Student Number: 0700045
Critically Reflect in Order to Write a Rationale for the Implementation of Person Centred Practices in One Setting with Reference to Relevant Literature and Theory
I have been a teacher for the past 9 years, the last 3 within the role of Additional Learning Needs Co-Ordinator (ALNCo) in my current setting within the Neath Port Talbot Education Authority. I work within a one form entry village school with 8 full time and 1 part time members of teaching staff and 12 teaching assistants. There are currently 217 pupils on roll aged 3 to 11, including 30 who attend part-time in the nursery. The school operates on two sites; with the Nursery and Reception building placed 500 metres away. There are four single-age classes in the foundation phase and four single-age classes in key stage 2. The school identifies 33% of pupils as having additional learning needs, of which 1.8% have a statement of special education needs. This is well above the national average of 21% as reported by Estyn in 2019 in a report of a primary school within the same Education Authority. All pupils come from a white ethnic background and speak English as a first language. 

What is Person Centred Practices (PCP)? 
In 2018, the draft format of the Additional Learning Needs (ALN) Reform Act was published. It was decided that a reform of ALN in Wales was needed because the law for education of children and young people with special educational needs was outdated when linked with new curriculum changes. This new Act will come into force in September 2021 and with it will come many challenges for schools namely; consistent implementation across Wales, effective staff training and timeframes are adhered too. An integral part of the ALN reform is the introduction of Person-centred practices (PCP). PCP will ensure that there is an increased participation from the child. They will be at the centre of everything that is discussed and will have a say in all decisions made. Chapter 3 of the Draft ALN reform states that:
Those exercising functions under the Act must:  have regard to the views, wishes and feelings of the child, the child’s parent, or young person;  have regard to the importance of the child, the child’s parent, or young person participating as fully as possible in decisions; and  have regard to the importance of the child, the child’s parent, or young person, being provided with the information and support necessary to enable participation in those decisions. (Welsh Government, 2018, p.31)
PCP is a high priority area for Neath Port Talbot Council. To ensure that PCP is adhered in my setting, there has been a large amount of resources and time and placed on upskilling staff.

[bookmark: _Hlk26964406]Person Centred Practices are based on the counselling therapy work of Carl Rogers (1902-1987). The initial purpose of PCP was for counselling; to create an openness and understanding of the whole process for the counsellor and patient (Gatongi, 2017). From an education perspective, PCP can be used to support children, placing them at the forefront of all decisions affecting their learning. This is done by adults and professionals being open and honest with them. Gatongi (2017, p.205) also states that PCP “is practical and helpful in education, because it can solve some of the problems outside the curriculum faced by students”. Person-centred practices are used to ensure that education is meeting the needs of children with additional learning needs (ALN) by supporting them to make decisions to plan out their education journey whilst using their own voice.

PCP is at the forefront of my ALN development plan in line with the ALN reform. There are three main strands which run within PCP; one-page profiles, pupil centred outcomes and pupil and parent partnership. Within my setting, we are currently focussing on ensuring pupils with ALN have an effective one-page profile (OPP). One-page profiles are personalised to an individual and contain information about the child; what is important to them (what makes them happy), what is important for them (what are their needs) and how best to support them. In guidance provided by the Welsh Government (2015, p.3) on PCP it states that OPPs are “a powerful and effective way of gathering and sharing the most important information about an individual”. OPPs hold an imperative role within the new Individual Development Plans (IDPs) each ALN learner will have when the ALN reform comes into force in 2021.

For the purpose of this assignment I will be focussing my critical reflection on one-page profiles (OPP). The forcefield analysis below (figure 1) illustrates my rationale behind one-page profiles and why they are an significant element within PCP: 
	Forces FOR Change
	Score
	Change Proposal
	Forces AGAINST Change
	Score

	Written with child’s voice and opinion which increases self-esteem meaning the child feels valued and listened to.
	5
	






All ALN pupils to have a comprehensive One Page Profile which comes from their voice.
	Some pupils with communication/ age barriers have one-page profiles written on their behalf.
	3

	All pupils with ALN are on a level playing field regardless of their ALN rank i.e. school action/ statement. 
	5
	
	Only pupils with ALN need a one-page profile – this will make them stand out to their peers.
	4

	 Staff CPD available on one-page profile writing from cluster leads and Local Authority.
	2
	
	Training cost to the school.

	1

	Highlights needs to all in contact with that pupil ensuring a holistic approach towards that child.
	4
	
	What might be important to one person might not seem important to another. 
	3

	Helps all staff to support the pupil effectively.
	4
	
	Support highlighted will not always be met. 
	3

	Can inform teachers planning/ differentiation needs.
	2
	
	Can take a length of time to create a one-page profile.
	2

	Total
	22
	
	Total
	16


(Figure 1.)


Pupil voice
The main aspect of OPPs is that they are completely child centred; meaning all information gathered has come directly from the child and in most cases, the profile is written by them. For this to happen, there must be a strong element of pupil voice which is my main force for change. Pupil voice gives the child ownership over their OPP, meaning they can include information they feel is relevant and leave out what they do not wish to share. Pupil voice is not a new idea within education. Rudduck and McIntyre (2007) conducted research on pupil voice and how it impacts learning. They found that pupil voice was established to build a better understanding of life within a classroom and the wider school environment. The ownership in the writing of OPPs should mean that pupils feel valued because they are being listened to, which will directly increase their self-esteem. Research carried out around ‘goal setting’ and whether this had an impact on self-esteem suggested that an increased involvement by pupils promoted a positive change and improved achievement (Lee and Gavine, 2003). This research supports the PCP idea that pupils will feel better about themselves as a result of being involved in the process. Within my setting we encourage all pupils to have a say in all matters relating to them. This gives pupils a sense of pride which is an important process to build confidence and willpower giving them the motivation to finish tasks and succeed.

However, we must consider that due to a number of factors, the ability to have your voice heard can differ from one child to the next. Within my setting, there are a small number of ALN pupils whom we have difficulty extracting information from due to communication difficulties and/ or age meaning they are unable to verbally communicate their own thoughts, feelings and opinion when creating a OPP. This creates an unfairness with regards to their OPPs compared to that of others. Currently, in these circumstances’ advice is sort from all agencies involved with the child, including parents, and a OPP is created on the child’s behalf from the information and evidence gathered. Research by Tangen (2009, p.2) indicates that some children in specific groups “children under the age of five, children with disabilities and children from ethnic minorities” are often not given the platform to share their voice. Unfortunately, this is what is happening in my school with a small minority of children whom have communication difficulties. Although the multiagency approach we use in my setting allows us to create a OPP, until we can find a way to extract the information direct from the pupils we are failing to meet the PCP objective for all pupils. These OPPs are not the ideas of the child but instead what we think the child would like to say. A very strong message and point to act on came from the world conference on special educational needs that took place in June 1994 in Salamanca Spain where more than 300 participants met to discuss ‘Education for All’. The Salamanca Statement (UNESCO, 1994) adopted a framework for action calling for inclusion to be the ‘norm’. “Every person with a disability has a right to express their wishes with regard to their education, as far as this can be ascertained” (UNESCO, 1994, p.6). With this in mind, I need to ensure that further communication approaches are explored to ensure the pupils (mentioned above) are having their views and ideas considered when creating their OPPs. Shotton (2019, p.2) backs up the Salamanca action point by saying we should be “listening carefully to their [pupils] views and taking them into account rather than just doing things for them and to them”.
 
Although staff have received training and have access to PCP tools in order to support pupil voice input, on reflection, I realise that not all pupils with ALN are given access to these tools and methods of extracting information. This results in some OPPs being more of a generic style document that could fit a number of pupils with a similar need (for example, the difficulties an autistic child might face daily and how we could support them) rather than outlining the specific individualistic needs of a particular child. This could be down to the level of training the staff have received being insufficient, confidence level or the level of understanding staff hold with regards to using the PCP tools. This needs to be considered and investigated more in order to support staff in the writing of future OPPs. Furthermore, even though within my setting staff have made strides to take a pupil centred approach to the writing of OPPs and have utilised pupil voice, I realise that moving forward we need to introduce and make use of a more observational approach for some pupils who cannot fully articulate their views and opinions. These gathered observations overtime will allow cues to be taken from what we have seen is important to them and how best to support them, for their OPPs to be written in a more person-centred way. After critically reflecting, my action would be to implement this approach so that the OPPs are effective for all. I believe the impact of this will be that all OPPs will be focussed on the child and their views, thoughts and feelings.

Equal opportunities
All pupils on my ALN register are identified by using the graduated response. They are categorised at 4 levels; school concern (SC), school action (SA), school action plus (SA+) and those with a statement. Within each of these levels’; pupils are continually monitored, assessed and tracked to ensure the correct support is in place for them. 

The Education Act of 1978 had a huge impact on the education of those with special educational needs (SEN) and it in fact still influences many decisions made today. Whilst looking at the categorisation of SEN, the Act concluded that most pupils should have their education in a mainstream setting. The challenges that come with this are that staff are not always confident in supporting the learning needs of all due to a lack of training meaning that the learning experiences of some ALN pupils are not met.

Within my setting, many of our pupils on the ALN register have an array of needs and difficulties at different levels of categorisation. One-page profiles are used to outline how we can best support a child at any level to ensure their wellbeing is maintained whilst considering what is important to them. Within the current Special Educational Needs Code of Practice for Wales (2004, p.47) whilst outlining record keeping it states:
… should also include the child’s own perception of any difficulties and how they might be addressed. It may also be necessary to record in the profile information about the child’s needs in relation to the general strategies to be used to enable access to the curriculum and the school day.

One-page profiles are an efficient way of ensuring that this is in fact happening. Within a OPP, a wealth of personal information can easily be shared and accessible by those involved with that child. An enquiry into the education of handicapped children and young people was carried out by Baroness Warnock (1978). In summary, Warnock suggests that pupils with ALN should be educated in mainstream settings to further aid inclusion unless this was incompatible for their needs and against the parents’ wishes. This means that more pupils with higher levels of categorisation, for example, diagnosis’ of severe learning difficulties with a statement attached, are being educated in mainstream settings meaning a wider range of ALN needs are being seen in schools. Subsequently, in July 2005 Baroness Warnock called for an urgent review of SEN provision. Warnock’s views had changed. According to Warnock (2005) inclusion was not working, and specialist school provision was needed. She concluded that SEN in mainstream schools should be supported from a school’s own resource. As schools strive to remain inclusive institutes, it is important that each child’s individualistic needs are treated equally to others. 

One way we can ensure in our settings that we are being inclusive is by guaranteeing all pupils with ALN have equal opportunities given to them despite their level of ALN. One easily achievable way to do this is by ensuring all ALN pupils have their own OPP. It has been suggested that OPPs should be introduced on a rolling programme and currently only pupils with a higher categorisation of ALN, for example statemented and school action+ children, have one during this academic year (2019-2020), However, I feel this is unfair for those ALN pupils who do not fall within those categories. All ALN pupils should have a OPP. The writing of OPP takes a considerable amount of time meaning that sometimes time is taken away from supporting other pupils in the classroom, however the outcome gives a far clearer picture of the child. Though this does highlight the question as to whether leaners with additional needs are being treated more favourably than those without any additional needs? Within my setting, teaching assistants are placed within classrooms with the sole purpose of supporting pupils with ALN. Within my role as ALNCo, it is important that I ensure there is enough time designated for an appropriate staff member, whom the pupil is comfortable with, to carry out OPP work. I feel that this time is necessary to create a OPP to gain a better understanding of how we can support that pupil appropriately. Another question highlighted is by ALN pupils having this profile will they stand out more because they have above what others have access to within their class? It begs the question; are we treating ALN pupils more favourably than other pupils within our setting? Which goes against the call for inclusion recommended by Warnock. Reflecting on the importance of OPPs has made me realise actually it is extremely important for all children to have a OPP not just those with ALN.

Everyday I strive to ensure that the ALN pupils under my care are being treated fairly and with equality, and it is only appropriate that this is extended to all pupils within my setting. The United Nations Convention of the Rights of the Child (United Nations, 1989, Articles 12 & 13) supports this idea by stating:
Children, who are capable of forming views, have a right to receive and make known information, to express an opinion and to have the opinion taken into account in any matters affecting them. The views of the child should be given due weight according to the age, maturity and capability of the child 

My setting is an inclusive setting and all our pupils are very accommodating to the needs of others. We ensure all pupils are treated equally and would never purposely highlight the difference between pupils with ALN and those without. Being critically reflective of our current practice has made me conclude that, regarding OPPs, we need to make a change. My action point would be to implement the writing of OPPs as a whole school approach to ensure that all pupils have a profile outlining their thoughts, needs and idealistic support, not only pupils with ALN.

Understanding needs
One of the largest issue’s teachers face whilst teaching pupils with ALN in a mainstream school is the array of ALN needs you may have in one class. From speech and language to social emotional behaviour difficulties (SEBD), general learning difficulties to hearing impaired, it is important for all teachers to have some understanding around how to best support them. Within a class you may have several pupils with differing needs which need to be carefully planned for. The current Special Educational Needs Code of Practice states that all teaching staff should be “involved in making provision for pupils with SEN” (Welsh Assembly Government, 2004, p.13). This further highlights the necessity for teachers to understand their pupils area of need in order to carefully plan to support them. Yet, how does one teacher ensure the needs of all these pupils are supported correctly? Warnock (1978) discussed this issue during her enquiry which I have previously mentioned. She recognised that our role as educators is extremely important in paving the future of all the pupils under our care and often, those with ALN will need additional support to help them achieve this. For this reason, it is important we understand the needs of each pupil in order to ensure we support pupils as best we can. One way this can be done is by using a OPP. Within a OPP pupils are able to highlight their areas of need and indicate how they can be supported which can be used in staff planning and to ensure that every day is a successful day. However, if these profiles do not highlight the specific areas of need, how the pupils wish to be supported or if they [OPPs] are not taken into consideration when planning next steps, the pupils might fail to achieve which potentially could have a knock on effect with regards to  their self-esteem.

Within a primary school there is usually (dependent on the age of a child) 2 key members of staff who will support the child each day, the class teacher and the class teaching assistant. However, this does not mean they will not come into contact and work with other members of school staff; including lunchtime supervisors. There are often different members of school staff who lead specific interventions the child may take part in and it is equally important that these individuals also know personalised details about the pupil. For example, when working with a pupil with hearing impairment, is that staff member hearing impaired informed to take the correct steps in supporting that pupil effectively. OPPs can ensure that all relevant people working with that child are aware of their needs ensuring that all pupils are treated the same when being dealt with by any member of staff. Nevertheless, there will be instances where staff will not read or follow support suggestions on pupils OPPs. In criticism of her own 1978 report, Baroness Warnock (2005) when discussing the issue of ALN in mainstream schools recommended that the training and resourcing be addressed to ensure equality for SEN learners. 

Within my setting, I am aware that there are some members of staff who struggle to support some ALN pupils within their classrooms, who may display specific needs; for example; Autism, despite ideas of support being outlined on their OPPs. This will highlight the need for staff training to ensure individuals have a wider skillset with regards to challenges they may face within their classrooms. Being critically reflective of our current practice has made me see that within my role of ALNCo, I need to regularly take time to check and ensure that the support detailed on OPPs is not only being followed but also that OPPs are used as a tool to support pupils in achieving their targets being set on their Individual Education Plans (IEPs) and if not, the reasons behind this. This could ultimately be due to several factors; staff confidence levels, level of support within the classroom is insufficient or lack of staff training to deal with situations faced. Hopefully, OPPs will not only support the pupil to feel happy and supported day-to-day but will also help them to achieve targets and succeed in education as well as helping members of staff to feel more confident and comfortable with support they can provide.

Conclusion and Action Plan
Whilst using Gibb’s model of reflection, it has highlighted some action points (see Appendix A) to ensure the implementation of Person-Centred Practices, namely one-page profiles, are effective within my setting. I believe the theory highlighted has supported my proposal that one-page profiles are important for all pupils with ALN. It is evident that we are making some strides in ensuring pupil voice is at the forefront of the writing of our OPPs but we need to continue to consider how those less able pupils have their voice heard. I believe we currently have strong practice in ensuring most of our ALN pupils have a OPP, but steps need to be taken to ensure these profiles are effective and the advice on them is being followed by all involved with that particular child to ensure successful days of learning. Moving forward, our next principal step is to ensure that all pupils, not only ALN pupils have OPPs to ensure equality and fairness to all.

I, personally, strive to ensure that my setting is ready for the Additional Needs Reform when it comes into force in 2021. Once all my action points are in place, I believe we will be ready to ensure that:
Person-centred practice puts the child, child’s parent (in particular, but not exclusively, where the child is very young) or young person at the centre of decisions and ensures their views, wishes and feelings are the focus of the meetings. (Welsh Government, 2018, p.35)



Appendix A
Action Plan
	Objective
The successful implementation of One Page Profiles (OPPs).

	Action
	Party Responsible
	Start Date
	End Date
	Resources Required
	Desired Outcome

	OPP evidence gathered through provision observations.
	All relevant staff.
Early years staff.
	Spring 2020
	Ongoing
	Observation time. 
	Raised element of pupil voice for pupils at a disadvantage.

	All pupils to have a OPP.
	All staff.
	Spring 2020
	Implementation plan:
All Statement pupils end of Spring 2020.
All SA+ pupils end of Summer 2020.
All SA pupils end of Autumn 2020.
All pupils end of Summer 2021.
	OPP training.
1:1 time to create effective OPPs.
	All pupils have a support plan in place.

	Time to evaluate effectiveness of OPPs.
	ALNCo.
	Spring 2020.
	Ongoing.
	Quality assurance of OPP.
ADDs training sessions.
Individual training.
	Staff feel comfortable in the writing and implementation of OPPs. 
Staff CPD in ALN matters improved.
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