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Critically evaluate your creativity and enterprise dispositions in terms of the EntreComp Framework and how you might develop these to the next level and demonstrate progression.

One of Donaldson’s four purposes for the curriculum is for ‘all children to be enterprising, creative contributors who are ready to play a full part in life and work’ (Donaldson, 2015:29). This demonstrates the importance of creativity and enterprise skills in school and also later on in life and work, and establishes that there is a link between the two. It is essential for teachers to have these skills in order to teach them to the children. This essay determines to critically evaluate my creativity and enterprise dispositions with reference to two competences from the EntreComp Framework, and make links between them. I will also discuss how I can develop these and demonstrate progression. 

First, it is important to discuss what creativity is and how it could be measured. Creativity has been defined by many individuals and professionals and so there is no single definition for what creativity is. Mackinnon (2009:67-68) proposed that creativity ‘involves a response or an idea that is novel or at the very least statistically infrequent’. He suggests that to be creative, a thought or an action should have an element of originality, but this isn’t sufficient alone. He further goes on to state that ‘it must serve to solve a problem, fit a situation, or accomplish some recognisable goal’. (Mackinnon, 2009:67-68). This therefore suggests that being creative must have a purpose and an aim, it must be adaptable, and creativity should be subject to evaluation and development. 

Similarly, the National Advisory Committee on Creative and Cultural Education (NACCCE, 1999:30) states the creativity is ‘imaginative activity fashioned so as to produce outcomes that are both original and of value’. This is similar to Mackinnon’s (2009) view as this also suggests that creativity needs to have an original outcome and a purpose. However, the NACCCE Report (1999) proposes that the outcome should also have a value to that person, and they do not mention that creativity needs to be used to solve problems or accomplish goals. 

Whilst these two opinions suggest creativity should have an outcome or involves some element of an activity, Grigg (2015) has a different view, stating that there are distinctive characteristics of a creative person, as opposed to features of the creative process. Creative people:
· Look at problems from different perspectives
· Use intuition, follow their hunches
· Have zest, colour and energy
· Make connections 
· Ask questions, explore
· Take risks, ‘bend the rules’, go off on a tangent 
· Persevere and do not worry about failure 
· Play with ideas and try new things out 
· Try to visualise using pictures, diagrams and mind maps.
                                                                                                 (Grigg, 2015:107)

This list suggests that to be creative does not mean that a person has to have an outcome to their activity, but that creativity has more to do with a person’s outlook and personality, and that being logical, making connections and even just persevering are characteristics of a creative person. These three definitions alone display the differing opinions as to what creativity is. This ranges from using creative ideas actively for a problem, situation or outcome to creativity being a set of characteristics that are not actively used to create something physical.

As a teacher, there are many benefits to creativity. Through creativity, teachers can develop ideas for lessons that will interest and enthuse learners, and discover innovative ways to teach concepts that will help children to make links and connections to other aspects of learning and also real-life contexts. ‘Children tend to remember things better if they learn them in creative, interactive ways’ (Desailly, 2012:22) and through teaching creatively, children will often have opportunities to develop their own creativity, which will help them to gain necessary skills for the future. ‘Each learner must be respected and challenged to achieve the best that they are capable of’ (WG, 2017:31) and having a creative outlook can ensure that this takes place, as teachers can use imaginative approaches and ideas to teach children in learning style that will suit them. 

However, there are also challenges to creativity as a teacher. The idea of creativity most often lends itself to subject domains such as art, music, drama and design and technology, and so it can often be confined to only these. Creativity however, can and should be expressed in all aspects of the curriculum and areas of knowledge where possible (Loveless, 2009:28). The benefits discussed show how creativity can help children in their learning, and so it shouldn’t be confined to the ‘creative subjects’. Furthermore, ‘there are skills involved in being creative that have to be learned’ (Desailly, 2012:23) which means that creativity could be more natural to certain teachers. It can take time to develop creativity and some teachers may find it daunting to think of their own ideas. To start, it may be beneficial to take ideas from someone else but then adapt it to suit the situation, class and topic. Overall, the benefits far outweigh the challenges, and there are solutions to the drawbacks that could arise. 

Secondly, it is also important to discuss what enterprise dispositions are, and how enterprise can apply to education. It should also be recognised that there is a difference between enterprise education and entrepreneurship education. ‘Enterprise education is defined as the process of equipping students (or graduates) with an enhanced capacity to generate ideas and the skills to make them happen’ whereas ‘entrepreneurship education equips students with the additional knowledge, attributes and capabilities required to apply these abilities in the context of setting up a new venture or business’ (QAA, 2012:2). Although both are connected, there is a difference between them. Enterprise education is the acquisition of skills and the ability to generate ideas, which then feeds into entrepreneurship education which can put these skills into practice and apply the skills to setting up and running a business.  

A disposition is a person’s ‘inherent qualities of mind and character’ (Oxford University Press, 2017).  Enterprise is considered a disposition as it is a set of skills and attributes that contribute to someone’s character. It could also be suggested that there are many dispositions that lend themselves to enterprise, including a ‘positive attitude…resilience, risk taking, creativity and innovation’ (Young, 2014:4). This demonstrates a clear link between enterprise education and creativity.

As with creativity, there are also benefits and challenges to enterprise within education and teaching. The Welsh Assembly Government recognised the importance of enterprise skills in developing ‘a “can do” attitude and the confidence to make the most of their creativity’ (WAG, 2008:27). Through developing enterprise dispositions, teachers can continue to develop their creativity skills which has a multitude of benefits. Also, enterprise dispositions can help to build resilience and give confidence to take measured risks. ‘Resilient individuals…are more able to deal with difficulties and adversities than those with less resilience’ (Public Health England, 2014:4). Enterprise skills can encourage people to not give up, and this, linked with creativity skills can help individuals to work through problems and issues to find a solution. This is important in teaching as educators need to be resilient and not give up when pupils do not understand something or if behaviour is challenging. 

There are many aspects that should be developed for successful enterprise, including creativity, resilience and the ability to take risks which could be considered a challenge. As with creativity, some educators may not feel confident enough to take measured risks and try something that they are not used to. Low self-esteem and confidence can also result in a negative attitude which will again result in risks not being taken. A teachers’ knowledge of enterprise education can also be a challenge if they are not familiar with the concept and how to develop it. ‘When teachers’ knowledge falls below a certain level it is a significant impediment to students’ (Coe et al. 2014: 2), thus if a teacher does not have a prominent level of understanding and knowledge of enterprise, these skills cannot be passed onto the children, which would result in them not achieving key skills that are necessary to their future. 

In order to evaluate my personal creativity and enterprise dispositions, two competences from The EntreComp Framework will be discussed. The EntreComp Framework ‘aims to establish a bridge between the worlds of education and work’ (Bacigalupo et al. 2016:5). Although the EntreComp Framework has a strong focus on entrepreneurship education, there are still competences and skills that apply to enterprise education and that can be applied in schools and to teaching. The Framework is made up of three main interlinking competence areas; ideas and opportunities, resources and into action. Each of these three areas consists of 5 competences (a set of skills, knowledge and attitudes), which all come together to form part of entrepreneurship as a competence (Bacigalupo et al. 2016). The two competences that will be discussed to display my creativity and enterprise dispositions are creativity, and motivation and perseverance.

The first competence to be discussed is creativity. As previously mentioned, professionals have differing views of how creativity can be measured. The EntreComp Framework describes creativity as an ability to ‘Develop several ideas and opportunities to create value, including better solutions to existing and new challenges. Explore and experiment with innovative approaches. Combine knowledge and resources to achieve valuable effects’ (Bacigalupo et al. 2016:24). This descriptor combines the ideas of Mackinnon (1999), the NACCCE Report (1999) and Grigg (2015) together, in that it has elements of creativity being an active process with outcomes and effects, and also elements of it being part of someone’s characteristics and dispositions. 

Based on the descriptor from the EntreComp Framework, I would evaluate my creativity as something that I am continuing to progress in. In a teaching context, I can develop several ideas for a lesson or strategies that I can use and then experiment with and refine these ideas to further the value to pupils. I can also use my ‘professionalism and creativity to meet the needs of all learners’ (WG, 2017:19) as I can adapt strategies and lessons to ensure that the children are able to complete the work, but are also challenged appropriately. Within this competence, there are 5 aspects that have levels attached to them; curiosity and openness, developing ideas, defining problems, designing value and being innovative. 

Based on the criteria for the 5 aspects/threads, I would judge my creativity as being a level 4. The evidence for this can be seen in my lesson plans, ARCs and summative/formative assessments. Within these, I have displayed that I can search for solutions to meet my needs in that I am able to produce a lesson plan that clearly teaches the necessary concept. From teaching these lessons, I am also able to test these solutions with the children, and then reflect and adapt lessons and strategies as needed. I am also able to recognise that not all ideas are new to me, and can adapt other people’s ideas to fit my class and lesson. From reflections and formative/summative reports whilst on PTE, a challenge that arose was my over-reliance on premade programmes to deliver topics in the curriculum. I would often take ideas straight from documents and only adapt them slightly, and so I was not developing my creative abilities. An example of this is when I used the lesson idea for creating dreamcatchers. This lesson developed my ability to give instructions and gave the children an opportunity to be somewhat creative. However, I could have adapted the lesson to give the children more freedom, letting them make and decorate the dreamcatcher how they wanted to. This would have further developed my creativity but also theirs too. 

To progress to the next level, I should develop my ability to generate ideas as this is an aspect I struggle with the most. This links to many of the aspects of creativity within the EntreComp Framework as finding new solutions, thinking of ideas, using different approaches and creating are all part of the level 5 criteria. These are aspects that I would like to develop using different strategies in order to progress. To develop this, I could focus more on divergent thinking as opposed to convergent thinking. ‘Divergent thinking is a thought process or method used to generate creative ideas by exploring many possible solutions’ (Cox, 2017). Through applying divergent thinking to teaching, I would be able to generate more ideas for lessons, strategies, the classroom environment and solutions to problems and then filter the best ideas to have an overall result. Being in the environment and actually interacting with aspects of the classroom can also help to generate ideas as it can help to make connections and use objects in diverse ways, and being in the classroom when planning or thinking of ideas can help to visualise what is actually there to use. Progression in creativity would result in less of a reliance on premade or prepared lessons and resources and more unusual or original uses of objects and aspects of the classroom, for example using chalkboard paint on a wall in the classroom to allow children to write on it. 

The second competence to be evaluated is my motivation and perseverance. The EntreComp Framework states that to be motivated and persevere is to ‘Be determined to turn ideas into action and satisfy your need to achieve. Be prepared to be patient and keep trying to achieve your long-term individual or group aims. Be resilient under pressure, adversity, and temporary failure’ (Bacigalupo, 2016:28). I feel that I demonstrate good levels of motivation and perseverance in my teaching as I display prominent levels of patience whilst teaching a lesson, even if things are not going to plan. This also links to resilience as I feel that even if things are not going well and there is a lot of pressure, I will still carry on and reflect/adapt to progress and improve situations.  

With reference to the EntreComp Framework, I would evaluate my level as 4 for each of the aspects; stay driven, be determined, focus on what keeps you motivated, be resilient and don’t give up. I am able to overcome challenges and achieve goals and judge when an idea is not worth continuing. This is evident in a lesson I taught on co-ordinates and directional vocabulary. The initial idea was to draw grids on the playground and ask children to direct each other in pairs to different destinations on the grid using the vocabulary they had been learning. However, on the day, it was raining and so I couldn’t use the playground. Despite this, I persevered and overcame the challenge by using the squares on the carpet in the classroom. 
I have also persevered and overcome some of my own personal challenges and accomplished goals. Whilst on PTE, I have had many opportunities to develop my communication skills and confidence as I have delivered lessons and built relationships with staff and students. My drive to help children learn and succeed has been an intrinsic motivator to continue with a lesson or plan for example, even in the face of challenge and adversity. ‘Intrinsic motivation refers to the drive to perform an activity purely for the joy gained from the activity itself’ (OECD, 2015:65), thus if my motivation is for joy rather than external reward, I am more likely to persevere. 

To progress to the next level, I should celebrate short-term achievements and continue to use strategies such as setting goals. ‘Teaching approaches that engage learners’ interest in relation to goals that they see as worthwhile can release additional discretionary effort and a ‘can do’ attitude’ (Donaldson, 2015:64). This quote applies to teachers as well as students. Setting goals can result in a more positive attitude and celebrating the achievement of these goals will result in an attitude of ‘can do’ rather than ‘cannot’. 
To conclude ‘Creativity and enterprise are central features of modern life that should be developed and extended throughout a school career’ (Donaldson, 2015:28). This quote demonstrates the importance of integrating creativity and enterprise skills across the whole curriculum and of developing these dispositions as a teacher. ‘When individuals find their creative strengths, it can have an enormous impact on self-esteem and on overall achievement’ (NACCCE, 1999:6). Developing enterprise dispositions can also result in ‘a positive outlook…and is a valuable attribute for the whole of life’ (Young, 2014:1). From the discussion of creativity and enterprise dispositions and the evaluation of my personal skills, it is clear that these are important aspects of the curriculum, and that these skills should have continuous development in order to benefit the children.  
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