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Use of Generative AI in Assessment



(Lecturer to indicate Yes or No against each element)

	RESEARCH
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials.
	Yes  ☒

No   ☐

	STRUCTURE
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc.
	Yes  ☒

No   ☐

	PROOFREADING
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards.
	Yes  ☒

No   ☐

	WRITING
	For this assessment, you can use Generative AI to create text for submission.
	Yes  ☐

No   ☒

	CREATIVE
	For this assessment, you can use Generative AI to create creative materials, such as images.
	Yes  ☐

No   ☒

	PROGRAMING
	For this assessment, you can use Generative AI to create and check code.
	Yes  ☐

No   ☒

	NONE
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support.
	Yes  ☐

No   ☒











AI Acknowledgement
I confirm that I have not used any AI tools in the research and creation of this assignment.
I confirm that I have not presented any AI generated materials as my own work.
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.






















Introduction
Reflection is an important part of professional development for learning. Reflection allows us to understand the process of the learning experience. This includes, preparation, the delivery, parts that went well or that could be learned from and improved upon. This reflection supports professional development in teaching practice and will allow the opportunity to understand my strengths and areas to consider changes and improvement.
There are numerous frameworks that consider how to reflect including Gibbs (1988), who believed in a reflective cycle consisting of six stages. It focuses on feelings, experiences and actions but runs the risk of being descriptive rather than providing an analysis and can be lengthy for the purpose of this reflection. Kolb (1984) focuses on an experiential learning cycle that connects experience, reflection, theory and experimentation which is excellent for looking at a process but can limit reflection in learning as it does not always follow a fixed cycle. I have decided to use Driscoll (1994) as the focus is what, so what and now what. This reflective process helps reflect on what happened, what this means and how changes can be considered and implemented. The limitation of this reflective practice is it cannot always provide the depth required for critical analysis. I will counter this by exploring the three main elements logically and through the lens of professional standards. I believe that Driscoll (1994) is the best option as there is a word limit and the simplicity provides opportunity to reflect on the microteach effectively and concisely within the parameters set.

What?
The microteach topic I chose to deliver was ‘Dealing with Stress’. The aim focused on helping learners to consider what causes stress and what they do to help reduce stress. I chose this topic as I have spent years supporting people to manage stress and have extensive knowledge of the effects of stress on the body and helpful ways to support this. I wanted to provide a topic that would be beneficial to learners with no prior knowledge. Intensive learning can come with its own stressor, and I felt this topic could help support my peers in their own learning journey.
The learning outcomes I chose to work towards were identifying what causes us stress, listing the impact that stress has on the body, finding the stressors that impact each individual learner and discovering ways to manage the stress. 
I used a range of learning strategies including questioning, collaborative engagement in discussions and the opportunity to engage throughout the presentation, a quiz asking true or false statements about stress and a PowerPoint to allow learners to have the opportunity to view information without feeling obliged to always look at me speaking.
Learners engaged with the session and feedback from my tutor was encouraging with areas that went well’ alongside areas for consideration. Feedback identified that the session was well structured with clear expectations but could have benefitted from some sources of information and theory for further learning. They liked the way the ending mirrored the beginning to help underpin that learning had happened.
I enjoyed delivering the session. On reflection I would have reconsidered certain parts including my own expertise stopping me from providing adequate sources of relevant information, I wrote the content from my own knowledge and understanding and its important as stated in the professional standards published by Welsh Government (2023) to know how to use evidence and research and I will use this point to improve future practice. To meet learning objectives, relevant sources for validation can help enhance learning.

So What?
The microteach had excellent engagement from the group with learners consistently providing input. This was strengthened by reflections and feedback from the tutor and peers. During the session, one learner was reluctant to get involved in the conversation. I adapted my teaching style to ensure the learner was able to take away the information. I needed to consider if they felt comfortable in the group. I adapted an exercise by providing the opportunity to speak in a group rather than individually and this appeared to help build confidence. I could physically see the learner relax in the room although I am aware that this does not imply they are learning. It does however provide a safe space to encourage learning. This is underpinned by the theory set out by Vygotsky (1978) as confidence was built in learning through shared understanding after interaction on the subject. This also reflects the work of Schön (1983) for me as the tutor as it actively reflects on adapting the learning as it is happening through my delivery style. I feel that changing the task to suit the room demonstrated professional standards by Welsh Government (2023) of committing to learners, their learning safety and wellbeing.
I started the session using a formative questioning assessment. I asked about knowledge of stress to establish a base understanding of awareness. Piaget’s (1952) theory of constructivism allows me to understand the importance of connecting new information to existing knowledge. Through asking learners what they already knew, allowed opportunity to gauge an understanding of what level and pace I could introduce information. The session was tailored to allow for collaborative learning by allowing for open discussion as a group. This aligns with Vygotsky’s (1978) theory of social constructivism where learning can be socially mediated and the interactions in the microteach can help with development of knowledge. I utilised formative assessment using a true or false exercise. This allowed learners to note their knowledge whilst linking it to their own understanding. It also provided the opportunity to expand on knowledge. I allowed learners to consider the impact of stress and the opportunity to expand on this through recalling stressors and then listing these and demonstrating why they occur. In a larger group, this would work well on an interactive board as there were overlapping answers, they could have been collated in a shared space and discussed after. This culminated in the true or false exercise to establish a link to the cause and effect of stress. Rogers (1969) person centred approach explains the relevance of asking the group for their experiences to help them relate information to themselves. This helps to ensure the learning outcomes are achieved. The final task included discussions on how we support ourselves to manage stress. The group was asked to do one thing in the upcoming week that they enjoy measuring how it impacts wellbeing. The idea behind this is to take the learning and put it into action in a real-life scenario. 
Learning met the professional standard Welsh Government (2023) for safe equal and inclusive learning as the learners felt they were all included in the session and they felt safe and comfortable as feedback highlighted this fact.
Learners stated that they felt the slides had a simplicity that was well suited to the subject matter as it encouraged learning through discussion and real-life experiences. This could be strengthened with additional resources to hand out which could be utilised to ensure learning outcomes are met. Improvements could be made in the provision of references and links to relevant material that learners could use to take away and further their knowledge or validate information learned. 
During the process of planning, I based information on personal knowledge of stress through my professional practice. It would have been beneficial to have theory or resource links on the subject providing validation of learning and a confidence in the subject matter. This would ensure I am maintaining up to date knowledge in line with professional standards by Welsh Government (2023) and would also help achieve the learning outcomes.

Now What?
In my next session, I would still provide a welcoming environment with a theory stemming from Rogers (1969) humanistic approach as there would still be the need to consider the emotional safety of every learner. 
I would include relevant theories to underpin the knowledge outlined in the teach as information needs to be strengthened with facts. Establishing if learning has occurred, I would ask learners if they have taken anything from the materials and encourage them to link this to their own experiences of stress. I will ensure that I continue to use a range of formative assessments using various learning tools. Assessment to validate learning through questions, or quizzes will ensure learners have reached the desired learning goals and a revisit of the information. I could also utilise a formative or summative assessment at the end to sum up learning achieved to see and link back to how the learning outcomes have been achieved.
Taking into consideration the professional standard by Welsh Government (2023) to plan and deliver effective learning, I will align the learning goals with relevant theory that provides learners with an opportunity to gain additional information after the session. This can be measured by providing specific links to relevant information including well sourced websites that list what happens when we are stressed or relevant journals. It will be accessible so learners could access the resources on their phones or at the local library in their own time.
Conclusion
In conclusion, the microteach has been an excellent exercise to understand the beginning of teaching practice and has helped to highlight what areas I need to work on and has helped to understand my learning style. The main factor that I have taken away from this microteach is not to assume that my knowledge is enough to ensure that learning will occur and to ensure there are relevant theories to underpin knowledge.















References
Driscoll, J. (1994) 'Reflective practice for practise', Senior Nurse, 13(7), pp. 47–50.
Gibbs, G. (1988) Learning by Doing: A Guide to Teaching and Learning Methods. London: Further Education Unit. 
Kolb, D.A. (1984) Experiential Learning: Experience as the Source of Learning and Development. Englewood Cliffs, NJ: Prentice Hall. 
Piaget, J. (1952) The Origins of Intelligence in Children. New York: International Universities Press.
Rogers, C.R. (1969) Freedom to Learn. Columbus, OH: Charles E. Merrill Publishing Company..
Schön, D.A. (1983) The Reflective Practitioner: How Professionals Think in Action. New York: Basic Books.
Vygotsky, L.S. (1978) Mind in Society: The Development of Higher Psychological Processes. (M. Cole, V. John-Steiner, S. Scribner and E. Souberman Eds.). Cambridge, MA: Harvard University Press. 
Welsh Government (2023) Professional standards for further education teachers, work-based learning practitioners and adult learning practitioners in Wales. Cardiff: Welsh Government. Available at: https://educators.wales/sites/default/files/2023-07/Professional%20standards%20for%20FE%20%20WBL%20and%20ACL%20Practitioners%20-%20June%202023.pdf (Accessed 8 October 2026)


image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David




