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An individual reflective response to the Professional Teaching Experience
 
This report will focus on the trainee’s development during the Professional Teaching Experience (PTE) so far, specifically focussing on reflecting on the trainee’s progress made and future targets for teaching placement. This will be directly linked to the QTS standards. An insight on how future targets will be reached will also be discussed.
 
The first target which was set was to use various behaviour management techniques. This relates to the QTS standard S3.3.9 in the section labelled ‘Teaching: Teaching and class management’. This standard states that
‘They set high expectations for learners’ behaviour and establish a clear framework for classroom discipline to anticipate and manage learners’ behaviour constructively, and promote self-control and independence.’ (Education Wales, 2009).
This target was chosen as there are a number of children in the class with behavioural issues and was a good opportunity to try out different techniques to see which worked best for both the children and the trainee.
 
During the observation week, the trainee had seen a number of behaviour management techniques used by the class teacher. It was clear that each child responded to something different when misbehaving. (Glasser, 1998) states that ‘almost all behaviour is chosen’. Choice theory suggests that if you give someone a choice, they will usually choose the one which satisfies one of the five genetic needs: ‘survival, love and belonging, power, freedom and fun’. The trainee used this technique in the classroom, giving the child a warning about what would happen if their behaviour continued. This allows the child to make their own decision: to carry on being disruptive and have a consequence or to behave. This method was effective in the classroom as most of the children did not want to have a consequence.
 
When the children were behaving or doing completing work to a high standard, the trainee used the operant conditioning theory. (Skinner, 1960s) states that ‘reinforcement, or anything that strengthens the desired response’ will make people want to repeat the action in the future. In the classroom, this can be applied by displaying children’s work, offering praise or even giving the children rewards. Throughout PTE, the trainee praised the children when they completed work to a high standard. The trainee also showed the children’s work during lessons to show the standard of work which was expected as well as to prompt other children who were struggling.
 
(Kounin, 1970) states that ‘momentum and smoothness are key to keeping students engaged and on task’. This means that to get the children to behave, you as a teacher must be well prepared and to get them engaged in the lesson as soon as possible. The sessions taught by the trainee included a starter activity. This allowed the children to engage in the lesson straight away and also gave them something to reference to during the main tasks. The trainee found that engaging the children from the start of the session helped to keep them focussed and on task throughout the session. The trainee was also well prepared as additional work was prepared for the children so that there was always something for them to do. This helped to keep the children focussed on the work as they didn’t have time to be distracted.
 
 Another target which was set was to use tracking records and a range of monitoring and assessment strategies as a means of assessment and to help with future planning. This relates to the QTS standard S3.2.1 in the section labelled ‘Teaching: Monitoring and assessment’. This standard states that
‘They make appropriate use of a range of monitoring and assessment strategies to evaluate learners’ progress towards planned learning objectives, and use this information to improve their own planning and teaching.’ (Education Wales, 2009).
This target was set as the trainee needed to keep a record of what the children were learning and whether they were successful in meeting the aim of the session. This also allowed the trainee to see what needed to be taught next and if anything needed to be revisited.

During the observation week, the class teacher showed the trainee tracking records so that the trainee knew what the children had already been taught. The trainee was then allowed to choose which area to teach the children. The trainee planned the sessions and kept tracking records on the children. This allowed the trainee to see which children were finding the lessons easy (the more able and talented learners) and which children needed slightly more help. This relates to the QTS standard S3.2.4. This standard states that
‘They identify and support more able and talented learners, those who are working below age-related expectations, those who are failing to achieve their potential in learning, and those who experience behavioural, emotional and social difficulties.  They may have guidance from an experienced teacher where appropriate.’ (Education Wales, 2009).
The trainee was able to identify four more able and talented pupils, two children working below the expected level for their age and differentiate the work to meet their needs. The trainee also identified two pupils with behavioural issues and adapted the seating plan to get the best possible results from them.

Monitoring the children’s progress is important as ‘not all learners develop at the same rate’ (Teaching English, 2014). It is important for the teacher to know how well the class is doing as it will show if the teacher is moving on too fast or too slow. One form of assessing is thinking partners. Thinking partners allows the children to talk for one or two minutes to discuss a question the teacher/trainee has asked. The trainee can listen to the pairs individually. If the children are talking about something off topic, it could be because they have already discussed the answer and are bored. By listening out for this, you can give them something else to discuss that is relevant to the task. During PTE, the trainee used this technique a lot as some children would get the answers quicker than others. This showed that the lessons were moving too slow for some children who needed an additional task.

 Another method which was used by the trainee was ‘thumbs up, thumbs down’. This was a very quick method to see who understood and who did not. The trainee varied the response if someone did not understand, sometimes opting to explain in a different way, or having another member of the class explain the activity. This relates to the more knowledgeable other (Vygotsky, 1978). The more knowledgeable other refers to someone or something that has a ‘better understanding or a higher ability level than the learner, with respect to a particular task, process, or concept.’ (Simply Psychology, 2018). When doing partnered work, the trainee tried to pair the more able and talented learners with someone of a lower ability. This allowed the lower ability pupils to learn from their peers while the trainee could observe the more able and talented pupils’ understanding.

Questioning was also a method used by the trainee. The trainee planned questions to ask the children in advance as teachers ‘should ask questions that will require students to use the thinking skills that he or she is trying to develop’ (Illinois CITL, 2019). The trainee found that preparing questions in advance allowed the lesson to run smoothly as well as being able to check the children’s knowledge on the subject and to find out their strengths and weaknesses. The trainee also used questioning to encourage discussions and to ‘[stimulate the children] to seek information on their own’ (Illinois CITL, 2019). The trainee found questioning useful as it provided information on the children’s knowledge, comprehension and skills which informed the trainee's ‘planning and selection of teaching strategies to move students from where they are to where they need to go’ (Education Services Australia, no date).

A future target for the trainee is to incorporate more ICT into the lessons. This relates to the QTS standard S2.5 which states ‘They know how to use ICT effectively, both to teach their subject and to support their wider professional role.’ (Education Wales, 2009). The trainee incorporated IT through the use of a PowerPoint during the PTE, however this does not develop the children’s ICT skills. The trainee should take part in ICT training to learn the best ways in which to instil digital competency into the children. (InfoDev, 2005) states 
‘Teachers require extensive, on-going exposure to ICTs to be able to evaluate and select the most appropriate resources. However, the development of appropriate pedagogical practices is seen as more important than technical mastery of ICTs’. 
ICT is becoming more and more advanced. To keep up with the advancements of technology, teachers should take part in ICT lessons to give the children the best possible ICT skills. Rather than just focusing on the pedagogical practices, teachers should also learn new ICT skills which will benefit the future generations.

In conclusion, the trainee has made use of a number of behavioural management techniques during the PTE. The trainee should continue to use a range of behavioural management strategies and work on using different techniques to get the best possible behaviour from each of the children. The trainee should stay calm when dealing with challenging behaviour as ‘There is just no excuse for an angry outburst that has no resolution’ (Rogers, 1997). The trainee also used a variety of monitoring and assessment strategies which helped to know how each child’s knowledge, understanding and skill was developing throughout PTE as well as to help the trainee plan and differentiate work for the children. In the future, the trainee needs to work on developing her own ICT skills and using these skills during lessons to instil digital competency in the children.
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