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Introduction


This handbook is designed to support Early Years practitioners in aiding them prepare children for transition in readiness for their first day of nursery at a school. According to Birth to 5 Matters (2021) smooth transitions within the early years foundation stage (EYFS) depend on a shared approach of positive communication links from all professionals involved. Enablement of this will be explored by looking deeper into the understanding of child development, key theories and policies in EYFS. Whilst we acknowledge no child is the same, this handbook will give you the skills and support to navigate through the process.

What are transitions?
It is generally considered that the word transition is defined as a process of change, whether that involves going to school, moving house or starting a new job, it is a process everyone will have experienced in their life. According to Ghaye and Pascal (1989, quoted in Dunlop and Fabian, 2007, p.3) transitions in education, particularly to school or transfer between phases are major milestones that can be fulfilling to some however, undoubtedly brings uncertainty to others impacting everyone involved from the child, parent to the members of staff and other children.  (Ricciardi, 2013, P.30) argues further to this and believes if children fail to cope with their new setting it can have a detrimental effect on parent and child alike impacting wellbeing and mentality states. Furthermore, Napier (2002, quoted in Dunlop and Fabian, 2007, p.4) believes that a child’s introduction and early experience of school can influence future attitudes to learning and subsequent educational achievement. 
Transitions can be linked to several changes which may occur in our lives, a change of relationship perhaps, a new sibling, change of appearance, or even culture. In EYFS they can be identified in terms of vertical and horizontal transitions. Vertical transitions are transitions which can significantly change a child’s everyday routine. For example, starting school for the first time, moving from setting to setting such as primary to secondary school, they are suggested by Vogler et al (2008) as ‘upward shifts.’ Horizontal transitions are everyday occurrences referring to the movements children make within the day. For example, between home and school, from classroom to playtime, different arears of activity. However, if horizontal transitions are not managed sensitively or effectively, it can contribute to long lasting effects which may have an impact on the vertical transitions to come. 

Transitions require children to adapt to different situations, different people and subsequent differing expectations and rules, all of which can be daunting for the developing mind. According to Rhondda Cynon Taff (RCT) effective transitions can be most advantageous if all efforts are put into developing communication between practitioners and parents to gain an insight into the children’s needs. RCT emphasises that practitioners should:
· Prioritise - transitions should be managed and developed throughout the practice ensuring efficient preparation and gradual integration of children and families.
· See transitions as a process, not an event, allow time to share information and plan for every eventuality, but most importantly allow time for the process and the child to develop.
· Work in partnership with parents throughout the process, building strong relationships.
· Create an accessible environment and setting.


	









The Needs of Child


The Welsh Government, (2023) have put great emphasis establishing framework to support the needs of a child, with a focus specifically in supporting Children’s development. Children have different needs at different stages of development it is important as a practitioner that you are aware and able to cater to this. Referring to Maslow’s Hierarchy of Needs (1943) will help us gain an understanding in effective transitions, Boddey (2023) concurs to this stating the theory is an influential factor that impacts every aspect of EYFS. Maslow prioritised human needs in a hierarchy (below). The needs at the bottom of the pyramid are most basic and need to be fulfilled before moving onto the need above. We can apply this to education to which, if the basic needs at the bottom are not being met children simply cannot flourish, they are not going to feel safe and secure. 
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The Importance of Play

“Our work is not to teach, but to help the absorbent mind in its work of development. How marvelous it would be if by our help, if by an intelligent treatment of the child, if by understanding the needs of his physical life and by feeding his intellect, we could prolong the period of functioning of the absorbent mind!” (Montessori, 2014, page number unknown)

According to Louv (2005, quoted in Murray, J, 2018) play is natural and necessary for Children, it provides them with the capacity to act on the world around them. Maria Montessori’s theory in early childhood education can contest to this, she believed that intelligence was present in children of all socio-economic backgrounds, providing real-life natural, homely resources allows for children to be spontaneous and use their initiative which will in turn make them feel confident and independent in their abilities. This is a favourable approach of many EYFS settings, exploring your mind, (2018) in particular, put great emphasis on the environment stating it must meet the needs of a child according to their characteristics for example their age, cultures and learning abilities. Whilst the Department for Government, (2010) conducted research into practitioners’ experiences of the EYFS with findings of many groups welcoming the play-based and child-led nature, recognising it as an integral part of development from birth to five years of age. 


“Play is a fundamental right for all children. They have a strong intrinsic need to play. Through play and playful experiences, children find ways to explore a range of emotions and learn about the world they inhabit with other”. (Welsh Government, 2022)



The UN Convention on the Rights of the Child (UNCRC)
The UNCRC is a treaty of children’s rights containing 54 articles which set out to protect a child. They cover every aspect of a child’s life from civil, political, economic, social and cultural rights that all children are entitled to (unicef, date unknown). It is important as a practitioner that we pay attention and plan in accordance these in mind, Thomson, R (2017) suggests Childrens rights are ‘more likely to be overlooked or dismissed by adults’ however states that within EYFS that it should be a priority for practitioners to uphold and protect Children’s rights. We could put Maslow’s theory into fruition here as Nutbrown (no date) suggests by making sure to question if needs of the child are fulfilled by doing so this will ensure the safeguarding of children’s rights. 

Article 31 of the UNRC states every child has the right to play, Froebel (1852) recognised this and believed that play encourages a child to understand, interact and learn. ‘Play is the highest expression of human development in childhood for it alone is the free expression of what is in a child’s soul’ Early Education (2021).  It is Important a practitioner understands the stages of child development and incorporates this into planning, Maria Montessori’s mantra was if we provide children with authentic experiences, it will allow them to make sense of the world around them and where they fit in thus aid their development. According to Bongiorno (2018) the mantra does not apply to all as many educators and parents still differentiate between play and learning doubting that play is a beneficial style of learning alas favouring an academic learning approach of direct instruction.  We can address this narrative by helping families understand the value that play adds to a child’s development, the Welsh Government, (2023) in particular, have implemented framework to Early Childhood Play, Learning and Care (ECPLC) this is an essential plan that will help guide you with this as it sets the standards for the Childhood play, learning and development in Wales. 




Piaget’s theory of cognitive development emphasises the importance of play, he believed children develop and construct their thoughts from the world based on their experiences and interactions. Children process through four stages (below), as they grow their mental structure grows with them – know as a schema. (Janelle, no date) puts this to practice by understanding play schemas in children will aid you in planning learning experiences. 
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Vygotsky’s theory (1962) is also linked to child development, he believed children develop their learning through social play. If practitioners can enable the environment to let children be the dictator of their own learning for example activities, games that stimulate the zone of proximal development (below):
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The Role of the adult



The significant adults in a children's life are called to accept responsibility to enable children to achieve best outcomes. By embracing this accountability young children can be supported to realise their potential 
(Welsh Government, 2008).

Practitioners have a responsibility to work together with children and their families, to provide support and encouragement in preparation for adulthood. The role of a practitioner involves a ‘triangle of trust’ between the child, the home and the setting as Birth to 5 Matters (2021) states, there should be a shared aim by all to allow children to settle and develop within their new setting with particular emphasis given to building a strong trusting relationship between parent and setting, setting and child. The work of the National Scientific Council on the Developing Child (2018, cited Walton, J, and Darkes-Sutcliffe, 2023) echo’s this, believing children’s development and learning are shaped by interactions, among the environmental factors, and relationships they experience.

 [image: ](Source: Siren films, no date)

According to help for early years providers (date) effective communication lays the foundation to building and strengthening relationships thus gaining trust with both child and parent, once cemented this attachment is vital for children to succeed and develop. Furthermore, Bowlby’s theory of attachment (1969) derived from his beliefs can only co inside with this, he believed that children come into the world pre-programmed to form attachments for survival and that these early bonds will have an influence on attachments throughout life. His research on child development had an important impact on our understanding of human development and continues to influence modern day psychology, education, childcare and parenting. 
Establishing a ‘key person’ in this case teacher will help the child to feel emotionally secure when away from home additionally making the parent feel reassured, they are safe. However, as Scharer, J.H (2018) research suggests many practitioners face challenges and find it hard to build relationships as they don’t want to pick up the place of the parent, furthermore some practitioners often express concern of ‘over-attachment’ thus leading to neglect one child’s needs in favour of another. However, as Twinkl, (no date) suggests positive attachments specially those developed early on are crucial in the aid of child development and later life achievements. Attachments can be categorised into a ‘type’ of which are secure, avoidant, ambivalent/anxious, or disorganised each having an impact on development as outlined on the next page.
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Looking at the bigger picture.
Twinkl, (no date) has a shared view of the Welsh Government, (2014) who commissioned an independent stocktake of the foundation phase in Wales, with findings that to create those positive, trusting relationships we must place children in the centre of the setting, much like Bronfenbrenner’s theory (1977), this will allow them to feel confident in their ability and wellbeing. However, as Department of Government, (no date) suggests this is a process that will happen over time and one not to be rushed, some children will need considerably more support to feel secure even after the settling period. It is your responsibility to ensure children are creating those attachments and developing.  Taking the time to create the links between the child’s home, community and surroundings, will give you best opportunity to have support and trust with the children and parents from the onset.

Guy-Evans, O, (2023) discusses how Bronfenbrenner’s (1977) ecological systems theory influences cognitive development and suggests that social environments can affect a child’s development. Bronfenbrenner’s model (below) can help bring quality to early learning environments. 
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‘Wales needs a different kind of teacher who understands why and how to work with children and how to work with their parents, who in turn support those children’ (Donaldson, 2015).  

Additional Learning Needs (Wales) Act 2018, and Additional Learning Needs (ALN) Code 2021 –  A person has additional learning needs if he or she has a learning difficulty or disability which calls for additional learning provision. Welsh Government, (2021)

According to Snap Cymru, (no date) the Welsh Government put great emphasis enabling children with Additional Learning Needs (ALN) to be included into mainstream school giving them additional help to reach their full potential, whilst staying committed to the provision of high-quality education services. The work of Warnock (2018, cited Crutchley, p.11) however, questions the inclusiveness for all children with disabilities into a mainstream setting, she stresses the importance of a suitable education provision which caters for the need of the individual child with a more holistic method to teaching along with parents as partners in decisions. Placing children into a setting that is not fully equip for every eventuality will result in distress for the parent and child alike.  The Department of Government, (2010) argues to this case with their findings that early education has a positively life changing effect for all children, particularly those of disadvantaged background. Research suggests it also has a positive impact of families of Children with Special educational Need and Disabilities.

As a practitioner you must adhere to this legislation it will help you create an understanding of children with the realisation, they are unique and have different needs, likes or interests.  Do the work to recognise those strengths, as this will have a big impact in helping the children settle and do well in later life. 






Interventions
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PACE was developed by Dr Dan Hughes and as Cardiff and Vale Health Board (CAVUHB), (no date), suggests PACE is a way of thinking, feeling, communicating, and behaving that helps a child feel safe. It stands for Playfulness, Acceptance, Curiosity, Empathy. This can be used as a more therapeutic approach when we look at attachment issues in children. Its principles offer the framework required for practitioners to gain a better understanding of what children are feeling allowing us to support, develop, and strengthen relationships with children.


Nurture in Early years
The work of Binnie & Allan (2008, cited MacKay et al, 2010, P103) on nurture groups and academic achievement deposits that nurture groups are a great way of support children’s needs thus leading to an improved school ethos. This is a shared view of Department of Government Ofsted (2011) and likewise Welsh Assembly Government their research demonstrates that nurture groups have a big impact which lead to higher success.

 One Page Profiles
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One-page profiles are vital and useful in transition as they will help children gain the support that they require for their individual needs, Norfolk County Council (no date) recommend many schools to adapt this approach at points of transitions. They can be good tool to be used at home visits, school visits by the parents to capture an important insight into a child’s needs and background.











Daily Routine Cards
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Daily routine cards are a great aid in helping children take on tasks independently, Twinkl (no date) and Heffron, (2017) take a shared view that they will help bring structure and routine into the classroom thus easing transitions giving them confidence in their ability along with a sense of belonging and achievement.  Koontz (no date) promotes the use of visual airs during transitions, her evaluation was that the visual aid helped children who are struggling to settle furthermore, helped reduce anxiety and bad behaviours, replacing those emotions with a sense of belonging, routine and accomplishment.






What can be done to improve communication?
· Invite the parent to visit the setting or conduct a home visit get to know the child through them, what are the likes, dislikes, how to sensitively settle the child.
· Find out about their family, culture, give them the opportunity to be a part of their child’s journey.
· Ask them for their expectations?
· Daily chats with children, circle time.
· Uploaded information, videos, pictures, work of the child for parent to see progress at home.
· Make sure that there are partnership and multi-agency arrangements, allowing information to be shared with the police, social services and voluntary sector, furthermore the partnership of those in a mental health, and nursing capacity will be most advantageous.
· Staff training and coaching particularly needed when working with parents whose backgrounds are very different to their own. 









Things to consider:

· Be inclusive – consider the individual and cultural needs. Spend time getting to know the child’s needs, home setting. Moreover, also consider any additional needs.

· Barriers – language


· Allow time – for relationships to grow and the child to settle.

· Be honest - Establish and open and honest dialogue with parents.


· Importance of Play - Allow children to play freely, and trust in their capabilities. 

· Environment - Provide natural spaces, think about Maria Montessori’s theory and how it can be linked to your setting.


· Structure - Think about the structure of the setting: -
-Are all staff trained and do they understand the importance of a transition? 
-Is there staff in place to help with challenging attachments nurturing.

· Policies - Are there clear policies and procedures in place?




	

Proposed outcomes




The Department of Government (no date) have gone through great lengths in establishing important factors that influence children to develop in EYFS, research shows that working in partnership with parents and carers alike enables children to flourish regardless of their background. However, (Murphy et al, 2021) looked further into this in by formulating a study of ‘partnership with families in early childhood education’ resulting in a need for support and training for practitioners to give them the skills and confidence in partnering with families. This is a shared view of (Kraft, 2017) who believes that daily demands and likewise lack of infrastructure has a profound impact on the way practitioners communicate with parents. However, if parents can adapt a positive learning ethos at home it will go a long way to securing success. With consideration of this, one could say it is vital that Leaders and practitioners alike gage a way in which parents can be involved as practitioners are seen as trusted sources, to which parents will seek advice and rely on for their children’s development.
If we can understand the influential education models from around the world and incorporate them into planning, it will help path the way for effective transitions. The Foundation Phase (Welsh Government, 2018) emphases the importance of play, whilst the Te Whariki’s curriculum takes an empowerment stand incorporating holistic development (Veazey, 2020). Meanwhile if we look at (Scottish Government, 2020) model below, they believe the five c’s all contribute to a positive transition. 
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What a positive transition should look like: 
· The child should be happy and settled.
· Beginning to explore and gain an understanding of the setting and environment.
· Feel safe and secure, whilst starting to build positive relationships.
· Understand their daily routine following routine cards.
· Curious
· Confident, whilst starting to develop inability.
· Parents should be happy whilst feel included in their child’s journey and development.
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