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The Benefits of bilingualism and multilingualism 

The importance of bilingualism and multilingualism in education has been recognised all over the world, resulting in the use of bilingual practice increasing in population (Garcia, 2009). However, it remains controversial with regards to its appropriateness for all children, despite the fact there is no evidence that a bilingual education can be detrimental to the child’s learning (Bialystok, 2016). There is however strong evidence that bilingualism can have many advantages to a child’s education (Baker, 2007). Through dual language curriculum strategies, there can be an increase in classroom achievement (Cummins, 2000). A Study by McLeod et al. (2014) suggests that multilingual children aged four to five performed better on a school readiness test then those of English-only children. Garcia (2009) states that a bilingual education is beneficial to all learners as it can increase cognition and social skills; the study further discussed that ‘transformative school practice’ can offer the opportunity for children to learn in ways which can stimulate and develop their imagination and intelligence (Garcia, 2009:12).
Language acquisition is one of the most essential human attributes (Sakai, 2005). Exposure to two languages in schooling from an early age has been shown to provide the greatest benefits (Petitto, 2009). Studies have suggested that children who were introduced to bilingualism at the age of nought to three outperformed children who were introduced from the age of three to six in reading, language competence and phonological awareness (Kovelman, Baker and Petitto, 2008). This would support Chomsky’s theory of Language Acquisition Device (LAD) as he believed there was a cut off age where children can learn a second language (YouTube, 2015).

 Bilingualism has been strongly linked to an increase in divergent thinking skills. Vygotsky (1978) discovered that bilingual children had two sets of word vocabularies which could be used to describe the world around them with more interpretation (Garcia, 2009). Okoh (2010) furthers this belief by suggesting that having two linguistic advantages to the world of phenomena, a greater range of cognitive cues and meanings could become established. Verbal creativity tests carried out by Okoh (2010) portray that bilingual children scored significantly higher than those of monolingual status. However, this was only apparent in the nonverbal creativity tests, suggesting that language plays a strong role.
Baker (2007) describes that the ownership of two languages can increase fluency and elaboration in thinking. Similarly, De Groot and Kroll (2014) describe that the Possession of a second language can enable increased awareness of syntax and the nature of meaning, thus allowing for gains in cognition. Studies have also revealed that bilinguals have a more focused attention, greater decision-making skills and better judgment (Willis, 2012). 

Studies by Bialystok, (2009); Kaushanskaya & Marian, (2007) show that the benefits of bilingualism can be seen in the child’s brain development. Neuroimaging scans performed on a range of children who have been bilingual for five to ten years revealed higher activity in the prefrontal cortex network, the area which allow for the highest level of awareness and thinking (Willis, 2012). 

The benefits of bilingualism and multilingualism are not only associated with academia. The child’s Self-identity and self-esteem can be raised in a bilingual education (Cummins, 2000). When a child’s home language is different to the language of the setting, use of their home language allows the child to feel that their home, family and community are accepted, thus developing their self esteem (Baker, 2007). Bronfenbrenner would suggest that the child was in the microsystem level of his Ecological theory and would champion forming strong relationships to assist in the child’s development (Bronfenbrenner,1979).






Supporting English as an Additional language (EAL)

To ensure the provision of effective teaching of EAL, there are some important aspects to consider. One of the most important aspects is the need to develop and support the child’s competence in their first language (The bell foundation, 2017). This is due to the acquisition of English being closely linked to the levels of their first language and literacy skills (Welsh Government, 2015). Cross (2011) states that children can be at an advantage if they possess high levels of reading and writing skills in their home language. This can be a challenging task but the use of subject-specific books in their home language, flash cards, word banks and translated lists of key words and phrases can aid in the cognitive advantages of bilingualism (The bell foundation, 2017), providing it is done with in Vygotsky’s Zone of Proximal Development (ZPD) (Vygotsky, 1978).

 Positive attitudes to bilingualism can play a key role in the acquisition of language. Young children can find the acquisition of a second language relatively easy when encouragement, practice and a stimulating environment are provided (Baker, 2014). When supporting the EAL pupil, there are a range of principles which will inform support strategies for language development in the classroom (DfES, 2002). Simplification of new language is essential to ensure the curriculum topics can be accessible for all. The use of repetition allows the pupil to gather examples and discover meaningful practice (Cortazzi and Jin, 2007). When supporting the development of concepts and language, it has been well documented that clarification of meaning through enactment can enhance comprehension (Sawyer, 1965; Colwell, 1980; Grainger, 1997). This can be done through story-telling using dramatization, facial expressions and gestures (Cortazzi and Jin, 2007). 
For practitioners to be able to provide support for EAL pupils, there is a need for continuing professional development (MacNevin, 2012). EMLAS provide training for practitioners and they have worked with schools in Swansea using the Estyn inspection structure to establish the training needs (Welsh Government, 2015).

All children have the right to feel accepted and valued as a school citizen (UNICEF, 2015). With regards to a national curriculum that is culturally framed, for example, Curriculm Cymreig (Welsh Government, 2003), EAL pupils are likely to be at a disadvantage (Brentnall, 2009). Staff should be aware of religious, cultural and social differences which may present difficulties in learning (Brentnall, Call and William, 2009). An EAL pupil coming in to a new and unfamiliar environment is likely to feel vulnerable and have a lack self-esteem. Engaging in the child’s native culture is seen as very important to ease the learning and transition of EAL pupils (Cross, 2011), this could be done with in Maslow’s hierarchy of needs (Maslow, 1943). The child’s own culture can provide a scaffolding of learning and can allow the child to make connecting links (Conteh, 2006). By encouraging the child to take on the role of experts providing culture information, the child’s expertise, knowledge background and language can be established (Conteh, 2006) in line with Vygotsky’s sociocultural theory (Vygotsky, 1978). 
For EAL children who need high levels of support, EMAS which is the Ethnic Minority Achievement services and funded by the Welsh Government are at hand to provide support. However, with the current cuts and high demand for language acquisition support, the service has been at a stretch (Welsh Government, 2015). In 2015 the Welsh Government issued The Education Grant and in 2016, an Outcomes framework, both of which have pledged to ensure the needs of ethnic minority learners are met through the agreed outcomes measure 2015-2016 (Welsh Government, 2015).




Links to frameworks 


With the clear evidence on the benefits of introducing a second language in Education, the use of Welsh language in English mainstream education became compulsory in 1999 (Welsh Government, 2003). Over the past ten years the Welsh Government have implemented a number of policies and action plans which set out the vision of creating an education system which enables children of all ages to develop their Welsh language skills (Welsh Government, 2017). The most recent action plan, Welsh in education: 2017-21 sets out the direction for the compulsory Welsh-medium and Welsh language education over the next four years (Welsh Government, 2017). It is also in line with Welsh Government’s vision to create one million Welsh speakers by 2050, a document which aims to promote the use of Welsh language as an ‘integral element of all aspects of everyday life’ (Welsh Government, 2017:2-3). Both documents uphold the intensions of ‘A living language: a language for living Welsh Language Strategy 2012–17’ but with updated and revised provisions (Welsh Government, 2017). 

In 2013 Estyn also issued guidelines for English as an additional language, human rights and equality, with the intension of underpinning good practice in relation to EAL (Welsh Government, 2015).

The Welsh Government also place an emphasis on promoting Welsh culture. Curriculum Cymreig supports pupils in celebrating and understanding the quality of life and Education in Wales. It allows them to develop a sense of pride in identifying as Welsh and to feel a sense of belonging in their community and country (Welsh Government, 2003). The common requirements of Curriculum Cymreig include five aspects, Cultural, economic, environmental, historical and linguistic. All aspects are holistically aimed at evoking thought and discussion. The ‘Developing the Curriculum Cymreig’ document goes in to great detail as to how these aspects can be implemented to insure all pupils are given the opportunity to develop and apply knowledge and understanding of their culture (Government, 2003). The Education in Wales: Our national mission action plan 2017-2021 sets out the Government’s intensions for all learners in Wales. Included is the need for all learners to become increasingly bilingual whilst being supported by a range of professionals who can support the needs of all children (Welsh Government, 2017).
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