Introduce: Hello my name is Letitia Whatmough 2011593 and the module code is ECEY5007/C and the title name is: 

Two evidence – based strategies that support their play skills among young children with disabilities. 

I will now move onto the abstract 


Abstract: 

Play is vital in shaping a child’s development but yet, one of the most significant means by which children learn. However, learning to play can be difficult to achieve, putting children with additional learning needs at a disadvantage when it comes to their development. This proposal presents a strategy to teach play skills to young children with additional learning needs. Many early years professionals feel unprepared to provide clear guidance and instruction for those with additional learning needs as every child is different and require unique needs. 

I will now look at my key words which consist of… 
Play · Additional Learning Needs · Children with disabilities · Video Modelling · Live Modelling
That now brings me to the introduction: 
Play is a fundamental part of a child’s early development, recognised by the United Nations High Commission for Human Rights as a right of every child (2006). It contributes to their physical, social, emotional, cognitive and their well being (Ginsburg, 2007). 
While most young children foster these skills through play, children with disabilities differ in their development and do not track the standard development of play compared to their typical peers (Frey and Kaiser 2011). The reason for such difficulty their cognitive, sensory and physical factors may pose a barrier to playful engagement. For example, a physical factor would restrict a child’s movement around the classroom and visual impairments would make it difficult to investigate and find toys. (Barton and Wolery 2010).
The Literature review will now be explored: 
Although, this critical avenue of learning is often restricted to young children with additional learning needs, choosing the appropriate play materials, adult facilitation and implementing useful environmental adaptions can lead to a positive impact on developing their social interactions and expanding their play skills (Chandler et al 1992; Papacek et al 2016).  
Without adult interactions, children with disabilities are likely to isolate themselves, by playing alone and not interacting in group activities (Wong and Kasari 2012) 
Live modelling interventions have been successfully used to increase play behaviours in young children with disabilities (Barton 2016). In natural form, the adult follows the child’s lead in play, often imitating their play actions, models and encourages a play behaviour that is both developmentally correct (Barton 2016). 
Different methods of prompting can be used, modelling can be accessed through video. Research has documented that video modelling interventions have found to be an effective approach across many different populations, but has not yet been achieved as to which method of modelling is more effective when compared to other individuals (McCoy & Hermansen, 2007). Implementing video modelling is done by a step-to-step process, first a video of the model demonstrating the behaviour to be featured, after which then the child is given the opportunity to apply the modelled behaviour (Barton and Wolery 2008). 

Bandura (1997) became widely known for her social learning theory and is regarded as the founder of video modelling by other researchers (Bellini & Akullian, 2007; Buggey, 2005; Rayner, Denholm, Sigafoos, 2009 and boone 2005 ). 
In Bandura’s (1997) social learning theory, she highlighted that children often learn much rapidly through observing play skills, the behaviour of others rather than just personal experiences. Bandura also highlighted that a child’s enthusiasm towards the model is essential for the child to imitate the behaviour. The likelihood is that children are more likely to imitate a model similar to them not only in physical factors such as race and gender etc but also the ability, to imitate individuals beyond their current learning stage (Bandra 1997).
Vygotsky's (1978) zone of proximal development is also an important concept to video self-modeling. The zone of proximal development defined by Vygotsky (1978) is the "distance between the actual development level measured by independent problem solving and the potential development level as determined by problem solving under adult guidance or in collaboration with more peers "(pg.131). A video model needs to be within the zone of proximal development to be successful.





Video modelling has proven to be a naturalistic training method more effective than live modelling because
 (a) The videos can be frequently shown 
(b) The adult has control over the model
 (c) Multiple videos can be created and edited (Barton, 2016). 

The strategy described has positively impacted a range of skills, including social communication, vocational skills and motor skills (Bellini et al. 2007). 

Whereas, adult modelling poses a few challenges for children with disabilities, as they do not learn as successfully from their mistakes in comparison to their peers. Therefore, incorrect responses associated with trial-and-error teaching can lead to behavioural issues such as tantrums, aggression, as the child does not demonstrate the target play behaviours (Barton and Pavilanis 2012). 
 

                                                                                                                                                                                                                                                                                          A study showed that all four males aged 3–4-year-olds were measured by observing other participants through the use of materials to indicate whether or not they would use the stick to access the ball without any prompts of models. This occurred early hours in the morning on the playground, baseline data were recorded until the child disengages from the materials. 
During the live modelling, the teachers are present in order to aid help however, none of the children successfully retrieved the ball using the stick at baseline. In addition to this, a video model was demonstrated to the children in the morning, they all had laptops each and were given the opportunity to model this behaviour using the identical materials. If the process, wasn’t so successful the first time, all part paints had the opportunity to be shown the video again until they successfully completed the task. The overall outcome was that Jeremy successfully completed first time, darin with two attempts as he was easily distracted and both Oliver and logan four attempts as a result of their short attention spam.

Methodology
A quantitative method will be carried out by providing a service history questionnaire to the children’s primary caregiver. The questionnaire will be based on the child’s family demographic background alongside the child’s current therapeutic and educational services. The research will be carried out in the classroom with a teacher present, so they could redirect the child’s attention.  Parents and teachers will be asked permission, once this is agreed, consent forms will be delivered home for legal guidance and parents must sign and return. When given permission, children will be matched upon the research conditions in relation to their age, cognitive ability, motor ability, verbal ability and the severity of a particular disability.
The study will consist of each participant being shown a video model on their own individual laptop, with a teacher and a teaching assistance present in order to redirect the child’s attention. All children will be given the opportunity to imitate the model behaviour using the same materials demonstrated in the video. However, if the child does not complete the task successfully after watching, they will be given the opportunity to watch again. This procedure will be repeated until the child successfully completes the task. This study does present limitations as children ‘act for the camera’ by altering a new behaviour when knowing there being observed. Before any research is conducted, ethical considerations need to be accounted for as its one of the most importance aspects. In order to address ethical considerations in an effective manner, it is vital to maintain confidentiality throughout, respects the participants cultures and beliefs and to respect their decision if they wish to withdraw and to make all participants aware of their rights. 
Conclusion 
The present research provides a discussion of two interventions and play deficits in children with disabilities. Children with disabilities who engage in play demonstrate less developmental skills compared to their typical peers. In order for children to benefit from the interventions, it must be implemented with careful consideration on how they intended to be delivered. The two interventions mentioned in the study one seems to be more effective than the other when teaching play skills. Despite, video modelling to be more effective, more research needs to be analysed in order to determine the effectiveness of each model separately and compare results before a final conclusion can be drawn. 
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Generalization should first be measured on independent 
child play on trained toy sets (i.e., child play without the 
adult imitations, expansions, or comments). Once children 
demonstrate that they can perform the newly learned play 
skills without support, children’s play with classroom 
materials similar to those in the trained toy sets should be 
examined. Future research could use the expansion proce-
dure with classroom materials to increase the likelihood of 
children using new play actions in the classroom.
Although no changes were observed in children’s length 
of utterances, all participants used more words at the end of 
intervention, when compared to the end of baseline. No sys-
tematic attempts to increase child verbalizations were 
included in this intervention. Thus, any changes in child 
language may have been the result of modeling only. 
Although changes in language resulting from development 
cannot be ruled out as a factor in increasing language, this 
is an area for future research. Combining play expansions, 
language models, and language expansions with intermit-
tent prompts to comment on play action(s) would extend 
the features of this intervention to focus simultaneously on 
language and play. This combined intervention is a promis-
ing area for future investigations.
Additional Considerations
Toy sets. C3’s data showed systematic variation possibly 
related to the toy sets. C3 had a strong preference for the car 
toy set. Toy preference may need to be considered when 
using this intervention. Lifter et al. (2005) discussed the 
importance of identifying target play activities. This study 
did not conduct any preference assessments to gather more 
information about each participant’s preferred toys and did 
not make any individual accommodations to the toy sets.
Play expansion technique. Future research on this inter-
vention should focus on developing “advancing” forms 
of play expansions, expansions made up of more than one 
action, for children at different play levels. Using single 
action expansions increased the number of different actions 
a child performed with toy sets but did not teach children to 
spontaneously perform extended play sequences or rou-
tines. The focus of this study was to increase the diversity 
of object play, but future research also should focus on vari-
ations of modeling and expanding procedures to increase 
the complexity of play without directly prompting these 
actions. In addition, the level of functional and symbolic 
play of each expansion should be measured to better under-
stand the relationship between expansions provided and 
children’s increases in performance of more complex play 
actions.
Play “targets” were not selected for individual children 
in this study. Therefore, there was no systematic plan for 
which exact expansions were provided contingent on child 
play. Selection of play targets (designated play levels 
intended to advance the current level of child play) and sys-
tematic implementation of play expansions at target levels 
are promising directions for future studies.
Implications for Practice
There are several implications of this research for practitio-
ners. Using this approach to teach play skills to young 
children with disabilities may help them increase play with 
objects and use of play-related language. The procedures are 
relatively easy to use in natural interactions. The use of 
modeling and expanding without prompting avoids the 
potential for prompt dependence, which may be especially 
important for some children. Teachers, parents, and siblings 
could be trained to use the imitating, describing, and expand-
ing techniques of this intervention. Training to use similar 
strategies to increase language has been accomplished in 
several studies of milieu teaching (Kaiser, Hancock, & 
Hester, 1998; Kaiser et al., 2000; Kaiser, Hancock, & Trent, 
2007; Trent, Kaiser, & Frey, 2007). A play expansion inter-
vention could be introduced in play contexts at school and at 
home using toys available in these environments. Finally, 
play expansions could be integrated with embedded instruc-
tional strategies to teach language and social skills. Although 
the social validity of this intervention was not measured in 
this initial study, future investigations using the play expan-
sion technique should also investigate the social validity of 
the procedure when used at school or home with interven-
tionists, teachers, and/or parents.
Conclusion
Young children with disabilities differ in their frequency of 
play and variety of play skills and activities as compared to 
their typical peers



Play is influenced by and contributes to children’s cognitive, 
language, and social growth. Play is influenced by and contributes to children’s cognitive, 
language, and social growth.
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