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Chapter one- Introduction


The topic of English as an additional language (EAL) in education is a fascinating area to me, I have an interest into how children with EAL progress in education compared to their English speaking counterparts. With my interest in teaching in Primary Schools abroad, this investigation will be beneficial to my own personal development as a teacher. This research project aims to investigate how schools incorporate EAL learners into mainstream education, and what teaching methods the practitioners find useful to ensure the four purposes that Donaldson (2015, p. 29) has recommended are met.

 The Bell Foundation (2017) states that the volume of learners with EAL in the British education has grown rapidly in the last ten years, as there are currently over 1.5 million learners with EAL in UK schools, 21% of the primary population and 17% of the secondary population. This rise could be due to the increase of immigration since the Syria crisis as Migration Watch (2017) shows that “The population of the UK rose by a total of 6.6 million between 2001 and 2016. The latest research shows that just over 80% of this increase was due to immigration.” This statistic includes UK born children of new immigrants. 

Due to this rise, educators in the UK have a new challenge to face, to ensure progress for all learners in the class including the learners with EAL. The inclusion of children with EAL is a challenging one, as teachers must now cater for an extra, contrasting need in the classroom. Demie and Lewis (2018, p. 428) state “an important factor affecting EAL pupils’ achievement is the language barrier. For EAL pupils to have full access to the curriculum, they need to be fluent in English.” This is a problem teachers face. The curriculum is designed to cater for English speaking children from an early age, yet children are entering schools with little English at later stages, this gives teachers the challenge of ensuring all learners progress in education and reach their potential, including the EAL learners who are at a much lower level of literacy than is expected for their age.

Entering this investigation with little knowledge of teaching strategies for children with EAL in British schools, I am expecting to see a possible mix of interventions for specific learners who need to progress with their language skills, and full immersion into education.

To gain excellent knowledge on the background of learners with EAL in education and strategies used for this additional learning need, a range of research methods will be conducted. A literature review will be used to gain sufficient background knowledge of teaching EAL, along with what strategies are useful, and the history of knowledge of the subject, looking at key articles and educators. Moving on from this, I will apply said gained knowledge to undergo an investigation of my own, consisting of lesson observations, group interviews with learners, and a digital questionnaire for teachers in a school with a high volume of children with English as an additional language.







Chapter two- Literature review


Conteh (2012, p. 8) states “The percentages for ethnic minority children are much higher than those for language diversity, so it is clear that there are many ethnic minority groups in England for whom English is not an additional language.” Conteh goes further mentioning how many children can be given the definition of both EAL and ethnic minority, but they do not always correlate. From this we can take away that assumptions of a learners language should not be made based on their ethnicity. Research confirms that EAL learners saw lower attainment in reading, writing and maths at KS2 compared to those learners with English as a first language (Demie, 2018, p. 219). “EAL is a very heterogeneous group of proficiency in English, who are likely to show a wide range in achievement.” This tells me that it is difficult to place all EAL learners into one category and make assumptions of where their attainment will be, as there are many differing factors that also effect progression of a child of ethnic minority.

Modern EAL teaching philosophies were mainly devised by Jim Cummins. Cummins (1981) developed the Iceberg Model, which metaphorically used an iceberg to distinguish between the “Basic Interpersonal Communicational skills (BICS) and  Cognitive and Academic Language Proficiency (CALP).” Cummins used this to point out how learners develop conversational skills first, mainly through real life interactions with peers, and that it would take longer to develop academic literacy which would contribute towards educational success. This idea would later be developed into the Dual Iceberg Model shown in Appendix one. What has been developed is the idea of the Common Underlying Proficiency (CUP) which is transferrable between languages. For example, skills picked up in the learners native tongue such as how to tell the time and sentence structures do not need to be learnt again when learning English. a child who has developed CALP in their first language will be able to transfer this learning into additional languages, if they begin to learn the second language at an early age the learner can benefit enormously (The Bell Foundation, 2017). Demie (2018, p. 210) shows evidence of this to be true, as bilingual learners achieved higher exam results than those monolingual.

Even though there is an increasing number of children from different ethnic minority backgrounds in British schools, the majority of teachers identified themselves as ‘white British or English’ in the 2011 national consensus (Conteh, 2012, p. 9). This leaves a gap in understanding between the teacher and learner. The teacher is often not familiar with the learners mother tongue, making it difficult to understand each other. This will be challenging for a teacher, having an extra responsibility added to what is already expected. Leedham (2015) agrees that teaching EAL learners in British schools is a challenge, but states “Children with EAL are learning through English as well as learning English, and they are entitled to access the full curriculum. To ensure this happens, some EAL learners will need additional language support.” This supports my hypothesis, as I spoke of how there must be interventions needed to help learners gain fluency in English to access the full curriculum. Leedham (2015) makes a strong point, stating “Short-term intervention for EAL learners outside the classroom needs to be focused on learner needs and curriculum content. However, withdrawing pupils with EAL from class should not be the dominant or only strategy for supporting them, as this may lead to poor long-term outcomes.” Going back to my hypothesis, I can understand why this would be important. Full immersion into the classroom gives the learners the opportunity to hear more spoken English language than they would if they were removed from that situation.

Through this investigation I am hoping to witness different steps of progression for EAL learners. Hammond (2012, p. 225) notes that while EAL learners are able to develop fluency in everyday conversational English within two years, developing peer level control of academic English may take eight years to achieve fluency. This is supported by Cummins (2000), Collier (1992) and Gibbons (2002). Demie and Lewis (2018, p. 429) have a similar philosophy, saying it takes five to seven years for EAL learners to gain academic fluency. An assumption could be made that the EAL learners are able to develop oral fluency quicker because they hear it spoken throughout the school day as they are fully immersed into mainstream classrooms. As previously stated, hearing more spoken English can help with the development of the EAL learners own oral communication. Hammond (2012, p. 225) states “For students living in a culture where English is the predominant language and where they are mixing with English speaking peers, development of competence in BICS can be expected to proceed relatively smoothly.” From this, I take away that the language situation at home can have a tremendous effect on the learners language skills. If the parents are also learning and speaking English, then the learner is hearing a higher volume of the language which will benefit themselves. If the child is living in a home where no English is spoken, then this could hinder the learners language development. It must be taken into consideration that this will be an area I will delve deeper into with my secondary research.

When looking at the comparison between fully fluent EAL learners and their monolingual peers, the results are fascinating. It is often reported in studies that bilingual participants “possess a smaller vocabulary in the language of testing than monolinguals, especially in research with children.” (Bialystok, Luk, Peets and Yang, 2009). It should be noted that these studies were based on small sample sizes, making it difficult to determine whether the vocabulary difference is due to a sampling error. Demie (2018, p. 210-211) states “EAL pupils who were fully fluent in English achieved significantly higher scores in all KS2 tests and GCSE than their monolingual peers.” This is backed up by other studies which show the benefits of bilingualism (Strand, 1999; Sammons, 1995; Demie, 2001; Taplin and Butler, 2003). Bilingualism can have benefits for mathematical learning. Bernardo and Gaerlan (2011, p. 2-3) show evidence of Filipino bilinguals attaining better results on mathematical problem solving tasks when it was presented in English. this point is disputed by the National Council of Teachers of Mathematics (2009) who state “Strong evidence suggests that bilingualism does not impact mathematical reasoning or problem solving. Bilingual speakers sometimes switch languages when carrying out arithmetic computations.” As these are two credible sources making valid opposite points, I will be researching this further in my secondary research as I will speak to learners and teachers to see how they feel on the issue, and if they can make valid claims on this point.










Chapter three- Methodology and research design


Within this research project, I must ensure that appropriate ethical practices and techniques are followed at all times, especially when it comes to primary research to protect confidentiality. All participants involved must understand the process of what happens with the data and the ethical obligations I will hold to protect their data (Rubin and Rubin, 1995). My intent to protect the participants data is shown in very strong detail in Appendix two, my Ethics form for the electives experience. For this task, the relevant learners and teachers must be interviewed, this is why my primary research will be carried out in a school with a high volume of immigrants and EAL. This is backed up by George and Taylor (2005, p. 108). Who state “The researcher is looking for feelings, thoughts and awareness. For instance, if a researcher would like to know about the experience of hopelessness, he will go to a person experiencing hopelessness and interview him or her.” To gain the most informative answers from the participants, the researcher must ensure they treat all people involved with respect during, before and after the research project (Walliam, 2011). Without this respect between parties involved, answers during the interview stages could be skewed by insecurities or nervousness.  BERA (2011) supports this, everyone involved should be treated “fairly, sensitively, with dignity, and within an ethic of respect and freedom from prejudice regardless of age, gender, sexuality, race, ethnicity, class, nationality, cultural identity, partnership status, faith, disability, political belied or any other significant difference.” Some of these issues will be significantly sensitive among participants due to the nature of my research, I will be working closely with those having English as an additional language, they will have different backgrounds to myself, some will not have been born in the United Kingdom, and will have been brought up with different traditions, faith and culture.

For this research project a multitude of methods was undertaken, but firstly, an application of ethical approval was completed and sent for approval (Appendix two). Following the approval by a university figure, a person in authority at the school also read the ethics form and approved for the research to take place. Before participating in the study, learners and teachers will need to give consent. Johnson and Christensen (2014) recognise guidelines for this consent, Appendix two shows methods for consent taking from learners and teachers. Additionally, BERA (2011) make it clear that participants must be informed that they have the right to withdraw at anytime throughout the research process, for any reason at all which they do not have to disclose to the researcher. “All children have the right to privacy and right to express their views” (UNICEF, 2016) It can be taken from this that children do not have to take part in the research study if they do not feel confident doing so, or simply do not want to without giving a reason why. As to where it says children have the right to express their views, this means the researcher must listen to all points put forward by the participant. 

Observations

Throughout the time spent gathering primary research within the school, the researcher was given the opportunity to observe a sample of the schools teachers during sessions where there were a number of EAL students present. This played a large role in designing my questionnaires and interviews, as I was able to witness EAL teaching strategies, the pace of the learning, how EAL learners fit into the mainstream classes, and to have casual conversations with personnel around the school. Observations can be successful if they are taken place in small groups, allowing the researcher to witness and record behaviours of the learners (Arthur et al, 2012). The observations worked well for the researcher as they were able to see a small number of EAL learners per class, giving the chance to focus on said individuals. While reflecting on this, it may have worked better to follow a variety of different learners around the school to see how different children react to different teaching techniques, as opposed to witnessing the same learners throughout the day.

Interviews

Taylor (2005, p.4) states “The basic thrust of all research is to solve problems and expand knowledge.” To achieve both of these goals, qualitative and quantitative research must be conducted. Interviews work well in this approach, as they can be tailor made to suit the purpose of the researcher. Whatever the researcher needs to attain, it can be achieved through interviews, whether it to be knowledge on different methods and approaches that the children enjoy, or to tally answers to reach a statistic on how many of the children speak English at home with their parents. Creswell (2014) says the purpose of an interview is to draw out elicit views and opinions from the participants, using generally open questions in an unstructured manner. When the researcher conducts interviews for this investigation, there will be set questions ready to ask participants, but preparation will be made to follow Creswell’s recommendation and turn the interview into a relaxed, friendly chat so the participant is comfortable, and the interviewer can ask unscripted questions if needed to find out further information that may be of value to the investigation. The researcher had casual conversations with teachers throughout the experience where notes were taken upon from open ended questions. Group interviews were conducted with a variety of children with English as an Additional language throughout the process, varying in age, level of language and even how long they had been in the country. This variety was chosen so a broad understanding could be achieved, some children were able to look back on when they first started to learn English, while others were able to talk about current experiences. The aim of these interviews were to find out what methods the children were most comfortable with, along with the effect that speaking English at home or outside of school can have for the overall language progression.

Questionnaires

“Research purposes and the type of information sought vary from study to study, using both quantitative and qualitative approaches. Psychologists applying experimental methodologies attempt to validate their research by using a multitude of quantitative measures.” States George and Taylor (2005, p. 4). This will be the direction the research will be taken, when creating questionnaires it must be ensured that a mixture of qualitative and quantitative answers are given for the relevant questions, these questions must be designed to exchange as much information as possible. As was the case with the interviews, the questionnaires were designed once completing the observations. This was so I could delve deeper into areas that had been loosely touched upon in casual conversations with teachers. The questionnaire was completed through Google forms, as this is far more reliable than the self-completed postal or mail survey, “There are well-documented practical problems with this form of data collection. Poor response rates, slow response, and manual transcription of data from a hard copy questionnaire to an appropriate statistical analysis tool.” (Ilieva, Baron and Healey, 2002, p. 361)




Results and discussion


Throughout this chapter, the findings and results of the research will be discussed. Analysis of the primary data will be shown through graphs stated in the appendices. A combination of both quantitative and qualitative data has been produced to increase the reliability of the results.

Observations
Appendix four shows key notes taken from the observation period of the investigation. The researcher saw it as important to note that EAL learners developed orally far faster than their language did in a written format, which is backed up in the literature review by Hammond (2012, p. 225). During conversation, teachers mentioned that the full immersion into mainstream education was a key factor for the development of social language amongst peers. The way a range of ethnicities are mixing in the same classrooms can also be influential upon this, EAL learners will not feel as if they are on their own in not understanding English on occasion, as there are a collection of learners in each class struggling with the same issues. Even so, it was evident that the ethnic minorities kept to themselves, it could be said that this is due to a lack in confidence, leaving them to become social introverted as opposed to how they can be extroverts in their small friendship groups. Appendix four also speaks of how teachers often need to speak to the EAL students individually once the introduction to the lesson is complete to ensure a full understanding of the session at hand. This could take away focus from the rest of the class. This is supported by Appendix seven where 41.7% of teachers agreed that the added responsibility of teaching EAL learners in the classroom takes focus away from the topic. Teachers requested additional help such as what is shown in appendix eight, consisting of bilingual additional adults, a variety of visual sources, iPad’s to be used as translation tools, one to one support with EAL individuals. Appendix eight also shows that a teacher has requested that EAL learners need intensive English classes, as teachers do not often realise that those individuals are having to struggle to understand what is being said. This seems to agree with the hypothesis from the beginning of the investigation, that interventions would be effective in helping to develop language, although Leedham (2015) argues that it is far more effective for learners to be fully immersed into the classroom, as is also shown to be effective through my observations in appendix four. Even though appendix eight shows a multitude of teachers requesting additional adults or an iPad to help the child with translations, appendix four shows that this is not always possible. There were two points made as to why these aids were not consistently available, if EAL learners are always allowed to use an iPad to translate, then they can become reliant on the device, it can be more effective for them to gradually pick up the vocabulary by hearing it regularly and learning it that way. The reason specified as to why there can not always be additional bilingual adults in the school was blamed upon the recent cuts on EAL education in the local area. 

From my observations, the key areas I was interested in researching further were as follows. How the EAL students feel about the support the receive in school, and if the teachers feel confident to teach classes with this additional responsibility. These will be the focus of the teachers questionnaire and the learners interviews. 

Teachers questionnaire
As stated from my observations, there has been a budget cut in the local area for supporting EAL students. When teachers were questioned on this, 50% strongly agreed, while 33.3% agreed that this lack of funding had a negative effect on the progression of the learners language. This research is shown in appendix five. Appendix six shows a clear split in confidence amongst teachers in their own ability in teaching children with EAL, this is not ideal, it would be very beneficial for all teachers to have completed adequate training to teach children learning in their second language. From these answers, it could be assumed as though the majority of teachers do not feel comfortable teaching EAL learners, as it takes focus away from the rest of the class, even though teachers may feel this way, there is research that points out the benefits of children being fully immersed into mainstream education (Cummins, 2000; Collier, 1992; Gibbons, 2002) and children will eventually achieve higher scores at GCSE than monolingual learners (Demie, 2018; Strand, 1999; Sammons, 1995; Taplin and Butler, 2003) as their bilingualism becomes beneficial for learning across the curriculum, even in mathematics (Bernardo and Gaerlan, 2011). To give children the most effective, inclusive education possible, teachers play a vital role and therefore deserve to have their voices heard. Appendix nine shows the additional support that teachers believe would be valuable for them to give the learners the best opportunity they can. This support ranges from extra training for strategies to use with the EAL learners, bilingual teaching assistants and support creating visual resources proven to be effective for bilingual students.

When teachers were asked what strategies they found useful in helping children with English as a second language, they said that they had found success in using their hands while speaking, and using simplified explanations (Appendix ten). This is backed up from what has been seen during observations (Appendix four), hand movement was used frequently as was simplified explanations throughout the lesson, as the teacher would ensure to stand facing the pupil directly where their mouth was in clear sight for the learner to hear clearly and seen well. This was seen as effective practice as whenever a child had a misunderstanding it was explained well so they could carry on with the task. Learners agreed with this, as appendix twenty-two shows the children have said they find that they often need a simplified explanation of the task and for the teacher to work one to one with them.

On the contrary, 58.3% of teachers responding to the questionnaire disagreed that the full immersion of children with EAL in the class can affect their planning, having a knock on effect to hinder the rest of the learners in the class (Appendix twelve). Teachers even showed that they could ensure progress for EAL learners in their class (Appendix eleven),  and stated “Linguistic progress is slower than native speakers so you need to check progress in other areas. This is a key point to make, it is not fair to compare EAL students to native speakers in all skills, as it is an unfair comparison. Even so, teachers can see progress in other areas of the learning to ensure the children are making sufficient progress. Appendix thirteen shows comments teachers have made to back up these answers, stating “EAL theory confirms that strategies which facilitate EAL acquisition have a positive impact on all learners. Collaborative activities ensure that native speakers have distinct roles which draw on their cognitive skills. Study buddies develop social responsibility and empathy.” This shows a belief that the full immersion of children with English as an additional language into the class is not only beneficial for said child, but that it will have a positive impact on other children in the classroom. To argue with this point, another teacher responded to the question stating “It is nearly impossible to support the EAL learner in a classroom where you already have many EAL pupils and pupils with ALN.” This shows contrasting views and there is evidence to support both claims. Much of the theory underpinning EAL practice over the last 40 years comes from the work of Professor Jim Cummins, who supports the idea of full immersion into the classroom (Cummins, 2000), and Leedham (2015) agrees that withdrawing pupils with EAL from class can lead to poor long term outcomes, even though he does point out the importance of short term interventions to gain early language basics.

As the majority of EAL students are coming from ethnic minority backgrounds, there is the concern as to how they may be accepted within the classroom by their peers. Appendix sixteen shows 66.7% of teachers acknowledging that racism sometimes occurs in the school, while none could say that it never happens. This is inevitable in a secondary school, even though it is never accepted in any circumstance, children of this age simply are not mature enough to put themselves in their peers shoes to think of how this may make them feel. Teachers have made it very clear in conversations that racism is never tolerated within the school, and there is a strong effort to ensure the campus is inclusive of all people regardless of their background. Moving forward from this point, appendix seventeen shows that 58.3% of teachers believe racism can negatively impact the progression of EAL learners and their self-esteem. 

Learners interviews
Results amongst children will differ depending on stage of English acquisition, appendix nineteen shows a variety of different time lengths that learners have been acquiring English, this varies depending on when they moved to the UK, and where their parents are with regards to the language. Appendix twenty shows 55% of learners feeling very good about their level of English language and 35% feeling good. The confidence levels are high, this can be based upon how they have been able to pick up oral language at a rapid pace due to the full immersion method.

With the evidence supporting full immersion into an environment with a high quantity of quality English spoken as being beneficial for the EAL learner, there was an interest into whether this translates to English spoken at home and if this can have an effect to help boost progression. As appendix eighteen shows, only 30% of children interviewed claimed to speak English at home, with others speaking a variety, such as Arabic, Bengali, Romanian and so on as it shows in appendix seventeen. At this stage in life that children were interviewed, there are GCSE examinations upcoming. This caused concern over how these children will perform in tests that can be valuable in setting up a successful life. GCSE examinations require revision and practice while at home, appendix twenty-four shows that 90% of parents are learning English to support their children, only half were able to support their children with homework (appendix twenty-five). This can be deemed detrimental to the progression of the learner, as they are required to work individually instead of receiving the support that most children get. Nevertheless, Demie (2018, p. 210-211) shows evidence that bilingualism can have a great effect on GCSE performance, stating “EAL pupils who were fully fluent in English achieved significantly higher scores in all KS2 tests and GCSE than their monolingual peers.”

Even though teachers may feel that additional support for EAL learners is needed (Appendix nine, appendix ten), appendix twenty-one shows many learners (45%) feel very happy with how they are supported within school.
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Appendix two- Ethics form

APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  
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	Full Name:
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	Tick all boxes which apply:
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	☐	Student:
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	E-mail address:
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	Programme of Study:
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	Taught Postgraduate
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	Director of Studies/Supervisor:
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SECTION B: Approval for Research Activity

	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	     	NO
	☐
	     
	Date

	If Yes, please indicate source of approval (and date where known):
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other (write in)

	     	08/02/19


Approval in principle must be obtained from the relevant source prior to seeking ethical approval.

SECTION C:  External Ethical Guidance Materials

	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	The research is within the bounds of the normal classroom, and in accordance with the SWWCTE letter.
	6696539240
	The research will be conducted within BERA (British Educational Research Association) guidelines – Ethical Guidelines for Educational Research, (2018).
	     

	The Research will adhere to the University research guidelines
	




SECTION D: External Collaborative Research Activity

	Does the research activity involve collaborators outside of the University?
	YES
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	NO
	

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person:

	Institution
	

	Contact person name
	

	Contact person e-mail address
	



Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
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	☐
	NO
	

	If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity

	Indicative title:
	A case study into the progression of learners with English as an additional language.

	Proposed start date:
	11/02/19
	Proposed end date:
	29/04/19

	Purpose of research activity (including aims and objectives)
Outline the purpose, aims and objectives of the research activity, including key research questions. Show briefly how existing research has informed the proposed activity and explain what the research activity will add and how it addresses an area of importance. (Maximum 300 words)

	My aim is to understand how children learning English progress across the curriculum, such as what areas they develop faster than others. I will also see if being bilingual has benefits for the children. My aim is to see if learners catch up to their peers who already know English, or if it has a negative effect on their overall learning.
(this box should expand as you type)

	Proposed methods
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. (Maximum 600 words)

	Interviews- a group of children from different classes across the school will be involved in a semi-structured interview where they will be invited to respond to key questions. For example, has learning a second language benefitted you at all compared to your peers, or has it had a negative effect on your overall learning experience? The children will be in an informal setting and I will make notes of their responses. The children will not be forced into participating and no direct individual questioning will take place if a child does not wish to respond. Exit: All children will be asked if they wish to interview or withdraw then they may do so. I will check on the children’s feelings regularly. No names will be used in the writing.
I will interview different teachers across the school and language coordinator to see how they teach children learning English as an additional language and if there are any progression steps they follow.

Observations/Field notes- I will observe different groups undertaking English language sessions with their class teacher and this will also enable me to observe good practice. I will make a note of the children’s engagement during this session and record the information in my observational book/diary. Both the children and the class teacher will have access to the diary. Exit: Following the observation I will share the notes with the class teacher and each child. The child can place a tick or cross on a post-it note to let me know if their data can be used.

Video and audio taping- I will record sessions that teach the different classes using EAL in order to reflect upon the sessions at a later stage. I will also record different groups of children answering questions in the informal interview. Photographic evidence may also be used but I will ensure that none of the children’s faces are in the pictures and that I have consent from the school before doing so. Recording of good practice and interviews with the class teachers will also be done as evidence to reflect and look back on. I will ask for permission from all participants for recording before doing so.

Questionnaire- Depending on the children’s responses throughout the research period I may create and administer a questionnaire if I believe this will assist me to gather quality data. Throughout the creation of my questionnaire, I will adhere to and follow the training provided by the university during my second year of study when the design and distribution of a questionnaire was necessary for a specific module. The questionnaire may focus on qualitative or quantitative data, or both, depending on its focus. Furthermore, the questionnaire may be administered to learners, staff, or both. If a questionnaire is necessary then participants will not be required to list their name or personal information. However, they may be asked to share their status in the school (staff or pupil) if the questionnaire is completed by both learners and staff and a participants role is significant to the analysis. A cover letter will accompany the questionnaire which will explain to the participant the reason for and nature of the research questionnaire. The questionnaire will be distributed via physical means only. Once participants have completed their questionnaire, their responses will be gathered and placed within the response pool for analysis. For the questions posed within the questionnaire, there will be numerous ways to respond. This includes provided answers to questions to gather quantitative and qualitative data with the option, if necessary, for the individual to further comment their opinion or experience. Exit: Before the participant submits their questionnaire, they have the right to retain their response. However, once I receive the participants response and it is added to the pool there will be no fair means of identifying their response in order to return it to them. This will be explained in the cover letter.

Learning walk- To support my research I may conduct a learning walk through the school to observe displays and discuss certain aspects of provision with members of staff or pupils. These learning walks may be self-directed or facilitated by a learner, group of learners or member of staff. Prior to conducting the learning walk Exit: I will obtain consent from a member of staff. Prior to evidencing the walk (by means of written or audio methods) I will ask the participant who hosted the walk for their consent to use the information they provide in my research.

Examples of pupils’ work- Where I feel examples of pupils work would support my research, I may request samples. Exit: Prior to gathering samples of work, I will ensure that I have the class teachers’ consent along with the consent of the pupil to which the work belongs. Upon gathering samples, I will take responsibility of the work and ensure that confidentiality and security is upheld.

At no time will any names be recorded.
(this box should expand as you type)




	Location of research activity
Identify all locations where research activity will take place.

	The proposed study of research will be conducted in Bishop Gore Comprehensive School.
(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural sensitivities or vulnerabilities of participants.

	
(this box should expand as you type)




SECTION F: Scope of Research Activity

	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	     
	☐

	Use of interviews?
	     
	☐

	Use of diaries?
	     
	☐

	Participant observation with their knowledge?
	     
	☐

	Participant observation without their knowledge?
	☐
	     

	Use of video or audio recording?
	     
	☐

	Access to personal or confidential information without the participants’ specific consent?
	☐
	     

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	     

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	     

	Investigation of participants involved in illegal activities?
	☐
	     

	Use of procedures that involve deception?
	☐
	     

	Administration of any substance, agent or placebo?
	☐
	     

	Working with live vertebrate animals?
	☐
	     

	Other primary data collection methods, please explain in this box



	☐
	



If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 


SECTION G: Intended Participants

	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	     

	Adults (over the age of 18 and competent to give consent)?
	     
	☐

	Vulnerable adults?
	☐
	     

	Children under 18?
	     
	☐

	Prisoners?
	☐
	     

	Young offenders?
	☐
	     

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	     

	People engaged in illegal activities?
	☐
	     

	Others (please identify):


	☐
	     



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	The estimated expected number of participants will be 60 children aged between 11 and 16 in the comprehensive school, however, this number could decrease or increase depending on availability and volume or research that I feel is sufficient along the elective experience.
Additionally, head teachers, teachers, support staff and school staff will be invited to participate in the research.
Prior to conducting the research, I will obtain consent from the head teacher or senior mentor in the school setting.
this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	     
	☐
	☐

	Will you tell participants that their participation is voluntary?
	     
	☐
	☐

	Will you obtain written consent for participation?
	     
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	     
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	     
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	     
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	     
	☐
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	     
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	     
	☐
	☐

	If NO to any of above questions, please give an explanation 

	
(this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	     
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	     
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	     
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	     
	☐

	If YES to any question, please provide full details 

	
(this box should expand as you type)



SECTION H: Anticipated Risks

	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 



	


	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	The risk to participants is that they be involved in the research without consent. Therefore, I will ensure that all consent procedures are in place by informing the children and staff of my research. I will explain to the children and staff that they have the right to withdraw and can leave the research or express that they do not wish any data to be used, at any time. For example, I will ask the children if I can use their answers from the interviews in my research and share my notes. I will also monitor the children’s wellbeing and stop any activity if any child is becoming upset/uncomfortable.
(this box should expand as you type)

	

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	N/A
(this box should expand as you type)

	

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	The risk to the researcher is that I may be accused of unprofessional practice. I will manage the risk by adhering to the BERA guidelines and following my plan of ethical practice.
(this box should expand as you type)

	

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	There should be no risk to the university if I manage the risk to the participant and the researcher as detailed as above. I will conduct the research and represent the results honestly. I will always comply with ethical, legal and professional frameworks, obligations and standards as required by the statutory and regulatory authorities, as well as the university’s research integrity and ethics code of practice.
(this box should expand as you type)

	


	Adverse outcomes
List measures put in place to limit any adverse effects or outcomes of research activity where appropriate. Include any emergency protocols. 

	I will manage the risk by adhering to the BERA guidelines and following my plan of ethical practice. I will always comply with ethical, legal and professional frameworks, obligations and standards as required by the statutory and regulatory authorities, as well as with the university’s research integrity and ethics code of practice.
Loss of data- upon collection of research I will assume full responsibility for the safekeeping of the data. To ensure the participant’s response is safe it will be kept in a folder on my person until the research has been analysed and utilised at which time the data will be destroyed.
If in the event that a participant’s response is lost at the fault of the author or a third party then the individual will not be able to be identified as no personal details are listed on the questionnaire.
(this box should expand as you type)





	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	


YES
	


NO
	


N/A

	Has a DBS certificate been obtained?
	
	☐
	☐


SECTION I: Feedback, Consent and Confidentiality

	Feedback
What feedback will be provided to participants, how will this be done and when? 

	I will not be providing feedback to participants as it is not relevant for the research. If the participants request feedback from the response then I, as the author, will provide a summary of the data collected.
 (this box should expand as you type)

	

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded.

	Participation consent- children
I will converse with my class teacher and senior mentor and inform them of the research I will be undertaking, providing reason and rationale behind the research. However, I will verbally ask children identified to participate. Whether they wish to participate, e.g. use traffic light fans to support the children. If they show the green face, then they are happy to take part. If they show the red face, then I know they are not willing. This will be an individual exercise so that children are encouraged to respond honestly with their interest and wellbeing in mind. Children will also be informed that they can approach me at any time and discuss their contribution to the research project and explain whether they wish to participate.

Participation consent- teachers
For the class teachers, I will ask them to sign a document if they agree to take part in the research. If they are not willing to sign the document, then I shall not use them in my research. The consent form will include a box for the participant to tick if they agree with the statements, e.g. I confirm that I have read and understand the information sheet dated 11/02/19 for the above study. I have had the opportunity to consider the information, ask questions and had these answered satisfactorily. I understand that my participation is voluntary and that I am free to withdraw at any time, without giving any reason. I understand that any information given by me may be used  in future report, articles or presentations by the research team. I understand that my name will not appear in any report, articles or presentations. I agree to participate in the above study.
 (this box should expand as you type)

	



	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	I will ensure that no individual data (raw scores, individual identifiable performance outcomes) are made available to schools/parents etc. only non-identifiable summary/aggregate data can be provided this way.

I will also place a statement on the consent form indicating that ‘if you decide to remain anonymous, maintaining your anonymity will be a priority and every practical precaution will be undertaken to disguise your identity/ if you prefer anonymity, there will not be any identifying information on audiotapes and transcripts without your prior consent. All materials generated from this or any interview will remain confidential.’
(this box should expand as you type)




SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	
	YES
	NO

	Does the research activity involve personal data (as defined by the Data Protection Act)?
“personal data” means data which relate to a living individual who can be identified—
(a) from those data, or
(b) from those data and other information which is in the possession of, or is likely to come into the possession of, the data controller, and includes any expression of opinion about the individual and any indication of the intentions of the data controller or any other person in respect of the individual.
	☐
	

	If YES, provide a description of the data and explain why this data needs to be collected:

	
(this box should expand as you type)

	

	Does it involve sensitive personal data (as defined by the Data Protection Act)?
“Sensitive personal data” means personal data consisting of information as to –
(a) the racial or ethnic origin of the data subject,
(b) his political opinions,
(c ) his religious beliefs or other beliefs of a similar nature,
(d) whether he is a member of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) his physical or mental health or condition,
(f) his sexual life,
(g) the commission or alleged commission by him of any offence, or
(h) any proceedings for any offence committed or alleged to have been committed by him, the disposal of such proceedings or the sentence of any court in such proceedings.
	☐
	

	If YES, provide a description of the data and explain why this data needs to be collected:

	
(this box should expand as you type)



	Will the research activity involve storing personal data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	     
	☐

	University computers?
	☐
	     

	Private company computers?
	☐
	     

	Home or other personal computers?
	☐
	     

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	     
	☐

	“Cloud” storage or websites?
	☐
	     

	Other – specify:

	☐
	     

	For all stored data, explain the measures in place to ensure data confidentiality, including details of password protection, encryption and anonymisation:

	Confidentiality will be upheld by not requesting participant names on any piece of data collected. Data will be stored in a locked cupboard and password protected computer. Any correspondence between my tutor and myself will be through a password protected email account.

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	     

	Sharing of data with others at the University?
	☐
	     

	Sharing of data with other organisations?
	☐
	     

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	     

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	     

	Publication of data that might allow identification of individuals?
	☐
	     

	Use of data management system?
	☐
	     

	Data archiving?
	☐
	

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the Data Protection Act (and/or any international equivalent):

	
(this box should expand as you type)



	List all who will have access to the data generated by the research activity:

	The researcher, supervisor, and module coordinator.
(this box should expand as you type)

	

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	The researcher, Thomas Jack Pavett (Myself).
(this box should expand as you type)

	

	Give details of data storage arrangements, including where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	Participants that provide responses will have their data stored securely by the researcher. Once the data has been analysed by the researcher then it will be destroyed so that there is no physical trace of the data. This process will also be in accordance to the Data Protection Act (1998).

The data collection period will range from 11/02/19 until 29/04/19. Following 29/04/19, there will no longer be a use for the data and all data will be destroyed at this point in time.
(this box should expand as you type)




SECTION K: Declaration

	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	
	Date: 
	08/02/19



For students:
	Teacher / Senior Mentor / Headteacher:
	Dr Sioned Hughes

	Signature:
	


	Date:
	



	Supervisor:
	

	Signature:
	


	Date:
	




Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	     
	I have read the guidance notes supplied before completing the form.

	     
	I have completed ALL RELEVANT sections of the form in full.

	     
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	
I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)


	
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	     
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.




	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: http://www.uwtsd.ac.uk/academic-office/

Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Faculties.  Faculties will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Faculty will refer these to the University Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   

Notes for guidance in completion of this form

Section A:  About You
Please complete all relevant sections

Section B:  Approval for research activity
Research proposals must be approved in principle before applying for Ethical Approval.  The proposal approval only becomes final when the ethical approval is received.  

The process for proposal approval varies according the individual and programme of study:
· Research students, by application on form PG1 to the Research Degrees Committee
· Taught students by review of research proposal within Faculties (Faculties provide specific details of these processes)
· Staff, by agreement by the Head of School/Assistant Dean

Section C:  External Ethical Guidance materials
Many discipline areas are required to operate with the discipline specific codes of research ethics (for example health, psychology, education etc.), any such codes must be listed and you must tick to confirm that you have consulted with these.

Section D:  External Collaborative Research Activity
Provide details of the external collaborative partners, where appropriate you might want to submit a copy of the external collaboration agreement with the Ethical Approval Form.  If the partner requires the research to be subject to its own internal Ethical approval process then please provide details of that process and a copy of any final (or interim) approvals received from the organisation.

Section E:  Details of Research Activity
Remember that the individuals reviewing this Ethical Approval Form may not have seen your research proposal, and also may not be experts in the specific area of your research.  The information provided should therefore be jargon free and clearly stated.
Indicative Title:  please use the same title as used on the research proposal.
Purpose:  the Ethical approval process will want to ensure that the methods you propose are adequate and appropriate to address the research aims and objectives.  Excessive additional data collection can be seen as unethical.
Proposed Methods:  the Ethical approval process seeks to ensure that you understand the methods that are intended, and that the implementation of those methods will be appropriate and without unnecessary impact on respondents.  Please be specific.
Location:  this needs to mention geographical location and also local situation (for example, within Local Authority Offices in Cardiff, using a private room but close to other individuals).  If you are collecting data within an organisational setting then you need to explain the permissions that you have obtained to do this.
Research Activity outside of the UK:  please complete this section in detail, and note any guidance you have received.  Also describe your own familiarity (or not) with the location that you will be utilising.





Section F:  Scope of Research Activity
Please tick ALL of the research activities that might be undertaken.   If any additional types of activity are intended then please add an extra box and describe these.
If you have answered no to all questions in F then sections G and J do not need to be completed.  Section H should be considered, and may be completed.  Signatures are still required in section K.

Section G:  Intended Participants
Please tick all categories that might apply.
Numbers & Source:  if you are using a series of different methods or research activities please list numbers for each stage/phase.  Be clear about how you will find respondents.   Will you use intermediaries, and if so how?  How will you ensure compliance with your sampling strategy?
Information for participants:  all participants should be appropriately informed about the research, what is expected of them and what will happen to the information that they provide.  The Ethical review process does not ask to see this documentation, but requires this to be reviewed and approved by the Director of Studies in the case of research students, the supervisor/module tutor in relation to students on taught programmes and the Head of School/Assistant Dean in relation to staff research.

Section H:  Anticipate Risks
All research carries some level of risk.  The answers you provide to questions in this section will be reviewed to ensure that you have an appropriate understanding of the type of risks involved and how you can mitigate against these risks. If you have completed a full risk assessment, as required for example for laboratory work, field work, clinical tests, diving operations, or by a collaborative partner, you may append that to this form.  In that case, please tick the box indicating this has been provided.  You will not then be required to complete Section H.
Risk to participants   Think very carefully about how your actions/questions/discussions might affect the people you are involving as participants.  You might identify the risk as small but it would still be a risk.  Many types of question have the potential to make respondents less content with their life / job; you need to recognise and try to ameliorate any such effects
If these are business owners, time with you may reduce profit.  
In some locations physical risk is very real to both participants and yourself, please consider this.
Risk to you, the researcher   Think about where you will meet people, if there are any dangers involved in the location.  If you are meeting people as individuals think about using a public place.  In general do not visit people in their own homes or remote locations.  If you are talking to individuals about certain issues think about how their responses might affect you emotionally.  What about the risk of collecting insufficient data?
Risk to the University   When undertaking your research, you are acting as a member of the University (student or staff).  Professionalism is important, so it is important to be well organised and well prepared. Punctuality, clarity etc. are all part of this.  What will you do to ensure this?  You must ensure you do not harm the good name of the University in any way and do nothing to undermine the reputation of the research it conducts and sponsors.  Upholding high standards of conduct and integrity are vital in this regard. You must also conduct the research in such a way to minimise the potential for claims of negligence made against the University, its researchers and any collaborating individual or organisation. In this respect you should always comply with ethical, legal and professional frameworks, obligations and standards as required by statutory and regulatory authorities, as well as the university’s Research Integrity and Ethics Code of Practice.  Research misconduct in this respect can take many forms, including:
· fabrication: making up results or other outputs (eg, artefacts) and presenting them as if they were real
· falsification: manipulating research processes or changing or omitting data without good cause
· plagiarism: using other people’s material without giving proper credit
· failure to meet ethical, legal and professional obligations: for example failure to declare competing interests; misrepresentation of involvement or authorship; misrepresentation of interests; breach of confidentiality; lack of informed consent; misuse of personal data; and abuse of research subjects or material
· improper dealing with allegations of misconduct: failing to address possible infringements such as attempts to cover up misconduct and reprisals against whistle-blowers

Adverse Outcomes.  Think carefully about the possibilities, and cover here

Section I:  Feedback, Consent and Confidentiality
Feedback to participants:  outline your approach.   Will interview transcripts be shared with respondents to check accuracy?  Will summaries of questionnaire analysis be made available to respondents in some way?   Will an overview report be provided?  How and when?
Informed consent:   Draft letter / e-mail / or heading (or footer) section of questionnaire must be approved by DoS/supervisor (if research student), supervisor/module tutor if taught student, or Head of School / Assistant Dean if a member of staff.
Confidentiality/Anonymity.  Explain clearly how you will ensure confidentiality and anonymity.

Section J:  Data Protection and Storage
Before completing this section it is necessary to read the University’s Research Data Management information.   The questions that follow are designed to ensure compliance with the Data Protection Act as well as established research protocols.

Many research activities will involve electronic transfer of data and use of data management systems in the summarisation and analysis of data.  You will need to explain these in relation to compliance with the Data Protection Act.
Think carefully about who will have access to your data, this will include supervisors and examiners. Also that a thesis will be made available via the University library and the British Library system.  If you are seeking an access bar for a period of time after completion then mention it here.  If you will provide a copy of your findings, or intend to give a presentation, to a facilitating/ supporting/accessing organisation then explain that in this section.  But also think about the general principle of data sharing, as explained in the Research Data Management information.
In terms of storage of data please ensure security, and also mitigate against loss of data.

Section K:  Declaration
Ensure the appropriate countersignatures have been provided
Look carefully at the checklist and ensure that you comply with and tick all that are relevant to your research.












Appendix three- Relevant school information for this investigation

1222 children attending.
11-18 year olds.
23% are on free school meals, only 5% of this is ethnic minorities.
26% of school are ethnic minorities.
Diverse catchment areas.
37 languages spoken by children who attend the school.
27% of children on ALN register.
Ethnic minority assessment unit (EMAU) help with the school.



















Appendix four- Observation notes

EAL learners seem to develop orally quicker than grammatically.
Numeracy skills are good.
Teacher talks individually to EAL learners after introduction to make sure they understand the instructions clearly.
EAL children are fully immersed into mainstream education from an early stage, giving them the best opportunity to pick up a lot of language.
Classes have a range of ethnicities mixing together well.
Ethnic Minorities seem to work well quietly individually, don’t often mix with other learners.
Teacher draws from previous learning using many key phrases to rejog memory of EAL students.
Low level of written work among EAL students although they are well spoken and make a lot of effort.
Children with EAL may often have an iPad for translations with them, rarely was there a 1 to 1 TA.

















Appendices five-seventeen (Teachers questionnaire)
Appendix five
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Appendix seven 
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Appendix eight

What additional support would be beneficial for children with EAL?
Tas
Key word banks, images to help understanding of topic and/or key words, iPad for translation tools
Visual sources and translations.
Bilingual Teaching Assistants for early stage learners
Bi lingual TAs
having support in the classroom ensuring that they are in a class reflecting their academic ability (which is the stance taken) not their language acquisition level
Teaching Assistants (EMAU)
Teaching assistant support. Translation help. To be supported with worksheets and the modification of PowerPoints so more accessible for EAL. RESOURCE PACKS subject specific vocabulary
bilingual resources
Intensive English classes, support in lessons for subject specific words we (teachers) do not realise they do not understand.
Activities that help tremendously and engage pupils with low ability or lack of confidence in English.
One to one support in the classroom to help pupils until they can understand basic instructions/English.
Appendix nine

What additional support would be beneficial for teachers with EAL learners?
Key phrases to help with language barrier
Training on strategies and extra time/PPA for embedding strategies if teachers teach a lot of EAL pupils
Translator for the child.
Advisory support, continued capacity building approaches, KS5 provision for Community Language GCEs.
Bi lingual TAs
Opportunities to develop resources for specific learners alongside specialists
Opportunities to work and collaborate with colleagues teaching the same pupils
Guidance to using specific resources - there are a lot of websites which would save time but it is knowing about the ones which are the most useful
Teaching Assistant support and more comprehensive staff training at PGCE and QTS level.
Help making resources accessible for EAL.
bilingual resources fluent staff in the room
The use of digital translators for key words
An expert who can give professional advice on how to engage EAL pupils.
Training. I received a six week training programme last year from EMLAS which was really beneficial.











Appendix ten

What strategies or methods do you find particularly useful when teaching children with EAL?
Images on worksheets to support learning/understanding
Using hands and simplified explanations.
ICT, Collaborative approaches
Bi lingual TAs
using key words translated
-Pictures/definitions for key words
-Translated documents
-Small classes
-'Excellent' models of English
-Opportunities for discussion and time for EAL learners to engage with knowledge content
Speaking frames. Sentence starters word banks.visuals images to support communication.
Apart from a language specialist - visual aids
A list of key words and explanations. Time to spend with them one on one.
Making connections with their first language as a language teacher.
Video clips. Cloze exercises. Fill in the gaps. Key word games/activities. Matching up exercises.
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Appendix thirteen

Comment on previous question.
The full immersion helps develop English in that child.
EAL theory confirms that strategies which facilitate EAL acquisition have a positive impact on all learners. Collaborative activities ensure that native speakers have distinct roles which draw on their cognitive skills. Study buddies develop social responsibility and empathy.
If the lesson is well-planned, the impact is not apparent. In fact, the extra consideration benefits all learners with extra support and variety of approach.
I would need to test the other pupils to be able to answer this accurately
It is nearly impossible to support the EAL leaner in a classroom where you already have many EAL pupils and pupils with ALN.

Appendix fourteen
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Appendix fifteen

Comment on previous question.
Language barriers can become problematic with written as well as verbal work
NOT A PROBLEM SPECIFIC TO A DISTINCT ETHNIC GROUP. ASYLUM SEEKERS/ REFUGEES ARE A CHALLENGING GROUP AS THEY COMPRISE CASUAL ENTRANTS AND EARLY STAGE LEARNERS. PARENTAL STAGE OF ENGLISH CAN BE AN ISSUE AND COMPROMISE PASTORAL SUPPORT FOR HOME SCHOOL-LIAISON. BISHOP GORE USES PDG TO SETTLE EARLY STAGE LEARNERS WITH ADDITIONAL NEEDS IN 'GORE' TO PROVIDE NURTURE PROVISION/ KEY SKILLS IN LITERACY AND NUMERACY.
It is not always obvious. In a school such as ours with a number of pupils from disadvantaged backgrounds we are inclusive in approach and very well aware of it. It is likely that some staff would not be aware of the conditions some EAL pupils are living in. If they are asylum seekers it is possible that some staff would be aware of how little they are entitled to.
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Appendices eighteen-twenty-six (Learners interviews)
Appendix eighteen
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Appendix twenty-one
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Appendix twenty-two

Are there any strategies that you find most useful? E.g. what does the teacher do that helps you the most?
Translator on iPad.
Don't need any help.
Teacher working 1 to 1 with EAL learner.
Re-explaining the task in a simplified way.
Having a friend being able to translate in class.
Extra lessons in Primary School. iPad for translations
Explain work 1 to 1.
Translator on iPad and working with others who speak my language.
Using visual sources.
Speak clearly.
Need simplified explaining of the task.
Teacher explaining the task 1 to 1.
Not sure.
Using hands to explain. Translating on iPad.

Appendix twenty-three
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Agree or Disagree? There is a lack of funding for EAL that has a negative
effect on the learners' progression.

12 responses

@ Strongly Agree
@ Agree
© Neutral

@ Disagree
8.3% 9 .
@ Strongly Disagree
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How confident do you feel in your ability to teach children with EAL?

12 responses

@ Very Confident

@ Confident

© Neutral

@ Not Confident

@ Extremely Not Confident
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Agree or Disagree? The added responsibility of teaching EAL learners in the
classroom takes focus away from the topic.

12 responses

@ Strongly Agree
@ Agree

© Neutral

@ Disagree

@ Strongly Disagree
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How well do you ensure progress with EAL learners in your class and how?

12 responses

@ Very Well
8.3% ® Well
© Neutral

- @ Poorly
= @ Very Poorly
8.3% @ Linguistic progress is slower than
native speakers so you need to check
progress in other areas as well

@ See above strategies. Plus specific
support from EMLAS prior to this year.
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Does the full immersion of children with EAL into your class negatively
affect the rest of the learners? In reg...to your adjustments to lesson planning.

12 responses

©® Yes
® No
© Maybe





image74.png
Is there a noticeable socio-economic problem surrounding different
ethnicities? Please specify and note how you combat this.

12 responses

©® Yes
® No
© Maybe
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How often does racism occur in such a diverse school? ?
12 responses

@ Very Often

@ Fairly Often
@© Sometimes
@ Rarely

@ Never
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Does Racism negatively impact the progression of EAL learners and
self-esteem?

12 responses

® Yes
® No
© Maybe
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Do you speak English at home? If not, what language do you speak?

20 responses

® Yes
® No
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@ Bengali
A @ Dewele

@ Romanian
@ Latvian
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@ ltalian
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How long have you been learning English?

20 responses

@ Over 10 years
@ 5to 10 years

® 1to5years

@ Less than a year




image79.png
How do you currently feel about your level of English?

20 responses

)

@ Very Good
@ Good

© Neutral
@ Bad

@ Very Bad
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Are you happy with the support you get to help develop your language
skills?

20 responses

@ Very Happy
@ Happy

@ Neutral
@ Unhappy
@ Extremely Unhappy

L
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What is your favourite subject in School?

20 responses

@ Maths

@ English

@ Science
@ Music

@ French

@ Geography
@ History
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Are your parents/guardians also learning English?

20 responses

® Yes
® No

A
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Are your parents/guardians able to give you support with your homework?

20 responses

® Yes
® No
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