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Critically analyse the strategies for promoting inclusion

‘Inclusive practice is an approach to teaching that recognises the diversity of students, enabling all students to access course content, fully participate in learning activities and demonstrate their knowledge and strengths at assessment’ (Equality Challenge Unit, 2013, p.1). Inclusive practice is important within education as it values the diversity of the student body to enhance their learning experiences. To critically analyse the strategies for promoting inclusivity on the Welsh National Curriculum and the Welsh Assembly Government (WAG) within Secondary schools, the possible issues will be identified and linked to relevant information on the Equality Act 2010. Furthermore, this essay will include where possible the four strands of differentiation possibly changing what is taught, how to teach, where to teach and looking at who teaches or supports teaching and learning. These strands could be used for recommendations in promoting inclusivity during practice. When looking at inclusivity it is essential to consider whether the curriculum is looking at all possible aspects of students development such as social, physical, intellectual and emotional development (SPICE) where appropriate. It is also important to look at what makes an inclusive, accessible and appropriate curriculum for all and how diversity and equality is embedded within the curriculum. This essay will focus on promoting inclusivity when considering race, religion, gender equality and special educational needs (SEN). Considering the issues that will be covered, this essay will look at the negative and positive impact on mental health and well-being of students and whether this aspect is included in any strategies for promoting inclusive environment.  

As the Universal Declaration of Human Rights Act 1988 Article 26 (cited in Whitbourn, 2003, p.63) stated that education must be aimed at the full development of the human individuality and that education must promote an understanding of friendship and tolerance among all nations, religious or racial groups. In comparison to this the curriculum in Wales looks at providing an education that promotes inclusivity for all regardless of race of religion. The curriculum focuses on the features of good practice, how schools develop a suitable curriculum in promoting race equality, ethnicity, and culture, linguistic and religious diversity (Young Wales, 2010). Gillborn (1995) believes that ‘race’ is a fundamental part of any attempt in understanding education. In addition to this it is evident that this has been identified through the two key aspects that are generally considered in the curriculum. It is seen that the best practice in promoting race equality and diversity is recognising and addressing both multiculturalism and anti-racism (Young Wales, 2010). 

Furthermore, promoting multiculturalism and anti-racism in practice would include staff showing cultural sensitivity when interacting and communicating with learners and their families. The Young Wales document (2010) states that staff must ensure that the appropriate language is used when naming and addressing a specific culture. Instead of stating ‘all’ using words such as ‘some’ or ‘many’ would be better suited. It has been noted that everyone should acquire knowledge that although cultures are the same by name it does not mean that everyone follows, believes or celebrates in the same way. Good practice of inclusion also looks at encouraging students of all different backgrounds through the curriculum to empower any challenges on attitudes that may be addressed as racism. In the future this will help prevent any stigmatisation or incorrect terms that may have been learnt due to lack of knowledge (Young Wales document, 2010). Additionally, this will ensure that all learners are introduced with an appropriate level of understanding, knowledge and appreciation of their own and other cultures. It also appears that according to Gillborn (1995) schools that consider multiculturalism and anti-racism, students usually highlight the multicultural aspects of their experience to show that they have a desire to avoid unintentionally offending someone.

Although these aspects would make good practice accessible and appropriate, it is important to have a suitable curriculum to ensure that equality and diversity is fully examined. The Welsh Assembly Government (2006) stated that local authorities and schools should remove any prohibited racial discrimination in order to promote equality and provide an opportunity for good relations between people of different ethnic backgrounds. In doing so it is ensuring that inclusion is being fully met regardless of racial background and promoting a positive learning environment in school settings. It is also essential that the local authority and the schools ensure that if there is any unequal or unfair treatment occurring they should consider why a number of black or ethnic minority pupils are being excluded (WAG, 2006). To avoid exclusion based on race Gillborn (1995) believes that the local authorities should take procedures in listening and talking through trial and error to help students thrive in a secure environment.

Following on from race, religion will be looked at to see how it does or does not promote inclusion within secondary schools. The Equality Act 2010 (Department of Education, 2013) defines ‘belief’ as any philosophical or religious belief, and ‘religion’ as being any religion. Religion includes faith groups and belief includes any non-religious views such as humanism. In addition to this, a lack of religion and belief is also included in the definition of religion or belief. Secondary schools in Wales promote inclusivity of religion and beliefs through religious studies as it seen to be a statutory requirement in the curriculum. The framework guidance focuses on the relevance and benefit of skills and knowledge that the students might acquire through this subject (Learning Wales, 2013). It is evident that the curriculum provides regular timetabled sessions to promote highly beneficial and a qualitative education on religions (WAG, 2009). This promotes inclusivity with in schools as planned sessions will give students the opportunity to discuss with their class what their beliefs or religions are. It also means that the students can openly ask any questions on facts that they are unsure about. It appears that this is beneficial as Broadbent (2002) states that students the work in pairs or groups during these sessions, they will be able to explore concepts and develop their level of understanding. This will encourage students to fully include everyone regardless of their religion. 

Although, understanding religion and beliefs has appeared to be implemented through planned session, it is essential to promote inclusion outside of the taught subject. It is seen that some religions have specific dietary needs and it is crucial that schools offer this, if it is not offered it would mean that inclusion is not being fully met. The Children’s Food Trust (2014) also states that many schools have a diverse population of students from different cultural and religious groups and that it is important to consider their dietary needs, in order to ensure that everyone’s requirements are met. It is also evident that some students from religious communities may follow a particular custom which may include excluding certain food or preparing food in a specific way. In addition to this it is important to provide for those who are vegetarian as they do not eat animal products such as gelatine, meat, fish and poultry (The Children’s Food Trust, 2014). However, from further reading and research it appears that the secondary schools in Wales focus on implementing religious studies into the curriculum but it does not mention the inclusion of dietary needs that students may have based on their religion or belief. Although these have not been clearly stated it does not mean that schools have not actively provided this for their students.

Furthermore, as part of including religion and belief it is also important for secondary schools to recognise that students may have a particular day of worship or celebration. If a student requires taking a day off for this reason they should not be denied the opportunity.  If they are denied the right to it would mean that the schools are not promoting inclusion for all. It appears that the Humanists UK (2017) consider that it is the responsibility of the head teacher to include worship provision in partnership with the government as the opportunity should also be given during term time. It is seen that other acts of worship should also be considered based on circumstances relating to students family background allowing them to worship where appropriate. In contrast to this, inclusion may not be promoted when taking into consideration the students who do not have a particular belief or religion. In Wales there was a petition put forward by two students who were calling an end to compulsory daily prayers at school. It is seen that young people are usually put off collective worship because it is evident that it is not done so well (Hughes, 2017). This could also be seen as an act of exclusion as schools in Wales do not value that fact that some students may want to opt out as they do not have a belief or follow religion. This should be respected by schools and the government as this could also potentially be seen as forcing students to take part in something they do not see as necessary.

Another topic for promoting inclusion in schools would be gender equality. According to Madden (2000) the sex discrimination act became law in 1975 and the legislation outlawed discrimination on sex in education and employment. This gave people the opportunity to be provided with goods, facilities and services, in order to give individuals the opportunity to claim their rights regardless of gender.  There are many reasons to why gender equality may be considered as an issue in secondary schools. The first issue identified was school uniform as there are many different rules in terms of school uniform. Differentiation in school uniform can be seen as sex discrimination. For example, girls could claim that being refused the right to wear trousers could potentially be considered as sex discrimination as boys are allowed to wear trousers (Madden, 2000). The Welsh Assembly Government (2005) states that that school uniform should not be disadvantaged to one gender compared to with the other gender. However, if there are any differences in the school uniform between genders, the differentiations should be justified with reasons and clearly stated in school policy. Linking back to inclusion on religion this may be a reason to why there are differences between genders as some religions consist of different dress codes for difference genders (WAG, 2005). In addition to this, a failure to recognise and respect this could result in discrimination, violation of human rights and poor strategies in promoting inclusion.

Furthermore, another issue with gender equality in secondary schools would be gender segregation based on subjects chosen at GCSE level by girls and boys (British Council, 2016).  According to Asthana (2010) it is evident that boys struggle when picking GCSE subjects as they feel that they do not fit into the way education is. They feel that too much emphasis is put on achieving skills which some boys have claimed as it being something that is not relevant for them in adulthood or the career path they would like to take. Due to this boys are seen to underachieve at secondary schools as they are not provided with relevant education and skills that they require. It is highly important that both boys and girls are treated equally when choosing what they would like to study. Similarly, Millman (2000) believed that it was important to raise awareness of the problems that have risen based on sex differentiation in schools and the effect that it has on the educational results for boys and girls. 

Inclusion is also important when focusing on those who have special educational needs. Special educational needs is a broad subject to cover when considering inclusion in a mainstream secondary school. In schools, SEN is referred to students who have difficulties in their learning and require specific educational provision (Wearmouth, 2012). When looking at secondary schools in Wales students are put into sets according to ability. Although this may be appropriate for the students level of understanding and learning, segregating those who have a lower ability than those with higher ability can potentially affect their social skills. Rayner (2007) stated that approaches to teaching and learning in an inclusive setting would require the school workforce to continue to develop a differential pedagogy. Using such an approach may offer a suitable way to move on from ability based conceptions of education.  However, ability based lessons can be viewed as suitable as it will help the students grow intellectually as they are learning at the level that is best for them. 

Furthermore, there are many strategies in place within the secondary school curriculum in Wales. Firstly, the school themselves provide additional support for those who need it. Secondly, the schools work together with external agencies in order to provide the additional support. Lastly, where necessary in agreement with the local authority, students receive statement of SEN which provides them with the legal right to a particular package of support that they require (WAG, 2015).  SEN usually falls under four broad areas, the support provided focuses on sensory, physical, behaviour, social and emotional development, cognition, learning, communication and interaction. In addition to this Rayner (2007) also believed that there are four aspects of behaviour management in order to establish an inclusive learning environment. These include focusing on the school, pupil and professional behaviour and pastoral systems.

According to the Welsh Assembly Government (2015) there are five principles that secondary schools should consider. It is essential that there are appropriate strategies in place for student with SEN to have their needs met in a mainstream school or setting. It is vital that the school take on the views of the student and take it in to account in order to provide them with teaching and learning that it best suited for them. In order to fully include the needs of an individual it is essential that their parents play a role in supporting their child’s education. Also, those with SEN should be offered full access to a balanced, broad and relevant education. These strategies within the curriculum are essential, as Wearmouth (2012) stated that teachers and other adults in schools are the ones who are responsible in ensuring that the right support for the learners are provided to learn in a way that is best suited for them. This will ensure that they are promoting inclusion regardless of an individual’s learning ability. 

In connection to inclusion it is important to look at student’s mental health and well being and how this is catered for in the curriculum in secondary schools within Wales. Exclusion can result to negative impacts on health and well being if education for all is not fully met. However, inclusion can also result to positive impacts if education for all is met to the needs of the students. In comparison to this, Clarke (2006) states that schools have a vital role to play in promoting students mental health, to make sure that their mental health issues are acknowledged in order to provide them with access to suitable support and help. It is seen that emotional well being in schools are important as young student are at a stage of their emotional development which usually can be seen as the most important stage of needing additional support from teachers and other adults with in schools.  Walsh (2010) carried out surveys to identify current provision of emotional well being and how it is supported with in secondary schools across Wales. It was identifies that many schools cover a minimum section of emotional well being and mental health in their PSHE lessons. It was also identified by Walsh (2010) that secondary schools in Wales did not have any specific policies based on emotional well-being and mental health. 

It is important to promote inclusion when focusing on children with mental health and to focus on their well being. However, if the aspects of inclusions on race, religion, gender equality and SEN are not looked at appropriately, it could affect students within schools. The United Nations (2014) consider mental health to be significant as it can impact a range of developmental outcomes, which could result in being unaccepted in society. In order to prevent exclusion it is vital that the students who suffer from mental health have a healthy relationship with everyone in their school including teachers and peers. Some mental health problems can affect students negatively which could result in stopping them from being supported in the right way. In contrast to this, if the support is being fully provided by improving a schools emotional setting it will have a positive impact on the students learning and well being as it will prevent any mental illness which may occur. It evident that providing the young students with an opportunity to learn about emotional literacy will allow them to interact with others in a way that will offer them an opportunity to understand their own and others emotions. Further on this will allow them to understand the impact of their action when promoting inclusion in their school setting (Clarke, 2006).
To conclude the Human Rights Act 1988 stated that education must be directed to the full development of humans and to promote an understanding regardless of background. The secondary schools in Wales looked at providing a suitable curriculum that focuses on promoting inclusivity through equality and diversity. It was seen that practice was at best when considering multiculturalism and anti-racism. Providing children with a better understanding would prevent students from potentially offending others. Similarly, it was important that schools promoted inclusion when taking into account beliefs and religion. It was evident that this was being implemented into secondary schools in Wales through Religious Education. In contrast to this, although there were taught sessions, it is essential for schools to also implement specific dietary needs based on religion or personal preference. However, there was no evidence to prove that this was being done in schools throughout Wales. It was evident that student’s rights should be respected through providing time for them to worship and also not to make any prayer compulsory, especially if the students do not agree due to the fact that they do not have a specific belief or follow any religion.  Furthermore, gender equality was seen as an issue when including specific school uniform for boys and girls as it should not be a particular rule for one gender to the other. It was also evident that both boys and girls should be provided with the right education appropriate for each individual rather than only having specific subjects based on gender. On the other hand, when looking at SEN it was identified that in secondary schools in Wales, students were put into sets according to ability which could potentially result in them lacking they social skills they require. However, it was seen to be beneficial for student intellectually. There were also many strategies in place to provide appropriate support to promote inclusion. In connection to this, mental health and well being was an aspect which is vital when catering education for all. It was evident that schools should provide more support rather than just implementing a minor aspect of the topic in PHSE sessions. Providing full inclusion to all students will ensure a secure environment.
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	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of this work as a measure of your own effort and in order that we may comment on your strengths and weaknesses.
Please ensure you complete this assessment before submitting your work.

	What do you consider are the best aspects of this piece of work?    
	The best aspect of this essay was being able to understand all aspects of inclusion within education.

	Which aspects do you consider could have been improved in this piece of work?

	The aspect which I would improve on would be to look for more information in depth.

	What have you found most satisfying whilst undertaking this submission?

	The most satisfying thing about this essay was finding the relevant information on the topic.
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