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Introduction
AssesSsment for
Learning.

THIS 'S A Big, FAT
WASTE OF MY TIME!
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Assessment is the
process of gathering,
recording, interpreting,
using and reporting
Information about a
child's attainment and
achievement in
developing knowledge,
skills and attitudes.
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FOR A FAIR SELECTION
EVERYBODY HAS TO TAKE
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6 Reasons Standardised Testing Is, At Best, Problematic

1. Misused and Iinaccurate data

2. Knowledge Is dead
3. You are what you score

4. Ignoring the individual

5. What not tested Is not taught

6. Students are guinea pigs
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A 6 I'!;asons_standardised testing is, at best, problematic.

Please take some time to consider the reasons below and then click on the + to add a brief response. I'm very interested to hear your personal opinions. Please 'like' the comments that you agree with!

1. Misused and i 2. Knowledge is dead 3. You are what you : 4. Ignoring the individual : 5. What not tested is not :
inaccurate data score taught

www.padlet.com/uwtsd/testing
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old style assessment

‘assessment and instruction are often conceived as curiously separate in
both time and purpose’

Graue, M. (1993) Integrating theory and practice through instructional assessment
Educational Assessment 1: 283-309, quoted in Fautley and Savage (2008)
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Literally applied, assessment therefore means to sit down next to
a pupil and discuss, work together, offering help to improve.

Assessment is effective when it involves early and perceptive
feedback to learners so that they know what they have to do
to improve and have time to make any changes.
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New style assessment

AfL

See Fautley, M. and Savage, J. (2008) Assessment for Learning and Teaching

Exeter: Learning Matters
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Assessment Is for improving as well
as proving learning!
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AfL

"The procesSs of Seeking and interpreting evidence for use

DY oo and their teachers to decide where the
learners ... in their learning, where they need
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(The Assessment Reform Group 2002) j
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Summative assessment

- Assessment of learning
- Takes place after the learning
Historically...

The end-of-unit test modeI

Teaching |Test |Teaching |Test |Teaching |Test

See Fautley, M. and Savage, J. (2008) Assessment for Learning and Teaching
Exeter: Learning Matters

So why have it?
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Assessment Is for improving as well
as proving learning!

AQI_, Summative
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Dylan Wiliam

For us formative assessment is not just a day-to-day or
hour-to-hour, it’s a minute-to-minute process, a
constant regulation of learning, and it takes place all
the time in classroom interaction. ...keeping
learning on track .. is crucial.

Wiliam, D. Thinking Through Assessment: An Interview with Dylan
Wiliam English in Education Vol. 36 No. 3, 2002

They named it wrong!

24.
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Main Messages From “inside the

where AfL was implemented effectively... black box” (17)

- It raises standards of achievement across the board, but
particularly for low achievers.

- It reduced the Spread of attainment while raiSing the bar for
everyone.

- where pupils are given better quality Support and feedback, and
are encouraged and empowered to take more reSponsibility, they
learn more effectively.
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Clarke (2001) Cli

Children as plants

Measuring the
growth of a plant
has its uses in

terms of
comparing 3
sizes...
What form of ...but the measuring does
ASsessmcnt e nothing to improve the

we talking about?

growth rate.
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Children as plants

So what :;
would the
formative eo
assessment fe
be in this We

analogy?
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Clarke (2001)

Children as plants

Formative
assessment is
the garden
equivalent of
feeding and
watering plants.

Is the difference between
formative and summative
assessment always so clear

cut?

31.



School Improvement - Effectiveness

Extra months of learning per year

Dylan Wiliam (2009) Assessment for learning: why, what and how? London: Institute of Education
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D. Royce Sadler

The indispensable conditions for improvement are that
the student comes to hold a concept of quality roughly
similar to that held by the teacher, is able to monitor
continuously the quality of what is being produced
during the act of production itself, and has a repertoire
of alternative moves or strategies from which to draw at
any given point.
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" The 4 Elements of AfL /R

by!

Sharing criteria Quality of Use and Peer and self
with learners questions/ quality of assessment
quality of talk feedback

Learners know | All learners Ongoing Learners benefit

what will make | actively think up | feedback keeps | from evaluating

their work good. | answers to learning on each others
good, open track. work.
questions.

Learners know | Learners Learners acton |Learners

where they are, | explain ideas to |the feedback gradually

and the next each other, there and then. | become more

step, according | reinforcing their | Learners take independent by

to the criteria. learning and the next step. learning how to
understanding. self-assess.
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Take some time to read the approach to assessment
advocated in Curriculum for Wales 2022.

Engagement
between the learner,
parents/carers and
practitioners is essential
for learner progression
and well-being.

Learning across
the breadth of the
curriculum should draw
on a wide range of
assessment approaches,
building a holistic picture
of the learner’s
development.

The purpose of
assessment is to support
the progression of each
individual learner in
relation to the 3 to 16

continuum.
Learners are

at the heart of
assessment and
should be supported
to become active
participants in the
learning process.

Enterprising,
creative
contributor

Ambitious,
capable
learner

Healthy,
confident
individual

Ethical,
informed

citizen Assessment is an

ongoing process which is
indistinguishable from
learning and teaching.

A shared understanding
of progression, developed
through professional dialogue,
is integral to curriculum design
and improving learning
and teaching.

How would you summarise this approach in one paragraph?
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Learner
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informed confident 3
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curnculum should draw ongoing process which is

on a wide range of indistinguishable from
assessment approaches, learning and teaching.
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of the learner’s
development. A shared understanding
of progression, developed
through professional dialogue,
is integral to curriculum design
and improving learning
and teaching.

Learning across
the breadth of the
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