi-agency safeguarding practices.
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	[bookmark: _Hlk214034268]DRAFT RESEARCH TITLE QUESTION: Do police officers feel they have adequate training to support and communicate with juveniles with ASD?

INTRODUCTION:

Why this topic?

I have decided to research this topic as I feel that police are dealing with more and more incidents involving juveniles with ASD and officers aren’t equipped enough when communicating and supporting these juveniles at incidents.

In the 2020 census, 349,000 children aged 0-17 years old had a learning disability in the United Kingdom with thousands more children going without diagnosed (mencap, 2019) and in a study complete by University of Bath and City University London found that 69% of persons who had ASD felt unhappy with how they had been treated by Police. The study also discovered that out of 400 officers who spoken to as part of the research, only 37% had been trained in how to deal with persons with ASD (LDT Editor, 2016). 


The aim of my research is to look at whether Police Officers feel that they have adequate training to support and communicate with juveniles with ASD. Within my research I will explore the type of training currently offered to police officers, whilst assessing officers’ confidence and capability when trying to support and communicate with Juveniles with ASD. Along with this, I am to investigate to what extent other agencies know not only the limitations of officers but what responsibilities they have especially when supporting and communicating with Juveniles with ASD. By doing this, this will enable me to identify any shortfalls and issues within the training not only provided to officers but how other agencies can assist in bettering the polices response.  



	SUMMARY OF RESEARCH OBJECTIVES: 

1. What do officers learn from training to support and communicate with juveniles with ASD?
2. What are the perceived learning shortfalls of this training?
3. To what extent do members of other agencies understand the limitations and responsibilities of officers when supporting and communicating with juveniles with ASD?
4. What do other agencies think should be done to improve training in this area?

I will look at what ASD is and what difficulties can be faced when trying to communicate with Juveniles with ASD along with the current training offered to teachers, healthcare professionals, doctors etc. I will then look at the current training provided to police and how this compares to what is offered to other professionals. 

I will then look at completing a questionnaire which will be sent to front line police officers and staff to understand their views or experience with the training given to police, along with whether they believe there are any shortfalls in the training provided. I will then use graphs to display this data and help to show any patterns within the questionnaires completed. 

I will also look to complete a second questionnaire which will be sent to qualified social workers which will help to give a better understanding on what extent do members of other agencies understand the limitations and responsibilities of officers when supporting and communicating with juveniles with ASD. This will also help to show what other agencies believe should be done to improve training in this area.

This will help to ensure I have a wide range of research and help me to show what can be done to improve the training and therefore the support offered to juveniles with ASD.  


	LITERATURE REVIEW:

From my initial findings, albeit this topic is well researched for wider agencies like health care and education, there is limited research on the polices involvement with juveniles with ASD. Within this research, I am hoping to ultimately get a better understanding of the training currently provided and the impact in which the training has on juveniles with ASD.

At present there is a national strategy in England for young people and adults who are diagnosed with ASD with a roadmap from 2021 – 2026. This strategy looks at autistic people from all backgrounds get the support they need and understand what barriers there currently are for autistic people in this current age. It also helps to look at looking to improve the way people are diagnosed and the waiting times for individuals especially children to get diagnosed with autism (GOV.UK, 2021). 

The NPAA (National Police Autism Association) has also been set up which consists of Police Officers and Staff in the United Kingdom who have been affected by Autism and other Neurodivergent conditions and have created the “Police Autism Guide” Which is a guide produced to help officers and staff when dealing with members of the public who Autism (National Police Autism Association, 2020).

Due to the current lack of information especially on police training and incidents involving children with disabilities and then police, I will look to combine my own research along with using current case studies and training programmes to ensure this project is researched fairly and thoroughly. 

The questionnaires will allow me to critically analyse current training methods and guidance to see if they are providing any benefit to officers and what gaps there may be in current training programmes. In short, looking at what can be done to improve the training and therefore the support offered to juveniles with ASD.

	SUMMARY OF RESEARCH –SURVEY METHOD: 
The research I will be completing will consist of analysing material which is readily available to me and looking at articles and studies which may have already been published in relation to this topic. 

Additionally to this, I will also look to make and distribute my own questionnaire which will consist of a mixture of questions to try and gain a better understanding of currenting knowledge and training delivered and what can be done to improve this. 

I will also complete a second questionnaire which will be disseminated to Social or Support Workers in the Children with Disabilities Team who have involvement with the police, this will help to show what extent do members of other agencies understand the limitations and responsibilities of officers when supporting and communicating with juveniles with ASD along with what they think should be done to improve training in this area. 

By utilising these methods I believe this is the best way to get a true reflection on what officers currently learn from training provided and what the current shortfalls are. It will also help to show to what extent do members of other agencies understand of the limitations and responsibilities of officers along with what is recommended to be done to improve the training in this area. 


	SUMMARY OF SAMPLING FRAMEWORK: 
For my questionnaire I will be sharing it amongst fellow colleagues by sending it via the internal intranet to ensure that it hits my target audience which is current serving frontline officers. I will ensure that all questions are tailored towards my aims and objectives of my research and ensure that the questions I ask are relevant and not ambiguous to make sure I get accurate results. 

In relation to the questionnaire for social and support workers, I will again ensure that the questions are tailored towards the objectives set and it is sent to social and support workers who specifically deal with juveniles with ASD and have been involved as a result. 



	ETHICAL ISSUES:

I do not envisage my research presenting any ethical problems, albeit this research could be upsetting for some especially if they have family members with disabilities, but I will ensure that all input within the questionnaire is completed anonymously by all participants. 

All results will be considered and will be used when looking at the outcome of the research and will help to ensure I have a wide range of research and help me to show what can be done to improve the training and therefore the support offered to juveniles with ASD.  
 

	TIME SCALE:
This research will be conducted throughout the programme of my dissertation which will involve researching articles and studies which have already been published to date. 

The survey will be given to people to complete within a 14-day time period with the flexibility to extend if I do not get enough participants within the survey. I am conscious that the participants will have other work commitments so it will therefore be up to me to ensure that I can accommodate their commitments when dealing with the participants. 

In relation to the questionnaire for social and support workers, again I will speak to the participants involved and work out a time frame which will work for both them and also the timescales I have to adhere to throughout the programme of my dissertation. 
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APPLICATION FOR ETHICAL APPROVAL – INTRODUCTORY NOTES

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: 
“[C]reative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. 
As such this covers activities undertaken by:
· Members of staff (academic staff or support staff);
· Individuals holding honorary title from the University;
· Postgraduate research students;
In all of these cases ethical review is required regardless of discipline.

The individual undertaking the research activity is known as the lead researcher.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism. 

For most projects you will only need to complete sections in the main part of the form. A few projects will need more detailed ethical consideration and will need you to fill in sections in an appendix. At some points in this form you will be asked questions about your research in the following way:

	1
	Does your research involve <<something specific>>?
	YES
	Click to continue to appendix <<N>>
	NO
	Continue to the next section

	2
	Have you completed appendix <<N>>? 
	YES
	☐
	NO
	☐



Clicking in the appropriate box will take you to the appropriate location in the text. At the end of each appendix is a box. Clicking on this will return you to the question that originally took you to the appendix.

	
	
	
	
	


	Return to the main form



NB These clickable links will only work if you are editing the document in the desktop version of Word, not the browser version. Please download and save the form before editing it.

Guidance notes are provided as comments or as text IN GREEN throughout this form. Please ensure that the comments are removed and that the green text is replaced by your own text or removed as appropriate BEFORE submitting this form.

Please ensure that you have read the UWTSD Research Ethics and Integrity Policy and the UWTSD Research Data Management Policy BEFORE submitting this form.




APPLICATION FOR ETHICAL APPROVAL
SECTION A: About You (Lead Researcher)
	1
	Full Name:
	Robert Lane 

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐
	3
	Institute/Academic Discipline/Centre:
	
IMH

	4
	Campus:
	Swansea


	5
	E-mail address:
	2319744@student.uwtsd.ac.uk


	6
	Contact Telephone Number:
	


	7
	Project Title
	Do police officers feel they have adequate training to support and communicate with juveniles with ASD?

	8
	Proposed Start Date
	
29.09.2025
	Proposed End Date
	29/06/2026


	For students:

	9
	Student Number:
	2319744

	10
	Programme of Study:
	BSc (HONS) Professional policing practice

	11
	Director of Studies/Supervisor:
	Jane Davies / Fay Crosgrove



SECTION B: Grant or Contract Funding 
	1
	Has your research been awarded, applied for, or intend to apply for external funding?
	YES
	Click to continue to appendix 1
	NO
	Continue to the next section

	2
	Have you completed appendix 1? 
	YES
	☐
	NO
	x



[bookmark: SEC_C]SECTION C:  Internal and External Ethical Guidance Materials
	Ethical Guidance Documents
Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Policy
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	UWTSD Open Access Publications Policy
	☒

	4
	UWTSD Export Control Policy 
Required if Appendix 8 completed
	☐
	5
	UWTSD Trusted Research and Innovation Policy 
Required if research is taking place outside the UK
	☐

	6
	[List any other relevant documents here]
	☐




[bookmark: SEC_D]SECTION D: External Collaborative Research Activity 
	1
	Does your research involve collaborating partners at another institution or organisation?
	YES
	Click to continue to appendix 2
	NO
	Continue to the next section

	2
	Have you completed appendix 2? 
	YES
	☐
	NO
	x



[bookmark: SEC_E]SECTION E: Details of Research Activity
	Aims, Vision and Approach of the Research (maximum 200 words per section)
Please outline what are you hoping to achieve with your proposed work and how will you deliver it?

	1
	Research aims and objectives

	The aim of my research is to look at whether Police Officers feel that they have adequate training to support and communicate with juveniles with ASD. Within my research I will explore the type of training currently offered to police officers, whilst assessing officers’ confidence and capability when trying to support and communicate with Juveniles with ASD. Along with this, I am to investigate to what extent other agencies know not only the limitations of officers but what responsibilities they have especially when supporting and communicating with Juveniles with ASD. By doing this, this will enable me to identify any shortfalls and issues within the training not only provided to officers but how other agencies can assist in bettering the polices response.  

The objective of my research is as follows:
5. What do officers learn from training to support and communicate with juveniles with ASD?
6. What are the perceived learning shortfalls of this training?
7. To what extent do members of other agencies understand the limitations and responsibilities of officers when supporting and communicating with juveniles with ASD?
8. What do other agencies think should be done to improve training in this area?


(this box should expand as you type) 

	2
	Vision

	I believe my research to be important as police officers are increasingly dealing with incidents which involves communicating and supporting Juveniles with ASD. At present, I believe that the training currently provided to officers is not up to the standard required and the disconnect from what other agencies truly understand about the limitations and responsibilities of officers when dealing with such incidents. 

By completing this research, it will not only help to give a better understanding on what can potentially be done to improve the service in which the police provide to the communities that we serve but will help demonstrate what can be done to bridge the gap of understanding between agencies on the responsibilities and limitations of officers. As such, I believe that this ultimately show what can be done to improve the training and therefore the support offered to juveniles with ASD.


(this box should expand as you type

	3
	Approach

	My approach to this research will firstly look at what ASD is and what difficulties can be faced when trying to communicate with Juveniles with ASD along with the current training offered to teachers, healthcare professionals, doctors etc. I will then look at the current training provided to police and how this compares to what is offered to other professionals. 

I will then look at completing a questionnaire which will be sent to front line police officers and staff to understand their views or experience with the training given to police, along with whether they believe there are any shortfalls in the training provided. I will then use graphs to display this data and help to show any patterns within the questionnaires completed. 

I will also look to complete a second questionnaire which will be sent to qualified social workers which will help to give a better understanding on what extent do members of other agencies understand the limitations and responsibilities of officers when supporting and communicating with juveniles with ASD. This will also help to show what other agencies believe should be done to improve training in this area.

This will help to ensure I have a wide range of research and help me to show what can be done to improve the training and therefore the support offered to juveniles with ASD.  

All information received / reviewed will be dealt with in line with University and Gwent Police Data Protection Policies and Procedures. 



(this box should expand as you type)

	4
	Location of research activity
Identify all locations where research activity will take place.

	
The internet, Gwent Polices internal intranet and sending the questionnaire via links. 


(this box should expand as you type)



	5
	Will any of your research be undertaken outside of the UK?
	YES
	Click to continue to appendix 3
	NO
	Continue to the next section

	6
	Have you completed any of appendix 3? 
	YES
	☐
	NO
	x



[bookmark: SEC_F]SECTION F: Research Methods 
	Will the research activity include:
	YES
	NO

	[bookmark: _Hlk153204538]1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☐
	☒

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☐

	Details of any other primary data collection method:
Officer Survey
Social Worker Survey

(this box should expand as you type)
	
	



SECTION G: Research Participants 

	Research participants include people who will be taking part in your research as providers of research data (e.g. being interviewed, answering questionnaires, or doing user testing of hardware or software). This includes animal participants.

	1
	Does your research involve human or non-human participants?
	YES
	Continue this section
	NO
	Click to continue to section N




	Participant numbers and source
How will you ensure an appropriately convened sample group in order to meet the aims of the research? Give details for subgroups separately, if appropriate. How will any potential pitfalls, for example dual roles or potential for coercion, be addressed?

	1
	How many participants will be recruited and how was the number decided upon?
	A questionnaire will be created and disseminated to front line officers and staff giving them the opportunity to complete the questionnaire / provide feedback on the topic in which I am looking at. 

I am predicting to get several participants in the range of 20 – 40 officers within Gwent Police. 

I will also create a separate questionnaire which will be disseminated to Social or Support Workers in the Children with Disabilities Team who have involvement with the police. 

I am predicting to get 10 social or support workers.


(this box should expand as you type)

	2
	Who will the participants be?
	
Participants will be front line police officers and staff within Gwent Police, along with Social or Support Workers in the Children with Disabilities Team with Gloucestershire and Gwent.  

(this box should expand as you type)

	3
	How will you identify the participants?
	
The questionnaire will be shared to front line officers and staffs using the intranet. I will then use contacts with Social Services to disseminate to fellow Social or Support Workers within Gloucestershire and Gwent. 


(this box should expand as you type)

	4
	Will you be excluding any groups of people, and if so what is the rationale for that?
	Due to the nature and the aims of the study; the general public will be excluded from the study. 

(this box should expand as you type)

	5
	Will the research involve any element of deception?  If yes, please describe why this is necessary and whether participants will be informed at the end of the study
	
No



(this box should expand as you type)

	6
	Describe whether participants will be able to withdraw from the study, and up to what point (eg if data is to be anonymised). If withdrawal is not possible, after a certain point, explain why not. 
	

All data collected will be from anonymous participants so it will not be possible to withdraw their data once submitted.

However the questionnaires sent to Social Workers and Support Workers can be withdrawn up to the point the report is complete / published.


(this box should expand as you type)

	7
	How long will the participant have to decide whether to take part in the research?
	
I will aim to give a time frame for participants 14 days to complete the research with the option to extend if not enough participants is achieved.


(this box should expand as you type)

	8
	What arrangements have been made for participants who might have difficulties understanding verbal explanations or written information, or who have particular communication needs that should be taken into account to facilitate their involvement in the research?
	
All questions asked will be done so in a way that can be understood by any persons which complete the study, using survey applications which are user friendly and accommodate all needs of people.






(this box should expand as you type)





SECTION H: Research with Vulnerable People 
	1
	Are your participants classed as vulnerable people?
	YES
	Click to continue to appendix 4
	NO
	Continue to the next section

	2
	Have you completed appendix 4? 
	YES
	☐
	NO
	x



[bookmark: SEC_I]SECTION I: Research Involving Animals 
	1
	Are your participants non-human animals?
	YES
	Click to continue to appendix 5
	NO
	Continue to the next section

	2
	Have you completed appendix 5? 
	YES
	☐
	NO
	x



[bookmark: SEC_K]SECTION J: Research with the Prison Service or the Probation Service
	1
	Are your participants staff or offenders within the Prison Service or the Probation service?
	YES
	Click to continue to appendix 6
	NO
	Continue to the next section

	2
	Have you completed appendix 6? 
	YES
	☐
	NO
	x



[bookmark: SEC_J]SECTION K: Health and Social Care Research
	1
	Are your participants selected due to their health or social care needs?
	YES
	Click to continue to appendix 7
	NO
	Continue to the next section

	2
	Have you completed appendix 7? 
	YES
	☐
	NO
	x



[bookmark: SEC_L]SECTION L: Types of Personal Data
	Personal Data
Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 and the Data Protection Act 2018)?
	YES
	NO

	[bookmark: _Hlk153191083]1
	Personal data means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants and transcription of such are considered to be personal data.
	x
	☐

	
	If you ticked YES, provide a description of the data and explain why this data needs to be collected:
	
	

	

Personal data will only include their gender, job role and length of service but I do not anticipate collating any other information which is not relevant to the study.


(this box should expand as you type)



	Special Category Data 
Does the research involve the processing of special category data (as defined by the General Data Protection Regulation 2016 and the Data Protection Act 2018)?
	YES
	NO

	[bookmark: _Hlk153206093]2
	Racial or ethnic origin
	☐
	☒

	3
	Political opinions
	☐
	☒

	4
	Religious or philosophical beliefs
	☐
	☒

	5
	Genetic, biometric or health data
	☐
	☒

	6
	Sex life or sexual orientation
	☐
	☒

	7
	Trade union membership
	☐
	☒

	If you ticked YES to any of questions L2-L7, provide a description of the data and explain why this special category data needs to be collected to support the research and that it is in the public interest to do so:

	8
	
N/A




(this box should expand as you type)

	9
	Please describe how the research has been designed to gather the minimum amount of personal data necessary for the specified research purpose:

	
Participants will only be required to provide their job role and length of service which will be done via closed questions asked within the questionnaire. 




(this box should expand as you type)

	10
	Demonstrate that the processing is not likely to cause substantial damage or distress to individuals and that their interests will be safeguarded:

	

All questions asked will not be personal and generic to the research I am undertaking, I do not anticipate any questions being personal or provoking a reaction which can cause damage or distress to individuals 

(this box should expand as you type)

	11
	Demonstrate that the data will not be used to take any action or make decisions in relation to the individuals concerned:

	
All data collected will be done so anonymously and personal details will not be taken from individuals to ensure transparency and will not result in any action or decisions being made in relation the participants of the questionnaire. 


(this box should expand as you type)

	12
	Data should be anonymised wherever possible, either at point of capture or once collated. If the data cannot be anonymised, and if pseudonymisation is not possible, demonstrate why the that is possible.  If special category data cannot be anonymised, explicit consent to share that data must normally be obtained.

	

When participants are completing the questionnaire, they will not be asked to provide their name all they will be asked to provide is gender, length of service and job role. 


(this box should expand as you type)

	13
	If special category data cannot be anonymised, will you obtain explicit consent to share that data?
	YES
	NO
	N/A

	
	
	☐
	☐
	☒



SECTION M: Participant Information and Consent 

	Information for participants
It is normally expected that those participating in research should do so having given their informed consent. If this is not appropriate or practical, explicit justification must be provided, in line with prevailing disciplinary conventions.  Please note however, that informed consent to participate in the research is separate from consent to process (e.g. collect, analyse, store, reuse or share) personal data, as the University’s lawful basis for processing personal data in research activities is part of its ‘public task’. 
	YES
	NO
	N/A

	[bookmark: _Hlk156475507]1
	Will you obtain written consent for participation?
	☒
	☐
	☐

	2
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	3
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	4
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	5
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	6
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	7
	Will participants be made aware of how you will treat any information that may reasonably by considered as confidential? 
	☒
	☐
	☐

	8
	If your research requires your participants to sign up for a service provided by an external company or organisation will you inform them that their data may be stored and processed outside UWTSD?
	☒
	☐
	☐

	9
	Will you give participants the UWTSD Privacy Notice for Research?
	☐
	☐
	☒

	If you have answered NO to any of questions M1-M8, please provide justification detailing why this is necessary for the research.  

	10
	



(this box should expand as you type)

	Informed consent: Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before the research begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded. 

	11
	

At the start of the questionnaire, it will help detail that by completing this, they are consenting to their answers to be used as part of my study and if they do not wish for their answers to be used then to not participate in the questionnaire. It will also ensure that persons do not reveal their true identity within the research. 

(this box should expand as you type)

	Confidentiality: Confidential information refers to information that can be related to an identifiable individual, whether living or deceased, which is not in the public domain and which is given with the expectation that it will be kept confidential.  Under Common Law when an individual entrusts a researcher or research team with confidential information, the team must handle this in line with ‘reasonable expectations’. In other words, confidential information should only normally be shared when there would be ‘no surprises’ for the individuals concerned. Where participants would not expect the researcher to be sharing their confidential information with others, researchers can manage their expectations by informing them of their intentions (e.g. in the participant information sheet or during discussions about participation) and asking them if they are happy with these plans. They should understand what is being proposed and what this might mean for them, before they decide whether the researcher can share their confidential information with others.  

	Please detail how you will treat confidential information:

	12
	
No personal data will be stored as part of this research so therefore I do not foresee there being any confidential information being stored.


(this box should expand as you type)

	Copies of any written consent form, written information and all other explanatory material should accompany this application. If you have included these then please list the documents included here.

	13
	Sample information sheets and consent forms are available from the University ethical review intranet page at https://intranet.uwtsd.ac.uk/research/research-integrity-and-ethics 


	14
	Consent form attached?
	YES
☐
	NO
☐
	N/A
☒



SECTION N: Research with Potential Military Application
	1
	Does your research have any potential military application?
	YES
	Click to continue to appendix 8
	NO
	Continue to the next section

	2
	Have you completed appendix 8? 
	YES
	☐
	NO
	☐



[bookmark: SEC_O]SECTION O: Use of Artificial Intelligence Tools
	Use of generative AI and other AI-based tools
There are a number of ethical issues relating to the use of generative AI and other AI-based tools, including data security, output bias, and output errors. In general you should assume that any generative AI or other AI-based tool that you pay to use is more secure and accurate than one which is free to use.

Will the research use AI tools to do any of the following:
	YES
	NO
	N/A

	1
	Capture data?
	☐
	☒
	☐

	2
	Generate and/or edit text?
	☐
	☒
	☐

	3
	Generate graphics?
	☐
	☒
	☐

	4
	Generate video?
	☐
	☒
	☐

	5
	Generate sound/music?
	☐
	☒
	☐

	6
	Generate code?
	☐
	☒
	☐

	7
	Generate synthetic data?
	☐
	☒
	☐

	8
	Analyse data?
	☐
	☒
	☐

	9
	Analyse personal or sensitive data?
	☐
	☒
	☐

	10
	Classify data?
	☐
	☒
	☐

	11
	Do you intend to use the free version of any AI tools?
	☐
	☐
	☐

	If you have answered YES to any of questions O1-O11, please provide justification detailing why this is necessary for the research.  

	12
	



(this box should expand as you type)




Section P: Research Data Management Plan

	1
	Data Summary

	· Briefly introduce the types of data the research will create or access.

The research will inherently create data by means of questionnaires but will then be translated to graphs / tables. 


	2
	Responsibilities

	· Who will be responsible for data management? 
· Outline responsibilities for data management within research teams at all partner institutions

I will be responsible for the management of data specifically in relation to this project and all data will be stored / managed inline with UWTSD and GWENT POLICE policies.

	3
	Assessment of existing data

	· Provide an explanation of the existing data sources that will be used by the research project (if applicable). 
· Provide an analysis of the gaps identified between the currently available and required data for the research.
All data which is existing will be assessed by means of looking at their source and test if it is credible by usings credible publications / news articles. 


	4
	Management and curation of data

	· Outline your plans for preparing, organising and documenting data.
Data will be stored on internal storage systems which can only be accessed via myself and will be deleted once not needed. 

	5
	Quality assurance of data

	· Describe the procedures for quality assurance that will be carried out on the data collected at the time of data collection, data entry, digitisation and data checking.
All data which is existing will be assessed by means of looking at their source and test if it is credible by usings credible publications / news articles. 

The questionnaire will only be shared to police staff / officers via the intranet which is an internal site and cannot be accessed by persons outside of Gwent Police

The questionnaire will only be disseminated to Social or Support Workers who are to complete the questionnaire. 

Thus will ensure that all persons answering will be relevant to the project and provide accurate responses. A timescale for participants answering the questionnaire will be set to ensure that it is accurate and current with the times. 

	6
	Short-term data storage

	· How will the data be stored in the short term during the research. 
· Describe the data access, security and backup procedures you will adopt to ensure the data and metadata are securely stored during the lifetime of the project.
All data will be stored on secure systems which have the ability to be backed-up in the event of the files becoming, corrupt. Once the data is no longer need it will be deleted. 


	7
	Long-term data storage and preservation 

	· Which data are of long-term value and should be retained, shared, and/or preserved?
· How the data will be stored in the long term?
· Are the plans for preparing and documenting data for sharing and archiving with an external data repository (e.g. the UK Data Service) or the UWTSD data repository? 
· How long will it be stored for and why?

I do not envisage there being a need to store any data following the completion of the project.


	8
	Documentation and metadata

	· What documentation and metadata will accompany the data?
· How will the data be documented during research to provide high quality contextual information and/or structured metadata for secondary users?
N / A


	9
	Data sharing

	· If you plan to share your research data explain how it will be shared and the value it will have to others
· If you are planning to share the data, please advise when you will be releasing it.  
· Are any restrictions on data sharing required?
· Identify any potential obstacles to sharing your data, explain which and the possible measures you can apply to overcome these
· If the data will have value to different audiences, how these groups will be informed?
· Will the data need to be updated? Include future plans for updating if this is the case.
· Will the data be open or will you charge for it? Justify if charging to access the data.

Data will only be shared within the report, I do not envisage any need to share data with third parties.


	10
	Copyright and intellectual property ownership

	· Who will own the copyright and Intellectual Property Rights (IPR) of any new data that you will generate?
Data generated / created will be copyrighted / the right of the University as per University policy

	11
	Resources

	· What resources will you require to deliver your plan?
· Costs of storage – why are these appropriate? 
· How will these be met? (costs related to long term storage will be normally permitted by funders providing these are fully justified and relate to the project)
Resources will be myself and no other persons will be required, any persons participating within the study be it answering questionnaires or interviews will be completed on a voluntary basis and will not be at a cost. 

No funding will be utilised for this project.



SECTION Q: Risk Assessment 

	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	YES
	NO

	[bookmark: _Hlk152919011]
	
	☐
	☒

	Risks to participants, researchers, and the University 

	2
	Social risks: disclosures that could affect participants standing in the community, in their family and their job.
	YES
	NO

	
	
	☐
	☒

	Risk:


(this box should expand as you type)
	How will you address any risks?


	3
	Legal risks: activities that could result in the participant, researchers and / or University committing an offence; activities that might lead to a participant disclosing criminal activity to a researcher which would necessitate reporting to enforcement authorities; activities that could result in a civil claim for compensation
	YES
	NO

	
	
	☐
	☒

	Risk:


(this box should expand as you type)
	How will you address any risks?


	4
	Economic harm: financial harm to participant, researcher and / or University through disclosure or other event.
	YES
	NO

	
	
	☐
	☒

	Risk:


(this box should expand as you type)
	How will you address any risks?



	5
	Reputational risk: damage to public perception of University or the University / researchers’ reputation in the eyes of funders, the research community and / or the general public.
	YES
	NO

	
	
	☐
	☒

	Risk:



(this box should expand as you type)
	How will you address any risks?




	6
	Safeguarding risks:  Risk to young people, vulnerable adults and / or researcher from improper behaviour, abuse or exploitation. Risk to researcher of being in a comprising situation, in which there might be accusations of improper behaviour.
	YES
	NO

	
	
	☐
	☒

	Risk:



(this box should expand as you type)
	How will you address any risks?




	7
	Sensitive, embarrassing or upsetting topics. If research activity may include sensitive, embarrassing or upsetting topics or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities.  
	YES
	NO

	
	
	☐
	☒

	



(this box should expand as you type)

	
	Health and safety risks

	8
	Location hazards: for example: fire; visiting or working in participant’s homes; working in remote locations and in high crime areas; overseas travel; hot, cold or extreme weather conditions; working on or by water. Also hazardous work locations, such as construction sites, confined spaces, roofs or laboratories. For overseas travel, researchers will need to check country / city specific information, travel health requirements and consider emergency arrangements as part of their research planning. In all cases the University’s International Travel Policy must be followed.
	YES
	NO

	
	
	☐
	☒

	Risk:


(this box should expand as you type)
	How will you address any risks?




	9
	Activity hazards: for example: potentially mentally harmful activities; distressing and stressful work and content; driving; tripping, or slipping; falling from height; physically demanding work; lifting, carrying, pushing and pulling loads; night time and weekend working.
	YES
	NO

	
	
	☐
	☒

	Risk:



(this box should expand as you type)
	How will you address any risks?



	10
	Machinery and equipment: for example: ergonomic hazards, including computer workstations and equipment; contact with electricity; contact with moving, rotating, ejecting or cutting parts in machinery and instruments; accidental release of energy from machines and instruments.
	YES
	NO

	
	
	☐
	☐

	Risk:



(this box should expand as you type)
	How will you address any risks?


	11
	Chemicals and other hazardous substances: the use, production, storage, waste, transportation and accidental release of chemicals and hazardous substances; flammable, dangerous and explosive substances; asphyxiating gases; allergens; biological agents, blood and blood products. 
	YES
	NO

	
	
	☐
	☒

	Risk:


(this box should expand as you type)
	How will you address any risks?




	12
	Physical agents: for example: excessive noise exposure, hand-arm vibration and whole body vibration; ionising radiation; lasers; artificial optical radiation and electromagnetic fields
	YES
	NO

	
	
	☐
	☒

	Risk:


(this box should expand as you type)
	How will you address any risks?
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	Environmental risks: for example: accidental spillage of pollutants, damage to local ecosystems
	YES
	NO

	
	
	☐
	☒

	Risk:


(this box should expand as you type)
	How will you address any risks?






SECTION R: Disclosure and Barring Service

	Disclosure and Barring Service

	1
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	
	Does your research require you to hold a current DBS Certificate?
	☐
	☐
	☒

	2
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	




[bookmark: SEX_S]SECTION S: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Policy which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 


	1
	Name of applicant
	Robert Lane

	2
	Electronic or written signature of applicant:
	R.LANE

	3
	Date
	07/01/2026

	4
	Name of Director of Studies
	

	5
	Electronic or written signature of Director of Studies:
	

	6
	Date
	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	1
	☒
	I have read the guidance notes supplied before completing the form.

	2
	☒
	I have completed all relevant sections of the form in full.

	3
	☐
	I have attached a copy of the Participant Information Sheet (PIS) or Consent Form

	4
	☐
	I have attached a completed copy of the Trusted Research and Innovation Checklist (where applicable)

	5
	☐
	I have attached a full risk assessment (where appropriate) 

	6
	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	7
	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Data Management Policy

	8
	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Export Control Policy

	9
	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Open Access Research Policy

	10
	I have completed the following appendices:
	1
	☐
	2
	☐
	3
	☐
	4
	☐

	
	
	5
	☐
	6
	☐
	7
	☐
	8
	☐



	
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.







[bookmark: _Toc233653733]Appendix C – Blank Police Questionnaire

Questionnaire for Police Officers (Do police officers feel they have adequate training to support and communicate with juveniles with ASD?)

1. What department do you currently work for?
a. Response
b. Neighbourhood
c. CID
d. RPSO 
e. Other 

2. How long have you been a serving police officer?
a. Less than 12 months
b. 13 – 24 months
c. 25 – 36 months
d. 37 months or more

3. Have you had any training which involves how to support / communicate with individuals who have autism spectrum disorder? 
a. Yes
b. No

4. If yes – What training have you received (if no move on to the next)?
FREE TEXT

5. Within your professional capacity, how often do you encounter incidents involving Juveniles you suspect or know to have ASD?
a. Never
b. Rarely (1-2 times per year)
c. Occasionally (1-2 times per month)
d. Frequently (1-2 times per week)

6.  Think to an incident which involved a Juvenile with ASD; did you feel that you had adequate training to support and communicate with that individual?
a. Yes
b. No

7. Whilst dealing with that incident, was that individual one of the following?
a. Victim
b. Subject
c. Witness
d. Concern for Safety

8. Do you feel you would benefit from more training on how to support and communicate with Juveniles with ASD?
a. Yes 
b. No

9. Do you feel that the amount of training received, impacts you when dealing with such incidents?
a. Yes in a positive way
b. Yes in a negative way
c. No in a positive way
d. No in a negative

10. When you attend incidents involving Juveniles with ASD, how do you feel about the impact of your involvement? (Choose the option that is closes to how you feel) 
a. I benefit the situation because of my training
b. I hinder the situation because I need more training
c. I don’t impact the situation much at all
d. Other (Please specify)


[bookmark: _Toc233653734]Appendix D – Blank Social Workers Questionnaire

Questionnaire for Social Services (Do police officers feel they have adequate training to support and communicate with juveniles with ASD?)

1. What is your current role?

2. Does your profession involve you working with young people with ASD?
a. Yes 
b. No

3. How often does your role involve you attending a police incident, involving a young person with ASD?
a. Rarely (1 – 2 times per year)
b. Occasionally (1 – 2 times per month)
c. Frequently (1 - 2 times per week)

4. Have you ever worked with or known someone with ASD who has come into contact with police services?
a. Yes 
b. No

5. Think back to the last time your role involved you attending a police incident involving a young person with ASD. How did you find that encounter?

6. What could have been done to improve that encounter?

7. Did you feel the officers present at the encounter had adequate training to support and communicate with those with ASD?
a. Yes
b. No

8. What is the reason for your previous answer?

9. Do you have any suggestions as to how the police could be better equipped to support and communicate with young people with ASD?





[bookmark: _Toc233653735]Appendix E – Answers to the survey sent to Police Officers
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