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ABSTRACT
This study aimed to examine and evaluate critically the challenges of autistic children in schools in the UK and the strategies that could be used to improve the inclusion of children with Autism Spectrum Disorders (ASDs) in schools. The purpose of the research was to identify academic, behavioural and social issues, to determine the responses of teachers and policies, and to assess the suggestions made in earlier studies.
The rates of autism have risen steadily in the UK in recent years, and there are over 180,000 children with an autism related diagnosis who attend mainstream schools in England. Specific policies such as the SEND Code of Practice are implemented, but there is limited evidence to suggest improvement, as just 26% of autistic pupils feel happy at school and in 75% of parents, their child's needs are not being met. Training for teachers is inadequate, and they generally get less than a half day of autism-specific instruction. The statistics indicate a clear gap between policy and practice. 
The study adopted a secondary data deducing approach and philosophy of interpretivism. Purposive sampling was used to select 6 – 8 peer-reviewed papers, and sources that did not meet inclusion criteria were excluded. Data were derived from published articles and analysed through thematic analysis as a means of understanding the pattern. Credible sources and valid citations were given to address ethical concerns.
The analysis shows that pupils with autism are facing difficulties in learning, behaviour and social skills, such as anxiety, bullying and absenteeism. There is a lack of support for teachers and inconsistent enforcement of policies. The practical approaches and strategies, such as flexible teaching and sensory-friendly classrooms, and the necessary demonstration were effectively implemented, while the use of technological interventions required further evaluation.
Finally, the objectives of the study were met. It has been proved that inclusive policies failed to meet the needs of autistic children. Increased implementation, compulsory staff training, tailored support and creative approaches are imperative to better inclusion and wellbeing in UK schools.
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[bookmark: _Toc236946871]CHAPTER 1: Introduction 

1.1. [bookmark: _Toc236946872]Definition of the Main Concepts of the Study
Autism Spectrum Disorder (ASD): According to the NHS (2026), this is a difference in brain development that makes it harder for someone to communicate and interact with others. It is not considered an illness or disease, but a lifelong neurodevelopmental condition. Individuals with ASD might exhibit variations in social communication, including problems reading facial expressions, initiating or sustaining conversations, or taking part in social exchanges. They can also exhibit repetitive behaviours, intense focus on certain subjects and increased or decreased sensitivity to sound, light, texture or any other sense. This is because there is great diversity in strengths, challenges and support among autistic people and the term 'spectrum' is used to refer to this. Many individuals with ASD can live independently, successfully and fulfilling lives with the right understanding, acceptance and support.
Mainstream Schools: Mainstream schools are educational institutions which provide education for the mainstream of children and young people (both those with and without disabilities or special educational needs). In the UK, the mainstream school is required to make appropriate adjustments for pupils with additional needs, including those who have autism, so that they can be included in learning, school activities and school social events with other students (Firmansyah and Aslan, 2025). It is noteworthy that this term in the study, as it does not refer to autistic children who are educated in a specialist or segregated school, but refers to those who are educated in an ordinary school.
Neurodevelopmental Condition: Any difference in how the brain develops and works that may impact learning, communication, behaviour, attention, social interaction and sensory processing. Autism Spectrum Disorder is regarded as a condition of neurodevelopment because it impacts how people perceive and react to the world around them (Consoli et al., 2025). It is crucial to understand this concept because it is the primary way to provide an understanding of the challenges that autistic children have, and why they are not sick.
Reasonable Adjustments: These are practical changes made by schools and other organisations which remove a disadvantage experienced by disabled people or those with additional needs (Bagley et al., 2025). These changes can take the form of a visual timetable, routine, a sensory-friendly classroom, extra learning support, adaptations to teaching methods and/or extra time to complete tasks in the classroom. This concept is relevant for the study as it is an obligation of UK schools to make reasonable adjustments to enable autistic pupils to participate, learn and to be happy in a mainstream educational setting.
[bookmark: _Toc236946873]1.2. Research Background
There has been a sustained increase in the prevalence of autism over recent years in the UK. There is variation in the prevalence of a diagnosis across countries, with, in England, around 1 in 10 children aged 10-14 being diagnosed by 2018 (O'Nions et al., 2023). In England, there are approximately 180,000 children (44%) and over 700,000 adults with learning autism, 73% of whom attend mainstream education schools (National Autistic Society, 2023). More than 103,000 children aged under 16 have a recorded autism diagnosis, but no ages are recorded for the children with other special educational needs (SEN) (National Autistic Society, 2023). Despite the inclusive policies, there are challenges. 74% of parents reported their school is not meeting the needs of pupils with autism, and only 26% of students reported they feel happy at school (National Autistic Society, 2023). Low teacher preparedness, with only 39% experiencing more than half a day of autism training and even lower in secondary schools (14%) (National Autistic Society, 2023). These are both policy-practice issues. From this background, it is evident that although the law requires children with special educational needs to be included in mainstream schooling, the needs of children with autistic conditions in the mainstream are often not being met. The study applies this testimony to criticise problems and solutions.

[bookmark: _Toc236946874]1.3. Problem Statement 
Effective inclusive education in the UK promotes the incorporation of autistic children into mainstream schools, and the policy is not working properly. Children have a higher rate of autism in England, with approximately 1 in 34 (2.9%) of those aged 10-14 years in 2018 (O'Nions et al., 2023). In England in 2024, 166,041 pupils were diagnosed with autism, and more than 70% of these children were attending mainstream schools (O'Nions et al., 2023). However, there is some concern with these numbers. According to the National Autistic Society, parents typically spend long periods waiting for the support they need, and teachers do not receive autism training to effectively meet the needs of a pupil with an autistic spectrum condition (ASC) (National Autistic Society, 2025). 26% of students enjoy school, and 74% of parents say that their child's school is not doing what they need it to do (National Autistic Society, 2023). This policy gap creates sensory overload for autistic children, communication difficulties, bullying and exclusion for children and limits the availability of resources in the school. Therefore, the problem driving the need for this research is the systemic deficiencies of mainstream schools that hinder their functioning in achieving effective inclusion, which further leads to poor learning performance and low social well-being. 

[bookmark: _Toc236946875]1.4. Rationale of the Study
The research is particularly relevant due to the high proportion of mainstream school children in the UK who are diagnosed as having autism, and the number of such students is constantly increasing. Inclusive education policies have been implemented, but there are many autistic children whose needs have not been met, which is not reported. Many reports outline aspects like the unhappiness of pupils, the teachers’ poor training and the difficulties of parents accessing the support they require and so on. Those problems exclude policy implementation and produce lower academic outcomes, bullying and exclusion. The purpose of this research is to analyse these issues critically and find strategies that will enhance the inclusion and support of autistic children in UK schools.

[bookmark: _Toc236946876]1.5. Aim of the Study 
This project will focus on critically reviewing the support and learning needs of children with autism spectrum disorder in schools located in the United Kingdom.

[bookmark: _Toc236946877]1.6. Objectives of the Study
· To determine the key academic, behavioural and social challenges of children with autism spectrum disorder in UK schools.
· To examine teachers, school policies and other support services' responsiveness towards autistic students in general education.
· To test recommendations of the available research about the strategies that may enhance Inclusion, learning support and overall school experience of children with autism in the UK.

[bookmark: _Toc236946878]1.7. Structure of the Dissertation
The research will be divided into five chapters. Chapter 1 introduces the key concepts, background, research problem and justifies the rationale of the research. Chapter 2 will review existing literature relevant to autism and inclusive education. Chapter 3 will describe the methods used in this research and assess their suitability for the research. Furthermore, Chapter 4 will present the results and discussion of the insights collected from different existing sources for addressing the challenges faced by autistic students, emphasising the responses made by schools. The final chapter is a conclusion and recommendations that will show the connection between findings and the research aim and objectives, confirm the achievement of objectives and provide suggestions for future research and policy implementation at schools.  
[bookmark: _Toc236946879]CHAPTER 2: Background 

[bookmark: _Toc236946880]2.1 Historical Background 
Historically, autism was seen primarily as a behavioural or psychological problem, and many autistic children were segregated from mainstream schools and assigned to special schools (Lang, 2025). In the mid-20th century, schools in the UK were unaware of what they needed to do to support autistic learners effectively, and there were no specialist resources that could be readily available. Thus, many children with autism were trapped in a situation of educational inequality and social isolation.
Autism was first described in 1943 by psychiatrist Leo Kanner, who noticed children were having a hard time with communication, repetitive behaviours, and social withdrawal (Sancho and Borges, 2025). The medical model strongly affected the early education systems as autism was seen as a disorder that needed to be treated, and behaviour corrected. This viewpoint fostered segregated education because autistic children were regarded as being incapable of managing in mainstream educational settings. In the 1970's and 1980's, however, disability rights movements and educational reforms began to question these assumptions (Tal-Alon, 2025). 
A significant change point was the Warnock Report of 1978, which presented the idea of Special Educational Needs (SEN). The report called for support to be provided based on the child's learning needs rather than on disability (Bajrami and Bajrami, 2025). This had an impact on the Education Act 1981 that encouraged the integration of children with disabilities into mainstream schools where possible. Later, the Salamanca Statement in 1994 advocated a greater commitment to inclusive education globally, with the aim of promoting the school's acceptance of all learners irrespective of their disability.
The introduction of the Equality Act 2010 and the Children and Families Act 2014 in the UK has helped to enhance the legal rights of autistic children by further mandating schools to make reasonable adjustments and provide education support to autistic children (GOV.UK, 2025). The SEND Code of Practice (2015) also encouraged working together across schools, in partnership with parents and the health care system (Henderson and Phippen, 2025). Regardless of this, researchers suggest that there is inconsistent implementation due to a lack of specialist training and resources in many schools.
There have also been changes in attitudes toward autism over time, from deficit to neurodiversity. The neurodiversity movement sees autism as a natural difference in human development and not a disorder that needs to be fixed. This has led to a shift in the way that schools educate, making it more inclusive and strengths-based. However, there is a lot of criticism that autistic kids are still experiencing problems in school, including bullying, difficulty communicating and being overwhelmed by sensory stimulation, even though the policies have improved (Price and Romualdez, 2025). 
This study, carried out by Smart, Adams and Simpson (2026), is quantitative and looks at emotional and behavioural problems of autistic children in mainstream UK schools. The results revealed that the autistic pupils had significantly higher levels of anxiety and emotional distress than the other pupils. Likewise, Lewis and Stojanovik (2026) conducted a qualitative study of autistic teachers' experiences in schools in the UK and discovered that many schools do not understand sensory and communication differences. These studies illustrate how far we have come in the field of inclusion but also show that there are significant issues in education which remain for autistic children living today. 

[bookmark: _Toc236946881]2.2 Theoretical Background 

Medical Model of Disability 
[image: ]
Figure 01: Medical Model of Disability
(Source: Dwyer et al., 2025)
A dominant viewpoint is the Medical Model of Disability, which sees autism as a communication, behaviour and social interaction deficit occurring in the development of the individual (Dwyer et al., 2025). This model is frequently used in educational programs that emphasise diagnosis, behavioural interventions and efforts to decrease autistic behaviours. The medical model has historically affected special education and has been a factor in segregated school settings. Some critics state that this strategy could encourage stigma since it is largely based on deficits instead of capabilities and barriers to capabilities.

Social Model of Disability
[image: A diagram of a person's social model
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Figure 02: Social Model of Disability
(Source: Knapp, 2025)

This theory proposes that most of the causes of disability are social and environmental and not related to any impairment of the person (Knapp, 2025). This theory contends that children with autism face challenges because schools are geared towards the neurotypical child. Poor classroom acoustics, teaching methods that are too structured and teachers who lack a basic understanding of teaching and learning can exacerbate educational difficulties. The social model has had a profound impact on inclusive education policies in the United Kingdom, with a focus on access, reasonable adjustments, and equal participation.

Neurodiversity Theory
[image: ]
Figure 03: Neurodiversity Theory
(Source: Counter and Timimi, 2025)
The Neurodiversity Theory expands on this view and maintains that neurological processes like autism are normal variations in human thinking. Proponents of neurodiversity cite the positive attributes that have been linked to autism, such as creativity, attention to detail, and analytical thinking (Counter and Timimi, 2025). This will help to promote a school environment that celebrates acceptance and inclusion and does not try to “normalise” autistic behaviours. Others, however, believe that a neurodiversity viewpoint could have underestimated the level of support needs for some autistic children.
Bronfenbrenner's Ecological Systems Theory
[image: ]
Figure 04: Bronfenbrenner's Ecological Systems Theory
(Source: Flynn and Mathias, 2025)
Bronfenbrenner's Ecological Systems Theory states that child development is shaped by a variety of systems, such as the home, school, neighbourhood, and social policy (Flynn and Mathias, 2025). This theory proposes that the educational experiences for autistic children are influenced by their personal factors and the attitude of their teachers, relationships with peers, and the school environment. A positive school climate can positively impact emotional health and learning, while a negative school climate, through bullying and exclusion, can hurt emotional health and learning.
Overall, there is no theory that fully accounts for autism in educational environments. Medical and behavioural explanations are primarily concerned with impairments and interventions, whereas social and neurodiversity explanations are concerned with inclusion and adaptations made to the environment. Thus, multi-theoretical perspectives offer a more well-rounded perspective on the academic, behavioural and social issues faced by autistic children in schools in the UK. 
[bookmark: _Toc236946882]2.3 International Context 
There is considerable variation in the extent of autism support offered within educational systems across the world, which may be explained by the differences in policies, funding, teacher training, and social attitudes. Increasingly, there are inclusive education policies being implemented in many countries, reflecting a global shift in policy orientation, such as the Salamanca Statement (1994) and the United Nations Convention on the Rights of Persons with Disabilities (UNCRPD) (O’Callaghan et al., 2025). All these frameworks support equality of educational opportunities and social inclusion for children with disabilities, including autism.
Early intervention, individualised teaching and cooperation between teachers, health care and families are priorities in Finland (Kovanen et al., 2025). Finnish schools are found to offer significant services for autistic children through flexible teaching and special education services. Likewise, in Canada, Individualised Education Plans (IEPs) are used to personalise education support to students' needs (Nteropoulou-Nterou and Gelastopoulou, 2026).  However, according to the researchers, the quality of the support varies from region to region, influenced by funding and local education provision.
The Individuals with Disabilities Education Act (IDEA) coordinates autism support in the United States, making sure that children with disabilities receive their right to an education (U.S. Department of Education, 2026). Special education provisions and behaviour interventions are routinely used with students with autism in school. 
Awareness and integration of autism in mainstream education will probably be more challenging in developing countries. Access to specialist educational support (Day, 2025) is limited by healthcare in many low-income countries, and a lack of training in specialist educational support materials by teachers. Families might also be reluctant to seek a diagnosis or educational assistance because of cultural stigma attached to disability. Thus, children with autism in developing countries are likely to be denied access to mainstream education, and few services will be available to support them.
Pupils with autism have several common problems in the world. According to international research, there are several problems common to all autistic students in the world, such as sensory overloading in the classroom, communication issues, social isolation and lack of teacher training (NeuroLaunch, 2024). While inclusive education is promoted by many governments, it is not always put into practice due to a lack of funding, specialist staff and training opportunities in schools.
Autistic students' mental health problems are also a major concern in all countries. Numerous other studies indicate that autistic children are more likely to suffer from anxiety, depression and other emotional ailments than non-autistic children. It is therefore a pivotal role for education settings to take in emotional wellbeing and social development.
The COVID-19 pandemic also exposed that aid and assistance for autism in international settings is inadequate. Many autistic children experienced disruptions to their routines due to school closures, as well as their therapies and support services (Amate et al., 2025). But some of the qualitative studies indicated that some autistic students experienced positive effects from home learning, because of the decreased sensory stress and flexibility. An example of the need to educate individuals.
[bookmark: _Toc236946883]2.4 National/Local Context 
In the United Kingdom, the number of cases of autism has increased and is a significant public health and education concern. The UK education policies are very strongly pro-inclusion, with legislation to support this including the Equality Act 2010, the Children and Families Act 2014 and the SEND Code of Practice (2015). The frameworks require schools to make reasonable adjustments and provide additional educational support to children with SEND, including those with autism.
An important part of the support available in the UK is the Education, Health and Care Plan (EHCP), which brings together educational and healthcare support for children who have significant needs (GOV.UK, 2024). The purpose of EHCPs is to provide individualised support in education and facilitate working together between school, parents and health services.
Preparation of teachers is still a significant problem in UK schools. Price and Romualdez (2025), teachers state that they are not confident in the way they can cater for the communication requirements of autistic students, their behavioural issues and their sensory sensitivities. This can be limited because of the size of classrooms, pressures of the curriculum and lack of specialist training within schools. Thus, the teaching of autistic students may fluctuate from one school to another as well as from teacher to teacher, depending on the resources schools can provide and the expertise of the teachers.
Bullying and social isolation are other problems that are common among autistic pupils in UK schools. Communication problems and a lack of understanding of social interactions have been found to make autistic children more susceptible to peer victimisation (Daghustani et al., 2025). The emotional impact of bullying can harm attendance and mental health as well as academic performance.
The study, which was a quantitative study, was conducted by Smart, Adams and Simpson (2026), an investigation into emotional and behavioural problems of autistic children in mainstream schools in the UK. The findings of the study showed that the autistic students' anxiety levels were significantly higher than those of their non-autistic counterparts and that the students in the study had more emotional difficulties than the non-autistic students. The findings show that although some positive progress is being made towards inclusion in mainstream education, there is a challenge in establishing an emotionally supportive school in many classrooms.
There are also inequalities in support for autism at a regional level in the UK. Availability of specialist services may vary from one local authority to another, and between different geographical areas, depending on funding from the local authority. Autism support and services are likely to be more accessible in urban areas like London than in rural areas, where there may be a shortage of skilled professionals, or a delay in autism assessment and support services. This implies that there are differential opportunities to school education in different regions for autistic children.
Giltinan, Goodall and Kenny (2025) used qualitative research to explore experiences of autistic teachers within UK schools. They found that many educational settings continue to have challenges when it comes to the sensory sensitivities and neurodiversity in communication that are not adequately addressed. This demonstrates that barriers to access are still present despite increasing awareness and legal safeguards.
The UK has established good policies and legislation for the education of autistic children in general. However, there are several practical things which need to be considered. Funding, the lack of provision for teachers, bullying, regional inequalities and lack of specialist provision are still challenges in the education of autistic students. Thus, it is crucial that further action is taken to ensure inclusive education policies can be put into practice and realised effectively and consistently in UK schools. 
 

[bookmark: _heading=h.hhwazjs9uuys]

[bookmark: _Toc236946884]CHAPTER 3: Methods 
[bookmark: _Toc236946885]3.1. Introduction
The methodology section will outline the different methods used for conducting the research, including research approaches, philosophy, sampling strategy, exclusion and inclusion criteria, data collection, data analysis and ethical considerations. The research is based on a secondary research method in which the researcher has collected data and insights from relevant, updated existing books, journals, reports, articles and so on. It will clearly specify exclusion and inclusion criteria and ethical considerations for ensuring the credibility, accuracy, and acknowledgement of the original authors. 
 
[bookmark: _Toc236946886]3.2. Research Approach 
Research approach refers to the plan used for knowledge development throughout the research. There are mainly three types of research approaches, including abductive, deductive, and inductive (Kumar and Ujire, 2024).  In an inductive approach, data is used to create a theory. The deductive approach is the testing of theories with data. An abductive method, which alternates between theory and evidence. This research has used the deductive approach as it was based on theories and frameworks related to the previous studies on autism and inclusive education. The purpose of the study is to assess the viability of the theories for applicability to the issues faced by autistic children in UK schools through secondary analysis of existing relevant literature.
The advantage of the deductive method is its ability to provide structure and connect with existing theory (Fife and Gossner, 2024). However, the limitation of this approach is that it does not capture new ideas or insights that do not align with existing theories or frameworks. To mitigate this issue, the researcher used different sources and compared different ideas to avoid the elimination of new ideas.

[bookmark: _Toc236946887]3.3. Research Philosophy
Research Philosophy refers to the beliefs about how knowledge is produced. The most common research philosophies are positivism, interpretivism, pragmatism and realism (Mbanaso, Abrahams and Okafor, 2023). The interpretivism philosophy has been chosen in this research as the research emphasises the experience and the viewpoints of the children, teachers, and parents who are autistic, as detailed in secondary sources. According to Pervin and Mokhtar (2022), interpretivism philosophy focuses on meaning instead of measurement. 
The potential benefits of interpretivism are its ability to offer detailed information about human experiences. The drawbacks of interpretivism are that the outcomes are likely to be subjective and less generalizable. For this, the researcher has selected and compared a few sources to find common themes and differences and minimised bias as far as possible.

[bookmark: _Toc236946888]3.4. Sampling Strategy 
Sampling strategy refers to the method by which the researcher chooses sources or participants (Spolarich, 2023). Common sampling strategies are Probability Sampling and Non-Probability Sampling.  In this research, purposive sampling has been used to select the secondary sources relevant to the aim of this research. Six to eight journal articles and reviews were chosen that discussed the concepts of autism, inclusive education and concerns in UK schools. The advantage of purposive sampling is its ability to provide sources that are relevant and insightful. However, the disadvantage of this sampling is that it might exclude other perspectives. The researcher has mitigated this issue by collecting a vast range of diverse and unbiased sources that offered rich combined findings. 

[bookmark: _Toc236946889]3.5. Exclusion and Inclusion Criteria
Inclusion and Exclusion criteria determine the suitability of sources in specific research. Inclusion criteria are used to ensure that the chosen sources are recently updated, credible and relevant to the research. Consequently, exclusion criteria help to reject sources because they are outdated, irrelevant or inaccessible, are not published in a peer-reviewed journal or are not done in a UK-based context. The researcher selected sources published during 2022-2025, related to autism and inclusive education and UK-based. Conversely, the researcher has rejected sources that are older than 5 years, not UK-based, not academic or not related to the research. 
Adhering to these inclusion and exclusion criteria improved the reliability and focus of the research. However, some insightful, outdated or non-UK-based research was excluded, which reduces the credibility and generalisability of the findings. The researcher has mitigated this issue by choosing multiple sources that reflect varying perspectives on the issue due to its applicability in the UK context but also recognised the value of comparing the global context to improve the richness and credibility of the findings. 

[bookmark: _Toc236946890]3.6. Data Collection
Data collection refers to the process by which data is collected in research (Sharma, 2022). In primary research, common data collection techniques are surveys, interviews or experiments. In secondary research, data is collected from already published sources such as journals, articles, reports, reviews and so on. 
This research is based on secondary data. The sources, including articles and reviews, were identified using purposive sampling that included journal articles, systematic reviews and scoping reviews. The researcher collected data on various aspects such as mental health, inclusion, teacher readiness, strategies and policy implementation.
The benefit of using secondary data is that the data collection process will require less time, as the data will be collected from readily available, already published materials. However, the limitation is the lack of control of the researcher over how the original data was gathered. The researcher mitigated this issue by using peer-reviewed sources and critically reviewing these sources to ensure the reliability of the findings. 

[bookmark: _Toc236662531][bookmark: _Toc236946891]3.6.1 PRISMA Flow Diagram
Records removed before screening (n= 25)
· Duplicate records removed  (n = 18)
· Records removed for other reasons (n = 7)
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Studies included in the review (n = 10)
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Figure 05: PRISMA Flow Diagram
[bookmark: _Toc236946892]3.7. Data Analysis
Data analysis refers to ways of analysing data to reach conclusions (Salmona and Kaczynski, 2024). The common data analysis methods are quantitative analysis, qualitative analysis, mixed methods and so on. The researcher has used the thematic analysis method. The researcher identified mental health and barriers to inclusion, teacher readiness, strategies and policy implementation as similar issues from selected sources. Finally, themes were analysed and contrasted with a critical examination to elaborate on similarities or differences between the authors.
Thematic analysis uncovers patterns and obtains insight from a wide range of resources. However, the limitation is the issue of possible subjectivity of interpretation by the researcher. To mitigate this issue, the researcher has reviewed several sources for each theme and conducted a systematic comparison, which helps to minimise the risk of potential bias.

[bookmark: _Toc236946893]3.8. Ethical Considerations
Ethical considerations refer to principles that guide responsible research. The most common ethical issues are informed consent, confidentiality and respect for participants. There was no collection of any sort of personal information, so there is no requirement for participant consent and no confidentiality issues. In secondary research, ethical considerations include ensuring proper referencing of sources, collecting credible, accessible and recently updated and relevant sources, adequate citation throughout the research and avoiding plagiarism.
The researcher has ensured adherence to ethical considerations by using credible peer-reviewed articles, by transparent and unbiased reporting of the findings and by proper acknowledgement to the original authors by following the following Harvard referencing format. 

[bookmark: _Toc236946894]3.9. Conclusion
The research followed a deductive approach with purposive sampling, which gave structure and relevance. Interpretivism revealed experiential highlights, and thematic analysis explored the relationships between themes outlined in different sources. Secondary data limitations were minimised by using peer-reviewed resources, trustworthy information and data aligned to research objectives.


[bookmark: _Toc236946895]CHAPTER 4: Results and Discussion 

[bookmark: _Toc236946896]4.1 Introduction
This chapter will review the findings found in the secondary literature review that present the issues encountered by children with Autism Spectrum Disorder (ASD) in schools found in the United Kingdom. The discussion will critically examine the results of the studies selected and how they can relate to the earlier literature, policies and educational practice. The limb of the chapter that addresses the key themes highlighted in the results section includes mental health and behavioural problems, barriers to inclusion, teachers' preparedness, intervention strategies and systems in the field of education. In addition, the strengths and limitations of this research will also be assessed.

[bookmark: _Toc236946897]4.2. Results
[bookmark: _Toc236946898]4.2.1 Characteristics of the Literature Selected for Analysis
	Source
	Type (book/journal)
	Purpose of the research
	Methods Used 
	Main Findings 
	Strengths & Limitations 

	Gundeslioglu, H., Gray, K.M., Thompson, P.A. and Langdon, P.E. (2025). Mental Health Problems Among UK Undergraduates: A Comparison Study of Autistic and Non-autistic Students. Journal of Autism and Developmental Disorders, pp.1-18. 
	Journal article
	To assess mental health issues in students with autism and those without autism enrolled at British universities.
	Comparative study using surveys and statistics.

	Autistic students had significantly higher levels of anxiety and depression than non-autistic students, which indicates that there are unmet mental health needs.
	Strength: comparative design; Limitation: self-report bias

	Irvine, B. and MacLeod, A. (2022). What are the challenges and successes reported by autistic students at university?: A literature review. Good Autism Practice (GAP), 23(1), pp.49-59. 
	Journal article
	To discuss the challenges and accomplishments shared by autistic students at the university.
	Literature review of existing studies.
	There were noted challenges to the social integration and related academic support for autistic students and observations of successes where inclusive practices were used.
	Strength: broad synthesis; Limitation: lacks primary data

	Simó-Pinatella, D., Günther-Bel, C. and Mumbardó-Adam, C. (2023). Addressing challenging behaviours in children with autism: A qualitative analysis of teachers’ experiences. International Journal of Disability, Development and Education, 70(1), pp.18-31. 

	Journal article
	To explore teachers’ experiences in addressing challenging behaviours in autistic children.
	Thematic analysis & qualitative interviews
	Teachers indicated a deskilling of behaviour management but identified strategies including allowing for structured routines and helping families.
	Strength: rich insights; Limitation: small sample

	Wood, R. and Happé, F. (2023). What are the views and experiences of autistic teachers? Findings from an online survey in the UK. Disability & Society, 38(1), pp.47-72. 
	Journal article
	To explore the voice and perspective of autistic teachers in the UK.
	Online survey of autistic teachers
	Autistic teachers highlighted both challenges (sensory overload, lack of support) and strengths (empathy, unique perspectives) in their roles.
	Strength: unique perspective; Limitation: self-selected sample

	Nordin, V., Palmgren, M., Lindbladh, A., Bölte, S. and Jonsson, U. (2024). School absenteeism in autistic children and adolescents: A scoping review. Autism, 28(7), pp.1622-1637.
	Journal article
	To review the school absence of children and adolescents with autism.
	Scoping review of international studies
	Autistic pupils are more likely to be absent from school due to anxiety, bullying and lack of support.
	Strength: wide coverage; Limitation: lacks primary data

	Hastings, S.E., Hastings, R.P., Swales, M.A. and Hughes, J.C. (2022). Emotional and behavioural problems of children with autism spectrum disorder attending mainstream schools. International Journal of Developmental Disabilities, 68(5), pp.633-640. 
	Journal article
	To examine emotional and behavioural problems of autistic children in mainstream schools.
	Quantitative study using teacher reports and assessments
	It is noted that more emotional and behavioural problems were reported among autistic children as compared to mainstream children.
	Strength: empirical data; Limitation: teacher-report bias

	Russell, A., Scriney, A. and Smyth, S. (2023). Educator attitudes towards the inclusion of students with autism spectrum disorders in mainstream education: A systematic review. Review Journal of Autism and Developmental Disorders, 10(3), pp.477-491. 
	Journal article
	To involve educators in reflecting on their attitudes towards the inclusion of autistic students.
	Systematic review of published studies.
	Educators generally support inclusion but express concerns about a lack of resources, training, and classroom challenges.
	Strength: systematic approach; Limitation: varied study quality

	Kotsi, S., Handrinou, S., Iatraki, G. and Soulis, S.G. (2025). A review of artificial intelligence interventions for students with autism spectrum disorder. Disabilities, 5(1), p.7. 
	Journal article
	To look at the scope for using artificial intelligence with autistic pupils.
	Literature review of AI-based interventions
	While AI tools can be advantageous for communication and learning, there are only a few examples supported by evidence which require further validation.
	Strength: innovative focus; Limitation: early-stage research

	Petersson-Bloom, L. and Holmqvist, M. (2022). Strategies in supporting inclusive education for autistic students—A systematic review of qualitative research results. Autism & developmental language impairments, 7, p.23969415221123429. 
	Journal article
	To find learning strategies to support the inclusive education of students with autism.
	Systematic review of qualitative research.
	Collaborating with teachers, using flexible instruction and sensory supportive classrooms are effective strategies.
	Strength: qualitative depth; Limitation: context-specific

	Hasson, L., Keville, S., Gallagher, J., Onagbesan, D. and Ludlow, A.K. (2024). Inclusivity in education for autism spectrum disorders: Experiences of support from the perspective of parent/carers, school teaching staff and young people on the autism spectrum. International Journal of Developmental Disabilities, 70(2), pp.201-212. 
	Journal article
	To examine the view of diversity in education from the point of view of parents, staff and young people with autism.
	Qualitative interviews and thematic analysis.
	Primary support was not reported as being consistent for all, with positive outcomes being reported related to having a personalised approach and good communication with the school and families.
	Strength: multi-perspective; Limitation: small-scale



[bookmark: _Toc236946899]4.2.2 Analysis of the Results
Theme 1: Mental Health and Behavioural Difficulties
Regarding psychological problems, Gundoslioglu et al. (2025) revealed that autistic undergraduate students expressed a significantly greater level of anxiety and depression than non-autistic undergraduate students. Their study suggested that the burden of mental health issues among Asperger's students in college has not decreased. Hastings et al. (2022) explored this in younger children in mainstream schools and concluded that the pupils with autism had emotional and behavioural difficulties compared with their peers. Both studies concurred that autistic learners are vulnerable, and they focus on different situations. Gundeslioglu et al. emphasise mental health in adult life and Hastings et al. focus on behavioural problems in children's classrooms. In some cases, the comparisons illustrate that challenges begin at an early age and carry through during the entire educational journey. This focus gap indicates potential delays in school addressing problems, which may result in later complex mental health concerns. 
Theme 2: Barriers to Inclusion and Participation
Irvine and MacLeod (2022) carried out a literature search and found that autistic students have issues in social integration and peer relations. Their work helps identify barriers to inclusion in the interpersonal realm. Nordin et al. (2024) investigated absenteeism and found pupils with a diagnosis of autism were more likely to miss school due to bullying and anxiety and a lack of support. It is a sign that there are problems in the structure of school facilities that contribute to rejection as well. Hasson et al. (2024) provided insights from parents, teachers and autistic youths. They reported that personalised strategies are the most effective and that there is a lack of consistency in support. These studies offer diverse perspectives. Irvine and MacLeod identified a need to consider social barriers, Nordin et al emphasised a need to consider structural barriers and Hasson et al. mentioned a need to consider tailored support. In most cases, they are social and systemic problems that require a collaborative solution. The comparison suggests that the issue of peer relationships, bullying and supporting the structures concurrently are necessary for inclusion in school.
Theme 3: Teacher Preparedness and Perspectives
Simó-Pinatella et al. (2023) interviewed teachers and found that many lacked confidences in their abilities to manage challenging behaviour. The children learned to manage using set schedules and working together as a family. Russell et al. (2023) conducted a review of different studies and the researchers found that teachers prefer inclusion, but they are unsure about lacking the training and resources to provide it. Both studies highlight the lack of preparation among mainstream teachers. Wood and Happé (2023) examined autistic teachers and found difficulties with sensory overload and issues related to communication and language, but strengths were also found, such as being sensitive and concerned with autistic pupils. This understanding is unique because it highlights how lived experiences can be leveraged within the struggle for inclusion. The comparison suggests that while mainstream teachers need more training, autistic teachers bring unique insights that can improve practice. Therefore, the theme presents two aspects, including unprepared teachers and pedagogical value in representation.
Theme 4: Strategies and Interventions
According to Kotsi et al. (2025), there is a limit to the evidence on how AI supports communication and learning. They provide hints to future technological solutions. Peterson-Bloom and Holmqvist (2022) reviewed the qualitative literature and identified categories of 'flexible approaches' to teaching, collaborating, and providing sensory-friendly classrooms as intervention strategies. These findings represent recommendations for implementing practical changes that can be implemented immediately. There are two different approaches to these perspectives. Kotsi et al. focused on innovation and technology, while Petersson-Bloom and Holmqvist focused on strategies that can be implemented in the classroom. The two are both useful, the first experimentally and the second practically. The comparison shows that innovative and contextually appropriate practices for inclusion may be effective or not, depending on the context and evidence.
Theme 5: Policy Implementation and Systemic Shortcomings
Hasson et al. (2024) identified that there is no consistent level of support within schools. Russell et al. (2023) found that the teachers working with children with additional support needs face barriers related to a lack of training and limitations in resources and staffing. The findings are aligned with the National Autistic Society, which found that many pupils with autism are not happy in school and that parents are not happy with their needs being met. Hasson et al. include the voices of stakeholders, and Russell et al. discuss attitudes of educators. Authors of both sources agreed that the SEND Code of Practice for the UK has good intentions but is not well implemented. It illustrates that policy adoption is often unsuccessful at achieving intended policy goals. This comparison raises the concern that policy is a framework, but schools have a problem with its implementation because of a lack of resources and necessary training.

[bookmark: _Toc236946900]4.3. Discussion
[bookmark: _Toc236946901]4.3.1 Explanation of Findings
· A significant finding documented in this study is that children and youth with autism experience immense emotional, behavioural, and mental health issues in educational settings. Research in the UK by Gundeslioglu et al. (2025) showed that university students with an Autism diagnosis were more likely to experience anxiety and depression than other students. This study, although specifically in the higher education context, is important because of the findings indicating that emotional problems are not confined to early school years but also exist during the higher education years. This suggests that needs in early childhood education can lead to mental health issues over the long-term. Likewise, Hastings et al. (2022) found that children with autism in mainstream education schools had heightened emotional-behavioural problems compared to other children. This can look like anxiety, emotional outbursts and behaviours in response to the overwhelming school setting. This emphasises the importance of the school as a learning environment, but also a challenging and demanding setting affecting autistic pupils' wellbeing and participation. These outcomes are in line with other studies that indicate that stress often stems from sensory overload, language difficulties, social isolation and inadequate support from schools for autistic students. Noisy or crowded classrooms may be challenging for an autistic pupil because of sensory sensitivities, making learning difficult. Also, when social expectations aren't understood, there may be misunderstandings between peers and staff, which causes even more emotional tension. Schools have a duty to serve the social, emotional and mental health of pupils with SEN and/or disabilities, according to the SEND Code of Practice (2015). This review's results indicate, however, a definite disconnect between expectations and practice. Many schools continue to experience difficulties with the provision of consistent and good support, especially in mainstream schools where there may be limited resources and training. It also points out that there is a risk that a student with Asperger's Syndrome, in their long experiences of being excluded, misunderstood and without appropriate support in school settings, may have mental health challenges. Frequent exposure to such adversities can impact aspects of self-esteem and emotional strength over time. Nordin et al. (2024) have estimated that anxiety and bullying were the main factors contributing to absences from school for autistic pupils. This is a perfect illustration of how EBD impacts Educational Engagement. Absenteeism can also magnify inequalities of attainment, restrict learning opportunities and add to isolation. Based on the results, however, it is recommended that schools take early intervention measures to prevent these hurdles from progressing over the years, foster a greater awareness among staff about peer and sibling problems, and implement more inclusive approaches to school learning.
· Another key finding from this study is about the barriers of mainstream schools to include and support autistic students. Irvine and MacLeod (2022) reported that problems in peer relationships, social integration and school support are common among autistic students. These difficulties may be due to differences in communication mannerisms, sensory sensitivities, and the lack of awareness about autism by peers. Autistic learners might, therefore, not be able to participate in classroom activities to the extent required or the full life of the school/department, as this can leave them feeling cut off and not as much part of the classroom or school. Similarly, Hasson et al. (2024) reported a high level of variation in assistance for autistic students, which is contingent upon the individual schools and teachers. There is greater variation in pupils' experiences of tailored and effective support, and some may be making insufficient or inappropriate adjustments. The gaps in consistency emphasise the lack of consistency in inclusive practice in mainstream education in the UK. The results indicate that although nationally the move towards inclusion in schools is promoted, this is not always possible in practice. The concept and principle of inclusive education is to provide equal value, support and opportunity for all learners to participate equally in school life. In practice, however, there may be difficulties encountered by the autistic students, such as the presence of bullying, peer misunderstanding and teachers' low adaptation of teaching techniques to the needs of the students. The National Autistic Society (2023) revealed that a significant number of autistic pupils and their families are still not happy with the extent of educational provision in mainstream schools. This is in line with the current review, which found that there was some difference between policy expectations and lived education experiences. All schools have an obligation to make reasonable adjustments under the Equality Act 2010, but there is evidence that this is not always being done and will vary depending on their available resources, staff training and school culture. What the findings show even more is that there is a direct link between the phenomenon of social exclusion and attendance and academic performance. A study by Nordin et al. (2024) showed bullying, anxiety, and lack of support to be important factors that led to pupils with autism refusing to attend school and sitting their exams late. This means that we need to view inclusion not just as access to school courses but as access to safe emotional space, to a school community of peers and to a sense of belonging in school.
· Another significant finding was on the preparedness of teachers. Simó-Pinatella et al. (2023) reported that several teachers reported having limited confidence in dealing with the challenging behaviours of autism. The teachers noted problems of adapting lessons, using effective means of communication and dealing with the varying demands of the mainstream classroom from students with Autism Spectrum Disorders. In the same way, Russell et al. (2023) found that educators demonstrated strong attitudes in favour of inclusive education, yet knew very little about autism, having received little formal postgraduate education and training in it and lacked adequate resources and support to use inclusive education in their classrooms, which they said was due to heavy workload. This unpreparedness may impact the quality and consistency of support to autistic students' learning, as well as teacher stress and burnout. These results are consistent with the concerns of the wider community about how effective mainstream schools are at meeting the needs of more and more of the school's pupils who are on the autism spectrum. Inclusive Education policy encourages children to be placed in mainstream settings; however, often schools lack the funding, specialist support staff and regular professional development to support the implementation effectively. This leaves an 'ideal- reality' gap. Wood and Happé (2023) assertively bring to the fore the experience of UK autistic teachers, which is a welcome indicator of the contribution of this key and important literature. The results indicate that, in the workplace, autistic teachers may possess many strengths such as empathy, insight and an understanding or intuitive knowledge of autistic pupils' experiences and a high degree of intelligence. However, they can also struggle with sensory overload, school communication issues, and other typical school scenarios. It illustrates the value of having a variety of people in teaching and the possible contribution to enhancing inclusive practice. Overall, the results indicate that teacher education ought to be more than just taking in information about autism; it should centre more on strengths-based approaches and neurodiversity-informed practice. There are opportunities for greater teacher confidence and for the creation of more inclusive and responsive learning classroom settings for autistic children with the enhancement of teacher training and support.
· The study found some strategies that can enhance the inclusion and learning experiences of autistic pupils in UK schools. Petersson-Bloom and Holmqvist (2022) stressed the need for flexible approaches to teaching, sensory-friendly classrooms, and school/family partnerships. These strategies reflect the concept that inclusion cannot be accomplished in one way but needs to be continuously adapted to engage the individual's learning profile and sensory needs. Differentiated instruction, predictable routines, and structured class environments may be some examples that are used to decrease anxiety and enhance engagement for autistic learners. Also, Kotsi et al. (2025) examined the application of Artificial Intelligence (AI) interventions to Students with Autism. Their evaluation indicated that technology can be used to assist communication processes, learning and emotional regulation, specifically by tailoring feedback systems to the individual and assistive communication devices. Given that, the authors also pointed out that evidence for this is still developing, and there is limited research on the long-term effectiveness and implementation in real school environments. This means that AI offers new potential tools but is not a panacea for enhancing inclusion currently. The results indicate that the successful inclusion of the child needs to be supported with a range of strategies that are situated in practice in the classroom, alongside the wider systemic support. Personalised learning plans, structured routines, visual supports and sensory adjustments were used repeatedly throughout the literature as successful, practical and could be implemented in mainstream classrooms. The strategies aim to minimise learning obstacles and make the school context more predictable and supportive for pupils with autism. Additionally, strong communication and collaboration between the school, the family, and professionals in improving educational outcomes for students with autism were emphasised by Hasson et al. (2024). Separate communication can help achieve deployment of support strategies across home and school contexts, which can increase continuity and effectiveness. While there is potential for future support with technological innovations, including AI, evidence indicates that human-centred approaches will continue to play a vital role. Maintaining positive relationships between teachers, parents and students is crucial to building inclusive environments where an autistic learner feels understood, supported and included in education.

[bookmark: _Toc236946902]4.3.2 Strengths of This Research
One thing this research has to its advantage is that it has used some of the latest studies on the subject, which are all peer-reviewed, thus giving the results a level of credibility, consistency and relevance. The research highlights and presents relevant studies that would reflect up-to-date educational practices, developments of policy and issues to be considered with autistic students in UK schools (Hasson et al., 2022). This is important, especially in the field of autism research, where knowledge and support mechanisms are constantly developing. Further strengths are the variety of research designs presented, such as walk-around and qualitative research, quantitative research and systematic or scoping reviews. Such a wide range of methods results in a more well-rounded and detailed account of the subject. In the Quantitative studies, measurable evidence of difficulties, including emotional and behavioural problems, was found, and in the Qualitative studies, the lived experience of the students, teachers and parents provided greater insight (Hastings et al., 2021). The inclusion of systematic reviews further enhanced the evidence base of the systematic analysis, consolidating information from successive reviews and research studies to further increase the credibility and reliability of the evidence. One other area in which this research is strong is the multiple perspectives which have been taken. Perspectives of autistic students, teachers, parents and autistic educators were included in the literature search. This multi-perspective approach will give a more comprehensive representation of the educational journeys of pupils with autism. It allows for findings to be presented from more than one angle, thus accounting for the multifaceted nature of inclusion in schools. In addition, thematic analysis helped to support the structure and the clarity of the findings. The research was able to categorise large amounts of data that could be analysed in a systematic way that represents the common features or themes found: Mental health issues, barriers to inclusion, teacher preparedness, and interventions. This enabled the findings to be evaluated further across studies and a pattern to be found within the literature (Hasson et al., 2022). Thus, these strengths can enhance the strengths of the study by promoting evidence-based findings, a well-organised study, and a study that covers a variety of views within autism and education research in the UK.

[bookmark: _Toc236946903]4.3.3 Limitations of this Research 
This research has some weaknesses which need to be recognised. First, the study relies completely on secondary data; that is, primary data is not collected directly from the students, teachers or families who are autistic. Therefore, the conclusions are highly reliant on previously published research that is robust, in scope, and of high quality. This makes it harder for the researcher to verify results or delve deeper into the issues if a direct relationship with participants is not allowed. Secondly, sometimes the studies included were performed on small sample sizes or with data self-reported by their subjects. This can add a bias because those who choose to participate may not very well represent populations in their responses. For instance, teacher questionnaires and online surveys may not provide objective evidence of student experience or education but rather may be based on the teacher's perceptions. This could contribute to the overall generalisability of the results. One constraint was that some studies did not just take place in the UK context (Mpangane, Patronella and Muhadisa, 2024). Some of the literature included international research work, as there was not enough literature available to support the research for this dissertation in some instances. It is important to note, however, that education systems differ by country, and that the way that education is financed and realised requires differentiating by country before the conclusions of some of the studies presented here could be directly applicable in the UK context (Mpangane, Patronella and Muhadisa, 2024). Also, limited time and word count precluded the depth of analysis that could be conducted. Although important themes like mental health, inclusion and teacher preparedness were discussed, there were other factors which were also important but were unable to be addressed in detail due to scope limitations, such as intersectionality, gender differences, cultural influences, and long-term educational outcomes. Last, because it is conducted in collaboration with published literature, the research could be impacted by publication bias, with research that has significant or positive results being more likely to be published than null or negative research. This can lead to a limited coverage of all the evidence regarding autism and education, which is available (El-Salahi, Khaki and Vohora, 2023). The research, overall, has given good insight to the researcher, but there are some limitations, so researchers need to do more primary research and conduct studies more specific to the UK.

[bookmark: _Toc236946904]4.4 Conclusion
Overall, it has been shown that although autistic children are present in general education schools in the UK, they are still experiencing educational and behavioural challenges, and emotional and social difficulties. The results showed that these challenges of mental health, social inclusion, experiences of bullying, inadequate teacher readiness, and varying support are ongoing. It has also been suggested in the literature concerning the issue of inclusion that although in principle schools are becoming more inclusive, the reality is somewhat different because there may be a lack of resources or training, and there may be systemic pressures which make this difficult. Inclusion is a collaborative process that takes a team effort as it needs the participation of schools, families, policymakers and health professionals (El-Salahi, Khaki and Vohora, 2023). The discussion further emphasises the importance of four channels of support: personalised support, sensory-friendly learning environments, teacher training, and positive school relationships in improving an autistic learner's education.




[bookmark: _Toc236946905]CHAPTER 5: Recommendations and Conclusions 
[bookmark: _Toc236946906]5.1. Recommendations
· Improved Teacher Training and Professional Development: There is a need for essential and continuous autism specific training for all teaching and support staff within the school. Results have shown that many teachers are feeling uncomfortable in assisting autistic learners (Russell et al., 2023; Simó-Pinatella et al., 2023). Training should provide more than simple awareness; it should cover practical strategies, including how to address sensory and communication differences and emotional regulation. All teacher training programmes must have at their core a strengths-based and/or neurodiversity-informed approach.
· Striving to create enhanced inclusive classroom environments: Schools need to provide more flexible learning spaces and adapt for autistic students' sensory differences. This involves less sensory overload (noise, lighting, etc.), routines being structured, and visual timetables and instructions being given. As highlighted by Petersson-Bloom and Holmqvist (2022), such changes can enhance autistic students’ engagement and decrease anxiety levels, enabling them to be more involved in learning.
· Stronger School Home Collaboration: Better communication by schools and families is a must. The importance of regular teamwork to maintain support practices is emphasised by Hasson et al. (2024). Schools should establish regular communication structures like individual support meetings, home-school diaries and work plans to review personalised education plans regularly, ensuring continuity of care and support.
· Anti-Bullying and Social Inclusion Strategies: The evidence on bullying and social exclusion (Nordin et al., 2024) must be a catalyst to enhance anti-bullying policies and practices, particularly in addressing the needs of neurodivergent children and young people. Awareness programmes should be included within a peer-supported initiative which creates a focus and ease with understanding and acceptance of autism. Structured social opportunities should also be provided, both to break isolation and enhance peer relationships, within the school environment.
· Increase funding and resources: More resources need to be dedicated to inclusive education to the benefit of the government and local authorities. The issues, particularly the shortage of teaching staff and inadequate resources, highlighted in the literature, become an issue in relation to the quality of support put in place to support autistic learners. Extra money would be needed for schools to employ specialist staff.
· The concept of 'Inclusive Practice Across Schools': Each of the parts of the UK requires more uniformity in the practice of inclusive education policy. Although there are systems in place, for example, the  SEND Code of Practice, 2015, the findings indicate that there is variation in practice (Schuelka, 2020). National guidance needs to be increased to establish a baseline of support provision for all schools for autistic children.
· Suggestions for future research: This review shows that there are gaps that future research could deal with. There is a need to do more primary data research in the UK directly involving students with a diagnosis of autism, to better understand life experience in mainstream schools. Also, long-term impact studies of school interventions on mental health and education could be evaluated. Other areas for further study could focus on intersectionality, specifically on the interactions between aspects of gender, ethnicity, and socioeconomic status with autism and how these interactions might impact education, access to education, and access to support (Schuelka, 2020). Lastly, there is a need for further research into the impact of new ways of supporting learning, like digital support tools and Artificial Intelligence (AI) in real classrooms.

[bookmark: _Toc236946907]5.2. Conclusions
The dissertation addressed the issue of the barriers involved for autistic pupils in mainstream schools in the United Kingdom and explored the possibilities for supporting inclusion. In the study, secondary sources were used to assess the policy implementation, teachers’ responses regarding challenges faced by autistic learners and support service needs of the autistic child.
The first objective was to identify academic, behavioural and social difficulties of autistic children. This objective is achieved. Gundeslioglu et al. (2025) reported that autistic students had elevated anxiety and depression levels and Hastings et al. (2022) found that the pupils in mainstream schools who suffered due to Autism Spectrum Disorders had increased levels of behaviour problems. Irvine and MacLeod (2022) have noted the difficulties in the peer relationships and why absence may be associated with bullying and anxiety, as highlighted by Nordin et al. (2024). These conclusions are that autistic children have a high prevalence of learning, behavioural and social difficulties.
The second goal was to discuss the teachers, society and policies and teacher support. This objective is also met. Courtenay Simó-Pinatella et al. (2023) identified a lack of preparation by teachers in relation to behaviour management, and Russell et al. (2023) mentioned a lack of training and resources. Other issues discussed included answering teachers' questions, reported by Wood and Happé (2023) to be challenging and empowering for teachers with autism. Hasson et al. (2024) show that there is an inconsistency in support for pupils and parents. The results show that implementation of policies such as the SEND Code of Practice is not consistently followed, and lack of teachers' readiness to apply the policy. 
The third objective was to evaluate ideas for further enhancing inclusion and support strategies. This objective was partially achieved. Petersson-Bloom and Holmqvist (2022) observed some practical solutions, such as "flexible teaching" and "sensory-friendly classrooms", and Kotsi et al. (2025) explored AI interventions. Practical solutions are very helpful, but technological needs must be proven to be helpful. This suggests strategies were proposed and implemented, but they are not followed consistently.
The study was successful in achieving its goal regarding the identification of the challenges faced by autistic children in UK schools. There was clear evidence regarding how the objectives were met. The findings highlight that the policy of inclusion provides a framework, but there are gaps in the systems. The research findings suggest a greater need for policy implementation, compulsory teacher training, provision for individual support and innovative practice to enable autistic pupils to be successful in every aspect of school life, including learning, social and emotional.
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