

1
Critiques Against Standard English
Critiques Against Teaching Standard English

According to World Atlas, 360 million people speak English as their primary language, and one billion speak it as their secondary language. English has become the world language for business, education, and commerce.  As English continues to grow as the world's most dominant language, there has also been a desire to teach a standard variety of English. As English has spread worldwide, there are many types of English. Many institutions and organizations have looked towards and have favored Standard American English (SAE) or British Received Pronunciation (RP) as the set standards within language education and professionalism. The issue with promoting British or American English is that it creates a linguistic prejudice against those who do not speak English with these attributes and marginalizes those who do not follow its standards. 
	The perception of Standard English is a byproduct of historical and sociopolitical ideologies rather than inherent linguist value. Researchers have identified that standardization processes were founded upon power dynamics, significantly elevated by major dominating groups like the British or American ruling classes. This association of Standard English with prestige and class continues its dominance over other English varieties. 
For many parts of the United States, the promotion of standardized English grew from direct connections to colonization. The English language became a tool and symbol of imperial rule, a deliberate act to consolidate power, suppress indigenous cultures, and restructure social hierarchies (Napeolon, 1996, 13). 
	During the 1800s through the 1900s, the United States promoted English as a system for oppressing indigenous cultures and upholding the belief that Standard American English was one approach to civilizing the indigenous population. The notion of "Kill the Indian, Save the Man" was the official belief of promoting English Education as the saving grace for non-white Americans (Ortiz, 2023, 133). Government officials and church missionaries viewed indigenous languages as inferior, the beliefs were not adequate, and their language was not intelligentially sufficient for means of communication. The imposition of standard English was integral to government, education, and trade systems, creating a uniform linguistic framework that persists into the 21st century (Napeolon, 1996, 13). 
	Harold Napoleon, a member of the Yup'ik tribe of Alaska, retells his people's encounter with colonization and imposing language mandates. He described colonization as fueled by the collapse of his people's traditional values and language. American government officials and missionaries began promoting and, in many incidents, began forcing American English Language Standards among the people. The goal was to promote American education as a tool to civilize the indigenous people and to promote American English education as essential. Children were often separated from their families into school systems to teach American English Education and physically punished if caught speaking their mother tongue or incorrectly (Napeolon, 1996, 13). 
	Over time, Indigenous students began to view their own indigenous ways and language as inferior. These incidents of language and cultural suppression, were not only isolated to Alaska but throughout the United States. These policies were designed to erase Indigenous identities and assimilate populations into a colonial framework dominated by standard English. However, as English has become the more dominant language of communication among tribes, a new variant of English has emerged among the Indigenous Communities in North America. Not many studies have been found that classify this new phenomenon, but it is informally known as "rez-accent." Rez is short for Reservation. The Rez-English's vocabulary, pitch, and rhythm are starting to be classified as a new rising dialect of English. This variety of English is often criticized for not being proper and discouraged for not fitting into the "standard English" framework, which continues the suppression of non-English languages and non-Standard Englishes (VOA News, 2023). 
	This view of colonization and American Standard English Education practices spread outside the United States. English was introduced into the Philippines during the American colonization of the islands in the early twentieth century. During that time, the Filipinos were taught Standard American English. American English became the standard for academic fields and business. Though not as devastating as the death or extinction of many American Indigenous cultures and languages, the effects of promoting American English and education have had a massive effect on the views of professionalism and education in the Philippines.
Adopting standard English as the language of administration and education created lasting economic and social inequalities. Fluency in perceived standard English became a requirement for access to education, employment, and social mobility, consolidating the power of colonial elites and alienating indigenous populations (Porras, 2022, 236). There has been a drive to recognize Filipino English or the English spoken among Filipinos with a Filipino accent, the belief that speaking Standard American English is the highest standard of education, and elitism. In many postcolonial societies, the dominance of Standard English persists as an indicator of socioeconomic privilege, maintaining colonial-era hierarchies long after formal independence (Vanegas, 2016, 131).
	Scholars such as Robert Phillipson and Tove Skutnabb-Kangas have described this process as "linguistic imperialism," in which the spread of English dominates other languages ​​and cultures (Skutnabb, 2023). The enforcing of Standard English during and after the periods of colonization has led to the destruction of linguistic diversity. Many indigenous languages ​​and cultures in the United States are now endangered or extinct. 
	Tagalog and English are the official languages in the Philippines, but one hundred and eighty-two other regional languages are spoken (Vanegas, 2016, 134). Over time, obsession over keeping American English as the standard manifested linguistic bias towards those speaking other English varieties. Though other varieties of Filipino English are recognized in the school systems, there is still a preference for Standard American English.  In 2016, a completed study viewed Filipinos' bias toward other Filipino English speakers. The researchers analyzed which variant of the English accent was the most desirable and competent.  The research found that speakers with Tagalog English accents were ranked as the most "standard." The researchers note that the Tagalog variety of English was the most desirable because it is associated with the national language standards.  Those individuals who spoke English with other Filipino Language accents were viewed less positively. The other Filipino English variations were described as less competent and not socially attractive (Vanegas, 2016, 148). This judgment towards other variants of English reflects linguistic prejudice and reinforces a hierarchy in linguistic identity. The prejudice and promotion of one standard of English also undervalue other English varieties. The dismissal of these variants can lead to dialect and language loss, forcing students to alienate themselves from their native dialects and cultural identity. This can lead to varieties of English to become endangered or extinct. 
	Standardizing English practices propagate that Standard English is the correct way of communication while devaluing and marginalizing other varieties of English. Other major English varieties in the United States include Chicano, Appalachian, and African American Vernacular English (AAVE). These are recognized varieties of American English used among significant communities in the United States. However, because they are spoken within minority communities and are not deemed as standard English, they are often viewed as strange, incorrect English and often associated with a lack of proper education (Baker-Bell, 2019, 8). This leaves the people speaking these varieties disenfranchised and isolated from mainstream society. 
The most well-known example is African American Vernacular English (AAVE). African American Vernacular English is associated with African American identity and culture, but only some of its speakers are from the African American communities. AAVE has been recognized as a legitimate linguistic system because it is rule-driven and guided by its grammar (Coleman, 2023, 2). However, mainstream culture continues to view it as a non-standard English variation associated with lower socioeconomic status, uneducated, and poverty.  Speakers of this variation are often viewed as speaking slang. This separation can create barriers to employment and social mobility. Many of these ideas originated from historical racist ideologies within the United States. Often, these stereotypes and racist notions are propagated by mainstream media and online content (Coleman, 2023, 5). 
	Not understanding other variations of English can lead to misunderstanding and a perceived undervaluing of a variation's communication structures. Awareness of non-standard variations can show appreciation for some unique features not found in Standard Englishes. For example, AAVE contains grammatical features that are not found in Standard American English.  AAVE has a grammatical feature known as "habitual be." The habitual be is a feature that indicates that something occurs frequently or habitually. Example: "He be walking to the shop."  Many will dismiss this statement as being grammatically incorrect. Many people will believe the statement is interpreted as "he is walking to the shop," but the sentence means he usually walks to the shop (Coleman, 2023, 3). Understanding how these features work leads to a better understanding of situations and context. This example also shows how language is adaptable and can be used in many situations. 
	Educators promote standardized American English in the United States education system and discourage students from using variants like AAVE. Students who came from AAVE communities were perceived to be less capable and often treated harshly for using non-standard grammar and vocabulary (Baker-Bell, 2019, 5). This barrier made many students feel isolated and disengaged within the classroom. This form of linguist prejudice causes inequalities in academic performance. Luke Coleman, a writer on AAVE, explains that students who are AAVE speakers who are taught and assessed in SAE (or Mainstream American English) have a significant cognitive load because the English they use within their communities is different than the English that is taught in school (Coleman, 2023, 3). Students have to navigate a new standard of English while being expected to perform at a similar academic level as their non-AAVE classmates. This obstacle leads to a significant gap in academic achievements between speakers of AAVE and other students. He continues to note that this academic gap further inaccurately assesses AAVE speakers' ability, consequently leading to lower literacy and performance rates. Coleman argues that classroom instruction needs to be built around other English variations and that teachers must be trained to work in a multilingual environment (Coleman, 2023, 17). 
Educational institutions must train teachers to create environments that allow students to engage with their own English variant alongside Standard English. A study by Kyrah Irish M. Porras suggested that solving these issues can be done by advocating linguistic diversity within educational systems. Pedological strategies should be contextualized and not focus on prescripts attitudes toward English. Also, education curricula and policies should focus on empowering English varieties in theory and practice. Inclusion fosters classroom situations that are linguistically diverse and equitable (Porras, 2022). Educational curriculum needs to create a pedagogy that incorporates students' diverse backgrounds. Techniques that will help educational institutions validate students' identities and make learning more relevant are code-switching and translanguaging. 
Translanguaging pedagogy also benefits students who are not from multicultural backgrounds. Translanguaging practices help students develop a deeper understanding of their own English uses. For students who are L1 speakers of English, an education curriculum that incorporates multilingual pedagogy helps create a deeper understanding of their language and its use. Students who are engaged in these practices help students think critically about language structure and its nuances (Warwire, 2022, 174). These practices have improved grammar and communication skills and reading comprehension.  Educating students about multicultural diversity and other variations of English helps prepare students to be better global citizens (Coppinger, 2022). As globalization creates a more interconnected society, having students understand how language usage differs among different people groups leads to better collaboration and intercultural understanding (Tai, 2023). 
Another argument for Standard English practices is that they are neutral and provide a universal approach to education. Teaching Standard English provides students a common framework for understanding grammar, syntax, and vocabulary. This statement is even disagreeable on which standard of English should be taught. A strict approach does not prepare students for the realities of global communication, where English is used in diverse ways. The notion that teaching Standard English continues the stereotype that one English is looked upon favorably over other variants and continues to promote colonial mindsets that some English, like British or American, are more prestigious and advantageous. In Hong Kong, studies have shown that students prefer British and American variants of English because they perceive it as more native and natural (Tsui, 2017, 58). However, research among English Foreign Language Students has noticed a shift in the perceived value of Standard English. Though the research has shown Standard English positively, more students' attitudes towards non-Standard English variants are changing (Tai, 2023). Students are now recognizing the value of learning non-standard English and recognizing Global Englishes. Researchers contribute to this shift in perception from exposure to other English accents (Tsui, 2017, 70). 
Language shaming is another term that describes discriminating against someone based on the perception that they do not speak the standard variant of English. Many stigmatize an accent and connect an accent to a person's intelligence. An example comes from research among Filipino Immigrants in the USA who felt like a "forever foreigner" because of the discrimination against their Filipino accent (Zhou, 2005) . This amplifies American citizens not viewing Filipino English speakers as "full-fledged Americans." These incidents create pressure among speakers of other variants of English to feel anxious about their abilities to communicate effectively. These feelings make speakers of non-standard English feel the desire to be more native sounding and feel ashamed of their non-standard English usage. In many cases, families abandon their cultural identity and language when raising their children in the hope that they will be welcomed into mainstream society (Porras, 2022, 239). 
Many acts of language shaming and gatekeeping are also found in online spaces. People use platforms like social media to enforce linguistic social class and hierarchy. People use these digital tools to discredit people's grammar and linguistic norms. These actions of perceived language superiority are overcorrecting a person's grammar or mocking their way of speaking to give the impression that their language usage is inferior and deficient. To quote Al-Salman (2017), "Social media can create an alternative source of power which supports the creation of ideologies, cultural attitudes, and political views. (Porras, 2022, 239)" 
Although pursuing Standard English serves some important purposes and ideas, it also undervalues and limits the diversity of English speakers. Language is constantly changing and adapting. Promoting a monolithic approach to language is counterproductive and fails to see the dynamic nature of language. Also, propping Standard English creates linguistic hierarchies, promotes linguistic prejudice, and shames those not meeting the arbitrary criteria. There is no wrong or right English, and continuing this notion of standard English is can have unforeseen consequences. Embracing linguistic diversity fosters an appreciation for cultural diversity and is more inclusive. English is not just a tool for communication but a way for people to express themselves, their culture, and their environment.
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