This essay presents an analysis of two distinct teaching observations in the post-16 education sector, focusing on Miss Johnson's Educational Studies class on lesson planning and Mr Thompson's Educational Studies class on well-being in education. These observations, each lasting three hours, provided valuable insights into effective teaching practices, classroom management strategies, and student engagement techniques that will inform my future career as a teacher. By examining these contrasting teaching styles, I aim to deepen my understanding of post-16 education complexities and identify best practices to incorporate into my own teaching philosophy. This essay will discuss key aspects of each observation, including classroom environment, teaching strategies, and student engagement techniques, while reflecting on their alignment with educational theories and professional standards. Through this analysis, I will explore how these observations have influenced my perspective on effective teaching and how I plan to apply these insights in my future practice. 
Miss Johnson's Lesson Planning Observation
Observing Miss Johnson's Educational Studies class provided me with valuable insights into effective teaching practices, which I can reflect upon and adapt for my future teaching career. Her approach to classroom layout, lesson delivery, student engagement, and reflective practice demonstrated thoughtful and research-informed teaching that I aspire to emulate.
Upon entering Miss Johnson's classroom, I noticed the traditional layout of tables and chairs facing the teacher, and the whiteboard. While such arrangements are sometimes criticised for promoting passive learning (Rands and Gansemer-Topf, 2017), in this context, they proved effective. The setup allowed Miss Johnson to maintain eye contact with all students and facilitated whole-class discussions. This aligns with Wannarka and Ruhl's (2008) findings that show how traditional layouts can support specific teaching styles and learning outcomes. In my future teaching practice, I would consider using this layout when whole-class discussions or direct instruction are central to the lesson objectives.
Classroom management was an area where Miss Johnson excelled. She maintained a positive and focused learning atmosphere throughout the three-hour session by effectively managing time and smoothly transitioning between activities (Race, 2015, p. 164). When minor disruptions, such as late arrivals or technical issues with the projector, occurred, she handled them calmly and efficiently, minimising their impact on the flow of the lesson (Race, 2015, p. 178). This balanced approach demonstrated her ability to maintain structure while adapting to unforeseen challenges. Additionally, her approachable demeanour encouraged student participation while fostering positive teacher-student relationships, which is an essential factor in promoting engagement and achievement (Roorda et al., 2011). These observations highlighted how strong organisational skills, combined with meaningful interpersonal connections, create a supportive environment where students feel motivated and engaged.
Miss Johnson began the lesson by clearly stating the objectives, which focused on effective lesson planning techniques. This approach reflects Hattie's (2012) research on visible learning, emphasising the importance of clear learning intentions. She connected these objectives to the students' future teaching careers, demonstrating the relevance of learning, which is a key principle in adult education (Knowles, Holton and Swanson, 2015). This practice resonated with me as it highlighted the importance of making content meaningful for learners. In my teaching career, I plan to adopt this strategy to ensure students understand the purpose of their learning and how it applies to their lives.
One particularly engaging aspect of Miss Johnson's lesson was her use of a story sack to demonstrate lesson planning and delivery techniques. This hands-on activity exemplified Kolb's (2015) Experiential Learning Theory, which emphasises the role of concrete experiences in the learning process. It also reflects Race's (2015) emphasis on "learning by doing" as a crucial factor in successful learning. I observed how this activity significantly increased student engagement, with many actively participating in the lesson-planning process. This reinforced my belief in incorporating interactive and experiential activities into my lessons to enhance student involvement and understanding.
Throughout the lesson, Miss Johnson employed various strategies to maintain high levels of student engagement. She frequently used open-ended questions that addressed different levels of Bloom's revised Taxonomy, from remembering and understanding to analysing and evaluating (Krathwohl, 2002). Additionally, she implemented think-pair-share activities to encourage peer discussion and foster deeper understanding through collaboration. These strategies align with research suggesting that active learning promotes better retention and comprehension of course material (Freeman et al., 2014). When students were not engaging, she called on them by name, a personalised approach that ensured participation while fostering accountability and inclusivity within the classroom. Research supports this method as an effective way to increase engagement and create a more inclusive environment (Lisdawati et al., 2024). These observations have inspired me to prioritise active learning strategies in my future teaching practice.
Miss Johnson also demonstrated attentiveness to her students' needs during the lesson. At one point, she noticed that some students were taking notes diligently while she spoke. Recognising the importance of allowing time to process information, she paused her instruction to let them finish writing. This thoughtful action aligns with research on notetaking as a tool for enhancing learning and retention (Jansen et al., 2017). Furthermore, it reflects the Professional Standards for Wales (PSFW) emphasis on supporting learners based on their starting points and progression options (Welsh Government, 2017). This moment highlighted for me the importance of being observant and responsive to students' needs in real time, a practice I aim to incorporate into my own teaching.
Another notable aspect of Miss Johnson's teaching was her use of scaffolding techniques. Scaffolding involves providing temporary support to help learners develop new skills or understanding before gradually reducing assistance as they gain competence (Wood, Bruner and Ross, 1976). For example, when a student struggled with formulating clear learning objectives, Miss Johnson guided them by asking open-ended questions such as "What do you want your students to be able to do by the end of the lesson?" This approach aligns with Vygotsky's (1978) concept of the Zone of Proximal Development, where learners are supported in achieving tasks just beyond their current capabilities. Research shows that effective scaffolding enhances student engagement and promotes deeper understanding (van de Pol, Volman and Beishuizen, 2010). Observing this technique reinforced my belief in providing structured support tailored to individual learners' needs.
Towards the end of the lesson, Miss Johnson demonstrated self-awareness by acknowledging her oversight that she had forgotten to activate students' prior knowledge at the start of class. Rather than ignoring this mistake, she openly admitted it to her students, a transparent approach that aligns with research suggesting that teacher honesty can enhance trust and engagement (Vivekananda and Meenakshi, 2022). Activating prior knowledge is a crucial step in scaffolding new learning, as it helps students connect new information with existing knowledge, enhancing both understanding and retention (Ambrose et al., 2010). By modelling reflective practice through her admission, Miss Johnson emphasised the value of continual self-improvement, a principle I hope to embody in my own teaching career.
Mr Thompson's Wellbeing in Education Observation
Following my observation of Miss Johnson's class, I had the opportunity to observe Mr Thompson's Educational Studies class, which provided a fascinating contrast in teaching styles and classroom environments. While both instructors demonstrated effective teaching practices, Mr Thompson's approach highlighted different aspects of student-centred learning and engagement. Upon entering Mr Thompson's classroom, I was immediately impressed by the warm and inviting environment he had cultivated. He greeted each student personally as they arrived, demonstrating a personal approach that Marzano, Marzano and Pickering (2003) identify as crucial for building positive teacher-student relationships. This initial interaction set a positive tone for the lesson and highlighted the importance of establishing rapport with students. Research suggests that such personalised interactions can enhance student engagement and motivation (Roorda et al., 2011). In my future teaching practice, I plan to adopt similar strategies by greeting students at the door or taking a moment at the start of each class to check in with individuals.
The flexible seating arrangement in Mr Thompson's classroom, with tables grouped to facilitate small group discussions, reflected a student-centred approach that encourages collaboration and interaction between learners (Poirier et al., 2022). Observing how easily students transitioned between whole-class discussions and small-group work inspired me to consider how I might incorporate flexible seating in my own classroom. Research supports the idea that flexible seating arrangements can enhance peer-to-peer learning and foster active engagement (Rands & Gansemer-Topf, 2017). By experimenting with different layouts based on lesson objectives, I can create an environment that promotes dynamic interaction and peer learning.
Mr Thompson began the session with a brief recap of the previous lesson, effectively activating students' prior knowledge. This strategy aligns with Hattie's (2012) research on visible learning, which emphasises the significance of connecting new information to existing knowledge. Activating prior knowledge is essential for scaffolding new learning (Ambrose et al., 2010). I noted how this approach not only served as a refresher but also provided a smooth transition into the day's lesson. In my future teaching practice, I plan to incorporate similar recap activities using interactive quizzes or brief discussions to engage students and reinforce their understanding before introducing new concepts.
Throughout the lesson, I was impressed by Mr Thompson's engaging teaching style and evident enthusiasm for the topic. Race (2015, p. 13) posits that 'enthusiasm is very infectious,' suggesting such an approach can significantly enhance student motivation. This was apparent in the high levels of student engagement observed throughout the session. A key feature of Mr Thompson's teaching approach was his strategic use of classroom space. He consistently moved around the room, interacting with students both individually and in small groups. This mobility served multiple functions: it allowed for personalised interactions, providing opportunities for individualised instruction and support whilst also acting as a non-verbal cue for maintaining student focus and participation. Research supports the efficacy of this approach. Lampi, Fenty, and Beaunae (2005) found that teacher proximity in the classroom effectively increases student engagement and reduces off-task behaviour. Similarly, Riches (2019) argues that strategic circulation transforms classrooms into dynamic spaces where teachers can observe, guide, and challenge students in real time. Mr Thompson's ability to maintain a relaxed demeanour whilst actively moving through the classroom created an environment conducive to learning. This approach appeared to strengthen teacher-student relationships, further enhancing overall classroom engagement. Observing this dynamic approach has prompted reflection on how to incorporate more movement into my future teaching practice. By effectively utilising the entire classroom space and increasing interactions with students throughout lessons, I aim to foster more personal connections and create a more engaging learning environment. This strategy has the potential to strengthen teacher-student relationships and promote active participation, ultimately enhancing the overall learning experience. 
One particularly noteworthy aspect of Mr Thompson's teaching was his consistent use of positive reinforcement. He frequently thanked students for their participation and used both verbal praise and non-verbal cues to acknowledge their contributions. This practice is rooted in behaviourist theories of learning (Skinner, 1953) and appeared to increase student motivation and willingness to contribute to class discussions (Caldarella et al., 2020). Race (2015) asserts that positive feedback is essential for motivating students: "Positive feedback helps students feel valued" (Race, 2015, p. 10). Witnessing the positive impact of this reinforcement has prompted me to consider how I can implement similar strategies in my own classroom. Developing a range of verbal and non-verbal cues to recognise student efforts will help create an atmosphere where students feel valued and encouraged to take risks in their learning.
Mr Thompson structured his lesson around collaborative learning activities that reflected Vygotsky's (1978) social constructivist theories of learning. These activities encouraged students to share their experiences and learn from one another, creating a rich learning environment known to promote deeper understanding through peer interaction (van de Pol et al., 2010). Race (2015) supports this by stating that small-group teaching allows students to "make sense of what has been learned" by sharing ideas and perspectives (Race, 2015, p. 164). Inspired by this observation, I intend to design collaborative tasks in my future lessons that promote individual accountability while fostering positive interdependence among students. Mr Thompson frequently drew on students' professional experiences, encouraging them to share relevant anecdotes and insights. This practice validated their existing knowledge while bridging the gap between theory and practice (Lave & Wenger, 1991). In my future teaching, I plan to similarly encourage students to share their experiences, making learning more meaningful and applicable to their current or future roles.
Mr Thompson's active learning strategies exemplified a comprehensive approach to effective teaching and learning, aligning closely with the PSFW (Welsh Government, 2017). His methodology incorporated think-pair-share activities, group discussions, and practical exercises that required students to apply theoretical concepts to real-world scenarios. Research supports that active learning leads to better retention and a deeper understanding of the material (Freeman et al., 2014). By encouraging students to participate actively rather than passively receive information, Mr Thompson exemplified the PSFW emphasis on creating engaging learning environments and supporting learners' progression (Welsh Government, 2017). The think-pair-share activities were structured to maximise student engagement and learning. Students were given time to process information individually, then discuss with a partner, and finally share their insights with the larger group. This approach promoted both individual reflection and collaborative learning, allowing students to articulate their understanding and learn from peers (Kothiyal, Murthy and Iyer, 2014). 
Group discussions facilitated peer learning and diverse perspective exchange, while practical exercises bridged the gap between theory and application (Deslauriers et al., 2019). Mr Thompson's approach showed how diverse teaching strategies can support learners in developing and expressing their understanding. His methods aligned with the PSFW focus on using assessment to support learner progress and create engaging learning environments. Reflecting on this experience, I see great potential in implementing these techniques in my future teaching practice, especially to engage students who might be hesitant to speak up in larger group settings. By employing a range of teaching and assessment methods, Mr Thompson demonstrated effective teaching practices that align with key aspects of the PSFW, ultimately supporting student learning and progress (Welsh Government, 2017).
Conclusion
After observing Miss Johnson and Mr Thompson’s teaching approaches, I have gained valuable insights into effective post-16 education practices. Both educators demonstrated unique strengths that contribute to student engagement and deep learning, albeit through different methods.
Miss Johnson’s structured approach, with clear objectives and scaffolding techniques, highlighted the importance of meticulous planning and reflective practice. Her use of story sacks and think-pair-share activities showcased effective ways to implement experiential learning and promote active participation.
Mr Thompson’s student-centred strategies emphasised the value of creating a collaborative and supportive learning environment. His flexible seating arrangements, personalised interactions, and consistent use of positive reinforcement fostered a warm classroom atmosphere conducive to peer learning and open discussion.
Both teachers’ methods aligned with key educational theories and the Professional Standards for Wales, demonstrating how diverse approaches can achieve similar goals in fostering student success.
Action Plan for Future Practice
Classroom Environment
· Implement flexible seating options to facilitate both collaborative work and direct instruction when needed
· Greet students personally at the beginning of each class to establish rapport
Lesson Planning and Delivery
· Begin lessons with clear objectives and connect content to students’ future careers
· Incorporate a brief recap at the start of each session to activate prior knowledge
· Use a mix of whole-class discussions, small group work, and individual activities
Student Engagement Strategies
· Utilise think-pair-share activities to encourage peer discussion and deeper understanding
· Implement hands-on demonstrations or manipulatives to make abstract concepts tangible
· Move around the classroom during lessons to provide individualised support and maintain student focus
Scaffolding and Support
· Develop a range of open-ended questions that address different levels of Bloom’s Taxonomy
· Create opportunities for students to share their professional experiences and apply theoretical concepts to real-world scenarios
Assessment and Feedback
· Use a variety of assessment methods, including group discussions and practical exercises
· Provide consistent positive reinforcement through verbal praise and non-verbal cues
· Allow time for students to process information and complete notes when necessary
Professional Development
· Regularly reflect on teaching practices and openly acknowledge areas for improvement
· Stay updated on current educational research and theories to inform teaching methods
· Seek opportunities for peer observation and feedback to continually enhance teaching skills
Implementation Goal
By implementing this action plan, I aim to create a dynamic learning environment that balances structure with flexibility, promotes active engagement, and supports diverse learning needs. Regular self-reflection and adaptation of these strategies will ensure continuous growth in my teaching practice, aligning with the Professional Standards for Wales and fostering student success in post-16 education.
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