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The following essay is a critical account of a classroom-based investigation conducted by myself, during the course of my second Professional Teaching Experience (PTE2). While rooted in a crucial aspect of Teaching and Learning, Assessment for Learning (AfL), my investigation is focused on the implementation of a particular AfL strategy, to allow for greater clarity and depth in the research and execution, this being peer-assessment. Therefore, within the following essay I am to examine and critically analyse key research in relation to my investigative topic, and key methodology which influenced the actions required for my investigation to take place. Further to this critical analyse, I then plan to evaluate the effectiveness of my investigation in order to discuss the success, limitations and possible ways forward.
	Prior to the examination and critical analyse of key research, I consider it essential to understand the context of my PTE 2 school, School X, and the investigative class as the partial inspiration for my investigative research project. School X is an English medium, mixed school for those between the ages of eleven and sixteen. Maintained by the Blaenau Gwent local authority, School X serves a geographical area of 50% of pupils living in the 20% most deprived areas in Wales (Estyn 2016). As of 2017, School X had 641 pupils (Welsh Government 2017), of which is significantly lower than the total of pupils at their previous Estyn inspection, then with a total of 960 pupils, due to the loss of the school sixth-from pupils (Estyn 2016). With a percentage of Special Education Needs (SEN) pupils at 26%, only slightly higher than the national average of 25.1% (Estyn 2016). However, School X’s total percentage of pupils entitled to Free School Meals (FSM) is at 25.3%, while only slightly lower than the local authority at 26.2%, the percentage is significantly higher than the national average for Wales at only 17% (Welsh Government 2017), thusly reflective of the previous note of 50% of pupils living in the 20% most deprived areas in Wales (Estyn 2016).
Further to the context of School X, the context of my chosen investigative class, Class Y, is of equal significance and influence as inspiration for my investigative focus. Class Y is a Key Stage 3, Year 8 class of top-set ability. With a total of 32 pupils, 4 are FSM pupils and only 3 are SEN. Class Y has a slightly higher total of girls this being 18, in comparison to the total 14 boys. The opportunity to develop my relationship with this class began during my PTE 2 induction, in which I was able to observe the class during a pupil trail. Additionally, further observations and subsequent lessons taught to this class, highlighted to me their positive and eager attitude towards learning, and more significantly their close relationships as peers. Likewise, my observation from time spent with Class Y can also be seen as reflective of the wider school culture, for in their most recent Estyn report, it was recognised that ‘nearly all pupils demonstrate positive attitude to learning. They engage enthusiastically in tasks and maintain concentration well…A few pupils are highly effective in supporting the learning of their peers.’ (Estyn, 2016:7). As such, my observations and Estyn reflections led me towards my focal investigative question, ‘What impact does peer-assessment have on pupils’ learning and progress in Religious Education?’. 
[bookmark: _Hlk510972431]Following my main investigative question, I have further sought to include subsequent investigative questions, as guides for the research, execution and evaluation of my investigation, of which include: ‘What is the purpose of peer-assessment?’, ‘What makes peer-assessment an effective AfL strategy?’, and lastly, ‘To what extent do pupils benefit from peer-assessment?’ In addition, in relation to my professional development, through the implementation of this AfL strategy, I have aimed to foster among my pupils a greater understanding of the role of collaboration and how pupils are to take greater responsibility for and contribution in identifying their own and their peer’s strengths and targets for improvement. Such qualities of which I have aimed to foster are reflective of scholarly research into AfL, of which I will now present my critical analysis of. 
Bates notes that there are four different types of assessment, of which include: inductive, formative, summative and deductive (2016:251). However, for the intentions of this investigation and essay, I have focused primarily on ‘formative’ assessment, in keeping with the investigative topic of AfL. Furthermore, I find it imperative to establish the difference between AfL, these being formative assessment strategies, and Assessment of Learning (AOL), a summative assessment strategy. Here a fundamental difference lies in that while the former is focused on the continual and ongoing assessment of a pupils learning and understanding throughout a learning experience, thusly serving ‘the purpose of promoting students’ learning’ (Black and Wiliam, 1998:10), the latter is more concerned with determining the end result of a pupil’s academic achievement. It is also of consideration to note that while there has been focus upon the role and influence of assessment within academia, this has primarily been focused on the summative assessments. Albeit, more recently there has been placed a greater emphasis on the development and enhancement of assessment, and in some part has shifted focus from the summative to the influence of formative assessments instead. 
This re-development and enhancement of assessment, particularly that of formative assessment, has been recognised by the Welsh Government, in which they have emphasised that ‘effective assessment, and the systems underpinning it, [are] key to high quality teaching and learning, and to successful schools’ (2010:2). Therefore, we can arguably appreciate the crucial and fundamental role and impact that assessments, especially formative assessments, can have on not only the pupils, but the teachers as well. Through the continual assessment of pupils learning, this recognisably can have an impact on the teacher’s own assessment of their teaching and performance. Further emphasis provided to the re-development and enhancement of assessment is also reflected in current Welsh Government aims and objectives. 
In 2014 the Welsh Government put forth an improvement plan entitled ‘Qualified for Life’, in which they addressed national education concerns, some of which acknowledge that ‘assessment for learning practices are not well-embedded in all schools’ (2014:13) and were in recognition of the OECD (Organisation for Economic Co-operation and Development) highlighting ‘assessment is an area that needs improving’ and is one must be addressed (2014:16). Additionally, further emphasis by the OECD to improve assessment is noted within their 2014 report, in which they suggest a proposed policy of ensuring ‘that students assessment support learning for all and align to national objectives’ (2014:107) in order to strengthen the assessment and evaluation in Wales. As a result, in order to address and improve the education of young people in Wales, and proposed policy suggestions by OECD, the Welsh Government set forwards four strategic objective, one of which concerned the designing of ‘a curriculum which is engaging and attractive to young people and which develops within them an independent ability to apply knowledge and skills’ (2014:16). Further to this strategic objective, the Welsh Government also expressed their desired aim of that through the achievement of this strategic objective, this would result in ‘a curriculum that promotes substantive discussion of ideas, with clear assessment criteria to enable frequent and construct feedback to learners’ (2014:16). Consequently, we can perhaps suggest that this strategic objective is one that is reflective of the Welsh Governments start of and commitment to addressing and improving the quality of assessment in Wales. Notably, I find this strategic aim to be most influential in impacting the planning and execution of my investigation, for when arriving at the evaluation of, I believe the strategies taken and implemented by myself to mirror the desired aims, particularly that of the promotion of discussion of ideas between Class Y and myself and more significantly, between the pupils of Class Y themselves. 
Further to the strategic objectives set by the Welsh Government in ‘Qualified for Life’ (2014), it is imperative to note the work of Professor Graham Donaldson CB in his report ‘Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales’ (2015). Within his review, Donaldson states the clear intention of his work, as that of addressing ‘both the curriculum and the assessment arrangements in Wales, in recognition both of the vital role of assessment in children and young people’s learning and of weaknesses in the current arrangement’ (2015:73). However, Donaldson does not only further address the requirements to develop and enhance assessments within Wales, but also puts forward a series of recommendations to ensure the development and enhancement of assessment within Wales, and more influentially highlights a range of assessment strategies along with their potential uses and effects on learner outcomes. While Donaldson offers a series of intentions and recommendations, he begins with emphasising that ‘the validity of any assessment rests on its relationship to the purposes and intended outcome of the teaching and learning process’ (2015:75), arguably once more highlighting the intertwined relationship of and impact assessment for learning can have both pupil and teachers own learning. We may also be able to argue that this belief presented echoes Wiliams (2011) thoughts of assessment as being the bridge between teaching and learning. 
With this understanding in mind, it is perhaps worth noting that further intentions for this investigation in relation to my professional development are closely linked to Wiliams (2011) concept of assessment as the bridge between teaching and learning. Through successful planning and execution of this investigation I aim to achieve a clear, confident and coherent understanding of the role and influence of assessments as part of my Initial Teaching Training (ITT), to deepen my own and my pupils understanding of how assessment for learning strategies can be used to support current and impact future learning. In doing so, I further aim to achieve the related QTS Standards (Welsh Government:2009), e.g. S3.2.1 ‘Assessment Strategies’ and S3.2.2. ‘Assessment to Support Learning’, as part of becoming a Newly Qualified Teacher (NQT). Significantly, my commitment to and exemplification of my professional development in relation to monitoring and assessment can be seen as evidence of Donaldson’s recommendations being put into current pedagogical practice, as Donaldson recommended that ‘Initial and career-long professional learning programmes should include elements that build teacher’ capacity to assess the full range of curriculum purposes and Achievement of Outcomes’ (2015:84). Thusly, in developing and furthering my understanding of assessment now, I will be more able and equipped when facing the implementations of the new curriculum proposed by Donaldson. Moreover, we could possibly argue that this recommendation, and its potential influence on teachers/ITT’s, is key to the future success of improved assessment within Wales. For while the starting point for the development and enhancement to improve the quality of assessment within Wales has begun, with a series of strategic aims and recommendations to be followed, if the quality of assessment is to be successfully improved, these developments and enhancements must take central focus within the classroom environment. For the true impact of these changes can only occur with the pupils themselves, for whom the improvements are designed for, and with the teachers/ITT’s who will be the ones to apply and test the effectiveness of these objectives and recommendations, in order to have an improved lasting effect on the learning on young people in Wales. 
Having now briefly examined and critically analysed investigation research into assessment, primarily focusing on the requirements to develop and enhance the quality of assessment in Wales, I will now begin my examination and critical evaluation of research in relation to my chosen AfL strategy, peer-assessment. As a result of doing so, I also aim to address and begin discussing my subsequent investigative questions, these being ‘What is the purpose of peer-assessment?’, ‘What makes peer-assessment an effective AfL strategy?’, and perhaps in part, ‘To what extent do pupils benefit from peer-assessment’. In addition to my examination and critical analysis of research in relation to peer-assessment, I also plan to discuss the relationship between peer-assessment and self-assessment and the crucial role of feedback as a fundamental aspect of AfL. 
Black and Harrison make point to note that ‘several empirical and theoretical research studies have concluded that an essential condition for the development of formative assessment is that students become engaged in self- and peer-assessment’ (2001:43). In addition to this, is has also been stated that ‘peer-assessment is a uniquely invaluable for several reasons’ (Black, Harrison, Lee, Marshal and Wiliam, 2003:49). In light of these understandings, with the emphasis on both the ‘essential’ and ‘uniquely invaluable’ conceptualization of peer-assessment, it arguably serves to strengthen the focal topic of my investigation and my choice to investigate this particular AfL strategy, as it is arguably one of great influence and impact within the understandings of formative assessment. Moreover, while there are further reasons and emphases in regard to the purpose and effectiveness of peer-assessment, it is nevertheless potentially beneficial to firstly define and understand what is meant by the term ‘peer-assessment’. 
Simplistically, the term ‘peer-assessment’ can be defined as the assessment of a pupil’s work, in which the assessor is not a teacher, but is also a pupil or a ‘peer’ of the pupil whose work is being assessed. Comparably, ‘peer-assessment’ could also be defined and understood as pupils taking an active role and responsibility in the assessment process of a peer’s work, with a clear understanding and acknowledgement to which the work is being assessed against. Significantly, the latter definition corresponds well to the ideas presented by Gershon who suggests that ‘peer-assessment opens up the assessment process for students’ (2013:49) and Gault who states that ‘peer-assessment helps pupils increase their understanding of the assessment process’ (2015:289). As a result of these suggestions, we can perhaps interpret that an aspect which enables peer-assessment to be considered an effective AfL strategy, is that through a greater involvement and understanding of the assessment process, this then enables pupils to have a greater understanding of what is required, both of their peers, and perhaps more influentially themselves. We can additionally argue that greater involvement and understanding of the assessment process in turn would also enable pupils to experience a greater variety of work, rather than just their own, and as a result would encourage them to take into consideration and explore a wider variety of possible answers and interpretations to their work (Gershon 2013). However, critical to the pupils understanding and involvement in the assessment process is the requirement to have a, often described, ‘transparent’ (Black et al 2003; Welsh Government 2010; Hattie 2012) success criteria. For it is this success criteria in which enables the pupils to effectively evaluate and assess the work of their peers against the learning objectives or intentions (Black et al, 2003).
A further note to add in relation to the question of ‘what makes peer-assessment an effective AfL strategy?’, is to examine the relationship between and influence peer-assessment has upon self-assessment, for as Black et al have identified ‘peer-assessment turns out to be an important complement’ and have further suggested it ‘may even be a prior requirement for self-assessment’ (2003:49). If we are to accept peer-assessment as being a requirement to self-assessment, then it is perhaps worthwhile to also return to the previously discussed idea presented by Gershon (2013), that of peer-assessment allowing pupils to experience a greater variety of work, and as a result a greater variety of possible answers and interpretations to their own work. With these understandings in mind, we can then perhaps argue that the effective of peer-assessment in part lies in the potential benefits it has to not only improve the work of a peers, but the work of the individual pupil. Through the experience of peer-assessment, this then encourages and allows pupils when they return to their own work and self-assess, to view their work with a better variety and understanding of what success could look like. This would then also promote pupils, when self-assessing, to view and assess their own more objectively and provide, perhaps, more challenging targets/expectation of their future work (Gault 2015). A significant point to add in relation to understanding the impact of self-assessment is that presented by Black and Wiliam who state, ‘the link between formative assessment to self-assessment is not an accident – [but] is indeed inevitable…For formative assessment to be productive, pupils should be trained in self-assessment, so they can understand the main purposes of their learning and thereby grasp what they need to do to achieve’ (1998:9-10). I would further argue, and in light of previous discussion, that we may also be able to interpret this statement through the means of peer-assessment. In doing so, I would argue that peer-assessment is the catalyst which enables effective self-assessment, and consequently, in turn function to effectively promote the role and inclusion of successful formative assessment. Moreover, we can also add that with this interpretation, we can add an additional aspect as to answering the question ‘what makes peer-assessment an effective AfL strategy?’. 
In addition to our understanding of what AfL entails, it is potentially of great importance to recognise and discuss the role of feedback. In order to advance our understanding of what AfL is, it is worth nothing the definition of formative assessment, as defined by Sadler, who writes ‘this [formative assessment] refers to assessment that is specifically intended to provide feedback on performance to improve and accelerate learning’ (1998:77).  Therefore, as a specific intention of AfL as a means to ‘improve and accelerate learning’, we can clearly identify the crucial and influential role that feedback has, and more so, the comparable nature of the definition to our previous definition/understanding presented by Black and Wiliam of AfL’s purpose being that of ‘promoting student’s learning’ (1998:10). Further emphasis given to the crucial and influential role feedback has as part of AfL is most prominently highlighted by Hattie, who writes ‘feedback is among the most common feature of successful teaching and learning’ (2012:155), thusly relating its influence on both pupils and the teacher, but more significantly also argues that ‘feedback is among the most powerful influences on achievement’ (2012:135). Allison and Tharby also make a clear point to include and emphasis the role and place of feedback as part of the assessment process, for after providing pupils with the task and their success criteria, you are then able to maintain a continual tracking or assessment of the learning through the means of ‘praise and timely feedback’ (2015:167). Further to this point presented by Allison and Tharby is the recognition of not only feedback, but ‘timely feedback’. This add-on to the description to feedback is simply one of many variations in which feedback can present itself and is reflective of the need to acknowledge for feedback to be influential, and thusly enable the improvement to and acceleration of learning, feedback requires its own set of ‘success criteria’. Features of what enables successful feedback has been identified by the Welsh Government, who suggest, much like Allison and Tharby, that ‘feedback should be as immediate as possible’ (2010:26). The Welsh Government continue to state that feedback should also be ‘clear, and…make the learner think’ (2010:36). With this success criteria in mind, specifically the note on feedback being ‘clear’, I would relate this concept back to a previously discussed note on the need of a clear or ‘transparent’ (Black et al 2003; Welsh Government 2010; Hattie 2012) success criteria, and once again return to Hattie (2012) who argues the case for transparency if feedback is to be effective. With this recurring emphasis on clarity and transparency, of both success criteria and feedback, I seek to examine the clarity and transparency of my own success criteria and feedback in relation to the planning, and most certainly, the execution of my investigation. However, prior to the commencement of my evaluation it is key to both examine my PTE 2 School’s assessment policies and practices, and the investigative methods taken by myself before beginning my investigation.
	A key document in the research and planning of my investigation was School X’s marking policy (see appendices A), of which we could possibly interpret as their ‘assessment policy’. Within their marking policy, School X propose a clear set of rationale, aims, rules for expected practice and role and responsibilities for both staff and pupils, in regard to the purposes and intended outcomes of marking pupils work, as a result of both summative, and more significantly formative assessments. Thusly, in regard to the latter form as assessment, this being formative assessment, School X have recognised the variation of approaches of which can be taken, along with outlining the required quantity of pupil work to be marked or assessed. Further to this, School X’s policy also makes point to highlight that ‘the success criteria will be shared with pupils and marking will clearly indicate what the pupil had done well (WWW) and what they need to do to improve (EBI). Comments will be constructive and subject specific.’ (See appendices A, page 2). Here, we can perhaps argue the reflective interpretation and active inclusion of ensuring a ‘transparent’ assessment or success criteria and feedback for pupils, of which is clearly enforced within the School’s policy, as being done so in recognition of such ideas being presented by the likes of Black et al (2003), Welsh Government (2010) and of course, Hattie (2012). Furthermore, of significance and impact to the research and planning of my investigation was the prominent dedication taken by School X in providing their own definition and expectation of what peer-assessment is and should entail. School X have defined peer-assessment as ‘pupils [using] success criteria and/or mark schemes to mark each other’s work, noting positive aspects and areas for improvement (WWW/EBI)’ (see appendices A, page 2). This definition provided me with a clear understanding of School X’s expectation regarding what would be required when planning for and executing my investigation. Additional influence in the research of my investigation from this document also arose from School X’s definition and expectation of what peer-assessment should entail, for School X state that peer-assessment should take place ‘within an environment of mutual respect’ (see appendices A, page 2). Influentially, this expectation of a purposeful learning environment, build on mutual trust was most attractive to me, especially in reference to what I aimed to foster within my classes. More so, I felt that this mutual respect, both between myself and the pupils, but more purposefully between the pupils themselves, would enable successful inclusion of and participation by all pupils within my classes for my investigation to take place. 
	Further research from School X documents, of which served notable interested during the course of my researching and planning for my investigation included the Religious Education, Religious Studies and Sociology Departmental Self-Evaluation Report 2016-2017 (see appendices B), of which is very similar to a Departmental Improvement Plan (DIP), and the School Improvement Plan (SIP). Within the Self-Evaluation Report, this enabled me to examine the inclusion of and approaches taken by School X’s Religious Education Department, in regard to both AfL and peer-assessment. In their Self-Evaluation Report, the department recognise that the ‘incorporation of AfL strategies…allow pupils to focus on tasks and evaluate their progress which impacts on their progress and learning experiences’ (see appendices B, page 44) and further include that ‘pupils are given opportunities to self-assess and peer assess work which enables them to value work and comment on their work, others work and suggest improvements. These result in active learning experiences’ (see appendix B, page 44). As a result of these comments, I felt quite sure that focusing upon peer-assessment as my investigative AfL strategy would ensure a cohesive approach to what the department already does, and what I planned to investigate.
	Examining School X’s SIP was of interest as this enabled me to briefly examine the if there was a whole school approach to towards improving assessment for leaning. In doing so, it is important to note that within their three-year improvement plan, each academic year includes a series of School Priorities, of which include: 
1) To continue to improve performance and standards at all key stages and provide the best possible outcomes for leaners, 
2) To ensure teaching and assessment are effective and appropriate to improving standards for learning, 
3) To give the best possible guidance for each learner, and 
4) To lead, manage and plan for whole school improvement. 
(See appendices C, pages 11, 42 and 49)
Therefore, we can perhaps argue that these continual School Priorities are reflective of School X’s personal acknowledgement, especially in relation to School Priority 2, to improve assessment as part of their own school evaluation. However, in regard to improving AfL as a national priority, this is not something directly identified or named by School X. Rather, for this academic year (2017-2018) School X are focusing upon the national priorities of: Literacy, Numeracy, Digital Competence, Reducing the Impact of Deprivation and closing the achievement gap between FSM and non-FSM and developing a new curriculum (see appendices C, page 42). Although, in their acknowledgement of ‘developing a new curriculum’ we could perhaps argue that this is in reference to the Welsh Government’s ‘Our National Mission’ document, within which they state, ‘In delivering our new transformation curriculum, we need to focus on…four key enabling objectives’, one of which includes ‘robust assessment, evaluation and accountability arrangements supporting a self-improving system’ (2017:3). Therefore, with this interpretation in mind we could argue that although not specifically identified, improving assessment is a fundamental part of the developing and integrating the new curriculum. Lastly, a final note to add from my examination of School X’s SIP is their recognition of, ‘improving the practice of peer and self-assessment’ (see appendices C, page 8), as a key focal topic of which commenced in the previous academic year (2016-2017), of which dedication to improvement and active inclusion of can be recognised within the Religious Education Departmental Self-Evaluation Report (2016-2017). More significantly, we can also argue that this focal topic once more supports and acknowledges how influential and beneficial peer-assess can be to pupils, and as a consequence the teachers. 
As a final note, prior to the evaluation of my investigation, it is necessary to discuss the ethics and methodology behind the planning and implementation of my investigation, as a further examination of how my investigation and the strategies taken by myself were inspired and motivated. 
Critical to the successful activation and completion of my investigation was to complete a proposed ‘Application for Ethical Approval’ of which fundamentally served to ensure that my intentions and methods of investigation were indeed ethical sound, and to ensure I would not risk harming my professional development as Principle Researcher. In addition, and arguably more essential, this ‘Application for Ethical Approval’ also ensured that I would not risk endangering the confidentiality and anonymity of the participants involved within my, then proposed, investigation into ‘What impact does peer-assessment have on pupil’ learning and progress in Religious Education?’. All of which were done so in with guidance from and in keeping with BERA (British Education Research Association Guidelines) (2011), University Research Integrity and Ethics (2017-2020) guidance, and the Data Protection Act (1998).
Within this application I was required to outline the purpose of my investigation, this being as previously discussed, to implement the use of and investigate the effectiveness of a particular AfL strategy during the course of my second PTE (Professional Teaching Experience). Further to this, the application required great attention in discussing anticipated risks, such as if all participants withdrew from the investigation or a breach of confidentiality, how I would address such risks, e.g. finding a new sample of participants. Further to this, the application also ensured a considerable discussion on role and requirement of Data Protection and Storage. Significantly, all discussions priory discussed were done so with from and in keeping with BERA (British Education Research Association Guidelines) (2011), University Research Integrity and Ethics (2017-2020) guidance, and the Data Protection Act (1998). Arguably however, the most significant and influential section to the successful approval and activation of my investigation was to outline my proposed methods of investigation, of which included the use of pre and post-testing in order to both gain an understanding of my investigative class’ current attainment and then use this to assess whether there has been an impact on pupils’ attainment after the implementation of my AfL strategy. Further to this, my investigative methods also included the use of my PTE 2 Mentor observational feedback, my own evaluation of the lesson(s) concerning my investigation and perhaps most influentially, personal opinions from the investigative class concerning the use and effectiveness of the implemented investigative strategy through the means of ‘exit-ticket’ plenary sheets. Through the means of these investigative methods I aimed to achieve a triangulation of data, of which ‘combines data drawn from different sources and at different times, in different places or from different people’ (Flick, 2004:178), in the hopes of ensuring the reliability and validity of my investigative methods and results. Furthermore, it is also critical to note that these chosen investigative methods are reflective of my inclination to peruse and investigate the effectiveness of my chosen AfL strategy though the means of Qualitative data research. This is in part due to the understanding of Qualitative data research of being a means through which ‘analysis is based on the process of data reduction, identifying patterns and generating ‘understandings’’ (Kostelac and Lammerer, 2015:6), and as such has, as we shall discover when coming to the evaluation of my investigation, enabled me to more directly interpret, understand and summarise the perceptions and outcomes of my implemented investigative strategy and how these can impact my future teaching. Additional influence on my chosen focus upon Qualitive data collection/research arose from Hatch (2001), who notes that ‘for qualitative researchers, the lived experiences of real people in real settings are the objectives of study. Understanding how individuals make sense of their everyday lives is the stuff of this type of inquiry…Qualitative research seeks to understand the world from the perspectives of those living in it’ (Hatch, 2002:7). While Hatch’s interpretation of may be rather broad understanding of qualitative in comparison to the scale of my investigation, I nonetheless found some resonance with what Hatch has presented. Especially as a Religious Education ITT, with a firmly held belief that essential to Religious Education is the exploration and understanding the beliefs and experiences of others, I have therefore interpreted the qualitive approach to research to be more relatable to my subject. In doing so, as already noted, an investigative method was to obtain the personal options about peer-assessment from my investigative class, this as a qualitative method, rather than a quantitative data approach, which would have been more numerically and statistically focused, has thusly allowed for an interpretational approach based on the experiences of those involved within my investigation and has enabled a more detailed and experiential evaluation of peer-assessment.  
Having completed the examination and critical analysis of scholarly research regarding AfL, my PTE 2 School’s SIP, R.E. DIP and Marking Policy, and the investigative ethical and methodological expectations and requirements, all of which served as inspirational and guiding documents for the intentions and purposes of my investigation, I am now able to begin my evaluation. Within the evaluation of my investigation I primarily aim to highlight the overarching lesson context of the series of lessons concerning my investigation, and as a result aim to discuss the successes, areas for improvement, limitations and possible ways forward. 
Prior to the commencement of my evaluation, it is significant to note the area(s) of study for which the teaching of and implementation of my investigation with Class Y took place. Within School X’s Department of Religion and Sociology Year 8 Scheme of Work (see appendices D), there are three main areas of study, these being: Inspirational Figures, Religious Figures and, Pilgrimage (see appendices D, page 1). Further to this there is an additional area of study, albeit time dependant, which focuses on ‘Rites of Passage’ (See appendices D, page 1). However, due to the time commencement of my PTE 2 placement, the area of study of which I was to plan, teach and resultantly was able to focus my investigation concerned ‘Religious Figures’. Significantly this area of study played a key part in the planning of my lesson contexts, of which are also in recognition of the Blaenau Gwent Agreed Syllabus for Religious Education Foundation Phase to Post-16 (Blaenau Gwent County Borough Council, 2008). As a result, within the series of my lessons concerning ‘Religious Figures’, including my investigation, it is worth noting the inner area(s) of study in which ‘Religious Figures’ is allocated within the Blaenau Gwent Agreed Syllabus for Religious Education, for KS3 is the range of ‘Meaning and Purpose’ (Blaenau Gwent County Borough Council, 2008:34-45). Further divided in to a series of sub-sections, the most compatible range sub-section is focused upon ‘Authority and Influence’, of which examines ‘how different forms of authority, such as sacred texts, prophets, historical figures and leaders are regarded as conveying the truth, interpretation, revelation and wisdom and how this influences the lives of faith adherents.’ (Blaenau Gwent County Borough Council, 2008:35).  With an understanding of this context and further in line with Department of Religion and Sociology Year 8 Scheme of work, I began this area of study for Class Y with the religious figure of Abraham. Therefore, within a series of four lessons, of which focused on the acquisition of knowledge about the Abraham as a highly respected and significant figure, and the events in his life, these series of lessons also served well for the implementation of my investigation to take place.
I will now begin the further examination of my chosen approaches to the series of lessons and investigative methods and seek to evaluate the effectiveness such approaches and methods, primarily from my own reflections, but also from my PTE 2 mentor’s observational feedback. Lesson one (see appendices E), began with the assessment of pupil’s prior knowledge on a series of key religious figures, as an introduction into their newest area of study. This was useful task as it enabled both me and pupils to assess which religious figures they already had significant knowledge on, e.g. Jesus and Moses, and the figures of which they knowledge was less confident it, e.g. The Buddha and Abraham. Favourably, the lesser knowledge on Abraham and the events in his life worked well to ensure pupils would be engaged in following tasks, as they were eager to acquire knowledge about him. As pre-planned and intended, the following activity ensured pupils acquired key knowledge about the life of Abraham through the means of a literacy reading task, of which was regarded as ‘essential for the lesson’ (see appendices F) by my PTE 2 mentor. This literacy task then fed into the following activities of a key fact-mind map, of which I was able to assess what knowledge pupils had acquired from the literacy task, and then for their main task pupils of Class Y were apply this newly acquired knowledge to summarise and create a story-board on Abraham’s life, (see appendices G and H of work produced by Pupil 19). Lastly, for the plenary activity pupils were encouraged to express their own opinions to the question, ‘which event in Abraham’s life do you believe to be the most significant?’. Interestingly, this activity provoked a debate among pupils, as many were eager to not only share their opinions to which event they believed to be the most important in Abrahams life, but more so were eager to challenge the views of their peers. In addition, this debate extracted a good range of key vocabulary and term from pupils. Pointedly, this question and the resultant debate can be seen a starting point for the following lessons, in which pupils’ opinions and ability to answer evaluation questions is further extended as I shall demonstrate within lesson two. 
Similar to lesson one, lesson two (see appendices I) began with assessment, through the means of a white-board quiz, to recap and confirm pupil’s knowledge on key events in the life of Abraham and also ensured pupils could sufficiently complete their story-board from the previous lesson. As a continuation and further enhancement of pupils’ debate and evaluation of which event they believed to be the most significant in Abraham’s life, pupils were to work collaboratively to complete a diamond 9 activity (see appendices I, slide 3), in which they ranked a pre-selected set of events. This diamond 9 activity was an effective tool, as also recognised by the Welsh Assembly Government who identifies this activity as promoting discussions ‘about the relative importance of a range of factors…Diamond ranking, as opposed to simple ranking, encouraged a focus on the single most important factor’ (2010:48). In accompaniment to the diamond 9 activity, pupils/groups were also encouraged to feedback and share their justifications for why they had placed a particular event at the top of the diamond 9 activity, or at the bottom. This then fed into the following activity of which pupils were to write an extended answer to the evaluation question, ‘God testing Abraham was the most significant event in Abraham’s life’. Do you agree or disagree?’, informed by the knowledge they have previously required on the range of events in his life, their personal viewpoints as to which event they believed to be most significant and the varying viewpoints of the peers in their class, of which arose during the discussions from the diamond 9 ranking activity. The success of these activity was documented by my PTE 2 mentor who wrote, ‘Dimond ranking task was an effective task which stimulated debate within the group. Good visual timer used. Some excellent feedback given which led into the evaluation question. Pupils were engaged in the evaluation question because they enjoy debate as top group. This type of task addresses L6 & L7 [Level 6 and Level 7] skills and challenges pupils’ (see appendices J). Significantly, pupils written answers to this evaluation question thusly served as the means of which I was able to secure pre-testing data from Class Y ahead of the implementation of my investigative strategy. However, in regard to the criteria in which this evaluation question was set, I do question the clarity and transparency of what is expected of pupils to successfully answer their evaluation questions, more of which will be discussed further. 
Resultantly, having completed their pre-testing, lesson three focused (see appendices K) focused on the implementation of my investigative AfL strategy, peer-assessment. However, before the execution of the AfL strategy peer-assessment as done by the pupils of Class Y, my approach for this lesson was to assess and acquire pupils prior understanding and opinions on peer-assessment, and more significantly ensure they had practice at peer-assessing before peer-assessing the work of their peers in their class. To achieve this, Class Y’s starter activities included a series of key questions. Firstly, pupils were to answer the question ‘what is peer-assessment?’ (see appendices K, slide 1), of which was done so with the intention of assessing pupils’ prior knowledge or understanding of the requirements of peer-assessment, many of which I found to be of much interest. Pupil 16 described peer-assessment as the action of which ‘a peer marks your work so instead of your teacher marking it this saves time and improve your work’ (see appendices L), an interesting perception of which can be seen to recognise peer-assessment as a means of which reduces the work of a teacher, rather than recognising that peer-assessment provides pupils with a greater sense of responsibility for their peers and their own learning. Additionally, Pupil 16 recognition that peer-assessment is done is to ‘improve your work’ can be see as a common perception among the answers/definitions from the pupils of Class Y. Pupil 12 and Pupil 17, similarity define or explain their understanding of what peer-assessment as ‘peer assessment is when a classmate looks over your work to check if there are any mistakes you didn’t notices, or to help you improve your work’ (Pupil 12, appendices M) and ‘peer assessment is when a person in your class looks at your work and tells you what needs to be improved (W.W.W/E.B.I.)’ (Pupil 17 appendices N). Emphasis on peer-assessment as a means to identify and providing areas for improvement is evident among the perception of pupils, however does call into question why the focus is more negatively focused, i.e. identifying what the pupil has not done and so needs to improve upon, rather than a more positive outlook, of which would, and perhaps most definitely should, focus on identifying and celebrating the strengths of each-others work, is more prevalent among pupils perceptions and understanding of what peer-assessment is or aims to do. 
The focus on improvement of work is a consistent perception of why pupils believe they perform peer-assessments, as exampled through the pupils’ answers of the second question ‘why do we peer-assess?’.  Pupil 9 stated that ‘we peer assess to give advice from someone our own age 1) to [get] someone else point of view on your work’ 2) to get advice on how to improve’ (Pupil 9, appendices O). However, the means through which pupils are to know how they are to improve their work or ‘get advice’, this being through feedback, is rarely included in pupil’s answer. Moreover, if included, once more, only a rarity of pupils’ have identified the methods or type of feedback which should be provided with, as exampled once more by Pupil 17 who wrote ‘W.W.W/E.B.I’ (see appendices N), of which is reflected of School X’s marking policy W.W.W meaning ‘what went well?’ and E.B.I meaning ‘Even Better If…’ (See appendices A, page 2) however, is not specifically identified or labelled as ‘feedback’. Significantly, in discussion with Class Y in regard to feedback when peer-assessing, pupils did recognise the need for feedback to be ‘critical’ for it to be useful and further recognised poor or non-specific feedback would be unhelpful in enabling pupils to improve their work. However, Class Y did also discuss they felt feedback from a peer would be more useful or appropriate than from a teacher, as the peer-perspective is not only more similar to their own, by they recognise that their peers will use more relatable language, and perhaps most interestingly, many expected their peers to be more critical or ‘harsh’ in terms of assessing their work, which in turn meant that pupils felt more encouraged to act upon their feedback and improve. With this perspective in mind, primarily due to discussions with pupils, we could perhaps strongly argue against Alison and Tharby’s suggestion that ‘students will naturally place more trust in teacher feedback than peer feedback’ (2015:184-185). Arguably, this understanding is perhaps a testament to the positive relationship between the pupils of Class Y, as they presented whilst in discussion, that peer-assessment feedback is more encouraging than teacher feedback, as similarly presented by Flachikov and Goldfinch:2000 and Harelli and Hess:2008), and as a result is thought of as being more constructive and less harmful to pupil esteem. We could also question if there is the possibility of a competition aspect among these pupils, especially as a top-ability class, to ensure that their work is of the highest quality and is able to achieve the highest levels. 
The following activities from these starter questions included pupils peer-assessing a range of responses to their evaluation question, ‘God testing Abraham is the most significant event in Abraham’s life. Do you agree or disagree?’. This was done so in with the aim of providing pupils with or further experience of peer-assessing answers and allowed pupils to examine a range of different levelled answers (see appendices K, slides 4-7). Pupils worked well to collaboratively discuss and identify WWW/EBI’s for each answer and this further highlighted that pupils were aware of what the evaluation question was asking of them, especially when upon reflection I believe the success criteria and transparency of what pupils were expected to do, to be lacking and is most certainly an area of which I should have paid more attention. However, despite my reflection, when in professional dialogue with my PTE 2 mentor, it was stated that this activity ‘allowed pupils to asses and a range of answers, as well as identify the specific skills which were being used in each answer…’, referring to either the skills of describe, explain and evaluate, ‘…this provided pupils with experience of peer-assessing and meant that they had a clear idea of what make an unsuccessful or successful evaluation answer’. This being a reflection of which was rather similar to my own. Having completed this activity pupils were then to apply their knowledge of peer-assessment and evaluation questions to peer-assess their peers answers. Yet while there was guiding questions provided for pupils whilst peer-assessing (see appendices K, slide 8), I once more question the clarity and transparency of success criteria, if these questions even classify as a success criteria, and believe this to be a key area of focus for future potential investigations. 
The results of my investigation were composed in the fourth and final lesson of which concerned Abraham, through the means in which pupils were to re-draft their evaluation answers using the feedback they had acquired from their peer-assessments. Therefore, this final lesson enabled me to assess the quality of feedback from pupils, and more so enabled me to evaluate the impact, if any, on the evaluation answers of pupils. Expectantly, the quality of feedback and impact of such feedback sufficiently varied throughout the class, some of which I will now examine in more detail. The variety of answers, quality of feedback and impact upon pupils’ evaluation answers can be seen through the three selected examples of appendices P. Beginning with Pupil 22, it is clear that this pupil had a clear understanding of the need to evaluate within her answer, yet as identified within the E.B.I. feedback comments, the disagree side of the evaluation required more elaboration and specific identification of which event(s) this pupil believed to be of equal or more significance to God testing Abraham, of which was accomplished then Pupil re-drafted their answer. Here we can argue the quality of feedback as provided by Pupil 19 to be clear and useful for Pupil 22 to improve their evaluation answer, I especially commend the inclusion of ensuring Pupil 22 explained why they may believe other events to be more significant. Of the three examples chosen within appendices N, I strongly believe this to be the most transparent and effective in what it aims to help their peer achieve, in comparison to the others. For Pupil 15 their feedback, albeit having a positive impact to ensure the use of evaluation skills, was vaguer and less detailed in how to construct and improve the answer. Furthermore, when examining Pupil 11’s answer we can already conclude that it is of a lesser standard in comparison to answers previously, as is the received peer-assessment feedback. Such feedback here, done by Pupil 3 does not aim to encourage the development or use of evaluation skills, but merely suggests a further elaboration of the point presented. While further expansion of Pupil 11’s answer was achieved in the re-drafting, this still not equate to an adequate evaluation answer, as there was only an explanation of a one-sided argument, and so would not be able to achieve a level 7. As a result of my examination of these example investigative results, I realise the impact and role of useful and constructive feedback as a means through which improvements are primarily achieved, and as a result believe this to be a key, if not the most significant area for further research on my behalf, of which could have possible ensured all pupils received useful and constructive feedback and meant successful improvements for all evaluation answers. 
In conclusion, within this essay I have aimed to critically evaluate the implementation and effectiveness of my chosen Assessment for Learning (AfL) strategy of peer-assessment during the course of my second Professional Teaching Experience (PTE2). In order to do so, I have sought to examine a series of key scholarly research regarding the role and importance of assessment and signified how the improvement of assessment within Wales is a key priority of the Welsh Government, both currently and for the future. Such scholarly research, in additional to key ethical and methodological research, played an influential role in my discussion and execution of the planning and implementation of my investigation, of which ensure successful activation of my investigation. As a result of this, and as part of my investigation evaluation I have aspired to answer my investigative question of ‘what impact does peer-assessment have on pupils’ learning and progress in Religious Education?’, to which I believe is one of significant impact among AfL strategies. However, it must be argued that peer-assessment alone is not what enables for a successful or improved impact on pupils learning within Religious Education but is merely a for-front of methods and strategies of which are required. Such methods and strategies of which, although in part included within my investigation, should have received a further emphasis upon for the development and success of my pupils. Albeit, the planning and implementation of this investigation has enabled me to become a more well developed and reflective practitioner, which is of great significance, not only for my current and future professional development, but more so for the benefit of my future pupils. 
[bookmark: _GoBack]If I were to do this investigation again, or one concerning a similar topic to it in, future changes or developments I would make, especially in light of recently competing my first AfL strategy investigation, would primarily include the following areas.  Due to the time constraints of PTE 2 placement, the first change or development for a potential future investigation would be to designate and ensure a greater time frame for the research, planning, development and implementation of my investigation. For if this would have been possible during my first investigation, I would have had a further time and lessons to assess and develop pupils understanding of and/or ability to peer-assess and the intended outcomes. Further to this, additional time may have also enabled me to focus upon, develop and ensure all pupils had a clear understanding of what constitutes a quality feedback, of which leads into my second potential future development. Within the examination of scholarly research and the evaluation of my investigation, the role of feedback appeared as a frequent key component of AfL, with the likes of Alison and Tharby simplistically stating ‘feedback matters’ (2015:116). However, I am aware this was unfortunately an area my investigation of which was not sufficiently addressed or explained by myself to the pupils, and as a result meant that not all pupils received constructive and useful peer-assessment feedback. Therefore, commitment to further research and understanding of the role of feedback will surely be a main focal point for my future investigations and is recognisably an aspect of teaching that is to be developed through continual experience, for Black and Wiliam state ‘…enhancing the quality of learning through improved formative feedback take classroom time’ (1998:18). Finally, and especially in light of my previous investigation, if I were able to do the same investigation again, I would aim to ensure that the lessons focus more upon pupils evaluation skill development, rather than assessing their understanding of and opinions about peer-assessment, for although interesting and insightful for the means of my investigation, I question whether pupils fully benefited from the investigation in relation to their future ability to successfully and confidently answer evaluation questions in the future. Thusly, perhaps if I were to focus upon the development of pupils’ evaluation skills, an alternative and potentially more beneficial AfL strategy to research, implement and evaluate may be feedback using comments only (see Welsh Governments How to Develop Thinking and Assessment for Learning in the Classroom, 2010:51). If to do so, this would then combine my three areas for future development, as this would potentially require a longer series of lessons to be implemented, in which one or more would most certainly require the focus to be upon what constitutes as good feedback, and finally, would allow pupils to continually use and develop their evaluation skills. 
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· I agree with this statement because if God didn’t test Abraham God would be unsure it Abraham was actually loyal and committed to God. However, I also disagree because God could’ve trusted Abrahams words and trusted that he was committed instead of testing him. I also think that there were many other significant events in Abraham’s life, such as the covenant agreement he made with God and the call he received to leave his home of Ur, because this was the starting point that led on to the rest of the events in his life. 

Pupil 15
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· ‘God testing Abraham is the most significant event in Abraham’s life.’ I mostly agree with this statement because he could only be the father to many nations if he passed the test. This event also showed Abrahams faith to God. Although, I also think that the birth of Isaac was a really significant events in Abrahams life because he and Sarah had always wanted a child together, and this showed that God keeps his promises to those who follow him. 
Pupil 11
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· I agree with this statement because it started a mutual trust between God and Abraham. This meant that God could truly believe that Abraham would follow his orders, even if this meant he had to kill his son. This also meant that Abraham could trust God because he knew how much he loved his son and knew it would be hard for him to kill Isaac. 
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Qualiy Indicator: 2.2.2 Teaching - assessment of and for learing
Assessment of learning

« Incorporation of AFL strategies wihin the Dept allows pupis o focus on tasks and evaluate thir progress which impacts on their progress
and learning experiences. These are often stuck info books and feference made to the AFL display boards.

 AFL strategies are being embedded into lessons. DIRT opportunites also support this. Alsa EBIWVIAY.

= Pupils are set targets with pupis being given target grades. Assessment grades are then compared 1o these and pupls are given
opportuniies fo evaluate and how fo Improve.

« Pupis are given opportunities to Self Assass and Peer Assess work which enables them 1o value work and comment on theirwork, others.
Work and suggest improvemens. These result in actve learning experiences.

 Tasks are siructured at al Key Stages for pupls o understand how to plan, undertake and evaluate their own work resuling in pride in work
and salisfaction of achievement.

= Pupils are encouraged {0 tedcafl and proof read their work helping to plan and organise.

* Use of levelled and graded assessment tasks help pupils to rack their own progress.

« Introduction of DIRT marking in conjuncton with StafiPupis using purple pens. Pupils encouraged to evaluate work.
 Pupil Progress is tracked three fimes a year for each class
T interim reports are given and one fullreport for each pupil

 Dept. reporting process meets the school and standard requirements.

+ Parents Evenings are well atiended are Dept. Staff se most parents at these events.
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School Priorities for 2016-17

1.To continue to improve performance and standards at all key stages and
provide the best possible outcomes for learners

2.To ensure teaching and assessment are effective and appropriate to
improving standards for learners

3.To give the best possible support and guidance for each learner

4.To lead, manage and plan for whole school improvement

Specific Areas for Development for 2016-17 for Ysgol Gyfun Tredegar
Comprehensive School in line with national priorities will be;

o Literacy
* Numeracy

« Reducing the Impact of Deprivation and closing the achievement gap
between FSM and non-FSM
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Page110fss 14524words [[X English (United Kingdom)

L] B - 1 + 70%
H O Type here to search % d) NG y





image12.png
5.0 Holly lsitt [

Insett  Design  Layout  References 12 Share

DFind -
209 | aaBocd| AsBbed AaBbCc AQD mssbecs daBbCeL daBbCel |, -

= - | TNomal | TNoSpac. Hesdingl  THe  Subtile SubtleEm.. Emphsis < o

¢
icte

i

Paste
~ ¥ Format Painter

Clipboard r. Font & Paragraph 5 Styles 5 Edting | Voice -

School Priorities for 2017-18

1.To continue to improve performance and standards at all key stages and
provide the best possible outcomes for learners

2.To ensure teaching and assessment are effective and appropriate to
improving standards for learners

3.To give the best possible support and guidance for each learner
4.To lead, manage and plan for whole school improvement

Specific Areas for Development for 2017-18 for Ysgol Gyfun Tredegar
Comprehensive School in line with national priorities will be;

Literacy
Numeracy

Digital Competence

Reducing the Impact of Deprivation and closing the achievement gap between FSM and non-FSM
Develop a new curriculum
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School Priorities for 2018-19

1.To continue to improve performance and standards at all key stages and
provide the best possible outcomes for learners

3.To give the best possible support and guidance for each learner

4.To lead, manage and plan for whole school improvement

Key Question 1. How good are outcomes? 1.1 Standards 1.2 Wellbeing
Specinc 3
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Ysgol Gyfun Tredegar Comprehensive

Department of Religion and Sociology

Year 8 Scheme of Work

3 Main areas of study (One Optional’)

1. Inspirational Figures

2. Religious Figures

3. Pilgrimage

4. Rites of Passage (time dependant of cover in Year g%

In Accordance with Blaenau Gwent Agreed Syllabus
Intended content for delivery with 3 lessons per fortnight

Access for all teaching groups
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Bell Work Activity
( What do you know about

Aims -
these people? What do O To explore events in the
= life of Abraham.
they have in common? 0 To begin fo explain the

significance /impact of
these events.

r i )

"’\:\‘
(3

ABRAHAM

’CJ/A&

GURUNANAK POPEFRANCIS  THE BUDDHA MOSES
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Aims -
O To explore events in the life of Abraham.
0 To begin to explain the significance /impact of these events.

Who was Abraham?ée
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Aims -
O To explore events in the life of Abraham.
0 To begin to explain the significance /impact of these events.

Which event in
Abraham’s life do
you believe to be

the most
significante
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Bell Work

Use your whiteboard to
write your key word
answers to the

questions/fill in the .
blanks. Committed

Aims to God.

> To recount key details about
Abraham.
> To evaluate the significance of
events in the life of Abraham.
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Which event is the most significante

In groups, use the diamond ¢ cards to sort
through and rank the crime in order of
which you think is the worst/most severe

crime.

God telling Abraham to leave Ur to go to
the promise land.
b. Death of Abrahams father, Terah.
c. Birth of Ishmael.
d. Making the covenant with God.
e. Entertaining three visitors.
f.  Birth of Isaac.
g. Sending Hagar and Ishmael away.
h. God testing Abraham'’s faith.
i.  An Angel appearing to Abraham and
telling him to sacrifice the ram instead of
Isaac.

a.

» Give areason for your top and bottom
choice.





image23.png
Evaluation Question...

God testing Abraham
Is the most significant
event in Abraham’s

L J

life.

Do you agree or disagree?
Make sure to give reasons for both
sides of the argument.
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BELL W

WHAT IS 'PEER-
ASSESSMENT'?
o O

(o]
AIMS:-

> TO DISCUSS THE AIMS AND PURPOSES OF PEER-
ASSESSMENT.

> TO PEER-ASSESS A RANGE OF EVALUATION
QUESTION ANSWERS.
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1. WHY DO WE PEER-ASSESS?
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GOD 'I'E!'I'ING
ABRAHAM IS THE MOST

SIGNIFICANT EVENT IN
ABRAHAM'S LIFE. -

DO YOU AGREE OR DISAGREE?
MAKE SURE TO GIVE REASONS FOR
BOTH SIDES OF THE ARGUMENT.
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EVALUATION QUESTION...

'GOD TESTING ABRAHAM IS THE MOST SIGNIFICANT

EVENT INABRAHAM'S LIFE."

DO YOUACREE OR DISACREE?
MAKE SURE TO CIVE REASONS FOR POTH SIDES OF THE ARCUMENT.

Q A2-TO
PEER-ASSESS
ARANGE OF
EVALUATION
QUESTION
ANSWERS.

God festing Abraham is the most
significant event in Abrahams life for a
number of reasons. Through God
festing Abraham, Abraham was able
to show his faith to God. Abraham
also  showed his great  love,
commitment and respect for God in
that although Abraham didn't want
fo kill his son, he was willing fo do so
because this is what God has asked
of him. Secondly, this event in
Abrahams life can also be seen as the
most significant because this suggests
that if we foo are committed, loving
and respectful fo God he will be as
equally commitfed, loving and
respectful fo us, for God having seen
Abraham’s commitment, love and
respect, saved him from having fo
sacrifice Isaac.

In vesponse to the statement ‘God testing
Abraham (s the wmost significant event in
Abrahan’s (ife), | would disagree. | believe that
the most significant event in Abraham’s life was
When he made the Covenant with God. This
special promise between CGod and Abraham
ensured the special velationship between God,
Abraham aV\I Abrahams  future descendants.
This Covenant between God and Abraham can
also be seen as a highly significant event, as the
outward —sign  of ~the Covenant, wmale
cireumcision, is still practiced in the Jewish
community to this day, highlighting the Jews
commitment to  keeping the  Covenant
agreement and. their respect to God.

However, | can understand why some
may agree With this statement. God testing
Abraham is of significance as this showed that
although Abraham was conflicted about having
to sacrifice his beloved son, he was willing to do
so out of love and commitment to God.
Furthermore, some may also argue that this
event highlights that God is good and shows
love to those who are truly dedicated to him,
for although Abraham was meant to sacrifice
his son, lsaac, God allowed a vam to be
sacrificed. in his place.

God testing Abraham was an event in
Abrahams life when he was told to kil
his son. Abrahams was told to take his
only son, isaac, and do to a mountain
three days journey away to kill him,
when they got to the mountain they
had to make an alter, and put wood on
it to make a fire. Abraham then tied
isaac up and was about to kill him with
a daggar when an angel showed up to
him and said not to kill isaac, because
Abrahams had shown he was faithful to
God and to instead to kill the ram that

\was caughtinthisbush.
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EVALUATION QUESTION... o bTo
“€OD TESTINC ABRAHAM IS THE MOST SICNIFICANT “hmnceor
EVENT INABRAHAM'S LIFE." Loy

DO YOU ACREE OR DISACREE?
MAKE SURE TO CIVE REASONS FOR POTH SIDES OF THE ARCUMENT.

W3:

God testing Abraham is the most significant
event in Abrahams life for a number of reasons.
Through God testing Abraham, Abraham was
able to show his faith fo God. Abraham also
showed his great love, commitment and
respect for God in that although Abraham
didn’t want fo kill his son, he was willing fo do so
because this is what God has asked of him.
Secondly, this event in Abrahams life can also EBI:
be seen as the most significant because this —
suggests that if we foo are committed, loving
and respectful fo God he will be as equally
committed, loving and respectful fo us, for God
having seen Abraham’s commitment, love and
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EVALUATION QUESTION... o bTo
“€OD TESTINC ABRAHAM IS THE MOST SICNIFICANT “hmnceor

ENT INABRAHAM'S LIFE." ANSWERS,
DO YOU ACREE OR DISACREE?
MAKE SURE T0 CIVE REASONS FOR POTH SIDES OF THE ARCUMENT.

In response to the statement ‘God testing Abraham is the w;:
most significant event in Abrahamw’s life’, | would disagree.
| believe that the most significant event in Abraham’s life
was when he made the Covenant with God. This special
promise between God and Abraham ensured the special
relationship between God, Abraham and Abrahams future
descendants. This Covenant between God and Abraham
can also be seen as a highly significant event, as the
outward sign of the Covenant, male circumcision, is still
practiced in the Jewish community to this day,
highlighting the Jews commitment to keeping the
Covenant agreement and their respect to God.

However, | can understand why some may agree !Bl
with this statement. God testing Abraham™ s  of
significance as this showed that although Abraham was
conflicted about having to sacrifice his beloved son, he was
willing to do so out of love and commitment to God.
Furthermore, some may also argue that this event
highlights that God is good and shows love to those who
are truly dedicated to him, for although Abraham was
meant to sacrifice his son, Isaac, God allowed a ram to be
sacrificed in his place.
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