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Create a thematic resource that is suitable for teachers to use as an inspiration for children’s learning (either 3 – 7 or 7 – 11yr olds) in a modern curriculum context. Choose a modern artefact as a basis to the work. The resource could include music, drama, dance, art, design, film and/or media activities. Justify your reasoning with references to theorists and relevant current research. 
The concept of creativity is complex. There are differing views and opinions on how to define creativity as it can be viewed in many ways. There are key questions surrounding creativity; who is creative? are people born creative? Or do they learn to be? According to everyday understanding, only a selection of people are naturally creative; talented people, artists, geniuses and people who are responsible for technological advances or great scientific discoveries (Vygotsky, 2004). Gardner (cited in Pound,2009, p.65) supports an elite view, he believes that ‘people tend to be creative only in one or two domains or areas, rather than being generally creative’.  The contrasting opinion is that ‘every child can be considered to have creative potential and to be capable of creative expression’ (Sharp, 2004, p.6). Moreover, Malaguzzi (1993, cited in Edwards, 2009) highlights that creativity should be viewed as a way of thinking rather than a rare talent that certain people have. Therefore, Sharp and Malaguzzi believe all learners can express and develop their creativity using the resource. Also, Donaldson (2015) believes that children need to improve wider skills such as critical thinking, creativity and problem solving. This suggests that there is a focus on these wider skills and they will have a valuable place in the new curriculum therefore, I can justify a project focusing on creativity.
This assignment will provide a resource intended for Key Stage Two pupils. The theme will be ‘Y Ddraig Goc’; see appendix 1 for further activities. The modern artefact I chose to enhance and base my lessons on is the Welsh Dragon pie from ‘The Great British Bake off’ 2018 episode six, which was illustrated by the Welsh artist Tom Hovey (see appendix two). The show has featured Welsh bakers such as Beca Lyne-Pirkis and Jon Jenkins who made the dragon pie. The Welsh dragon is something the children will be familiar with and may have a strong connection to. However, they may not know where the dragon came from and how it has shaped our lives today and it turn gain a deeper understanding of its significance. It was vital that I chose a modern artefact that could show the importance of Welsh culture but something that they will find interesting and will want to learn about.
The resource focuses particularly on promoting creativity and expression through the expressive arts including art and design, dance and music, design technology and elements of Y Curriculum Cymreig (YCC). Both creativity and the aspects of YCC will be promoted through other areas of the curriculum (see appendix one). Some people assume that creativity can only be explored in the arts. However, others believe that everyone can be creative and it is just a way of problem solving that can be exercised in all areas (Sharp, 2004).  Therefore, expression is something that will be encouraged throughout the project. There are five aspects of Curriculum Cymreig which are cultural, economic, environmental, historical and linguistic(QCAA,2003), these aspects will be explored throughout the project. The purposes of the new curriculum are to improve creativity, to build confidence, to improve enterprising skills, while learning about Wales and the World (Donaldson, 2015). A project based on expressive arts and YCC is an excellent way to build towards these purposes. Yet Estyn (2015), the inspectorate for Wales, has highlighted that there is poor training and support available for teachers in the creative arts. Before the project starts it is vital teachers have the confidence, are competent in what they are teaching and are willing to ask for support from specialist staff to ensure the children will receive quality teaching. It is us unfair to expect children to be creative and expressive if they are receiving poor quality teaching.

Y Cwricwlwm Cymreig is a common requirement of the National Curriculum in Wales. However, not only is it a requirement, but it is still an important aspect for future teaching as Donaldson (2015, p.28) states ‘our children and young people need to be rooted in their own cultures and to have a strong sense of identity as citizens of Wales’. Moreover, another reason to include YCC in the classroom is so the pupils can ‘identify their own sense of Welshness and to feel a heightened sense of belonging to their local community and country’ (QCAA, 2003, p.2). The resource aims to support children to feel a stronger connection to their country, which will create a sense of belonging. However, ‘in schools where Y Cwricwlwm Cymreig is not a prominent feature, there is a general lack of understanding about what is meant by the Cwricwlwm Cymreig’ (Estyn,2005, p. 3). YCC is a prominent feature in the resource, therefore, it is important both teachers and pupils have understanding and knowledge on what it is for the resource to be effective.

However, although research shows the positives that arise from teaching the expressive arts, Estyn (2015, p.3) have noticed that the arts are not a priority in schools. That there are ‘not planned, effective opportunities for children to develop their art and the opportunities often rely on chance’. Therefore, it is important to ensure the lessons are carefully planned to promote creativity, have strong curriculum coverage, but are relevant and beneficial to the students. Unlike the Foundation Phase, creativity and learning through play does not seem to be a key theme in Key Stage Two Documentation (Welsh Government, 2015). However, creative development is located towards the back of Foundation Phase documentation with language, literacy and communication and mathematic development at the front, which could suggest that the creative areas of learning are not as valued as other areas of learning. However, this is changing due to Donaldson’s (2015) Successful Futures, creating six areas of learning and experience that have equal status by removing any ‘core’ subjects. Donaldson also supports this view to the fact expressive arts should be seen as equal to the other areas of learning and experience and states it should ‘ensure breadth and encourage appropriate decisions about ‘balance’ across a child or young person’s learning at any time (2015, p.9). 

Naturally, children have enthusiasm for the arts. It should be nurtured and maintained throughout the primary school (Bloomfield, 2012). This natural enthusiasm is often weakened due to the arts not being celebrated or taught effectively. But Robinson (2006) believes that creativity has the same level of importance in education as literacy, so they should be treated with equal status. As Fried (2001, quoted in Grigg 2014, p.124) points out ‘children begin life as passionate, curious and powerful learners’, their school experiences should enhance this journey rather than diminish it by putting literacy and numeracy as a priority other subjects. For example, when Estyn conducted a survey in around half of the schools, leaders reduced the time focusing on the creative subjects because they believe that focusing on the arts prevents improvements in literacy and numeracy (Estyn, 2015). However, the Department for Education and Skills (2015, p.3) believe ‘learning about the arts and culture, participating in the arts and developing creative skills should be prominent in the education of all children and young people’. 
To start the project, the teacher should test the childrens prior knowledge on the Welsh dragon and see the what the pupils know, then the teacher should build upon that. The children should be encouraged to complete a KWL grid (for what students already know, want to know, and ultimately learn), which can influence future planning. The theme can then be introduced, by sharing the story of the white and red dragon by Geoffrey of Monmouth (see appendix 3) which focuses on the historical element of Y Cwricculum Cymraeg. It is important to engage the children with the Welsh history so they can understand how that has shaped their lives today and it gives the following lessons relevance and substance. After they have been introduced to the story the teacher should introduce the artefact (appendix 2), explaining where it came from, who created the artefact, who created the pie and how the Welsh dragon is significant to the children. The artefact and dragon story will be referred to throughout the project. Other activities on this topic include lessons on the musical and art elements to teach the theory behind what they will doing in the following lessons. This will provide them with a deeper understanding and knowledge for future lessons. Also, the children will take part in a Welsh food tasting session which links with the design technology part of the resource and they will explore Snowdonia, which is where the red and white dragon laid so the children can have a deeper connection to the story (see appendix one for further curriculum coverage).




Teaching art in school helps children develop emotional, intellectual and social skills. It also ‘helps children learn essential skills, knowledge and understanding which can then be applied to the rest of the curriculum’ (Callway and Kear, 1999, p.2) which is beneficial as it will support them in other areas of their learning. Another advocate for creativity are Steiner Waldolf schools (Pound,2009, p.27) where their curriculum ‘combines creativity and practical activity’ the project encourages physical activity as the children will be creating art, music, dance sequence etc where they can explore for themselves, to make their own mistakes and then learn from them.
Art will be one of the key focuses for the theme. To see how the students will engage in art throughout the theme see appendix one. For example, the lessons prior to this one the children should be introduced to the art elements and have a chance to experiment with them. This gives them key knowledge and understanding which will then in turn improve their future work. The art elements are line, tone, colour, pattern, texture, shape and form (DCELLS, 2008) and particular attention would have been made to the elements line, tone and shape as these are the elements that are apparent in Hoveys work. Grigg (2014, p.108) states ‘it is a basic right of every child to express their thoughts and feelings creatively’, if they have knowledge on the elements this will lead to more creative, purposeful art. 
Throughout this project the focus is on the Welsh artist Tom Hovey, looking at how he started, his illustration style and how much work goes into creating one piece of art. After the children have understanding and knowledge on the art elements they will be introduced to Hovey’s work where they can decide which of the elements were the most prominent in his work, so if they want to interpret his style they will need to focus on them. The children should be asked to carry out research on ‘The Great British Bake-Off’ illustrator, it is important the children have an understanding of the artist they are studying so they know their background, their styles and they can make connections to his work. Although the pupils will look at Hovey’s style of art, the children should be encouraged to develop their own style, which could be inspired by Hovey or other artists. Throughout the art lessons the children will be experimenting with different tools; tools they choose, tools that Hovey uses, tools that other artists use, ICT and no tools are all, to see how it can transform a piece of art. 
This activity covers the culture strand of YCC (QCAA,2003). During this lesson, the pupils will cover many skills (see appendix four) but focus on ‘using their experience and knowledge of different materials, tools and techniques experimentally and expressively’ (DCELLS, 2008, p.13). Donaldson (2015) and Reggio Emilia schools (cited in pound, 2009) are advocates for spaces that are stimulating for the children, they should be are rich in materials, tools and people with professional competencies that can support the children. They should be in conditions where they can flourish (Robinson, 2010). Therefore, tools and materials will be provided to create an environment that is rich with resources and where children will be stimulated and the possibilities for creativity are endless (see appendix 5).
 For this lesson, the children are to create a dragon pie. The children should have had many numerous opportunities where they can just experiment with various tools such as clay, paint, different pencils and ICT such as Photoshop. Piaget (quoted in Pound,2009, p.38) theorises ‘children need to have control over their learning’. This requires open- ended activities, the children have the opportunity to experiment and then work to their strengths. To introduce the activity, the artefact should be presented. The teacher should show previous work where they have used different tools to show the different effects. They are to be reminded and encouraged to use the art elements to create their dragon pie. The children can choose to work individually or as a group, if they work as a group they will ‘contribute to group discussion and help everyone take part’ (Welsh Government, 2013 ,p.3). The children will be asked to take their time, so this activity may take several lessons to complete as many people struggle to be creative if they are under pressure. At the end of the hour, the children will be encouraged to show their class what they have created so far. The children should be able to explain the process to their peers such as what tools they used, what elements they have focused on and to explain what they will do next. When they have completed their dragon pie, it will be showed on the visualizer for the rest of the class to see. Research shows that creative work provides many benefits for the brain (Alban and Alban, no date) creative activities can decrease stress level and leave people feeling clear and calm, which can have a positive impact on the students’ well-being. Therefore, during this lesson, there should be a calm and peaceful environment where relaxing music is played to create an atmosphere where the children can focus on their art and be expressive. To include the digital competency framework the children will use Photoshop to edit their completed design, as Tom Hovey does, to enhance their dragon pie. (Learning Wales, 2016)

The next lesson focuses on creative movement. The aim of the lesson is for children to ‘develop, consolidate, and then apply, the basic actions of travelling, balancing and stillness, jumping and landing and rotation’ (DCELLS, 2008, p.13). This activity covers the Historic and Culture strands of YCC(QCAA,2003).  Other skills that the children will develop are shown in appendix 6. At the start of the project the children will be divided into groups for the dance and music aspect. The children have been put into groups as ‘some children may find it difficult to express their creativity’ (Sharp, 2004, p. 9) so working in a group could support these individuals to have the confidence to be expressive. YCC Documentation states that it can be ‘used as a unifying principle, fostering a sense of belonging for all pupils and increasing their understanding of the country in which they live’ (QCAA, 2003, p. 6). This task provides an excellent opportunity for children to collaborate and work together by combining YCC and expressive arts.
 Prior to the dance lesson the children would have created a graphic score for the dragon fight, they could have discussed the following scenes: sleeping, awakening, fighting, and winning. They would have chosen appropriate instruments and musical elements such as pace, duration dynamics for each scene. The piece of music has been recorded and appraised previously. For this lesson, they will focus on creating a dance to go with the music, the children will have to ‘a reach agreement, e.g. considering reasons or consequences, keeping focus on the topic’(Welsh Government, 2013, p.3) to create their dance sequence. To give the children inspiration and guidance in the music lesson I played (appendix 7) and I will do the same for the dance lesson. They can use the song and a dance element checklist (see appendix 8) to support them through this activity. All groups will be practising in the hall together which will help them when they perform to the rest of the class. After they have performed their sequence they will receive feedback on the dance and the elements they have used, which encourages them to use appropriate language. Research shows that greater satisfaction and further motivation are gained when the resulting work can be shared with others (Wyse and Dawnson, 2009, p.39) There will be an incentive to work hard ready to perform their creative piece to the rest of the class. Which also is a celebration of the childrens work which has many benefits such as higher motivation, self-esteem and self-worth. There will be a range of props that the children can use to improve their performance. They will have choice to play the recording of the music, to have re-created the musical piece on garage band or to play the music live while certain members of the group dance. The children performing the music should be able to ‘play instruments, using appropriate playing techniques and with increasing dexterity and control of sound’ Welsh Government (2008,p.12)
Many creative decisions are child initiated, however it is important to occasionally offer support or scaffolding to assist the creative process. The role of the teacher during this activity, is to guide and support the children but not to limit their creativity. The teacher should assist the children whenever they need support guidance or an opinion on their dance. Montessori (2004) would agree with as she believes children should be the leaders of their learning. Furthermore, ‘research findings indicate that developing creativity brings benefits in terms of pupil motivation, enthusiasm, independence and enjoyment’ (Casserley, 2004 quoted in Grigg, 2014, p.105) But there is an expectation within teaching that we are supposed to support and encourage creativity. However, during a survey by Wyse and Dawson. Some parents felt that ‘what you should be doing in schools is not prancing around the hall pretending that you’re a Roman solider’(2009, p.10) However, we want children to have experiences and to express themselves through movements such as pretending to be dragons to encourage their imaginative thinking. 



The next activity focuses on design technology and relates to a habit of mind (Costa and Kallick, 2000) ‘striving for accuracy’ as they will be creating a pie following a recipe.  They will be reminded of the artefact to give the children guidance and inspiration. They will be split into groups to create a Welsh dragon pie as class as each group will have a different task to work on. When they work as a group they can share ideas and expertise, therefore creating a better product over all (Wyse and Dawnson, 2009). The activity requires creativity as they will make many decisions leading up to this lesson such as the design and shape of the pie, the colour, the filling, which group does what task etc. Therefore, the children will have choices and Donaldson (2015) believes if we give children choice and control over their learning they will be more engaged. This activity provides good opportunity for the children to cook as they may not do any at home or during school very often. A Welsh chef, Bryn Williams (cited in Fray,2015) that the children will research before creating the pie, believes cooking should be compulsory in schools as it is part of lives key skills. They have looked at his techniques, favourite ingredients and how he became a chef.

To help the children chose what filling to put in the pie the children will experience a food tasting session where they taste foods that they associate with Wales and traditional foods such as cawl and Welsh cakes. This will help them to make a decision about what they want inside their dragon pie. Donaldson is rooting for a new curriculum that promotes areas of learning and experiences. When children are having these experiences, it is more likely to embed in their long-term memory.

[bookmark: _GoBack]While a group is creating the pie, the rest of the class will do independent work relating to the project. One of the aims is to make the activities fun and memorable for the children. During this lesson, the students will cover many skills but focus on ‘using a broad range of skills, techniques and equipment, as well as standard recipes, to cook meals and products’ and one of their aims is to ‘carry out a broad range of practical cooking tasks safely and hygienically’ (DCELLS, 2008, p.13) (See appendix 9). This activity encourages pupils to use a wide range of subject specific vocabulary, the pupils will be verbally discussing the next steps and working together to create the pie. The children should be in control of their own learning they should be encouraged to use techniques and equipment that they have been shown previously, the role of the teacher is to observe and provide support if needed. Also, they will be encouraged to use their Welsh language skills as much as possible which includes the linguistic aspect of YCC, the language patterns encouraged is shown in appendix 10.

From previous Professional Teaching Experience design technology is one of the subjects that often gets neglected, which is why it is included in my resource. The art lesson that I have formerly discussed is linked to this lesson. The next step is for the children to decorate the pie, they could use a design from the art lesson or create something new. As a class, they will reflect on what they have created, the process and how they worked together.

At the end of the project they will perform a class assembly. They would perform the dragon dance with the music they created, show the dragon pies they designed and tell the audience what they have learnt throughout the project. This will help the whole school learn about the Wales and the Welsh dragon. The assembly should look to cover all aspects of YCC. During the assembly, ‘the children should adapt their talk to show understanding of the different between informal talk with friends and more extended formal talk in front of the school and visitors (Welsh Government, 2013). The class assembly will be linguistic as the assembly should be bilingual. 

The series of activities will be taught through a theme therefore the lessons will be related so the children can make links within their learning. There will be many integrated and cross curricular lessons throughout the theme, such as the art and design linking to the design technology lesson. Bloomfield (2012, p.1) is an advocate for this approach as she states, ‘when children experience the arts from an integrated approach their learning in the humanities, sciences, technology, literacy and numeracy is complemented and enriched’. However, ‘Dean (2001) was concerned about how well teachers could monitor childrens learning’ (quoted from Barnes 2015, p.166). Moreover, sometimes in an attempt to ensure all learning was based on chosen theme, some rather tenuous links could be made which were rather artificial and not particularly beneficial for learning and teaching Wyse and Dawson (2009). Also, ‘not all children respond positively to the same style of teaching or the same stimulus; it is therefore understood that cross curricular approaches will not suit all children’ (Malaguzzi 1993, cited by Edwards 2009, p. 50). Nevertheless, Barnes (2015, p.12) believes that ‘creativity is best stimulated in cross-curricular and authentic contexts’ A common theme in much of the recent research about cross-curricular work is that it ‘improves pupils’ motivation and engagement as learning is placed in a context that is both interesting and relevant to the learner’ (Kelly and Stead, 2013, p. 7)  .The theme provides relevance as the children will gain knowledge on Wales which encourages them to be ‘ethical, informed citizens of Wales and the World’(Donaldson, 2015, p.29) the children will gain understanding and knowledge on the Welsh history, culture and traditions that have influenced their lives but are ill-informed on it.
There is a consensus of the difficulty to teach expressive arts and creativity, if the teacher is not confident or has not got vast subject knowledge, how can they teach the children. Therefore, the teachers should be prepared upskill themselves in all areas before teaching the theme. Moreover, I understand there are debates surrounding assessing creativity and how to measure it. As Kelly (2013) states ‘traditional forms of assessment are limited’. However, art is subjective and creativity is a form of expression; it cannot be right or wrong, the work created in the resource will ‘reflect children's own creativity and artistry since the art works produced will reflect their individual perceptions of the world captured in symbolic form’(Bloomfield 2012, p.6). Therefore, for the assessment aspect, self-reflection should be encouraged throughout the theme to self-assess their work. They will be given broad success criterions to encourage critical analysis, such as to certain art elements in their work, but it cannot be forced as it will hinder their creative thinking. 
Throughout the project a priority will be for the pupils to be enthralled into a Welsh culture that they previously may not have been interested in. Welsh culture / YCC is not celebrated enough and it is not purposefully intertwined through the curriculum apart from certain occasions such as St Davids day just to cover YCC. Also, another aim of the resource pack was for the children to use their imagination, to be expressive and creative. Therefore, the children will be working towards becoming ‘enterprising, creative contributors’ (Donaldson, 2015, p.29).

To conclude, I think the expressive and visual arts are becoming more valued as the new curriculum is coming into place. However, teachers should not wait for the new curriculum to be implemented, the creative arts should be taught more frequently now as they have been neglected for many years. There are various reasons that have been discussed to why the expressive arts are so important and how they are fundamental to the learner’s well-being and development.
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