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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 
Introduction
In this assessment, I will be discussing the use of critical incidents when developing new learning theories and developing the new curriculum. The purpose of this assessment is to look at what the next steps are in education, and to look at learning barriers that could prevent these next steps. Prior to this essay, I observed a class in year eight for the day, and I observed a class in year 10 so that I could look at how schools run, and pick out critical incidents. In the words of Khem Raj Joshi, the meaning of Critical incidents is; A critical incident is something which we interpret as a problem or a challenge in a certain context.[footnoteRef:1] (Joshi, 2018, pg1) Critical incidents are created by situations in the classroom. We can use critical incidents to dive deeper into understanding why they happen, and to think about what we can do to prevent them happening again or overcome challenges. This is why critical incidents/case studies are so essential to thinking about the next steps in education, to use raw proof and observation to successfully improve education and improve teaching techniques. Observing this task allowed me to create a case study on a group of learners, my case study will be based on a critical incident. The case study is essential into evaluating the next steps when considering new teaching techniques and new learning steps. I will look at the works of Jean Piaget, Graham Donaldson’s four purposes and Stephen Brookfield. They are/were all pioneers in education.  [1:  Joshi, K.R, (2018) Critical Incidents for Teachers’ Professional Development, Journal of NELTA Surkhet] 

Observation
I observed a school in a village located  in rural West Wales. The school is a pioneer in developing the new Curriculum for Wales 2022. The school is officially a bilingual secondary school, however it is not like a traditional bilingual school. Around 80% of the learning is in Welsh, and the remaining 20% is in English.  In their most recent Estyn report in 2016, 43% of students came from Welsh speaking backgrounds. Their prospectus states that staff expect all parents to be enthusiastic about learning in Welsh. 
In the Estyn report there were 906 pupils aged 11-16 enrolled in the school in 2016. Furthermore there is a sixth form in the school aged 16-18. There were 162 sixth form pupils in the school in 2016. In the same academic year, 4.9% of the students accepted school meals for free, and over the last three years, 4.7% accepted the service. This figure is significant because it is lower than the national figure in Wales. This suggests that there is not a lot of poverty in that vicinity. 21% of the students there received additional help, and 1% had additional learning needs.
The school had a bright environment, the staff and the students were very welcoming and friendly. Everybody showed respect towards each other. The village was also a nice environment for students. Above all of this, the school take a lot of pride in winning the  Healthy Schools award phase 5 and is now working towards the National Quality Award. There are several places in the school to relax and unwind during lunch and break time. It is important to note that it was not a normal environment for the students in the school. During my observation the Coronavirus pandemic had majorly changed the lives of the surrounding community. Consequently it was not a ‘normal’ experience for anybody. There were several successful Covid-19 restrictions during my time observing this school. Children had to remain in the same classroom for the term, and teachers were the ones who travelled from classroom to classroom. There was also a strict seating plan in place.
Methodology 
Observation is a way to collect data, it allows observers to listen to interaction between teacher and students, teacher and teacher, and also students among one another. It also allows an observer to assess behaviour and the class environment.[footnoteRef:2] (Kumar, pg 173-174) There are two different types of observation methods that can be used to observe a classroom. Participant and non-participant. Participant observation is when the observer/researcher participates in the activities of the observed group. It does not matter if the group knows if they are being observed . You just need to observe interactions and reactions towards yourself and towards other people. Non-participant observation is the complete opposite. The researcher/observer does not get involved with the activities, the observer remains passive. This type of observing means that the observer can draw conclusions about the environment only by listening.[footnoteRef:3] (Kumar, pg174-175) In some circumstances there can be issues with observing a classroom.  The first is fairly obvious,  that students can change their behaviour if they understand/realise that they are being observed. This can be challenging for the observer because they could misunderstand or misinterpret the classroom environment. This is known as the Hawthorne effect. Another difficulty a researcher may face is the possibility of partially complete recording of the observation. The observer may have listened in detail, but may have recorded the situation incorrectly or left out key parts of the incident/observation. On top of this observers may interpret incidents in different ways. This could mean that personal research can be different to other people’s research. Another possible problem is observer bias, this can lead to impartial feedback from the observation, this can be misleading to the result from the observation. On the other hand, observation is a great way to see real people in real time in real situations. The observer is observing in a natural environment, you do not understand the natural environment from a book or from a lecture. Observation is much more beneficial than studying from a book because you are able to understand how the classroom works from your own perspective. This is beneficial because it can help you develop your own ideas about how to develop new teaching methods and develop a deeper insight into school interaction. During my experience observing a school, I used non-participant observation. I sat in the back of the classroom, and I did not participate in any activities; partly because of Covid-19. Due to the virus, I was not able to interact with the students as much as I would have liked to. Although I recorded everything in my own perspective there are some disadvantages to this. The type of observation I carried out was qualitative study (Kumar, pg175), because I did not measure numerical data, I recorded data in a narrative and descriptive form. Qualitative study can result in a bias review of the observation, if the observer is not impartial then the report may be biased. If the observer in a qualitative study lacks confidence then he/she can leave out some details regarding the observation. This can change the narrative of an observation.  [2:  Kumar, Methods of Data collection. Available at: https://moodle.uwtsd.ac.uk/pluginfile.php/410488/mod_folder/content/0/KUMAR_participant_non partcipant observation %281%29.pdf?forcedownload=1. (accessed 21/10/10)]  [3:  Kumar, Methods of Data collection. Available at: https://moodle.uwtsd.ac.uk/pluginfile.php/410488/mod_folder/content/0/KUMAR_participant_non partcipant observation %281%29.pdf?forcedownload=1. (accessed 21/10/10)] 

Critical Incident
Graham Donaldson’s ‘Four Purposes’ are very significant to the Curriculum for Wales 2022. They set a standard for shaping a new curriculum. They should be practiced and developed through the new curriculum. The four purposes are; ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens and healthy, confident individuals[footnoteRef:4]. I will link my critical incidents to Donaldson’s four purposes when appropriate.  [4:  Donaldson, G. (2015) Successful Futures. Crown Copyright. Cardiff. Available at: http://gov.wales/docs/dcells/publications/150317successfulfutures-en.pdf (accessed 18/10/10)] 

I observed a year eight class. The critical incident I chose to turn into a case study took place during the last lesson of the day. I noticed that by the end of the day, some of the students were not as hard working as they were before lunch time. Due to Coronavirus restrictions, the year eight class had two lessons after lunch instead of one. Staff explained that this affected the students ability to stay focussed for a long period of time after lunch. The critical incident contains two boys sitting the back row of the class and a girl sitting in front of them, we will call her ‘Student A’. The boys started annoying her during a Religious Studies lesson. The teacher did not notice them annoying her despite her distressing and trying to complete her work. They started touching and poking at her back. When she stood up to leave her chair, they pushed their desk into her legs and proceeded to laugh at her. She was visibly distressed and just wanted to work at her assessment task. The boys failed to leave her alone, and annoyed her more when she asked them to stop. The boys also encouraged the boy (‘Student B’) sitting in the front to throw rubbers back and forth the classroom. Student B has Autism, so perhaps the boys sitting in the back thought it was funny or easy to encourage this behaviour from Student B.  
In regards to linking this critical incident with Donaldson’s four purposes; I think the incident limits the boys in the back of the classroom to be healthy, confident individuals. They lacked a positive relationship with Student A, and also lacked mutual respect with her. In addition to this, they did not have secure values, they did not see the negative effects that they had on Student A. The boys could struggle fulfilling lives as valued members of society if they think it is acceptable to treat others with lack of respect. Another way I connected the incident to the four purposes is with ethical, informed citizens; because they were not aware of how their choices impacted Student A and also Student B. (Donaldson, 2015, pg31) The boys were preventing both students from completing their tasks in two different ways; but regardless of how they prevented them from doing work, their actions effected Student A and B’s learning progression. If the whole classroom is going to achieve the four purposes, teachers will have to ensure that they involve themselves and try to understand all students. However under the current circumstances, the Covid-19 restrictions are preventing teachers from being as effective as they usually are. 
Literature Review
The critical incident has made me think about areas for potential research and deep study. Behaviour/health and well-being, learning and additional learning needs (ALN). 
Despite Student A asking for the boys to stop picking on her, they did not listen. The ’16 habits of mind’ state that listening is the beginning of understanding. (Costa, 2000, pg3)[footnoteRef:5] Having empathy for others is a major part of human life, listening is an important skill to develop as a young person. But why did the boys not listen? What made them choose to behave in that way? The class had a seating plan that was strictly followed by the teacher and the class. The regulations due to Coronavirus stated that students were to be seated in rows and that they must stick to a seating plan. However this limited the freedom for the teacher to restrict bad behaviour from students. Students sat by some friends so reduce to spread of Covid-19. The boys in the back knew they could not be moved elsewhere, this could have triggered the misbehaviour during the lesson. If the boys were not sitting together then perhaps Student A would have been able to proceed with her work. According to Jean Piaget, children create their own realities based on their own personal experiences. Schemas is the term he uses for the building blocks that form representation of the world.[footnoteRef:6] (McLeod, S.A, 2018) Children use schemas to build their own reality. The boys did not stop annoying her because they have not experienced Student A’s  personal experience. Therefore the reality they have created does not consider how Student A felt. Perhaps if they listened to how she felt, they would have expanded on their idea of reality. Another notable theorist is Lev Vygotsky. He states that social interaction is fundamental in the learning of children.[footnoteRef:7] Perhaps the boys’ behaviour reflects their previous social interactions. In my opinion, this reflects Piaget’s statement that children create a reality out of experience. However it is important to keep in mind that children think differently to adults. It was once thought before Piaget’s theory that children were ‘mini-adults’. (McLeod, S.A, 2018) Children will develop their own realities differently from how adults develop them. The boys seated at the back would view annoying Student A the same as how I viewed them annoying Student A. It is not right to assume that the boys in the back would have realised the impact their actions had on Student A. Teacher guidance to being ethical, informed citizens would help with this, this links with Donaldson’s four purposes. This suggests that the four purposes does get to the core of the individual student reality; the boys in the back will benefit from the practice of the four purposes because it will help them develop a better reality in their own minds. The case study also implies that implicating the four purposes will be different for everyone, because not all children have the same experiences and therefore will have their own ideas of reality. I think Vygotsky and Piaget’s work is beneficial when developing the new Curriculum for Wales 2022. Looking at the theories of Piaget and Vygotsky, some can see that behaviour stems from social interaction and personal experience. The boys behaved badly because they had seen this behaviour elsewhere. And they could feel that their reality is normal. In addition to this, I would like to focus on the health and wellbeing of Student A. Now more than ever the school had to prioritise the health and wellbeing of the teachers and the students.  But it is difficult to do that at a high standard every time when a teacher can miss out on what is happening in their classrooms.  [5:  Costa, A. (2000) Describing 16 Habits of Mind. Sacramento: California State University.]  [6:  McLeod, S. A. (2018). Jean piaget's theory of cognitive development. Simply Psychology. https://www.simplypsychology.org/piaget.html (Accessed 20/10/20)]  [7:  McLeod, S. A. (2018). Lev Vygotsky. Simply Psychology. Available at: https://www.simplypsychology.org/vygotsky.html. (accessed 20/10/10)] 

Another area of research I wanted to explore was in Additional Learning Needs. The boys in the back interrupted Student B at the front of the class. This also links with research in behaviour. In the book by Nanna Ryder, she states that it may be best for children with autism to sit in an area with little distraction. And they often have difficulty understanding the feelings of others and have difficulty distinguishing reality from imagination.[footnoteRef:8] (Ryder, 2013, pg29). The boys knew that Student B would be easily distracted, despite the seating plan seating them at different ends of the classroom. What solution could be put in place to help Student B retain focus in the classroom and maintain a good learning environment, and what solution could be put in place to limit distractions from disruptive students? The Welsh Government have set laws in place to rightfully give every child the opportunity to learn like everybody else.[footnoteRef:9] (Llywodraeth Cymru, 2015, pg2) It would be unfair to take Student B out of the class due to the behaviour of others. It comes back to seating plans, if the boys were not sitting together then perhaps they would have a better behaviour, creating a better learning environment for Student B.  A very positive part of the lesson was when the teacher noticed Student B getting worked up, she offered him a chance to cool down in an environment outside of the class. Although he did not take the offer, he knew that he needed to regain focus. Ryder states that a child with autism will need to be reassured of the rules of the classroom.[footnoteRef:10] (Ryder, 2013, pg31)  He realised that he stepped out of line with an effective technique from the teacher.  [8:  Ryder, N. (2013) Yr ABC i Anghenion Ychwanegol. Cymru: Prif Ysgol Cymru Y Drindod Dewi Sant.]  [9:  Llywodraeth Cymru, (2015) Inclusion and Pupil Support. Available at: https://gov.wales/sites/default/files/consultations/2018-01/151216-inclusion-and-pupil-support-draft-guidance-en.pdf (accessed 20/10/20)]  [10:  Ryder, N. (2013) Yr ABC i Anghenion Ychwanegol. Cymru: Prif Ysgol Cymru Y Drindod Dewi Sant.] 

Next, I would like to discuss the learning, on how the students learn. It is obvious that the boys has little interest in the subject, they did not enjoy it enough to focus on the work. Also, due to the learning being different from what they are used to, it may have been difficult for them to focus without the teacher guidance that they need. Vygotsky states that students should be given opportunities to learn with the teacher and with their peers.[footnoteRef:11] (McLeod, 2018) Unfortunately this was not allowed to happen, the teacher was restricted in her ‘zone’, as she was not allowed to mix with the students. And group work was prohibited due to the pandemic. Vygotsky’s strong emphasis on sociocultural context was not put into practice due to the pandemic, therefore I could see how the theory could improve a classroom.  [11:  McLeod, S. A. (2018). Lev Vygotsky. Simply Psychology. Available at: https://www.simplypsychology.org/vygotsky.html. (accessed 20/10/10)] 

Reflection / Evaluation and next steps.
The critical incident I chose has opened the doors to many problems that need solutions. What can I do as a teacher to improve the learning environment of the students and what can I do to maintain the four purposes? Stephen Brookfield’s ‘lenses’ provides us with a way to view education through the lenses of various people. It is important to view experience through the lenses of different people to try and gain different perspectives regarding learning experience. During my observation I tried to use Brookfield’s theory of lenses  throughout my experience. The four lenses are; the critically reflective lens, the learners’ eyes, our colleagues’ experiences and lastly theoretical literature. [footnoteRef:12](Brookfield, 1998, pg 197) [12:  Brookfield, S. (1998) Critically Reflective Practice. Published in the United States. The Journal of Continuing Education in the Health Professions, Volume 18, pp. 197–205] 

When reflecting on my observation, I feel that I could have written my notes in a better way. As an inexperienced student teacher, I was not prepared for the amount of work that teachers put in to their lessons. And I was not aware of the challenges that they overcome on a daily bases, especially during the pandemic. I think I could have prepared myself more in terms of what to expect. It was difficult to pick out a critical incident at first, but after a lot of thought it became clear. My next steps would be to prepare more for an observation, and to write notes for even the smaller details because those details can be essential. The observation showed me that there are several aspects of being a teacher; being a mentor being one of them. An important suggestion I would make for that particular class is to change the seating plan, perhaps the boys in the back could be separated to increase their productivity. Also, moving Student A to a more friendly area of the classroom could improve her wellbeing in the classroom. This would improve their learning, and the students would have more opportunity to focus. For Student B, I think rearranging the seating plan would be beneficial for him. If he had less distraction from misbehaviour elsewhere in the classroom then he potentially would have retained focus during the lesson. However in the lens of the learner this could be a positive or a negative change. For Student A, it would be a very positive change, she would be able to focus on her work with no abrupt distractions. I empathised with her during my observation, she would benefit a great deal from a rearranged seating plan. For Student B, it would be a positive because he would be able to focus without focusing on the misbehaved boys. The boys seated in the back would view a rearranged seating plan as a negative change but in the lens of the colleagues it would be a positive thing. There would be less chance of disruption and hopefully more focus. The students that were disruptive would be separated from their peers but in the long term they would see and understand the benefit through their own lens. However it is more difficult to see through the lens of the learner because I was not able to discuss how they thought of the lesson. I was able to discuss the lesson with all of the teachers after the lesson ended, therefore it was easier for me to see through the lens of my ‘colleagues’. Another suggestion that could help with the critical incident is a points system for behaviour with a reward at the end of term for the best form class. Dylan Wiliam suggests doing this will help the students keep in touch with the school rules and encourage better behaviour. Colleagues would encourage this technique because it will encourage their students to engage more in lessons instead of misbehaving. The last lens is theoretical literature. One thing that the Religious Education lesson taught me was that learning is not based on the teacher alone. The use of self-assessment was thoroughly accepted by the rest of the class. Learners can learn with only a little guidance from the teacher, learning can definitely be student based.[footnoteRef:13] (Wiliam, 2015, pg9) [13:  Wiliam, D. (2015) Assessment for Learning: why, what, how’, London: The University of London] 

Conclusion
In conclusion, the experience of observation has been significantly interesting. It has been fascinating to deeply explore the observation. The approach I took to observe was an effective way for me to learn about the classroom, about critical incidents and has allowed me to think about the steps I would like to take as a teacher. Despite the possible disadvantages to non-participant observation, I think it was a good experience and has led me down the path of further research. Looking at Brookfield’s lenses has strengthened the way I look at the new Professional Standards for Teaching and Leadership because I saw it in practice. Standards in pedagogy, leadership, collaboration, innovation and professional learning.[footnoteRef:14]  (Llywodraeth Cymru, 2018, pg02) To be able to see through the lenses of others can really help when thinking about how you become an effective teacher. The next step for me as a student teacher is to use my experience in observation to improve my own teaching. Additionally, I would benefit from using Brookfield’s lenses to determine how I am going to approach everything I do in my teaching career. Thinking through the perspectives of others can be extremely beneficial to your pedagogy, and give you more ideas on how to produce and teach a lesson. The next step nationally is to continue developing the Curriculum for Wales. To develop the curriculum while considering Donaldson’s four purposes and while researching different theories in education. From my short experience in this career, I know that my pedagogy is based on student-based learning. The students seemed to benefit more from self-assessing and from self-learning. I look forward to implementing these techniques in the future.  [14: Llywodraeth Cymru, (2018) An introduction to the professional standards for teaching and leadership. Available at: https://hwb.gov.wales/api/storage/932d8940-56f5-4660-aa85-afb4e87560a9/an-introduction-to-the-professional-standards-for-teaching-and-leadership.pdf (Accessed: 20/10/10)] 

Appendices 
OBSERVATION 1
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Year 8, last lesson of the day.


	Lesson details: Religious Education, humanities. Ability range was mixed due to Coronavirus.

It was towards the end of study because the observation occurred during the self-assessment of an assessment task.

	Classroom culture
The teacher tried to create a calm ‘vibe’, which several of the students followed. Most of the students worked hard during the lesson and had a good behavior. A small majority seemed bored and tired, it is important to note that this was a last lesson subject.

	Objectives
The class participated in self-assessment, they achieved this with the help from feedback the teacher gave them after marking their work. 

	Direction 
The teacher provided some feedback for each individual student. She gave both positive and negative feedback so that the students could understand their targets and feel accomplished at the same time.

The teacher would explain some targets to students if they were unsure.

Teacher also provided a clear intention for the lesson. 


	Access and challenge
It is difficult to discuss levels of challenge because it was self-assessment. I did not know how well they did in the task, and I was not able to ask students individually how well they engaged with the task. 

The teacher however did try to provide as much 1 to 1 as she possibly could.

	Assessment
Again, it is difficult to measure students previous knowledge because this lesson was based on an assessment task. 

However they used the knowledge they had of self-assessment and implied it to their second drafts of the assessment task.


	Specifics / Critical Incidents
One thing that has been made clear to me is that a good seating plan will go a long way in a lesson. A seating plan can change the dynamic in the room, and create a better atmosphere for the students. 




CRITICAL INCIDENT IDENTIFICATION RECORD A (From observation 1)
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· Year 8 class
· Last lesson
· Religious Education with one teacher
· A chance for students to self-assess their assessment tasks. 
· Feedback was used.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The type of learning was reflective based. Which I thought was very beneficial to the students.

Two boys in the back of the class were constantly annoying a student in front of them. 

They pushed their table into her, poked her back and laughed at her. She asked several times for them to stop.

The teacher did not see what was happening.

The two boys also disrupted another student sitting at the front of the class, a student with autism. They were throwing rubbers towards this student because it was easy to distract him and get him into trouble.

The teacher eventually noticed that the student at the front was throwing rubbers, and he was told off for doing so.

The class was disrupted under the nose of the teacher. The teacher did not notice as she was not able to see how far along the students were in their self-assessment tasks. 

Perhaps changing the seating plan would be beneficial to this class.




CRITICAL INCIDENT IDENTIFICATION RECORD B (From observation 1)
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· Year 8 class
· Last lesson
· Religious Education with one teacher
· A chance for students to self-assess their assessment tasks. 
· Feedback was used.
· Student with ALN seated at the front.








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The type of learning was reflective based. Which I thought was very beneficial to the students. 

A follow up on the previous critical incident.

The student with autism (Student B) was distracted by other misbehaved students, throwing rubbers and becoming fairly loud in the classroom. 

The teacher noticed this and offered Student B to calm down outside of the classroom environment. She also did some 1 to 1 learning with him.

This changed the mood of Student B and he began to focus again.

This is critical because the teacher was able to offer additional help to the student without him being left out of the classroom experience. 



OBSERVATION 2
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Year 10, Second lesson.


	Lesson details: 
Maths lesson, at the beginning of the unit. Using angles in triangles. 

It was a set 2 class so the ability was fairly high.

The focus was to solve problems in pairs.


	Classroom culture
Due to Covid-19, the Maths lesson was set in a computer room. Many students were facing away from the teacher because of how the room is set. It was not like a normal Maths setting for them. 

However the teacher did a good job at keeping their morale high during the lesson.

	Objectives
The purpose of the lesson was fulfilled by the class, they clearly were able to achieve correct answers in the task. This was shown by hands, the pairs seemed happy with their work. And they all learned something new. 

The tasks that were set were related to the topic because they were actually implicating the equations into problem solving.

	Direction
There was a clear objective for the lesson, and the teacher gave very clear instruction. 

The task was also pair work which seemed to liven the mood for the majority of the students.

	Access and challenge
The teacher picked on students to answer questions so that it kept everyone engaged and involved with the lesson. 

There was also a bonus problem if students finished the core task, this further challenged students to work towards something extra.


	Assessment
The teacher incorporated previous knowledge by adding past topics into the problems that students had to solve.

Students were forced to revise past topics, which was a clever way of aiding them to remember and revise.


	Specifics / Critical Incidents
There was one critical incident in this lesson, regarding the pair work. 

I thought the pair work was a good idea so that peers could learn off each other. It also livened the mood and filled the classroom with beneficial discussion about the topic.



CRITICAL INCIDENT IDENTIFICATION RECORD C (from observation 2)

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· Maths lesson
· Year 10 class (set 2)
· One teacher 
· Pair work
· Various problems to solve


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The type of learning was collaborative.

The teacher explained a task at the beginning of the lesson, it would be completed in pairs.

All of the kids paired up with their friends, and even worked in three’s. But there was one student working alone on this task. The student seemed too shy to ask to be a part of anybody’s group. Although he focussed hard on the task, he did not seem to enjoy the task like the rest of his class. 

The teacher did not notice the student working alone. 

This can effect the wellbeing of the student because they could have felt left out or upset by the situation.
Perhaps a solution to this, is to put students in pairs before beginning the task. That way, no student should be left out. 




OBSERVATION 3
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Year 8, lesson 4.


	Lesson details: Science lesson, taught in English. 

It was the start of a unit called ‘Metals and Non-Metals’.

The ability in the classroom was mixed due to the Coronavirus pandemic.

The focus of the lesson was to introduce students to the properties of metals and non-metals.

	Classroom culture
The teacher was able to successfully keep students intrigued and encouraged them asking questions about the subject. 

The majority of students thoroughly enjoyed learning about the scientific values in everyday objects and elements. They asked a lot of questions and were very engaged in the lesson. 

	Objectives
The purpose of the lesson was to learn the difference between the properties of metals and non-metals. Usually, the class would be able to do an experiment but unfortunately the students were not in a science laboratory, they were disappointed to learn that they would not be able to participate in scientific experiments during the Coronavirus pandemic. 

If they were in the correct environment, then maybe they would have had a better learning experience. 

However the teacher did a great job at making the lesson interesting, and it served its purpose.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

To the delight of the teacher, the students were asking questions to further develop their understanding of the topic. When we reflected on the lesson, he said that further questioning means that they have learned something and they want to explore further.

The majority of students completed the task without great difficulty. 

	Access and challenge
Being in the maths class was a challenge for the teacher because he was not used to the surroundings of the classroom. 

Also not having the resources to do an experiment was disappointing for the teacher and for the class. If they were able to do an experiment then their understanding of the work would have been better. Instead of doing the experiment, the teacher found a video online of somebody doing an experiment. Therefore he overcame that challenge of not being able to visualise the experiment. 


	Assessment
At the start they did a mini revision session to revise last lesson’s work. The students seemed to engage with this technique. 

Their usual way of assessment was not possible due to the lack of resources. However the teacher was able to assess the learning by asking questions and by setting tasks that he could mark afterwards.



	Specifics / Critical Incidents
There was one critical incident regarding the behaviour of two boys sitting at the back of the class. 

I enjoyed the use of stories as a reward in this lesson so that the students had something to look forward to during the lesson. It is something I will definitely consider during my teaching career.




CRITICAL INCIDENT IDENTIFICATION RECORD D (From observation 3)
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· Year 8
· Science lesson based on the properties of metals and non-metals.
· One teacher was in the room.
· Mixed abilities
· Lesson was taught in English






	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The two boys sitting in the back of the class were misbehaving and shouting out answers during the teacher’s lesson. They disrupted the lesson frequently, despite the rest of the class enjoying the lesson. 

They were behind on the tasks because they had not been listening during the explanation. 

The boys were the same ones who were part of critical incident A

The teacher had a word with them at the end of the lesson to explain how their behaviour made him feel and how their behaviour affected the flow of the lesson. This shows the importance of the four purposes.

Although the teacher had a word with them at the end, they proceeded to misbehave during the lesson afterwards. 




OBSERVATION 4
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Year 8, first lesson


	Lesson details: Drama lesson for the first lesson of the day.

The focus of the lesson was the Shakespeare play ‘Hamlet’.

There was a mixed ability in the class.


	Classroom culture
The students had a lot of fun during this lesson, the teacher arranged several activities for the students. There was one fun one at the end, which was a big highlight for the students.

Usually, Drama lessons would be held in a studio. But the students were in a maths class for this lesson due to Coronavirus. Therefore the setting for the lesson was not appropriate for the topic, however the teacher overcame this hurdle and still managed to create a good environment for the class.

	Objectives
The purpose of the lesson was to gain more understanding about the different themes in Drama, they achieved this by completing tasks surrounding the themes in the play. They also reacted to the script as it was being acted out. 

	Direction
The teacher offered a fun environment for the students to express themselves while acting out parts of the ‘Hamlet’ play. They learnt a lot from acting out, reacting and performing while they were having fun.

The teacher gave very clear instruction, and the students could see her passion for Shakespeare. 


	Access and challenge
 If the class was in the drama studio, the environment would have been a lot better because the teacher would have been in their own comfort zone and the students would have a better sense of performing. However the whole group overcame the challenge of not using the correct facilities and they had a very good lesson experience.


	Assessment
The students developed a significant amount of knowledge from this lesson, they learnt about different themes in a play and they were able to narrate back the whole story of Hamlet back to the teacher at the end of the lesson.

This showed me that assessment does not always have to be written or graded. It can be a narration or a conclusion about what they just learned in the classroom.


	Specifics / Critical Incidents
The use of ‘llun llonydd’ was a vey interesting activity for the students to participate in. It was a quick and easy way to reward them with hard work. It is something I would like to implement in the future. 

There were no critical incidents in this lesson.
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