This essay will critically analyse the Welsh lesson I led whereby reading a suitable story to the children was the main focus. The session planned was aimed at Reception children aged four and five. The learning objectives included ‘To identify family members in Welsh’, ‘To recognise and recall colours and items of clothing in Welsh’ and finally ‘To engage with the story ‘Teulu Tomos.’ These objectives enabled the success criteria ‘Create a family member using the cut outs provided.’ Due to the natural occurrence of assessment through questions, I was able to reach the Qualified Teaching Standard (QTS) S3.2.2 which states that ‘They monitor and assess as they teach, giving immediate and constructive feedback to support their learners as they progress’(Welsh Government, 2009) From this session the children were able to ‘speak audibly’ and ‘exchange ideas in one-to-one and small group discussions’(Welsh Government, 2014). Both are skills expected of a Reception child within the Literacy strand of the Literacy and Numeracy Framework. Although within my lesson plan I had not initially anticipated Numeracy, throughout the lesson skills developed within the activity. For twenty- six children within the class Welsh was a second language, for the remaining three children Welsh was a third language. 

https://youtu.be/7L1pquzjB8A

Using the ARC model provided by the university, I have been able to critically reflect and analyse the lessons in which I led. The Welsh sessions were all conducted in small groups of four to six children throughout the day. As a whole, I believe the overall lessons were successful, with children remaining engaged and meeting the learning objective mostly independently. This particular session was one that had to be revised due to feeling underwhelmed at children’s engagement to the initial Welsh lesson planned. After having a discussion with the class teacher and using my understanding of the children’s prior knowledge of the Welsh language, I was able to create activities that coincided more consistently with the chosen book ‘Teulu Tomos’. This book was chosen due to the fact that the children were currently undertaking lessons about the family in Welsh. They had previously been briefly exposed to the names of family members and clothing. The children also had prior knowledge of colours due to the fact that their groupings were named after Welsh colours. Based on my observations and interactions with the children, I soon became aware that a creative, sensory activity would be best placed within the Reception class. 
As a result of not having an interactive whiteboard within the classroom and unable to gain access to a room that contained a whiteboard at the time of filming, I printed the story out on A3 paper. I felt that despite the story not being in a conventional book format, having a physical copy allowed the children to interact more with the story and they then had the ability to refer back to the story at any given point. Whilst the children were completing the activity of creating their own family member, the pages of the story were blue-tacked to the wall so the children were able to constantly refer back to the family members and visualise what they were creating in order to gain a likeness to the member they chose. 
Focussing on the specific session that was recorded, upon reflection, I felt mixed emotions. As can be seen in the video, the children were enthusiastic and engaged with the book well, keen to offer suggestions even before they knew what the lesson would entail. The children were instantly stimulated by the resources already prepared on the table and wanted to get involved instantly. However, elements of the session led to a feeling of disappointment. An example of this would be the time the session took place. Due to a scheduled lesson for Fitness approaching, the children were prematurely changed to ensure they were ready to transition promptly from the session I was leading to the next. This instilled a sense of urgency within me as I did not want the children to be late or miss out on the fitness session and consequently meant that time that could have been used to discuss the pictures in the book in more detail for example, was minimised. Unfortunately, the allocated time for the sessions I was teaching could not be moved as a result of a busy timetable within the class and the availability of support staff. 
The story ‘Teulu Tomos’ was used as it supplemented the children’s prior knowledge of their Welsh topic of family however, despite initially believing this book would encourage repetition and solidify the children’s understanding of family members in Welsh, I have been able to recognise that by doing this, their knowledge is not being extended. The children in the video are all of high ability and have the capabilities of increasing their knowledge further in a more sophisticated manner. When this session was completed with the rest of the class, the story itself matched the ability of the majority of the children however, if undertaking the session again, it would be a priority that the knowledge would be differentiated further in order for the children to enhance their knowledge of the Welsh language and the topic of family. This could be done by asking the children to match pictures to their Welsh labels, encouraging the children to make links between written and spoken words and getting them to recognise what letters make up the sounds within the words. This session also had to be differentiated due to having Nepalese children in the class and for them, Welsh is a third language. 
During the introduction, I explained to the children what would be happening and what they would be carrying out in the duration of the lesson. By doing this it allowed both myself and the children to come to an understanding of the expectations required and what the end result was. This enabled the children to understand the learning objective and the required for them to achieve it independently. As can be seen within the video, the intention for the lesson was to discuss family members in Welsh, aided by the book, with the desire to create their own member of the family and decorate it. By allowing the children to have free choice of materials it encouraged them to take ownership of their work. The choices of colours were discussed in both English and Welsh along with some items of clothing. The resources prepared for the lesson included laminated colour labels which allowed the children to recognise letters they already knew and segmented the word in order to blend and pronounce the word correctly.
Within the video it is evident to see that focus was maintained the majority of the time, nevertheless, on the occasion where the children began to talk about their own family members, although it was not prolonged, I felt that this was a way of making the learning personal to the children and therefore did not feel the need to intervein. When re-watching the video, it is apparent that my personal use of Welsh could certainly be increased. An example of this would be using ‘da iawn’ instead of the word ‘amazing’ and when asking the children a question, suggesting they raise their hand in Welsh. As this session was the first I taught during that day, I watched the video back during lunch time, I was able to instantly reflect and increase my use of Welsh throughout the sessions and my use of incidental Welsh during the day. Within the video, it can be heard that I used the children’s first names, despite gaining knowledge on the children that could and could not be filmed, upon reflection and if repeating this activity in this way, I would point to the children to ensure anonymity is kept.
In conclusion this experience has allowed me to recognise how to implement the use of Welsh into English medium schools in an effective way. When learning a second or third language, it is of the utmost importance that the children are engaged fully and have the ability to progress at their own pace. Estyn (2018) states that as children progress into Key Stage Two, they ‘begin to lose confidence in their ability to speak the language and rely too heavily on prompt sheets for speaking and writing tasks.’ This indicates that it is crucial so solidify a child’s learning of another language whilst in the Foundation Phase in order for them to progress consistently as they move through their school life. The activity I prepared was suitable for most and the children thoroughly enjoyed it. Upon reflection, it is important that my personal subject knowledge is maintained and implemented confidently both in and out of the classroom in order for the children to fully benefit from the language. Overall, despite there being aspects I would certainly reconsider, I feel that the sessions went well. 
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