



Within this essay I will be exploring and critically reflecting on the use of an SDP (School Development Plan) within a primary school setting. Within this context I will be focusing on the ability of self-evaluation, and how the school I have chosen has targeted this key aspect of learning. This will be derived from the SDP where it aspires to achieve this aspect, along with the evidence base they choose to prompt their actions. Furthermore, I will be demonstrating the actions taken by the school and how this affects a pupil’s education, as well as outlining its advantages and limitations and suggest improvements that can be made. Throughout this I will be reflecting based on my view as a student teacher and my experiences, whilst referring to theory in addition to socio-economic factors and cultural limitations.

The school I will be reflecting on is a rights respecting school located in a suburban district of city and county of Swansea, with currently 474 pupils on roll. Throughout this assignment I will refer to the school as ‘school A’. 

Schools within Wales utilise structured planning processes to drive improvement and enhance outcomes for students. A tool in this journey is the School Development Plan (SDP), which serves as a roadmap for setting goals, allocating resources, and monitoring progress, without this schools would face overwhelming challenges day to day, having a negative effect on the pupil’s education. The development of an SDP begins with a comprehensive assessment of the school's current state and their future targets. This involves gathering data on student achievement, staff performance, and stakeholder feedback (Ofsted, 2020). 
 
Communication and collaboration are foundational to the SDP process. Highlighted by the National Association of Head Teachers (NAHT), involving staff, governors, parents, and students fosters a sense of ownership and shared responsibility. Engaging stakeholders, allows for diverse perspectives and ensures that the plan reflects the broader school community's priorities (NAHT, 2021).
 
The use of SMART (Specific, Measurable, Achievable, Relevant, Time-bound) targets is massively beneficial to the effectiveness of the school development planning. Setting clear and measurable objectives facilitates monitoring and evaluation, which is a dynamic process that is ongoing. This evidence informed approach enhances the plans effectiveness.

According to Fullan (2001), effective educational change necessitates a comprehensive understanding of all those involved within a school setting. SDPs, enable schools to identify and address issues by considering diverse socio-cultural, economic, and academic contexts. SDPs strive to ensure fair distribution of resources and opportunities.  Moreover, the importance of enabling individuals to develop their full potential are developed by SDPs, its guided approach, allows schools to aim to enhance educational opportunities for those of different backgrounds, empowering them to overcome barriers to learning and improving self-confidence, and pushing them to become independent and utilise tools such as self-evaluation. By prioritising inclusive practices and differentiated instruction, SDPs facilitate equitable access to quality education for all students, regardless of their backgrounds.
Sims et al. (2018) investigated the impact of SDPs on school performance in the UK. The research findings revealed a positive relationship between the implementation of comprehensive SDPs and improvements in student outcomes, including academic achievement, attendance rates, and overall school effectiveness. This was also displayed by another primary school, whereby they illustrate the transformative impact of SDPs. Through a collaborative approach involving staff, parents, and the local community, thereby involving stakeholders, they developed a tailored SDP focused on raising standards of teaching and learning, enhancing pupil well-being, and promoting parental engagement. This strategic vision resulted in significant improvements in academic outcomes and school reputation. This displayed a positive effect on not only student satisfaction, but it also allowed for teachers to benefit and improve their teaching practices. 

One significant limitation of SDPs lies in their potential to become a controlling document, which is not focused on the realities of schools and communities. Research conducted by the National Foundation for Educational Research (NFER) highlights the tendency for SDPs to focus excessively on complying with regulatory requirements, rather than genuine school improvement (National Foundation for Educational Research, 2020). SDPs may also be compromised by insufficient resources and poor database evidence; this is a clear capacity constraint within schools. This is a challenge faced by schools, particularly those serving disadvantaged communities, in allocating adequate time, funding, and expertise to develop and implement robust SDPs (Education Policy Institute, 2021).
 
Self-evaluation plays a pivotal role in the school development planning process, particularly in Wales. The concept of self-evaluation is essential within the Estyn framework, which guides school inspections and improvement processes (Estyn, 2020). The importance of self-evaluation is also outlined by the Welsh Government, its highlighted as a foundational element of school improvement (Welsh Government, 2017). 
 
Effective self-evaluation begins with an analysis of school performance data. The National Academy for Educational Leadership (NAEL) highlights the role of data-informed decision-making in driving improvement (NAEL, 2021). By scrutinising academic outcomes, attendance rates, and stakeholder feedback, schools can gain valuable insights into their current standing and areas requiring attention. Moreover, the Welsh Government's School Improvement Guidance displays that, the need for schools to establish self-evaluation mechanisms. This involves regular cycles of reflection, action planning, and evaluation to drive continuous improvement and enhance educational outcomes (Welsh Government, 2020). To summarise, self-evaluation within SDPs is about setting meaningful and achievable targets based on identified priorities. School and teaching practitioners must place emphasises on the role of reflective practice to enhance teaching and leadership effectiveness (EWC, 2021). 
 
However, there are potential limitations to self-evaluation. Firstly, some may be susceptible to subjectivity and bias, particularly if stakeholders lack objectivity in assessing their own performance. This can lead to inaccurate or overly positive assessments that undermine the credibility of the evaluation process (Education Workforce Council, 2021). Therefore, affecting pupils without them giving their input and challenging their ability to become independent learners. Furthermore, implementing effective self-evaluation requires significant time, resources, and expertise. Schools may struggle to allocate sufficient resources to support rigorous evaluation processes, especially in contexts of limited funding or staff capacity (Welsh Government, 2020).
 
As well as these, while self-evaluation can highlight areas for improvement, measuring the impact of interventions remains challenging. Schools may struggle to demonstrate tangible outcomes resulting from self-evaluation efforts, raising questions about the effectiveness of the process (Estyn, 2020).
 
Finally, in some cases, self-evaluation may foster complacency if schools focus solely on meeting minimum standards rather than striving for excellence. Moreover, resistance to change among stakeholders can hinder the implementation of recommended improvements (National Academy for Educational Leadership, 2021). Hence, highlighting the importance for schools to understand that the decisions they make need to be centred around the Welsh Curriculum which places the children at its core.

Stakeholders in schools consist of individuals and groups who have an interest in the school's success and outcomes. The primary beneficiaries of education, students are key stakeholders whose needs and perspectives must be considered in school decision-making (Estyn, 2020). Parents play a crucial role in supporting their children's education and engaging with school activities and policies (Welsh Government, 2020). Educators are integral stakeholders who directly influence teaching quality and student learning outcomes (Education Workforce Council, 2021). Headteachers, governors, and leadership teams shape school vision, strategy, and governance (National Academy for Educational Leadership, 2021). The broader community, including local businesses, organizations, and residents, can contribute to and benefit from school initiatives and partnerships (Welsh Government, 2017). Agencies like Estyn and the Welsh Government set standards, provide guidance, and oversee educational quality and improvement (Estyn, 2020; Welsh Government, 2020).

Understanding and engaging with these stakeholders is essential for fostering collaborative relationships and ensuring inclusive decision making processes within schools in Wales.

Within ‘school A’, they are striving to refine self-evaluation within their (SDP), they are committed to a systematic and evidence informed approach to continuous improvement. The aim is to embed solid self evaluation processes that promote reflection, drive strategic decision making, and enhance educational outcomes for students. To achieve this target, they are adopting several key strategies informed by literature and best practices in educational research.

Firstly, they recognise the importance of establishing a culture of self-reflection and continuous improvement among staff members. They are encouraging regular self-assessment and peer feedback sessions to promote critical reflection on teaching practices and student learning experiences.

Secondly, they are integrating self-evaluation into our SDP cycles to ensure alignment with national and local education priorities. The Welsh Government's School Improvement Guidance emphasizes the role of self-evaluation in driving school improvement efforts (Welsh Government, 2020). By structuring the SDP around clear and measurable objectives derived from rigorous self-assessment, they aim to systematically address areas for development and capitalise on their strengths.

Furthermore, they are leveraging data driven decision making to inform their self-evaluation processes. The National Academy for Educational Leadership (NAEL) underscores the importance of using data effectively to drive improvement (NAEL, 2021). They are implementing regular data analysis to identify trends, monitor progress, and inform targeted interventions aimed at enhancing student outcomes.

In line with best practices, they are promoting stakeholder engagement as a cornerstone of their self-evaluation strategy. Engaging students, parents, staff, and governors in the assessment process fosters a sense of ownership and collective responsibility for school improvement (Estyn, 2020). By soliciting diverse perspectives and feedback, they aim to gain a comprehensive understanding of the school's strengths and areas for development.

Moreover, they are committed to addressing the limitations associated with self-evaluation, such as response bias and resource constraints.
As part of the refined self evaluation approach, they are prioritising professional development opportunities for staff to enhance their skills in data analysis, reflective practice, and evidence based decision making. By investing in staff training and support, the aims to build capacity and expertise in self-evaluation within their school community.

During my time in ‘school A’, I spoke to various members of staff to gather information on how they execute their planning for their SDP and what actions they take to achieve the objective. It was an Estyn recommendation that the school focuses on improving self-evaluation strategies. They have completed various training days to ensure all members of staff are aware of how to implement different self-evaluation strategies within a classroom setting. According to Parenta (2017), teachers have multiple things to balance daily in a busy setting, which can sometimes mean the importance of staff training can be easily overlooked. However, holding regular training sessions can have a positive impact on the team which goes beyond developing staff knowledge – in fact, it can help retain good quality practitioners.

As well as this, the school also send out surveys to members of staff, pupils and parents/guardians, this is to ensure they are receiving feedback and information from all of their stakeholders. 

Most schools are evolving into learning organizations and employ the SLO (Schools as learning organisations) approach as a foundation for ongoing growth. The initial step for schools embarking on their SLO journey is the SLO assessment. Schools have the option to conduct this survey each year to bolster their professional development path. The survey outcomes will pinpoint primary strengths, improvement areas, and operational methods, fostering professional growth among all staff members (HWB, 2022).

Using surveys in a primary school setting can have certain disadvantages such as, surveys may not effectively capture the viewpoints and experiences of younger children due to limitations in their cognitive development and communication skills (Ofsted, 2019). As well as this, younger learners may have difficulty understanding some questions and therefore, may provide biased responses influenced by social desirability or peer pressure (Education Endowment Foundation, 2018). Woods & Woods (2017), add that when sending surveys out to parents/guardians you may retrieve low response rates, leading to incomplete data that doesn’t completely represent parental perspectives. It is imperative for schools to consider these disadvantages when using surveys in a primary school setting and to compare survey data with other methods of gathering feedback and understanding learners’ experiences.

After completing the research for this topic, it has become apparent that a lot of planning and preparation goes into organising and creating an SDP. It is crucial that the school receives feedback and information from all stakeholders to ensure that they are receiving a diverse perspective on the topic. 

I would also surmise that the evidence supporting for use of an SDP clearly shows that if properly planned, whilst acknowledging the need for constant evaluation, this will assist pupils in furthering their education. Again, I understand the need for a trustworthy evidence base, however I believe students can benefit when done correctly. I would recommend that the teaching staff within schools should meet monthly or termly to discuss previously set targets and to agree whether these targets have been met or do they need to be continued. As well as this, I think it would be important for teachers to share good practice with other members of staff throughout the school to boast morale and to provide other teachers with appropriate and successful strategies that can be used within class. 

This research will massively impact my future teaching career as I believe heavily interacting with a schools SDP will benefit my pupils as I will be able to not only include core practices, I will also be able to target all learners and assist them in becoming independent learners that can self-evaluate, which is a core principle within the Welsh curriculum. I understand how an SDP can affect my teaching and the pupils learning, in turn, this will ensure I am always aware of the current SDP priorities. I will work in collaboration with any future school to achieve the appropriate targets.
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