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A Guidance for Keyworkers to use for children during the transition from Flying Start into Foundation Phase – Nursery.

‘’Children need change in order to develop’’ (Brooker,2008, P.6).

This handbook is specifically designed for keyworkers to promote understanding of the importance of effective communication during transitions.  It is important that transitions are planned and managed carefully, respecting parents, considering the child’s needs and supporting their learning.  If all staff involved communicate effectively, share information and follow the right protocols, the transition will be successful (Welsh Government, 2017).
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Introduction

Transition into school for children is a life-changing event.  Although children will go through additional changes, such as welcoming new siblings into the family or going through their parents' divorce, those transitions are not purely about themselves.  In comparison, when a child starts school, they will be the sole focus of the event and it is up to the child to settle in and adjust (Symonds, 2015).  Rezek et al. (2019), suggests individual and meaningful transitions if paid particular attention to, will have an important impact on the child’s ability to cope with the change.  Across educational settings, by adopting a more unified approach to transitions and promoting professional exchanges among parents, teachers and practitioners is essential for ensuring transitions are successful.  This will also create continuity of the child’s experiences. 
According to Welsh government (2017), for a child to transition from Flying Start into Foundation Phase Nursery it is essential for all the professionals in those settings to work together.  Children settle into Foundation Phase more effortlessly if the transitions are managed well.  Families with children with additional learning needs will require a more rigorously planned transition.  The families may potentially require more visits to the setting to get to know the staff, children and the daily routines.  Flying Start staff should notify the Foundation Phase school/setting about the needs of the child as early as possible with the consent of the parent.
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The role of the adult
Transitions are to be made a priority; sufficient time is to be allocated for planning to ensure transitions are smooth.  As a practitioner it is important to share information proactively and appropriately between partner organisations.  Practitioners should always follow Welsh Government Guidelines, and the settings policies and procedures on safeguarding children (Welsh Government, 2017).  According to Booker (2008), children are individuals and should be treated as such and with respect.  The role of the practitioner is to engage actively and support their learning.  It is essential to have a positive attitude, and anti-discriminatory approach and all children should have equal opportunities to develop and progress.  A fundamental goal of children starting nursery is for a sense of belonging and to have a feeling of well-being.  Successful learning in the Early Years is more likely to happen when the children’s emotional and physical needs are met. 

Having a keyworker who will support the child during tough days is essential for the transition to be successful.  
The Keyworker will: -
· Build a warm caring relationship with the child.
· Help the child to make new friends, this will help their sense of belonging, so the child doesn’t feel lonely.
· Help the child become familiar with the setting, for example the toilets and outside area.
· Help the child to understand certain words used in the setting, for example, assembly and dinner hall.
· Teach the child any rules and how to keep safe.
· Build a relationship with the child’s family and act as a point of contact.
· Support the child with any difficulties, or children with additional learning needs.
For the child to have trust that the transition will work, it is important for the child to see us all working together in unity (Early years matters, 2016). 









Transitions can be exciting, fun and a pleasant experience if properly supported.  It is important to talk to the parents, ask them to write down any concerns or questions they may have.  Parents will need a specific role in the transition process, they can help the child prepare for the transition by supporting the child in dressing themselves and personal hygiene.  Familiarising themselves with the school and surrounding areas.  This will be individual to each child’s capability and what would help to settle the child into the new environment effortlessly.  As well as recognising all children are unique, so are their new teachers and the parents also.  It is essential to consider the families individual needs.  Respect and effective communication are key factors to enable a smooth transition (Thomas, 2019). 
Building respectful, secure relationships between practitioners and parents lay the foundation for transitions to be positive.  Separation anxiety affects both children and adults, warm exchanges between family members and practitioners are immensely significant in easing the process.  It is crucial to plan handovers between practitioners to make sure the child’s needs are met and new attachments are reinforced (Patel, 2020).

Bronfenbrenner’s Bioecological Model of Human Development focuses on the impact that biology and the environment have on development of an individual.  Bronfenbrenner changed developmental psychology by drawing attention to the large number of environmental influences on the development of the child; from the people and organizations surrounding a person to cultural forces nation-wide (Jump! Foundation, no date).
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The needs of the child
It is vital for children to feel safe and secure for further development.  Children will be more susceptible to new challenges and thinking if the child has successfully adapted to the settings environment, routines and expectations (Patel, 2020).
Coping with change can be difficult at any age; this is intensified for impressionable young children.  Listening to the child is essential, recognising their feelings and taking them seriously.  Always be there for the child, both emotionally and physically.  Children will thrive in a stable environment (Tramilton, 2020).
According to the Welsh Government (2017), children’s views concerns and preferences can be picked up whilst listening to the child and their ideas.  This can be done through conversation; role play and observations.  To find out if the child is settling into their new environment and what activities the child enjoys then closer observation is essential for finding out.  Some children will find change stressful; this can have an effect on their emotional well-being, social interaction and ability to positively engage in learning.  How children deal with change in the short and long term will be affected by their first transition experience and how it is handled.  Children will feel more confident if the transition happens slowly.
The United Nations Convention on the Right of the Child or UNCRC is the basis of all Unicef’s work.  There are 54 articles that cover all aspects of a child’s life.  It sets out the rights children are entitled to; cultural, social, economic, political and civil rights.  Every child has rights whatever their gender, religion, ethnicity and language abilities (Unicef, no date).  Practitioners need to ensure the rights are adhered to and the best interest of the child is paramount.  Every child has the right to play.  The Foundation Phase Framework (2015), states children lean through play.  Indoor and outdoor environments which are fun, stimulating, exciting and promote the development of the child.  Activities planned should cater for all children’s needs.  Play can be both child and adult initiated, there must be a balance between both.  The child’s holistic development should be at the centre of building their skills.
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Statutory Areas of learning in the Foundation Phase are:
· Creative Development
· Personal, Social Development and Well-being
· Knowledge and understanding of the world
· Welsh Language Development
· Mathematical Development
· Language, Literacy and Communication Skills
· Physical Development

For children, play is a serious matter, it needs focussed attention.  It is about learning through perseverance, concentration and attention to detail.  Play is pivotal to the way children become self-aware and learn the rules of social behaviour.
The Reggio Emilia approach in the Early Years is putting the children in charge, to learn from the environment and building relationships with others, allowing the child to express themselves is key.  Children are influenced by their surroundings, their needs should be met and fulfilled (Berg, 2020). 
Friedrich Froebel’s principles underpin much of Early Years provision and practice of today.  Froebel was the first to create a place where children can develop and grow at a speed that is comfortable to the child.  He saw children as creative learners who learn more through play, he wanted to help children think for themselves and make their own choices (Tovey, no date).
The Welsh Assembly Government (2002) believes that play is the fundamental learning process by which humankind has evolved.  Play incorporates children’s behaviour which is chosen willingly, personally managed and motivated intrinsically.  Play is vital for children to develop their emotional, physical, social and creative skills.  According to play wales (2016), an environment where children can make their own choices will be interesting and inspirational and will maximise their potential for creativity and socialising.  For healthy development and wellbeing, play is essential. 








Children who play together learn to work together this helps to build cognitive and social skills.  Play is important to children’s mental health and it prepares the child for school.  It is also important for building confidence in dealing with other children, a life skill that is crucial for functioning at school and in life.  Play may be even more critical for children who have developmental delays, emotional problems or difficult life circumstances.  Children use play as an ability to manage their own emotions and behaviours.  Play is a way for children to learn and explore their world, foster their imaginations and learn new ideas.  Children who play more have less anxiety about transitions (Knee et al. 2006).
Jean Piaget and Lev Vygotsky are two of the most famous theorists, both gave an extensive understanding of the mind and cognitive development.  These learning philosophies have played a crucial role in shaping the educational practices of today (Taylor, 2018). Piaget determined that outside sources impacted children’s learning and intelligence.
Practitioners should always support the individual needs of the child.  Abraham Maslow hierarchy of needs triangle shows what is needed for the child to move on to the next stage and displays the needs of the child.  In Maslow’s theory, the needs of should be met at each level, before advancing onto the next (Picherer, Cadiat & Probert, 2015).
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Partnerships
When children start school there are many people involved and lots of information that needs to be passed on, this will enable a smooth transition.  It is good practice for settings to have a transition policy.  According to Welsh Government (2017), Children’s experiences can be enhanced when practitioners support children during transitions.  Good practice highlights the importance of transitions being planned and managed correctly.  Considering children’s needs and respecting parents as partners in supporting the transition and the child’s learning.  All practitioners involved in the process should be committed to developing effective communication systems and sharing information protocols.

Staff should create a welcoming, non-judgemental and inclusive atmosphere in all settings.  The main principles of managing transitions effectively is to ensure all children and their parents will receive practical and emotional support through all stages of transition to:
· Support development and learning
· Enhance well-being
· Continuity of their care
· Ensure the experience of the change is positive
Successful transitions are largely governed by a commitment from all involved to communicate positively, share information with care and sensitivity.  Practitioners should always consider the child’s needs, situation and their development.  Respectful and trusting relationships with parents are an essential part of the transition process.
Professionals and agencies should work together to protect children from harm and promote welfare, this is safeguarding children: working together under the Children Act (2004) sets out how all professionals and agencies should work together.  Multi-agency working brings together professionals from a range of agencies to work together to achieve good practice.  This way of working will help professionals ensure all parties involved contribute and the child or young person’s needs are met.
Partnerships with parents must be a priority, this will ensure strong relationships are formed and continuity.  Informal meetings between teachers and parents will further strengthen collaboration (Booker, 2008).







Children and their families will come into contact with a range of professionals.  These will include social workers, health visitors, nursery nurses, school nurse, educational welfare officers, teachers and support staff.  When working together effective communication and engagement is essential for identifying the needs of the child and planning their support.  Work undertaken by professionals, communication forms a large part of their work and brings all agencies together to work in unity.  
Communication is the most important skill needed by professionals.  To effectively communicate, professionals must involve the children and their families from the start, making sure everyone is involved.  Practitioners must consult with the child and their families, consider their opinions and views, this should be taken into consideration (Dunhill, Elliott & Shaw, 2009). 























Interventions
Children who are vulnerable are defined as those who would benefit from extra support and help from external agencies to help attain the best chances in life.  Vulnerable children are generally living in poverty.  The focus of interventions with children or their parents is to target know risk factors and to prevent negative outcomes for the child and the family.
The families in need are usually identified by certain risk factors:
Material Factors
· Poor neighbourhood
· Poverty
Family Factors
· Family violence
· Poor parenting
· Poor mental health
Child Factors
· Behaviour problems
· Developmental delay
Interventions are aimed at improving the life chances of children by some means; however, the direct focus may not always be on the child, it could possibly involve the child directly, the parents or both (McAuley et al. (2006).
Every child has a distinctive group of emotional, physical and mental challenges to overcome, combined with interests and strengths if they are unrecognised may never fully develop.  To identify underlying difficulties the child may have poor behaviour, frustration, emotional outbursts or erratic performance.  Children with unrecognised difficulties frequently under-achieve academically and will lose faith in themselves. 
Practioners have a role to make certain every child makes the best of their learning experience by working closely with local agencies, speech and language therapist, occupational therapists, social services and educational psychologists because children spend a great deal of their time in school.  Practitioners and the school are central to the unification of all children’s services, and to understanding the child’s needs.  Supporting children early can nurture efficient learning and intervening early can enhance mental well-being (Mountstephen, 2011).





Proposed Outcomes
Children starting nursery should start with short sessions to begin, an hour or two, allowing the parent/carer to stay for the first session will help the child to settle in.  Practitioners should make sure the child knows where everything is in the nursery and introduce the child to the other children.  This will reduce any anxiety caused by the routine and unfamiliarity with their new environment.
Kimberley (2015) suggests, some children straight away settle into the new environment and routine, whereas some take longer.  It is important to have sessions with the key worker in the new setting for the child to get to know them and gain trust.  If the parent/carer has any concerns, these can be addressed in the sessions.  Any forms should be filled in during the settling in session, this will stop forms being lost if the parent/carer takes the form home to fill in.  The key person should try to be available to welcome the child and parent/carer during the first few weeks of nursery, this will build a trusting relationship with the child and the family.
It is crucial to communicate effectively with the parent/carers from the start.  Keep the family updated on the child’s progress, making sure the family know all correct procedures and policies are being followed.  Ask the parent/carer to let the staff know about any changes at home that may affect the child in nursery (Wesco, 2020). 
A smooth transition into school is essential to ensure the child gets the best start in nursery.  If everyone involved works together in unity, the child will have the best possible outcome (Kelly, 2016).
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