
Introduction
 Dyslexia is a neurodevelopmental difference that affects the development of
reading, writing, and spelling skills, as well as influencing processing speed,
working memory, and the ability to manipulate language-based information.

Dyslexia impacts around 10% of the UK population and requires specific,
targeted educational support. The Welsh Government (2022) emphasises the
importance of inclusive education and early intervention to ensure accessible

learning opportunities for all learners. 
Identification/Diagnosis

The identification of dyslexia as an additional learning need (ALN) in Wales is shaped by both statutory and policy frameworks.
The Additional Learning Needs and Education Tribunal (Wales) Act 2018 (ALNET) and the Additional Learning Needs Code for

Wales 2021. The British Dyslexia Association (2018) emphasises the importance of early  identification not just for targeted
literacy support but for future issues such as reduced self esteem, school disengagement, and wider attainment gaps. Cognitive
research supports the need for diagnostic certainty in understanding a learner’s profile, but too much reliance on diagnosis could
delay much-needed support for disadvantaged children who are unable to access private assessments (Snowling, 2019). Another
factor to consider is a practitioner's knowledge. Knight (2018) states that this varies, which can affect the accuracy and timeliness

of identification. Glazzard, (2020) further argues that children may receive basic assistance that does not meet their unique
phonetic needs if identification is delayed or misinterpreted. This can lead to inequalities, with some children being overlooked

because of language and socioeconomic factors. One study conducted in the UK by Daniel et al, (2024) discovered a great deal
of variation in the way dyslexia specialists view dyslexia, along with the diagnostic tools they use. Many practitioners depend on
different combinations of cognitive phonological and achievement measures. This inconsistency adds to diagnostic inequalities.
The study also highlights a significant proportion of assessors who continue to have incorrect ideas about dyslexia, which may

impact diagnosis and influence referral choices. The tools used to assess dyslexia vary, but the strongest and most consistent is
phonological processing. Because of this, phonological tests form the core of most diagnostic assessments. However, previous

research by Moll et al (2014) has demonstrated that dyslexia is a cluster of overlapping cognitive impairments rather than a single
disorder. This could mean that learners with mixed profiles may be missed by diagnostic decisions based just on phonological
tests. Furthermore, a more recent study by Viersen et al (2018) challenges the notion of a single diagnostic pathway.  Another

emerging concern, which relates to cultural differences, is a study by Spencer et al (2020), which found that widely used English
assessments may place bilingual learners at a disadvantage. This is especially relevant in Wales, where many learners are

bilingual and may be assessed in English despite Welsh being their first language.  

Impacts of Barriers
In mainstream education, dyslexia still poses serious obstacles for learners, especially when text-based, linear reading is prioritized within the curriculum. The heavy

ature of literacy-based curriculum, which presumes quick, fluid decoding as a requirement for accessing learning, is one of the most widespread obstacles. According to
Soriano-Ferrer and Morte-Soriano's (2017) comprehensive review, these literacy hurdles not only hinder academic advancement but also raise cognitive load and

decrease classroom involvement. These structural obstacles are acknowledged in Wales by the ALN Code (Welsh Government, 2021). Devarakonda (2016) underlines
that inclusive practice requires changes in professional norms, collaboration in solving problems, and a willingness to question traditional literacy expectations. This is
particularly significant in the Welsh context since, despite the ALN Code (Welsh Government, 2021) encouraging person-centred practice, ingrained attitudes may still

restrict how well policies are implemented. To understand these barriers further, it is necessary to explore disability models. The medical model sees dyslexia as a
ognitive impairment within the individual. One that can be diagnosed and addressed through intervention. While this model provides clarity, it runs the risk of portraying

the learner as though they are the issue (Protopapas and Parrila, 2018). In contrast, the social model of disability maintains that when educational settings fail to
accommodate cognitive differences, dyslexia becomes disabling. Knight (2016) states that the social model oversimplifies the relationship between disability and the

environment. 
urthermore, Snowling and Hulme (2020) believe that a single explanatory model is insufficient because of a complex interaction of both contextual and cognitive factors,

meaning that no single model fully captures the range of difficulties learners may experience. The neurodiversity paradigm (which is a way of understanding neurological
differences as natural variations of the human brain) offers a more balanced framework by viewing dyslexia as a natural cognitive variation with both strengths and

hallenges rather than dyslexia as a socially constructed disability (Macdonald, 2020). Lastly, another barrier is the diagnostic variation itself. According to Humphrey and
Wigelsworth (2016), the lack of universal screening causes late identification, which contributes to literacy issues. Elliott (2020) highlights the lack of consistency in

diagnostic criteria, pointing out how different definitions lead to unequal access to assistance.

Support Strategies
In both mainstream and ALN settings, visual aids,

including visual timetables and visual cues, are frequently
used as a means of reducing cognitive load. The Welsh
Government emphasises the importance of supporting

learners with specific learning difficulties. Highlighting the
importance of structured learning environments and

identifying visual aids as a recommendation for a
classroom setting (Welsh Government, 2022). 

This strategy is often explained through the Dual Coding
theory, which was first proposed by Paivio and later

expanded further by Mayer. According to dual coding,
learning is enhanced when the information is represented in

both verbal and visual forms because it produces two
memory traces rather than just one. The United Nations
Convention on the Rights of Persons with Disabilities

(UNCRPD, 2006) states that learners with disabilities have the
right to inclusive education, accessible settings, and

reasonable accommodations. Article 24 aims to remove
obstacles to education and make sure that instructional

strategies are tailored to each student's needs. As a result,
visual aids should be viewed as a rights-based modification.

One support strategy that enables learners to access
curriculum content is Text-to-Speech (TTS), an assistive

technology that converts written text into spoken audio. By
reducing the cognitive load associated with word‑level

reading

Conclusion
IIn conclusion, the evidence demonstrates that early accurate identification and a

diagnostic process that acknowledges the diverse cognitive profiles linked to
dyslexia are essential for providing effective dyslexic support. Barriers such as
inconsistent assessment pathways, literacy- heavy- classrooms and a lack of

understanding and knowledge from practitioners continue to restrict learners with
access to appropriate provisions. Research highlights the need for learners to

receive targeted tailored support (Booth et al 2019, Kearns et al 2019).
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