This reflection will be articulated using the Gibbs reflective cycle as the theoretical framework for this written reflection (Gibbs, 1988). Such model will allow myself as a reflective practitioner to examine experiences through six different stages of the cycle. The aim of the six different stages is to allow myself to breakdown the experience within a simplified process to build upon and feedforward for future learning.  Below is a critical and honest review of the process, research from Markkanen (2020) suggests that the key to reflective practice is understanding one ‘self’ by being true to the event that occurred.  

Description of experience 
The experience of my first undergraduate presentation was initially frightening, although so much preparation and reading was conducted behind the scenes. The overall experience I was pleased with, I thought my initial approach to the presentation was calm and collected. As time grew into the presentation, I felt more knowledgeable and confident within myself and my work. At first, 15 minutes seemed like a long time to be presenting and talking but surprisingly the time surpassed quicker than expected. Thus, towards the end of the presentation I started to slightly pace through the slides in order to make the required time. Understandably, this may have affected the quality of the material I planned to cover towards the end of the presentation (Powell, 2002).

Feelings 
The pre-presentation stage of my feeling was anxious, with highly nerves. This due to being my first presentation at university level. The action stage of the presentation, I feel as if I settled rather quickly and grew within confidence. However, towards the end of the presentation, I felt anxious due almost going over the planned time and with so many remaining slides to finish. The post-presentation stage, although I am typically highly crucial of myself as a reflective practitioner, I was pleased with how the presentation went. At times, due to the self-inflicted pressure and anxiousness I missed pronounced words within my presentation. (Baran-Łucarz, 2016). Henceforth, was annoyed with myself but understand that this presentation is in the very early stages of my undergraduate career. Apart from the two critical points for myself, I was pleased with how the presentation went and will be looking to build upon this experience moving forward (Rivas‐Drake et el ,2014).



Evaluation
There are many positives to take from the overall experience of the presentation. Such positives include that are presentations out of my comfort zone. This experience will build upon holistic development as a person due to overcoming these self-inflicted barriers (Shek, 2013). Further engaging within presentations and stepping outside my comfort zone will allow me to grow my confidence. To scaffold upon this experience and further challenge myself as a learning practitioner, conducting the presentation within person will be the next challenge with face-to-face conduct (James, 2012).

Analysis 
Following the work of Moghaddam (2020), the analysis with be split into two parts. Firstly, analysing ‘on the action’ and secondly, analysation ‘in the action’. After taking part within this reflective process, I should have timed myself throughout rehearsing for the presentation. Such preparation would have provided further guidance in terms of how to load upon each slide.  Furthermore, the challenge upon timing is managing the quality upon quantity to become more efficient within my delivery (Menzel et el, 1994).
Secondly, reflecting in action. Amongst the action, I felt calm and steady within the early stages of the presentation. I was not reliant on the information upon the PowerPoint slides due to being confident to deliver the researched literature.  Throughout the process, at times I could have slowed down on my speech to improve the chances of communicating more efficiently under the nerves (Vogely, 1998).

Conclusion 
Firstly, I enjoyed the experience of the presentation and will look to further my delivery through planning more thoroughly in terms of time management and organisation. Using Microsoft teams also challenged my digital literacy and sharing my PowerPoint did not come with ease. (Sobaih, et el, 2021)
Henceforth, in future I need to have a practice run using the delivering software to become more literate and improve professionalism. On the other hand, I am pleased with how my first undergraduate presentation went and will look to scaffold upon this. Surprisingly, I was impressed in how I managed to ‘front’ my nerves and become a confident person all of a sudden. This assessment allowed the opportunity to understand the ‘self’ and what I can achieve when stepping out of my comfort zone (Cooper et el, 2004).

Action plan  
One of the most important stages of reflective practice is feeding forward. As a reflective practitioner, it is pivotal to identify key elements that will scaffold development for progression along with promoting deeper learning (Chalmers, 2011).
Throughout this experience, in order to progressively measure and sustain progress a sampled three targets have been selected to move forward. Firstly, time management, in order to develop time management, I will start organising myself more efficiently by using a weekly home schedule (Misra, 2000). Additionally, will be further collaborating with student support and study skills. Secondly, I find my own anxiety can prevent performance (Kelly, 2011). Hopefully this will decease with more experience and confidence within the field, I will be seeking further advice, however. Lastly, becoming more digital literate on a variation of devices. Although I have experience with digital software such as teams, zoom and skype, not all programmes are run the same on each laptop. For example, I struggled to share the screen when presenting due to using an Apple product rather than Microsoft. (Vogelwiesche, 2006). In light of this, although highly correlated with the need to improve preparation such digital literacy will help within the field of employment. Thus, I will further look to use various software on multiple devices throughout my university journey to enhance my digital literacy (Sobaih, 2021).
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