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TASK DESCRIPTION



Students are required to complete the following:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
For this assignment, I am going to critically evaluate the concept of professionalism the police service, T. Green and A. Gates (2014) state that “professions, as opposed to trades, crafts or occupations, have particular characteristics, some of which have eluded policing and must be considered if the police are to reach this goal”. Key characteristics and standards of professional behaviour in which the police base itself on is included in the code of ethics, this includes honesty and integrity, authority, respect and courtesy, equality and diversity among many more. Some of these which standards will be discussed throughout this assignment. 

The College of Policing state “constables work in partnership on a day-to-day basis with local communities, stakeholders and colleagues in order to promote law and order, reduce the fear of crime, provide reassurance and build confidence to improve the quality of life for citizens”. The definition also goes on to say that, the role carries legal power and the maintenance of law and order. Therefore, maintaining professional standard and ensuring constables are ethical and inclusive is a forefront thought when dealing with the public. 

This assignment will consider the use of coaching and mentoring approach to professionalization in the police service and how maintaining these professional standards and the importance of ethical and inclusivity within this. 

Coaching as stated by CIPD, 2019 is ‘developing a person’s skills and knowledge so that their job performance improves leading to the achievement of organisational objectives’, whereas mentoring is long term by giving support and guidance. I will look at how this is important to maintaining professional standards. 

I will begin by mentioning Peelian’s ‘British Model’ of Policing, these are the ideas defined by Sir Robert Peel 1829. There are 9 principles within this model, but ultimately it is expressed as policing by consent. “Policing by consent, indicates that the legitimacy of policing in the eyes of the public is based upon a general consensus of support that follows from transparency about their power, their integrity in exercising those powers”, it is when these principles and the professionalism of the police’s standards drop is when issues occur within the police. Examples of this include the failings by South Yorkshire Police following the Hillsborough Disaster. These incidents increase distrust in the police, which then effect the ‘policing by consent’ principle, ‘Without public trust in police, ‘policing by consent’ is difficult or impossible and public safety suffers’ (A. Goldsmith 2005). This indicates the importance of maintaining the professional standards within the police. 

As the Police in the UK are by consent, the college of Policing state that this relies on the trust and confidence that the public has in the Police and wider law enforcement community. Therefore, the Professional Standards Departments (PSDs) must help to maintain the trust the public has, Professional Standards include counter corruption, vetting, complains and misconduct and governance. There are multiple reasons why trust and confidence in the Police can be diminished, these include as ‘noble cause’, doing the wrong thing for the ‘right’ reasons, ‘corrosive environment’ or just lack of insight and making the wrong choice. 

The college of Policing states that the guidance in police misconduct proceedings helps to increase fairness and proportionality these cases.

When looking at inclusivity in terms of maintaining professional standards, it is essential that inclusion is a priority for police. Black, Asian and ethnic minority people (BAME) are more likely to become a victim of crime, this can be due to discrimination, and the areas that they live in. Studies also show that white police officers are more likely to go up the ranks; this is also seen in the military. There could be multiple reasons for this, however, BAME people have a distrust in the police and believe that they receive a poor service, and subsequently results in less people from these cultures and ethnicities applying to join the force in the first place, which will affect the diversity and inclusion within the force. 

Two of the policing principles is fairness and respect; J. Correll et al (2002) conducted a study whereby participants played a video game to shoot or not to shoot armed targets. In this study, it was established that participants were likely to shoot more quickly if they were African American, than if they were white. This study shows there is an unconscious bias within society, and given that, statistics show that in March 2020 92.7% of officers in the UK are white. This bias can possibly leak into the policing force and subsequently affect the ethics and inclusion within the police.  

Whilst maintaining professionalism within the Police is an important aspect, as stated above, there are some circumstances in which professionalism slips but is to benefit the public. For example, when dealing with certain individuals it is important to communicate with them in a language they understand, whether this be shouting or even swearing in circumstances where it be needed to gain attention/allow another to understand. KM. Bailey (2003) states “people they are speaking with to address them with a language at a level they can learn from and understand”. Although, this study relates to language teaching, I believe it is the same for ways in which people are spoken to even though they are speaking in the same language, this could be like slang and local terminology. 

When an officer begins their career, there is a period of time that they are coached to be competent at completing the job, in many organisations this has been considered a putative success (M.A Tyler, W.E. McKenzie, 2011). T. Theeboom (2014) states that following a study on coaching in the workplace, and it has “significant positive effects on all outcomes with effect sizes ranging from coping to (goal-directed self-regulation).” However, due to the general demand and resources of policing, it is not always feasible that officers who are training receive adequate and essential coaching to fulfil their role, and ultimately not comply with professional standards. Simply, because they were not taught how to. 

In conclusion, there are multiple ways which the professionalism of the police can be disrupted. Whether that be lack of training/coaching, the inability to maintain an expected standard by acting unethically, and not ensuring the force is inclusive of certain characteristics. However, I have mentioned within the essay why it can sometimes be effective to not maintain the highest standard when dealing with members of the public. However, overall there must be an emphasis on the professionalism to maintain public confidence and provide the public a standard of policing which is effective and reputable. 
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1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  

The purpose of this work is to critically evaluate the role of police in counter-terrorism policing. P. Lentini (2003) states that since 9/11 there has been an expansion of academic and other literature that addresses terrorism, and that peer-reviewed papers has increased by around 300%, these findings show that there is a new focus on this crime, and the importance of understanding it. Title 22 of the U.S code defines it as “politically motivated violence perpetrated in a clandestine manner against noncombatants” and the Oxford Dictionary defines terrorism as “the unlawful use of violence and intimidation, especially against civilians, in the pursuit of political aims”.

The UK Counter-Terrorism Policing states that the definition of counter-terrorism is “a collaboration of UK police forces working with the UK intelligence community to help protect the public and our national security by preventing, deterring and investigating terrorist activity”. The role of policing is “increasingly relevant in the wake of the terrorist attacks of 11 September 2001” (J.P Brodeur, 2007).
One issue which becomes apparent early on within this work is that the definitions of terrorism and the people who commit it, known as extremists has changed rapidly throughout the years. For example, individuals such as Martin Luther King were known as extremists due to their actions and belief, but in fact they are “now accepted as being pioneers for change and individuals who have made an important contribution towards social activism and social community cohesion” (G. Bruce, 2013). 
Firstly, I will discuss the term ‘New Terrorism’ which is terrorism post 1960. The event databases only go back to 1968 and any study of the patterns of terrorism commence with that date, which would suggest why the term ‘New Terrorism’ began. 

New Terrorism has seen another term ‘Insider Threat’ emerge. Einwechter (2002) defines an ‘Insider’ as someone who is “entrusted with authorized access, who instead of fulfilling assigned responsibilities manipulates access to a system to exploit it”. Greitzer et al (2012) states an insider threats are “harmful acts that trusted individuals might carry out… insider threat is manifested when human behaviors depart from established policies, regardless of whether it results from malice or disregard for security policies”. The key themes of inside threat include knowledge, exploitation, intent, trust and accessibility. An example of an ‘insider threat’ is the Indian Prime Minister, Indira Gandhi in 1984 who was assassinated by her bodyguards. 

Prevention of insider threat, Centre for the protection of national infrastructure (CPNI) has developed a framework, which is a program, aimed at reducing insider risk (see Annex 1). 

Pickering McCulloch and Wright-Neville state “The counter-terrorism experiences and perceptions of police are important if we are to consider the extent to which the threat of terrorism has impacted on policing at different levels—from stations, to Specialist Units, to senior management”, this leads to the 11 regional counter terrorism units (CTUs) around the UK. The CTUs work alongside the intelligence units (CTIUs) daily to establish any threats of terrorism. The Counter Terrorism Policing official website states amongst all this, there is a Counter Terrorism Policing Headquartes (CTPHQ) which co-ordinates all the national projects and programmes to the government, intelligence agencies and other partners. These units collaborate daily to confront the threat of terrorism. 

Alongside this, there are specialist fields, such as forensics, digital exploitation and financial enquiries. M. Kandias et al’s predication model combines approached techniques and tools from computer science and psychology. Which “utilizing real time monitoring and capturing user’s technological trait in an information system analyzing behavior”. This being said, it is important to add that crime to fund and facilitate terrorism has evolved over the years, instead of robberies and thefts, it has now turned to money laundering and identity theft. 

Within each Police force throughout the UK, there is a ‘Special Branch’. The role of this branch is to identify and investigate terrorism, subversion, espionage and proliferation. The Special Branch acts as a bridge between police and security services. 
On the Gov.uk website, when searching Special Branch is states a number of ways in which the Police use this specific branch to reassure the public. It states that ‘police interaction with the public’ is often used. Neighbourhood policing, by reassuring communities and reminding them to stay vigilant can do this. Part of the Government’s counter terrorism strategy is to ‘Prevent’, therefore, the Police’s interaction with the public is to identify and divert those involved, or vulnerable to committing these crimes with the help of external agencies. An issue which arises with this is the numbers and demand on response policing, which subsequently reduces the interaction with the public within the community. 

Cherney (2018) conducted interviews and research with members of the Australian Federal Police Community Liaison Team on Police engagement and understanding the tactical and strategic considerations that are required when Police engage with communities. The research states the data illustrates the different attributes of trust judges as essential to effective by CLT members, with displays of integrity regarded as important. Thus, goes back to the earlier point of neighbourhood policing in the community. 

The UK’s current threat level severe as stated on the MI5 website. Another way in which the Police work to detect and prevent terrorism is through the British Transport Police, T. Litman 2005 states although public transport is overall safe. This could be due to the BTP’s role in reducing suspicious activity on public transport. 

Due to the development of technology in the current era, it is able to be used to facilitate terrorism; extremist movements have long exploited mass communications technology in pursuit of their political ends” (C. Walker and M. Conway, 2015). Therefore, it is essential for the police to continue to enhance and develop strategies to interrupt this happening. However, this is on the contrary to what a variety of counter-terrorism policing studies state. They say that policing in the communities, “the responsibility for dealing with terrorist threats and for alleviating citizen fear rests largely at the local level”.(M.C Schneider & R. Chapman, 2003). Thus, the term for terrorism has changed and evolved with time, which suggests that the way in which it is dealt with needs developing too. 
Overall, it is essential for police and other agencies to work together to combat terrorism, although it must be considered that the definitions and society’s views can change and evolve through time and what was once viewed as extremism can change. Policing is a crucial part of counter-terrorism, therefore the forces must ensure the strategies used are as technologically sound as the tactics used by extremists themselves. 
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1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

To begin this assignment I am going to state the difference between information and intelligence, and how police use these. Information is described as raw data whereas intelligence is the product of the analysis of information. Initially, information is obtained, recorded or processed for a policing process. 
The College of Policing then state that “it includes information which is processed (known as data, including personal data) and information which has been subject to a process of evaluation”. This is then known as intelligence. This is information that has been developed, it can be classified as sensitive or confidential. The intelligence goes through an evaluation process, 3x5x2. The 2 is the source, and it’s reliability, the 5 is intelligence and how this information is known, finally is 2. This is the lawful sharing conditions. 

There are multiple way police can gather information, the College of Policing states that this can be done in one of three ways. These are tasked information, routine collection and volunteered information. Volunteered information is from members of the public. This is open source intelligence, which can be social media or being approached by the public. 

Routine collections include police conducting stop and searches, going to incidents and even arrests. It’s collected as a part of operational policing activity. 

Tasked information is information which has been prioritised to collect, more specifically relating to subjects and reoccurring problems.  This can be done through CCTV, automatic number plate recognition system (ANPR) and covert human intelligence sources (CHIS). The National Crime Agency state that covert (CHIS) and undercover officers are only used when it is “necessary and proportionate to the intelligence dividend that is seeks to achieve; in compliance with relevant Articles of European Convention on Human Rights” (https://assets.publishing.service.gov.uk). Other ways which is can be gathered is by using crimestoppers, crimewatch UK and road checks. 

The reason why police collect information is allow police to make decisions and prioritise tactical operations and options. Intelligence is continuously being collected however, there are requirements for it’s use. The requirements are that it must ben for a policing purpose; this is a legal basis for the collection, recording, evaluation, sharing and retention of the information. As well as this, it must be one or more of five points. These are protecting life and property, bringing offenders to justice, preventing commission of an offence, preserving order and duty arising from common or statute law. 

R. Guidette and T. Martinelli (2009) state “ILP (intelligence lead policing) collects and analyzes information needed to anticipate crime trends and proactively develop crime-prevention strategies while respecting citizens' privacy rights.” While this can be seen as one of the main purposes of gathering information and intelligence, there are instances whereby this is not effective. Ultimately, the initial information is gathered and supplied by officer’s, which can result in human error where it is either not recorded at all, or is not deemed as relevant. There is also discrepancies when it comes to making decisions based off of the intelligence gathered.
 J. Ratcliffe (2005) discusses where a study was conducted on 50 decision-makers and intelligence staff within the police in New Zealand (who are also policed by consent, making the policing system similar to that of the UK). The study shows that by using the 3i model (interpret, influence, impact) that there are difficulties in “identifying a clear decision-making structure and lack of understanding of intelligence-lead policing at the leadership levels of the organisation”. 

When necessary intelligence is formed, is it then required for this to be to tasked and coordinated. This allows managers to make decisions on both tactical and strategic levels. Usually, a daily management meeting takes place, whereby objectives are set by taking into account incidents over the last 24 hours and what intelligence has been gathered. It allows for fast-track decisions. 

Intelligence unit meetings also meet on a daily basis, the purpose is to develop a tactical assessment and consider tactical recommendations prior to a tactical tasking and coordination group. This type of meeting is to review already established priorities and what issues may be occurring within that.
There is a strategic tasking and coordination done by police, which is part of planning, and governance, this allows senior officers to agree a strategic direction and consider resources. Strategic tasking and coordination groups are made up of senior officers and partner agencies, where strategic assessment and a control strategy. 

There is also an operational review, which is used to evaluate how effective tactical activity is on some of the issues identified and to review if needed. 

Intelligence contributes to policing in a number of ways, one which I am going to discuss is the National Intelligence Model (NIM). T. E Baker (2009) states “ILP, based on the UK’s NIM is sweeping across the nation”. The same article states “it’s congruent with coordinating a host of federal agencies including the National Criminal Intelligence Sharing Plan, the FBI Intelligence Plan". Thus, it is evident that the use of intelligence is an important aspect of the prevention of crime, it is also used by officer’s when operational. Gathering information and intelligence is a key factor within the National Decision Making Model, which is at the forefront of all deployable officer’s minds. Not only does it allow officers to make efficient and fast decisions but also helps to ensure officer safety.

In conclusion, while information and intelligence is a large part of policing, with multiple articles mentioning it being used in the forces throughout the world especially post 9/11 terror attacks, the one common theme is a lack of effectiveness when it comes to the decision-making and the way it is utilised. “This lack of clarity in intelligence use and application may have a negative effect on the ability of the organization to positively impact on the criminal environment” (J. Ratcliffe, 2009). This suggests to me that there is an error in the tasking and coordinating of intelligence, as this is where tactical strategies are put in place to disrupt criminal activity and build on any new intelligence which may be gathered. Despite the amount of evidence which states that the use of intelligence is flawed, it has changed the way in which policing is conducted and can be an effective tool if applied accordingly. 
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1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

For this work, I am going to critically evaluate police strategies for dealing with public protection incidents. There are not many definitions to offer solely on public protection, however the police superintendents’ association states that “this high-level, sensitive area of work includes work around missing persons, hate crime and domestic abuse, and involves dealing with vulnerable victims and witnesses as well as potentially dangerous people”. 

J. E. Bayley (1991) states, “among those who suffer loss, it is those we term victims for whom we reserve the greatest degree of social concern.” The Cambridge dictionary states that a victim is “someone or something that has been hurt, damaged, or killed or has suffered, either because of the actions of someone or something else, or because of illness”. The impact of being a victim can include physical and emotional harm, as well as financial or material effects. United Nations say that victim is either individual or a collective, who have suffered harm, physical injury or mental injury, emotional suffering, economic loss or substantial impairment of their fundamental rights, through acts or omissions that are in violation of criminal laws. Following on from this I am going to define victimhood, this is the state of being a victim. When looking for definitions the same dictionary states that victimhood is “the condition of having been hurt, damaged or made to suffer, especially when you want people to feel sorry for you because of this or use it as an excuse for something”. M.T. Armley and A.M. Enders (2021) state that there are two manifestations of victimhood, the first being egocentric, entailing only perceptions of one’s own victimhood and the other focused on blaming the “system”. 

T. Dinisman and A. Moroz (2017) state that around 15% of the adult population in England and Wales are victims to crime every year, this is 1 in 7. In this article, they state, “crime does not affect people in the same way”.  This is where victimhood can begin and victims start to perceive different ways of dealing with the crime. Victims can experience short and long term affects, which include long-term emotional or psychological. Alongside the primary victims, this can also affect family, friends and communities of crime, which is an indirect impact. 
Short-term effects include feelings of fear, anger and mental anguish as well as self-blame. Which can then lead to long-term effects such as post-traumatic stress disorder, depression and anxiety attacks among many more. These are only the emotional and mental impact which victims can feel, there also multiple physiological impacts, for example Dan Biddle, who is the most injured survivor of the London Terror Attacks in 2005 and has been in a wheelchair since the incident. 

When Police are dealing with victims, it’s important they implement the Victim’s Code, which is made up of 12 rights. This is applicable to victims of all crimes (College of Policing). It also provides additional support for victims who are vulnerable, repeatedly targeted or victims of the most serious crimes. 

As well as using the Victim’s Code to act with victims, the Code of Ethics also states that victims must be treated with respect, dignity, sensitivity, compassion and courtesy. C. Posick (2013) states that “empathy and perceptions of empathy help to shape interactions of police and members of the communities they are assigned to protect”. This stresses the importance of police understanding and showing empathy towards victims which they deal with in the community. 

Z. Mckee, K. Mueller-Johnson & H. Strong (2020) conducted a study on police attitudes towards rape victims and it was established that training had more effect on attitudes towards female than male victims. Therefore, is it essential for police to treat all victims fairly and with equality and each receives an individual response relating to the crime they have experienced. The Victims Code also says that police should consider that the criminal justice system (CJS) can be traumatic for victims, and subsequently, police need to be aware of this to speak and act accordingly not to re-traumatise the victim. 

It is essential for police to consider the Equality Act 2010 when dealing with victims of crime, particularly when a victim has a protected characteristic or are classed as vulnerable. The EA “legally protects people from discrimination”, this is to prevent studies such as S.L Browning et al (1996) who state, “African-Americans perceive that both personally and vicariously, they are differentially hassled by the police” occurring. Thus, each victim has the right to a fair, confidential right and the police are transparent and respectful of each victim and act ethically, professionally and to an agreed standard when protecting the public. Which in turn, will increase public confidence. 

Crimestoppers UK states, “serious and organised crime (SOC) can be given as people who have worked together for an extended period of time to plan, coordinate and conduct serious crime… by the potential of financial gain”. This includes crimes such as class A drug dealing, child exploitation, cyber-crime, human trafficking.  Similarly, the Crown Prosecution Service say that SOC is “planned and co-ordinated criminal behaviour and conduct by people working together on a continuing basis”. A strategy implemented by government to prevent SOC is the 4 P’s. Pursue, prevent, protect and prepare, this is built from the framework which is used for counter terrorism and it has been successful. 

MP P. Patel states within the NCA annual plan that SOC “undermines our safety, ruins the lives of victims and destroys communities”, thus the strategy published in 2021 for SOC is to recognise that the threat cannot be considered in isolation and is difficult so prevent due to the new use of technology. Despite this, SOC is still increasing and costing the economy around £37 billion per year. The UK parliament stated that the government does not have the correct data to measure performance against overcoming SOC. This can be due to lack of police resources or that SOC in itself is difficult to measure due to it’s varied nature. Which, consequently, has an effect on the victims and wider communities involved. 

Therefore, when dealing with public protection issues it is essential for police to determine the need of the victims and the most appropriate ways to treat the individuals using Equality Act2010 and applying strategies such as the Victims Code. The four P’s is an important strategy when dealing with crimes, which allows police to prepare with information and intelligence about the crime. Prevent by commissioning preventions programmes and having a strong presence, and to pursue by disrupting the criminal activity and protecting by providing support to the victims involved. 
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1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

The purpose of this work is to critically analyse evidence-based policing (EBP), and how it works in policing. I am then going to look at crime prevention theories and strategies and options to help reduce re-offending. The College of Policing say that EBP is the best available evidence is used to inform and challenge policing policies, practices and decisions. It helps develop a better understanding of an issue and assess the effect of a policing intervention. L.W Sherman (1998) states that “doing research is not enough and that proactive efforts are required to push accumulated research evidence into practice through national and community guidelines”. C. Lum & C. Koper (2015) say that police should “use research knowledge to help guide strategic and tactical decisions”. 
Therefore, the reason that police use EBP is to gather and assess the relevant information from an incident or issue, and put together a policing response or strategy to tackle it. 

Gov.uk state that the modern crime prevention strategy includes 6 strategies, these include opportunity, character, effectiveness of criminal justice system, profit, drugs and alcohol. 
One strategy I am going to look at is opportunity, the same crime prevention strategy states that crimes increases when there are “more opportunities to offend, and falls when the number of opportunities is reduced”.  M. Felson & R.V Clarke (1998) state “seeing opportunity as a third principal cause of crime”, therefore this suggests that if evidence is gathered to reduce the opportunity of crime, will therefore reduce crime. This can be installing CCTV or ensuring places are made difficult to enter. However, one issue with this is that we must wait for crime to occur before acting upon it, and not all incidents are reported to police, which therefore makes it difficult to reduce these opportunities. 

There are many articles to suggest why evidence based policing doesn’t work. R. J Mitchel (2019) states that the limitations arise because the word “evidence” suggests that there’s multiple tests and studies conducted on a specific area. However, when looking at evidence based policing, there is no specific data on how or whether this works. Although, the gov.uk website released statistics in 2022 stating that police recorded crime data shows a 3% decrease in violence with injury, this suggests that something was put in place to help decrease this, but there is no research to suggest that EBP has done this. Moreover, EBP is a relatively new concept so could have impact on these types of crime. Yet, on the other hand the same statistics show that violence was 8% higher overall. 

One way that EBP is useful when looking at re-offending is because it collects evidence available to put new policies in place and make new decisions and policies. Re-offenders then give police to opportunity to take this information on what is happening and why, and form a solution to this.

When looking at re-offending it is necessary to establish the strategies put in place in order to reduce these rates. The Scottish Government released an article in 2015 stating what is used and whether it works in reducing the rate of re-offending. The strategies include imprisonment and community disposals, early release schemes, rehabilitation, and community supervision. However, one I am going to focus on is diversion and deterrence, as this is a strategy where police play a large role. 

Diversion can be used in multiple ways, for example, there are schemes such as woman’s aid for female offenders, youth offending service (YOS) for young people and drug and alcohol services that can be utilised. 
G. Dingwall (2006) states that “the British Medical Association that alcohol use is associated with 60-70% of murders, 70% of stabbings, 50% of fights or assaults in the home”, therefore the need for alcohol and drug diversions are essential. Within the police, specifically Gwent Police there is a Gwent Drug and Alcohol Service (GDAS). If an offence has been committed, each prisoner is given the option to be referred to GDAS, who have a range of services including Criminal Justice Services.

Another service which is utilised by police to reduce re-offending is YOS, this is where young offenders are referred if eligible. The Gov.Scot article states, “diverting young people away from the Criminal Justice System can be effective in reducing their re-offending and can be associated with positive long-term impacts in people’s lives such as reduced drug use in adulthood”.

Another way which police can reduce re-offending is by deterrence, such as “increasing patrols in crime hotspots” or “a community policing approach”  (L. Levy, D. Santhakumaran and R. Whitecross., 2014). However, when looking at these types of policing the same article states that although it does decrease the rates of crime and re-offending due to police presence, “it is difficult to establish exactly which aspects of this make it effective”. One issue with deterrence in this policing area is numbers within forces; it is difficult for police to be pro-active when patrolling due to the general demand. Which in turn, makes it difficult for information to be collected to be provided as evidence to build EBP.

Overall, “understanding EBP is important for the future of policing and our communities” (R.J Mitchell, 2019). Nevertheless, as mentioned where L.W Sherman (1998) states that research isn’t enough and requires pro-active efforts for this information, it is difficult to execute this the way policing is today. The numbers and resources do not allow police to carry out these tasks, subsequently only allowing information to be gathered after the crime has taken place. Whilst this does offer effective information to provide towards EBP, it does not work when reducing re-offending. As discussed some of the strategies used by police to reduce re-offending, however, it has the same issue as gathering evidence by police as EBP. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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