Assignment ECES 6008/C – Radical Education
Intro 
Hael-y-cwm is a boarding school located within the Vale of Glamorgan that prides itself on being a progressive learning institute, independent of the regulations and curriculum of public schools, and focuses on a more child centred method of learning which offers a wide range of opportunities for children of any background whether as a day student or as a boarding pupil. Enrolment into Hael-y-cwm begins at age 5 and will complete their academic life at the age of 16, children are able to board as soon as they begin however it is normal for children to wait a couple of years before doing so. 
Within this prospectus, potential applicants can understand the theories and teaching practices that are involved in making Hael-y-cwm’ a progressive institute. Firstly, there is context to the terms and phrases used within this prospectus including, definitions into both schooling and education plus the use of some terms within the prospectus, secondly is school structure, where international education inspired the organisation of the school day, ages of applicants as well as the boarding facilities on campus for the boarding pupils with context into the inspiration for the school sense of community and the use of connections in the local community to provide real life experience for the children. Thirdly, is the child centred curriculum the school provides, which teaches the wider skills through the use of Enquiry-based learning and the use of themed topics and case studies which is supported by sound researchers and theorist, as well as research into similar curricula used internationally such as China and Finland. There Is a section on the assessment used within the school, which is have heavily integrated the use of formative assessment due to the nature of the curriculum which accompany one another in the most effective way to help further the development of the children and their learning. Finally, is the Pedagogies in which the school employ to deliver the highest quality lessons, this prospectus covers a brief overview of the typical term for a class, highlighting the aforementioned case studies and how they begin with the introduction of a scenario and brainstorm the questioning and success criteria required, to during the term where every skill that is taught is a potential input to their end of term case study. Additionally, the schools us of hooks and specialist teachers to further ingrain and engage children and young people.  
Context 
There Is a common misconception when asking what is the difference between schools and education, which some would argue is the same thing, however there is a large difference, where schools are establishments that provide opportunities for learning such as public and private school, where as education is the process of learning/ teaching. When a person refers to education, they may not be discussing education in schools as education can occur anywhere from home schooling to everyday life experiences, this would also include other forms of alternative education such as independent schools such as, Hael-y-cwm, which as mentioned is independent from the mainstream school system which control, curriculum, method of assessment and pedagogical approaches, additionally there are variants of home schooling, either the parents teach their children or they can attend a home school group with a small number of children being taught together. 
Aside from these two main terms, this prospectus will also highlight key terms and phrases used within, such terms as:
Child led – this term is typically used to describe aspects of school to which the children control, for example, work in class where the child can govern how they go about completing the activity.
Hall warden – this is a role give to the older children boarding in the school grounds, such responsibilities include monitoring that the other boarding children are safe, ensuring pupils adhering to curfew and ensuring the well-being of their peer is nurtured.
planning, preparation and assessment (PPA) – this is time allocated to the class teacher either a morning or afternoon which is dedicated to the planning of future lessons, preparing resources and facility booking for said lessons and assessing the progress of children through their current work and inputting said data to their progression ladders.

Main body 
School structure: 
The school prides itself on their child centred school structure which takes inspiration from a diverse category of sources which range from learning theories to elements of educational structures across the globe. Such educational structures, are those of Finnish school, where according to the Ministry of education and culture(2020) children attend school at the age of 7, where they will attend school for 9 years where they chose their options for further education should they chose to progress their education. This mindset is brought on by the premise of children enjoying their childhood while they’re young as Kristiina Volmari stated in her interview with the guardian, “We let children be children for as long as possible.” (Mason. B, 2018).
Funding for Hael-y-cwm board mainly involves term-based fees ranging depending on the child and whether their boarding children or day students, however, there are a variety of bursaries and scholarships available for students, providing equal opportunities for children from any financial background. Such as our association with the independent school council (2020) who provide financial assistance to struggling families with additional funding for placement for their children within the school, ranging from day to board bursaries and scholarships.
Additionally, the school has looked at how the Finnish timetable an average school day, taking elements of this structuring and adapting to the needs of the school. According to Becky Searls (2017) who observed in Finnish schools that, a typical day for children is between 4-5 hours a day in school this is due to the timetabling freedom of the schools which follow a weekly timetable (Searls, 2017). the school felt inspired by this therefore, a typical day in Hael-y-cwm boarding school would normally begin with morning call by the hall wardens at 8am where children get ready for the school day and breakfast will be served between 8.30am and 9.15am. the school day begins with lesson one which begins at 9.30am for 45 minutes which then leads into the first break of the day which lasts for 15 minutes. At 10.30am, the second of the day takes 45 minutes up to the lunch period which lasts 45 minutes until 12pm where, lesson 3 will last until 12.45 where the children will have final break for 15 minutes. At 1pm the final lesson of the day will take place, unlike the previous lesson slots, this slot is broken down into two 45 minute slots back to back, so if a lesson is required to be extended for example, an experiment in science requires more time to set up. Usually this slot would only last for the first 45 minutes of a lesson, however the timetable for lessons can change so any lesson can make use of this extended slot. The school day would normally end and 1.45 leaving the children plenty of time access the library and e-learning area, which close at 5.45pm. At 6pm, the evening meal for the children will be prepared and will continue to serve food until 7pm. For the younger boarders lights out will be 9.30pm whereas the older children abide by the “final call” lights out at 11pm. As aforementioned earlier, this timetable was inspired by the Finnish, however as apposed to the either starting the day in lesson one at 8.30am or lesson 2 at 9.30am (Searls, 2017), the school decided to begin the school day at 9.30am as it is believed that children will benefit from the later start, this is supported by researcher Amy Morin (2020), who addresses the possible benefits and drawbacks of beginning the school day later where she discusses benefits such as young people and children requiring less caffeine throughout the day and reduce health related risks, pupils getting their recommended amount of sleep and becoming more alert which in turn could improve academic performance (Morin, 2020), with the regards to the drawbacks, seeing as the school is a boarding school with a shorter school day to begin with then, most of the points regarding the pupils returning home is rendered mute as children live on campus therefore such points as returning home late is not an issue for the pupils.
Additionally, the school provides halls of residence for children who board within the school. It is the belief that children deserve a chance to develop their maturity within their personal life. An addition, boarding within the school campus provides a sense of community between the children, where the children are indoctrinated into the mentality of helping one another, where the older would provide assistance to perhaps younger or less able children with perhaps their daily chores, instilling the caring mindset all should uphold. Such sense of community can also be found within the Summer hill boarding school where the older children undertake roles called “beddies officers” (Summerhill school, 2020) where the children oversee curfews and help maintain the quiet periods at night. Hael-y-cwm were inspired by A.S. Neills schools dedication to child development which has provided this child focused learning since 1927 and to this day still provide exceptional results whereas in their most recent inspection were rated a ‘Good’ with regards to their education and ‘Excellent’ for their personal development (ISI, 2017). Considering these results, Hael-y-cwm school were happy to implement elements of such a diverse yet well attaining institute, however, this mentality of children controlling nearly all aspects of their lives has inspired the school to take boarding a stager further, this stage being providing the older pupils with such opportunities as real world experience, in addition to the BTEC and apprenticeship schemes the school provide the school also provide part-time jobs and roles, within the halls of residences tuck shop and as part of the caretaking team for the school grounds as well as arranging work experience and voluntary services within the surrounding communities. The school beliefs that children should also have a right to experience the financial and working aspects of life, where they have control over their own decisions and money. This also provides the pupils with additional references on document such as CVs, as employers in this day in age ask for experience for employment however, young people have no experience when they leave education therefore cannot be employed to gain the experience. By providing pupils with said experience, they can break this cycle and have a better chance at employment later in life. Similarly, with work experience, it is encouraged to the school’s older pupils that voluntary work and work experience is equally important to their decisions for later in life, Victoria McLean of the Huffington post states that:
Asked about the main problem they encountered when hiring young people, more than one in three of these business decision makers (39%) said most applying for jobs have little or no experience in the workplace. (McLean, 2017)
This reemphasises the point of young people struggling to find work after education therefore, this school see to reduce this percentage through the pupils they guide and provide for throughout their academic lives.  
Curriculum 
The curriculum for Hael-y-cwm is a curriculum very much centred around the child as it has a very heavy focus on teaching of the wider skills through discovery/ enquiry-based learning and different cross-curriculum approaches, and though this aims for children to develop a love for learning. The school reviewed the latest changes to the welsh curriculum and decided and felt that part of the curriculum within the school followed along Successful futures (Donaldson, 2015) where there was a call for the development of wider skills.
Similarly to the Cornerstone teaching tool, For each term, each class has a specific theme to which the children will base their work/research around, within each theme, teachers will plan the themed based sessions around the statement/ question subtitled under each theme, with cross curricular skills in mind to make the children feel that they can transfer skills from one subject to the next, this could be through a question such as “what were the tutor store like?”, this raises the opportunity for the teacher to plan an activity that includes the humanities such as history, numeracy and literacy skills, digital competency through research and even allows for children to develop their skills in the expressive arts through role play, the use of cross-curricular approaches can also be seen in Successful futures (Donaldson, 2015) where he calls for teachers and practioners to develop knowledge of numeracy, language and literacy, science and technology, humanities, the expressive arts and health and well-being within each other. Each theme will have a case study linked that will be undertaken by the children and presented at the end of each theme while each lesson in between the start and finish which supports their case studies with providing additional knowledge and skills by using the Zone of proximal development (Mcleod, 2019). where the teacher will act as the facilitator to help scaffold their learning by relating it to previous knowledge, this could be knowledge they’ve acquired both inside and outside school. 
As mentioned, the school’s curriculum is primarily made up of case studies, which primarily rely on the use of Enquiry-based learning (EBL) and where there isn’t a conclusive definition of EBL. Many theorists and researchers have come up with their own definitions, for example C. Lewis (2019) explains that “EBL refers to a method of teaching and learning based on self-directed enquiry by the learner.” He goes onto say:
 	In EBL the learning is driven by a process of discovery and enquiry and therefore can been seen as an umbrella term for learning which involves the use of, for example, problem-based learning, fieldwork, projects or case studies. (Lewis. C, 2019)
Dr. Sioned Hughes (2019) supports this as she believes that Enquiry-Based Learning Is a way of teaching where the child or young person undertake self-directed enquiry while the teacher acts as the facilitator to a class theme or scenario, which links back to the ZPD (Mcleod, 2019). Children go and research the answers to questions they have written in relation to the topic and acquiring the desired knowledge and skills incorporated into the class theme. The skills addressed are normally critical thinking, communication and subject knowledge related skills acquired from the questions from the theme of the class. Supporting Hughes and Lewis are Bianchi and Chippindall who were highlighted in ASE guide to primary science (Earle, S and Serret, N, 2018) where they feel that the learning process should be teachers should take a step back and simply take a facilitator role to the process and allow the learning to be child-led or child-centred. 
As stated, international education has influenced the development of the school in numerous ways, for example the decision of the use of Enquiry based learning was the result of not only Finnish influence but also a review of the new Chinese education reform, where China is now attempting to move away from summative mindset they have previously practiced and moving towards and more child led education using discovery/enquiry-based learning, where is says:
“current policy seeks to transform a curriculum focused on discipline-based knowledge transmission and preparation for examinations into a curriculum that encourages student-led enquiry and more comprehensive and balanced learning experiences.” (OCED, 2016)
The change in philosophy with regards the Chinese education is reassuring that a more child led curriculum can be successful as both curricula are two of the highest marked educations according to PISA(2019) where the Hong Kong province of China is the highest scoring average for literacy, numeracy and science, whereas, Finland is the 10th highest scoring average (OCED, 2019) with their curriculum focused on the development of the child in both education and well-being. A more local inspiration for the school’s curriculum which was previously addressed was Summerhill school and their most recent inspection results by the Independent School Inspectorate (ISI), reinforcing the school’s decision to follow with this child centred curriculum.
Towards the end of the child/ young person’s time at Hael-y-cwm, they are given the opportunity to undergo additional education with regards to BTECs and apprenticeships, providing them with an opportunity into higher education and work which they can relate to the pedagogical approaches and curriculum they’re familiar with.

Assessment
Hael-y-cwm school does not believe in the conventional use of summative assessment where the children would take end of year/term assessments or exams, the children and young people show their understanding of a topic and/or piece of information through the teachers use of formative assessment, where the teacher can deduce what area the child/ young person sits on their progression chart there and then. The school has looked at the works of researchers such as Paul Black and Dylan Wiliam, who both support the use of Assessment for learning (AFL) through their document Inside the black box (1998) where it states:
The term ‘assessment’ refers to all those activities undertaken by teachers, and by their students in assessing themselves, which provide information to be used as feedback to modify the teaching and learning activities in which they are engaged (Black and Wiliam, 1998, pp. 2).
Their research has found its way into the current curriculum of wales document Successful futures (2015) which as explained earlier, inspired the curriculum that the school adhere to. Researchers such as David Didou may disagree with Wiliam where he picks apart some of Wiliam’ research into AFL where he does agree that the is merit to the use of AFL should it be used thoughtfully yet he believes “there’s a very real danger that the ‘big idea’ of AfL might be fundamentally, and fatally, flawed.” (Didou, 2014). Didou continues, by discussing how he feels that the use of Questioning in a traditional classroom setting is not an acceptable measure for understanding and learning. however, as already addressed previously, the curriculum for Hael-y-cwm is child-centred with regards to its heavy implementation of discovery/ enquiry-based learning therefore, the use of questioning is important to the flow of the classroom, as it twists the traditional questioning methods of teachers asking the children questions and the children answer, children will formulate their questions for their case studies during lesson times through the use of such questioning tools as DeBono’s thinking hats (1992). from here, the children will begin their research into the topic questions they have chosen and from there they will present their findings to the remainder of the class. Additionally, this method of learning provides for further formative assessment through peer and self-assessment. these methods of assessment help children develop a more critical outlook when looking at their or their peers’ piece of work, developing a different perspective when appraising a piece of work or source material, whether it is the use of the ALF strategy “2 stars and a wish” or an evaluation sheet. 
Didou is also critical about peer and self-assessment as he believes that children might not me honest when appraising their work or others work, he looked at a piece of research Nuthall undertook where Didou says “in light of Nuthall’s discovery that 80% of the feedback pupils get on their work is from each other, and 80% of that is wrong” (Didou, 2014). This could potentially be due to an emotional effect within children where there are frightened to fail, additionally this could impact peer-assessment as the child might not want to tell their peer in the thought it may upset them. Yet considering this, it is important for children to understand that it is ok to fail so long as it is reflected on to see where to improve for future learning, this notion of developing resilience is supported in multiple ways, yet Huff posts parental reporter Caroline Bologna discussed the thought of parents allowing the their children to experience failure, she believe that it goes against the nature of a parent where they do not want to see their children fail, and even some practioners would agree, yet Bologna believes “it’s necessary to take a step back and understand what real threats are versus what’s actually just part of growing up.” (Bologna, 2019). This mindset is the key research of Carol Dweck where she believes there is “growth mindset” and “fixed mindset” (Dweck, 2006) where fixed mindsets would be focusing on what they cannot improve, where as growth mindset is where an individual looks a way to progress from a situation for example how to improve their grade for the next time. 
[bookmark: _Hlk36140233]Heal-y-cwm acknowledge the researchers such as Didou with regards to the difficultly of addressing honest answers within self/peer-assessment and by looking at research in growth mindsets by Dweck, the school instil an “ok to fail” ethos from a very young age, this ethos is mainly incorporated into the language the teacher uses while discussing work with pupils which in turn help develop a more positive outlook on areas of improvement. To aid in the enforcement of this ethos is the use of displays where children have a more visible representation of their improvement, almost turning their development into a game, further improving the atmosphere in the classroom. This instilment is the result of Hermann Ebbinghaus’ Forgetting curve (Ebbinghaus cited by Shrestha, 2017) where memory is lost quickly within the first few days of learning, but with each day of relearning the speed of memory loss decreases, from this the school reteaches this ethos daily from a young age, there for the children and young people would have had the opportunity to integrate this resilience into their mindset and learning, allowing this more critical outlook on their work and how to strive for development. 
As mentioned earlier, the school’s assessment uses a less conventional method of summative assessment to accompany the formative, where each theme is positioned along a “Progression ladder” which is used by the teacher to track the skills children have developed throughout the theme. A child begins on the ladder when they first begin school, a child is assessed on their progression via activities that incorporate the wider skills, once the child has completed the activities then the teacher should have a clearer understanding of the child’s understanding, this follows the child throughout their time in school, this is similar to the progression steps incorporated in the successful futures (Donaldson, 2015) where it tracks the child’s overall understanding and skill level throughout their school life, this way, teachers can record the results from the formative assessment used in class to the progression ladder and use it to help children and young people who have fallen behind.
Pedagogies 
 Regarding the pedagogical approaches, Hael-y-cwm prides itself on their use of pedagogy that both integrates the ethos of the school and practices such theories mentioned earlier to deliver the child centred education the school brands itself on. As mentioned, the school curriculum entails that classes complete a case study due by the end of term relating to the class theme, which for this, class teachers employ such learning theories such as, ZPD (Mcleod, 2019).and to help support the children’ understanding throughout the term. The case study begins with the class teacher explaining a scenario whether it is a real-world issue or figurative, such scenario could be that children are put into groups which will present a report on an erupting volcano on an island. The children will set the success criteria for the case study on what their report will include, this not only giving children the sense of control within their work, but a deeper understanding of how they can complete the work and how the skills they develop will be used, this has been heavily mentioned in the work of Black and Wiliam (1998).For the duration of the term the children will be developing the skills needed for their final project, such skills would include literacy where children are article writing which could be further developed by writing a report on a historical event (relevant or not), researching online both news reports, locations and history of similar events for example, Pompeii or mount St. Helens. Other skills developed could be more within the expressive arts aspects where children roleplay they’re the news reporters, where some children would act as both in studio and on field reporters, where children are able record their performances and edit them digitally by adding animation and other effects as wells as, including the area of effect and other statistics involved. Such skills would be developed and potentially implemented within their case study, the children would also have the freedom on how they deliver their findings, weather they present their findings as news reporters by either acting out their roles or presented it through a recording. Additional methods of presentation could be through the construction of a newspaper or as a display. Children will also be involved on the assessment aspect, where peer and self-assessment will be conveyed through the use of feedback to a group from the observing class where children can express where they feel the group have done well, what they can do differently the next time and if they achieved the initial success criteria. This feedback process would be very much child led as children would have been instilled with the ethos of the school inspired by Dweck (2006) and repeated throughout the child’s education with the Forgetting Curves (Ebbinghaus cited by Shrestha, 2017) model in mind. From throughout this process, the class teacher would have marked the progression of the children throughout the term, from here the teacher can further support children who need it.
Hooks are a term used by practioners to describe a method of engaging children in a lesson where it is believed that a hook that is used effectively can draw children into learning, which Lemov (2010) describes a Hook as “a teaching strategy that requires the teacher to begin the unit/lesson with a compelling element that will catch the attention of his/her students” (Lemov, 2010). This is practiced by every teacher in Hael-y-cwm school with assistance from the curriculum in place which provides suggestions as to what the teacher could implement as a hook, one such hook could be in relation to the previous example, a teacher could show the children a news report with regards to a volcano eruption like mount St. Helens. 
Hael-y-cwm school is committed to the highest quality of teaching as mention previously, yet Hael-y-cwm takes it a step further with the qualifications of their teachers, where the school employ teachers with specific qualifications in topics such as language, the expressive arts and sciences, this reasoning is that when a class teacher is undertaking planning, preparation and assessment (PPA), as apposed to the standard cover teacher, these specialist teachers can undertake classes that are more focused on their area of expertise, for example, a specialist teacher who is not only fully qualified in a welsh medium setting but is also 1st language welsh speaking could undertake a Welsh lesson, immersing the children in the language and engaging them through the medium of welsh, the work undertaken with the specialist teacher would strengthen both their understanding and other classwork, linking back to the Forgetting Curve (Ebbinghaus cited by Shrestha, 2017) and work Michael Gazzaniga has undertaken with Short term memory and repetition, he believes that “The information that enters STM only lasts up to several minutes unless it is attended to and encoded through rehearsal processes” (Gazzaniga et al., 2009, as cited in beginning with what students know: the role of prior knowledge in learning). The children will have weekly lessons such as this in addition to any language slots planned by the teacher and as mentioned, the school employs a variety of specialist teachers which operate in a similar manner to the example provided.
[bookmark: _GoBack]Conclusion
To conclude, Hael-y-cwm is a dedicated school to the development of children and young people who walk its halls, where each factor previously discussed has a major impact on one another, such as the use of Enquiry-based learning not only stands alone as a highly regarded form of pedagogy which the school’s curriculum holds its basis, its accompany of formative assessment allows for a progressive and streamline assessment of children’ learning, and although researchers such as Didou (2014) may disagree with questioning and AFL, the basis that children are educated to asks questions to which they find the answers on their own merit  to which they have full access to the campus facilities, shows understanding and the child centred education the school has strived to attain. Children are also both more academically and emotionally resilient where the environment where children are not frightened they might not be correct when answering shows children are more willing to address a situation both school related and socially in a more open mentality, where there address where they can move on from. This translates to when they are appraising their own work or their peers which addresses the point where children might not be honest. On that note, Hael-y-cwm has shown it is a child centred, progressive institute and wishes to welcome future students to its community.     
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