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Ai Statement
I acknowledge the use of Grammarly on 10th of June 2026 with the prompt:
’’ Can you check my spelling and grammar ?’’ 


Reflective Essay on My Career Journey and Future Professional Development
Introduction
This reflective essay explores my career journey so far and what I have learned about my future professional development. I will use Gibbs' Reflective Cycle because it gives a clear structure for moving from description to feelings, evaluation, analysis, conclusion and action planning (Gibbs, 1988). This is useful because my career ideas are still developing and because career development involves making sense of experience, identity and future direction (Robertson, Hooley and McCash, 2021).
The essay will also apply three models from the module: SWOT analysis, Myers-Briggs personality theory and Holland's Career Theory. Reflection helps turn experience into future improvement (Schön, 1983), while career planning can be strengthened when individuals connect their strengths and interests to realistic goals (Rook, 2025).

1. Description: What happened?
My career journey so far has included different kinds of responsibility, both in work and in my personal life. Before starting this module, I had already developed experience through customer-focused roles, including work in casino environments where I dealt with customers, handled cards, cash, online payments and POS systems, and took responsibility for both small funds and larger sums of money. I have also worked in a factory setting where I had to monitor quantities of products and support the organisation of work more accurately. Earlier in my life, while studying at university in Romania, I also had experience helping to organise group presentations and guiding other students during team tasks. These experiences show that my development has come from practical work, responsibility and real situations (Jackson and Bridgstock, 2021).

Some important turning points in my journey were becoming a mother of four, deciding to return to university, and passing my driving theory test. Being a mother has required me to manage daily routines, plan ahead, think about household budgeting and make practical decisions for my family. Returning to study was another major step because it made me feel that I was investing in a better future and opening new opportunities for myself. Passing my driving theory test also gave me a sense of progress and motivation, because it showed me that I could still achieve personal goals even while managing family responsibilities and study. These turning points showed me that my career development has been shaped by care responsibilities and personal determination (Hayman et al., 2024). Returning to learning can also help students reframe earlier experience and see new possibilities for the future (Briscoe, 2025).

2. Feelings: What was I thinking and feeling?
When I looked back at my journey, I felt a mixture of pride, pressure and uncertainty. I felt proud that I had already managed different responsibilities in real life, including customer service, handling money, supporting teams and organising family life as a mother of four. At the same time, I also felt pressure because returning to university made me question whether I could balance study, family life and future career goals in a consistent way. I was especially aware that time management and procrastination could affect my progress if I did not deal with them properly. These mixed feelings reflected a normal transition experience, where confidence and self-doubt often exist together (Smith, Hodgkin and Young, 2022).
I also felt encouraged when some of the results matched the way I already see myself. I have always felt more comfortable in active, people-focused situations than in isolated or repetitive work, so it made sense to me that I was drawn to roles involving communication, quick thinking and variety. This made me feel more positive about my future. However, I also felt slightly uncomfortable because the results reminded me that enjoying action and variety is not enough on its own. I still need to develop better planning and self-discipline if I want to progress professionally. This made the reflection feel honest (Gallagher, 2022), and it also highlighted the importance of finding a role that fits my strengths and values (Flanagan, 2025).

3. Evaluation: What was good and bad?
Looking at my career development up to now, I can see several things that have gone well. One of my main strengths is that I work well with people and can stay calm in situations that require patience, communication and trust. This was important in customer-dealing work, especially in roles where I had to handle money, cards, payments and day-to-day interaction with different people. It was also visible in my experience of helping to organise group work during university in Romania and in taking responsibility in work settings where accuracy mattered. In my personal life, being a mother has also strengthened my ability to stay practical, solve problems and keep things moving even when there is pressure. These strengths are not only theoretical results from class activities, but qualities I have already used in real situations (Römgens, Scoupe and Beausaert, 2020).
At the same time, there have also been clear challenges in my development. The biggest difficulty has been consistency. I know that I can work hard and deal with responsibility, but I also know that time management and procrastination can hold me back. This becomes more noticeable when I have to balance many things at the same time, such as study, home responsibilities and planning ahead. I also recognise that I sometimes prefer action over long preparation, which can make me delay tasks until they feel more urgent. Reliability is a professional skill, not just a personal habit. If I want to move forward, I need to turn my energy and people skills into more structured behaviour so that I can meet deadlines and manage pressure better (Cottrell, 2021).
Another positive point is that university now gives me a real opportunity to build on the experience I already have. It is helping me connect my past work, my family responsibilities and my future goals in a clearer way. Now I can see that university may help me turn practical strengths into stronger career options. Support before and during transition can strengthen students’ confidence and preparedness for higher education (Sokolović-Perović and Freeman, 2025). This opportunity will only matter if I use it properly. I need to stay engaged, improve my assignments, ask for support when needed and continue building confidence through action. University is helping me understand and use my earlier experience more effectively, and this links with evidence that belonging and employability can be developed together in higher education (Cooke et al., 2024).
4. Analysis: What does it mean?
Using SWOT analysis, I can see that my strengths and weaknesses are connected. My strength as a peacekeeper means I may be good in roles where emotional awareness, teamwork and communication are needed. I may help others feel comfortable, especially in group or support-based environments. However, my weakness in time management could limit this strength if I am not organised enough to meet deadlines or manage responsibilities. My future development should focus on becoming more consistent. Graduate employability depends on different forms of capital, including human capital, social capital, cultural capital and psychological capital (Tomlinson, 2017).
My Myers-Briggs profile also helps explain why I prefer active, people-focused work. As an ESFP-A, I appear to be more energised by interaction, practical experiences and variety. This explains why I may feel more motivated in dynamic environments than in solitary or repetitive work. However, I need to be careful not to use the profile as an excuse for weak planning. A personality profile can explain preferences, but professional development requires me to build skills that may not come naturally. Reflective practice should lead to changed action, not only better self-description (Schön, 1983).
My highest career-interest areas were Creating, Persuading and Thinking. This suggests I may suit roles involving creativity, communication, problem-solving and working with people. Holland's theory argues that people are more likely to feel satisfied when their personality and interests fit the work environment (Holland, 1997). For me, careers in teaching, support work, communication, community work, wellbeing or youth work may fit better than repetitive administrative roles.
Holland's model also helps me understand possible dissatisfaction. If I choose a career that requires high organisation, long periods of isolated work and limited contact with people, I may struggle to stay motivated. This does not mean I should avoid structure completely, because all careers require responsibility. Instead, I need a balanced career where I can use my strengths in communication and creativity while still developing organisation as a professional skill.
Overall, the models show that I am developing a clearer professional identity. I am not only asking 'What job can I do?' but 'What kind of environment helps me do my best work?' Career development is also about understanding values, strengths and identity. I am likely to develop well in roles where I can interact with people, respond to real situations and use creativity. This idea of fit is also important in students’ own views of employability (Flanagan, 2025). My action plan must directly address time management and procrastination, because these are the barriers most likely to affect my progress.
5. Conclusion: What have I learned?
This reflection has helped me understand that my career is still developing, but it is becoming clearer. I have learned that I am people-focused, creative, adaptable and able to bring calm into group situations. I have also learned that my weaknesses are not only small personal habits; time management and procrastination could become professional barriers if I do not address them. Gibbs' Reflective Cycle helped me understand what my results mean for my development (Gibbs, 1988).
The most important insight is that I need a career direction that fits my strengths while building better structure. My strongest career possibilities appear to be roles involving communication, support, creativity, teaching, wellbeing or working with people. However, I must improve planning and consistency so that my enthusiasm becomes reliable professional behaviour. Career development is also about becoming ready for the right role.


6. SMART Action Plan
	Goal
	Specific Action
	Measurable
	Achievable
	Relevant
	Time-Bound

	Improve time management
	Create a weekly study and work planner every Sunday evening
	Planner completed once per week
	Yes, using phone reminders and a notebook
	Supports university progress and reduces stress
	Start immediately and review after 6 weeks

	Reduce procrastination
	Break assignments into small tasks with mini-deadlines
	Complete at least 3 small tasks per week
	Yes, because tasks will be shorter and clearer
	Helps me submit work on time
	Use for every assignment this term

	Build career confidence
	Attend university career-support sessions or speak with a tutor about suitable roles
	Attend at least 2 career-related meetings
	Yes, support is available through university
	Helps me connect strengths to real career options
	Complete within 3 months

	Develop employability experience
	Look for volunteering, placement or part-time experience in a people-focused setting
	Apply for at least 3 opportunities
	Yes, with support from university and online searches
	Builds confidence, skills and career evidence
	Complete applications within 12 weeks

	Improve organisation
	Use a checklist for deadlines, reading, references and assignment submission
	Checklist used for every assignment
	Yes, simple and realistic
	Directly addresses my low organising score
	Start with the next assignment
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