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A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience.

In this essay I will examine theories of Assessment for Learning (AfL), and how AfL strategies can be implemented to improve pupil progress, as well as to help the pupils take control of their own learning. AfL is integral to the new curriculum for 2022, championed by Donaldson. These techniques assist learners to become ‘ambitious, capable learners’ (Donaldson, 2015). This is one of the four core purposes of the new curriculum for Wales. The new curriculum has a very strong emphasis on Assessment for Learning, and the Donaldson report, which inspired the change in the curriculum, states that involving pupils in Assessment for Learning ‘will encourage them to take greater responsibility for their own learning’ (Donaldson, 2015).

The class I have chosen to create the learning episodes for are a year 4 class containing 28 pupils. The school is in a very urban area, with little green space on and around the school premises. Many of the pupils are from low-income families, and the Free School Meal rate is around 25% for the school, and 22% for the class chosen. The class is mixed ability, with both More Able and Talented (MAT) and Additional Learning Needs (ALN) pupils present in the class. This presents challenges, in order to stretch the pupils while also ensuring all pupils are understanding and making progress. AfL is integral to this, as it allows the teacher to check the pupils understanding of their own learning. There are no EAL pupils in the class, and no pupils have Welsh as a first language. This class are generally well behaved, with only small amounts of occasional low-level disruption.

The learning episodes I am planning are not connected, however will fit within the overall scheme of work for the class. The episodes are planned to take place in the middle of the term, while the pupils are working on a topic entitled ‘Can we save our world?’. This topic focuses on the local area, as well as the wider issue of climate change and the personal difference individual people can make on the planet. Prior to my learning episodes taking place, the pupils will already have investigated the effect their lifestyles are having both on their local environment and on the world. They will also have discussed important elements of their local geography, with an emphasis on locations important to them, such as their houses or favourite places. The pupils will also have investigated their local areas impact on the wider world, finding out about important projects or people form their area and how they represent their country.

The first Area of Learning and Experience (AoLE) I have chosen to incorporate into a learning episode is the expressive arts, with a specific focus on music. The ‘What Matters’ statement I have chosen to base the learning episode on is ‘Responding and reflecting, both as artist and audience, is a fundamental part of learning about and through the Expressive arts.’ (Welsh Government, 2019). This learning episode will fit into progression step 3, focussing on the achievement outcome of ‘I can reflect on how ideas are presented in creative works showing an awareness of traditions, forms, styles and genres.’ (Welsh Government, 2019).

The second AoLE I have chosen to plan a learning episode for is Health and Wellbeing. The focal point of this learning episode will be the ‘What Matters’ statement ‘Our decision-making impacts on the quality of our lives and the lives of others.’ (Welsh Government, 2019). This learning episode will be based within Progression step 3, using the achievement outcome ‘I have developed an awareness that decisions can have wide implications at a personal, local, national and global level, including legal and ethical.’ (Welsh Government, 2019). 

The final AoLE I have chosen to plan for is Humanities. My chosen ‘What Matters’ statement is ‘Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves.’ (Welsh Government, 2019). This learning episode will be focussed on progression step Three, specifically achievement outcome ‘I have experienced enquiries focusing on my locality, Wales and the wider world in the past and present.’ (Welsh Government, 2019). 

The Key principles of Assessment for Learning (AfL) lie in the process of formative assessment. Formative assessment can be described in three aspects; an evaluation of where the learner is now, where they are going, and how they will get there (Wiliam, 2009, p.12)
This process is undertaken throughout the learning, as opposed to summative assessment, which is only undertaken after the learning has taken place. This allows both the learner and the teacher to adapt their learning and teaching as the lesson progresses, which may allow for a higher level of learning being accomplished. To this end, employing assessment for learning in the classroom has been proven to add up to eight months extra learning in the school year (Wiliam, 2009, p.6). However, this has been shown in the same study to cost up to two thousand pounds per class, which may not be achievable in all settings. However, this is one of the cheapest ways of adding extra learning to the pupils’ time. Assessment for Learning should be used foremost to promote the pupils learning and should not be used just as a way to gather data or information. The assessment must be used to improve the ways in which the pupils understand their progress and know what they must do next to succeed. It can only be called formative assessment if it is actually used to adapt the learning in the classroom (Black and Wiliam, 2002).

The new curriculum, developed with professor Graham Donaldson, has assessment for Learning as an underpinning feature. Donaldson tells us that ‘Involving pupils and young people in assessment will encourage them to take greater responsibility for their own learning.’ (Donaldson, 2015, p.9). This is one of the key principles of Assessment for Learning, allowing the pupils to see their own progress and decide for themselves how they are doing. With this underpinning the curriculum, the Welsh Government can hope to see an increase in learning time in the classroom, as outlined by Black and Wiliam. Almost all research conducted into Assessment for Learning has proved to have a positive outcome, as seen in Hattie’s meta-analysis of achievement, which concluded that providing formative evaluation to pupils gave a 0.9 effect size when formative evaluation was employed. This is a high-very high effect size. (Hattie, 2009, p.181) However, this meta-analysis is comprised of only thirty studies, a small number in comparison to others in this book. It can be concluded that this result may not be as reliable as the results may look.
 
This is not to say that only formative assessment should be employed in the classroom. In order to facilitate the maximum amount of learning, summative assessment also has its place. Summative assessment can help to follow pupils’ progress over a long period of time, for example as they move throughout the school. This can also be used to encourage pupils, who may not see themselves as learning anything, however their summative assessment results show that they are. This gives them a confidence boost and may help spur them on in their work. This is supported by Grigg, 2010, who says that assessment of learning can be used for both a measure of the pupils’ progress and to mark their achievements (Grigg, 2010, p.372).

Feedback is one of the four elements of AfL. The others are sharing criteria, peer and self assessment, and quality of questions. Feedback is seen by many, including D. Royce Saddler, to be one of the most integral elements. This is because he states that teachers must focus on the reliability of the pupils work, rather than the validity. By giving the learner feedback on their work as to how they could improve, rather than a score, the learner is informed on how to make their work more reliable rather than more valid in the eyes of the teacher or school (Sadler, 1989). Information of this kind has led to the formation of the AfL strategy ‘Comment-only marking’. This involves not giving a score for any work done, not handing out marks of quantitative value, rather giving constructive verbal or written feedback on how to improve their work in a measurable way. This stops the student from believing they have done ‘good’ or ‘bad’ against their peers, only a reflection on how they have done when measured against themselves. This should reduce competitiveness in the class and allow the pupils to reflect only upon their own work and not how their work is measured against others. This strategy helps the lowest-achieving pupils most, as they may previously have been downhearted by their results against the rest of the class. A comment on how they have performed, considering their effort and previous ability, will be far more helpful to them than a number. However, in that same tone, high achieving pupils may struggle to adapt to this way of marking. High achieving pupils often feel their achievements most lie in being the top of the class, even if they did not try their hardest. Receiving a comment may help them to realise that their effort and attitude towards the work is more important than the grade they receive. Therefore, all pupils stand to benefit from comment-only marking. 

Another strategy for formative assessment is that of employing a ‘no hands up’ policy in the classroom. This strategy is championed by Professor Dylan Wiliam. The effectiveness of this strategy has been shown in classrooms in both primary and secondary schools, with all learners but particularly lower achieving pupils. In a documentary in which Wiliam implements this strategy in a secondary school, he states that the no-hands up strategy encourages all pupils to pay attention at all times, as they may be called on by chance at any point. This leads to higher attention in class, as well as allowing every pupil to have the chance to answer, not just those who are eager or confident in class. (The Classroom Experiment, 2010). However, as with the previous strategy, high achieving pupils were seen to struggle with this method. They struggled with not being able to display that they knew the answers to the questions, while others were called upon and could not answer. In the documentary, this led to disruption from those pupils, and affected the learning of the class as a whole. This could be an issue in the classroom, and to be able to negate it may mean having to implement the process slowly, so all pupils have a chance to become accustomed with the new policy rather than being told to just comply with it. This may help to reduce disruption once the plan is put into place.

The first learning episode I have planned is based in the ‘Expressive Arts’ Area of Learning and Experience. I have chosen this AoLE as it is a topic I personally have lots of experience in this AoLE, in all of the aspects involved. I decided to specifically focus on the music strand of the AoLE, with a focus on the local music of the area of the school. This is because it is important for the pupils to have varied representation of their local area presented to them, in order for them to properly understand their area. The aim of the learning episode, in the context of developing the pupils learning, is to allow them to see how their local area can be represented in different forms, including song, and to see how the style and traditions of the era are used and respected in this context. This learning episode will take place over the course of a one-hour lesson. In accordance with the new curriculum, this learning episode is linked to the what matters statement of ‘Responding and reflecting, both as artist and audience, is a fundamental part of learning about and through the Expressive arts.’ (Welsh Government, 2019). This links to the lesson as the pupils will be exploring how to respond to a song, in the context of their local environment. This lesson is for a year four class, and as such is based in progression step three in the curriculum, specifically the achievement outcome ‘I can reflect on how ideas are presented in creative works showing an awareness of traditions, forms, styles and genres’ (Welsh Government, 2019). I have chosen this lesson to support the pupils oral speaking technique, as well as helping them to build their confidence. Some pupils in this class have issues with self-esteem and confidence, and this type of group presentation activity could help to build themselves up and make new friends.

The AfL strategies I will use in this lesson are the Snowball technique, the use of individual mini whiteboards and the use of thumbs to convey understanding. These strategies are designed to work with all ability groups, as this is a mixed ability class. During the introduction to the lesson, the pupils will use a mini whiteboard each, to convey their opinions on a song the teacher will play to them on the carpet. They will be given no context for this song, as this may cloud their judgement when deciding what the song may be about. After the song is played, pupils will have a minute to decide alone what the song is describing, before holding their whiteboards up to the class. The use of the whiteboards is effective because pupils will not be able to see each other’s work, and therefore will not be able to not participate with their own ideas. This helps all ability groups as it allows the teacher to see how much the pupils understand in an easy way.
In the main portion of the lesson, the pupils will investigate the artist and song played, to be able to them discuss their thoughts on the piece’s representation of their area. They will use the snowball AfL technique to then combine their ideas, until there are two large groups which will them present their ideas to each other and the teacher. Thumbs will them be used to see whether the pupils think this song is an accurate representation of their area. This learning episode will lead to another learning episode in which they use the song as a stimulus to create their own songs, with their representations of the area.

The second learning episode I have planned is for the ‘Health and Wellbeing’ AoLE. I have chosen this as I believe this topic has been neglected by the previous curriculum, and it is more important now than ever to teach pupils how to take care of themselves and the planet, both physically and mentally. This learning episode also takes place over a one-hour lesson and focusses on the individual impact of waste on the planet, and how this can be reduced. The school is situated in an urban area, where they regularly see first-hand the effects if needless waste and litter. This lesson can help them not only to educate themselves but others in their lives. In the lesson, the pupils will be creating a poster using specialist computer software, improving their use of the Digital Competency Framework. This lesson specifically is tailored for the pupils to be able to improve their awareness that their individual actions can change the lives of people around them and their lives also.  This learning episode is linked to the ‘What Matters’ statement ‘Our decision-making impacts on the quality of our lives and the lives of others’ (Welsh Government, 2019). Again, this learning episode is placed within progression step three, and the achievement outcome of ‘I have developed an awareness that decisions can have wide implications at a personal, local, national and global level, including legal and ethical’ (Welsh Government, 2019). I felt this progression step was most accurate for this class, as there are varying abilities within it, and this progression step will allow all learners the opportunity to progress from their current level, regardless of ability. 

The AfL strategies used in this lesson will be No-hands up, question to leave, and comment-only marking. These strategies have been chosen to maximise the engagement of the class, and to keep all pupils on task throughout the lesson. During the introduction, the teacher will show the pupils a video of how the worlds use of single-use plastics is damaging the environment. After the video, the teacher will use the no-hands up method to ask some pupils about the ways in which they could reduce their usage of such items. Using the no-hands up technique ensures no pupils are exempt from being chosen, and therefore all pupils should be paying attention, as they know they may be called upon to answer a question. This encourages those pupils who are not used to raising their hands, either due to a non-belief in themselves or a perceived lack of knowledge. This should raise the general level of class engagement. In the main section of the lesson, the pupils will use individual laptops to investigate the ways to reduce their plastic uses and use this information to create a poster explaining to others in the school how they can make a difference individually. After this is completed, pupils will perform a carousel, in which they walk around looking at everyone else’s work. The pupils will them be given a post-it note each and a designated partner. They will them mark the other persons work using some detailed success criteria posted on the board. This will be undertaken in comment form. Comment- only marking will help the lower-ability pupils to realise that their work is valued on more than a number. This will be extremely beneficial coming from their peers, whom they view as their equals. At the conclusion of the lesson, pupils will line up and give one fact they have learned about the lesson as they walk out the door. This helps as it involves recall of information earned during the lesson, as well as giving other pupils ideas they may not have thought of throughout the lesson. This learning episode will be followed by a class assembly in which the pupils educate the others in the school on how they can change the environment.

The final learning episode I have planned is for the ‘Humanities’ AoLE. This topic has been chosen because having an awareness of where they live and how this has changed over time is important for being able to predict what may happen in the future, as the pupils grow up and begin to have a bigger influence over their community. This learning episode will take place over a one-hour lesson and is focussed particularly on geography and map skills. This is important for the pupils as map skills are an important life skill, which may help them or even potentially save their lives in the future. As these pupils live in an urban area, they may be unfamiliar with many of the aspects of the map and learning these will help them in life. Map skills may also help with their perception skills in other subjects, as they learn how to quickly view things with keys and symbols. This may be particularly helpful in numeracy lessons, in learning to read graphs. This lesson is based in the ‘What Matters’ statement ‘Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves’, with an emphasis on progression step three, ‘I have experienced enquiries focusing on my locality, Wales and the wider world in the past and present.’ This learning episode will be experienced in the same way by all pupils, regardless of ability, as it will benefit all pupils to learn and practice these basic skills.

The AfL techniques that will be used in this learning episode are lollipop sticks, and ‘two stars and a wish’. In the introduction to the lesson, the pupils will be asked to think individually about what they know about the geography of the school and where they live. They will be given a minute of silent thinking time to reflect on their possible answers, before the teacher uses lollipop sticks to choose a student at random to answer the question. This ensures a fair chance of being picked for all pupils and should ensure that they all comply with the task, in the knowledge that they may be chosen to answer. By choosing randomly, the pupils know that there is no bias in the people chosen, and that they are not being ‘picked on’ or ‘singled out’ by the teacher. In the main body of the lesson, the pupils will be split into groups to investigate their local geography in a variety of maps, including online and paper versions. The pupils will them attempt to recreate these maps themselves, to cement the formula of map reading in their brains. These maps will also be used to present to the other groups later in the lesson. After the group map has been drawn, the groups will come together to form the class. The maps will then be layered upon each other to eventually come up with a class map of their local area. As a plenary to the lesson, the class will collectively give themselves ‘two stars and a wish’, and AfL technique where the work is given two positive praise points and one piece of constructive criticism which is related to the indicative content of the lesson. This allows the class to collectively evaluate the lessons work, with positive praise outweighing negatives, to boost the confidence of the group at large.

In conclusion, the benefits of AfL are overwhelmingly useful for school not only throughout Wales but also the UK and possibly the entire world. The benefits are almost unanimous; however, I have some potential concerns and questions as to how best implement these techniques in my classroom. My initial concern is that some techniques, including the no-hands up system, may discourage some learners, particularly in the higher-ability groups. This was highlighted in Wiliam’s documentary, in which the higher ability pupils became frustrated at not being able to answer questions even though the person called upon could not answer. This may lead to a drop in their confidence, not only for those unable to answer, but those called upon who could not. Although not in every case, pupils may avoid putting their hands up because they genuinely do not know the answer to what is being asked. This could damage the confidence of the pupil, although it will also help the teacher to identify that this is a student who is struggling and may need extra support both now and in the future. As can be seen, the use of AfL techniques are overwhelmingly positive for every student, however some accommodations may need to be made for those who will find the adjustment from traditional learning methods hard. A suggestion for this is that the class may enter a ‘transition period’, where the technique is introduced, however it is not enforced so harshly that pupils are no longer comfortable in their classroom. The ultimate goal of any classroom should be the comfort and happiness of the pupils, no matter what their ability or behavioural challenges are.
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Appendix

Appendix 1- Expressive Arts lesson Plan
	Student-teacher
	Caitlyn Watkins
	Class:
	Year 4

	AoLE or Subject
	Expressive Arts (Music)
	Date:
	----

	Lesson Focus:
	Local music & its impact on the community

	Meaningful links to Curriculum 
	I can reflect on how ideas are presented in creative works showing an awareness of traditions, forms, styles and genres.

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy: 

	Personal Targets (Linked to QTS and identifed in weekly review)









	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

Evaluate and discuss the works of a local artist in relation to their representation of the local community.








	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	To list the elements of the music
To discuss in a group your feelings of the piece





	Snowball
Whiteboards
Thumbs up/middle/down
Learners will produce an oral presentation of what they have learned.



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	To list the elements of the music
To discuss in a group your feelings of the piece





	Snowball
Whiteboards
Thumbs up/middle/down
Learners will produce an oral presentation of what they have learned.



	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	
Introducing the artist, local to the area, to the pupils by playing some of their works. Ask the pupils if they have heard them before. Ask what they think the song played was about

	

Using whiteboards, pupils will show the teacher what they think the song played to them could be about. 




	Youtube
Whiteboards
Whiteboard pens

	

Teaching & Core Learning
	Pupils will be split into pairs to personally investigate the artist on laptops. They will break down the song into its separate elements and discuss what type of representation this song gives to the local area.

Groups will combine using the snowball technique until there are 2 large groups for the class. These groups will present their findings to each other in the form of an oral presentation.

Use thumbs to show the teacher if they feel the song is what they want people to think about their area.




	Use laptops to investigate artist and their song. Discuss in pairs, then snowball as to how the song represents the local area. Decide if this song is an appropriate representation of their area.





	Laptops x14
Ipad for recording presentations

	

Plenary
	

Whole class discussion on how the song represents the local area and how the representation could be improved. This is used as inspiration for future lessons of writing their own songs about theur local area.

	


Discuss how they could improve the song to make it better represent where they live.


	



Appendix 2- Health and Wellbeing Lesson Plan
	Student-teacher
	Caitlyn Watkins
	Class:
	Year 4

	AoLE or Subject
	Health and Wellbeing
	Date:
	----

	Lesson Focus:
	Climate Change

	Meaningful links to Curriculum 
	Our decision-making impacts on the quality of our lives and the lives of others.

	Meaningful links to:
Cross Curricular Responsibilities
	DCF- creating a poster using software on the laptops

	Personal Targets (Linked to QTS and identifed in weekly review)









	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

Discover the ways they can save the planet
Show others the positive changes they can make through a poster







	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	Create a poster showing the easy changes people can make to help the environment in their local area





	Learners will produce a poster, which can be displayed around the school.
No hands up
Question to be able to leave
Comment only marking



	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Teacher will show video of how the planet is being harmed by single use plastics and other pollutants. Teacher will then ask for ways the learners could reduce their plastics—using no hands up


	
Pupils will think of ways to reduce their single use plastics and other pollutants.





	Whiteboard
internet

	

Teaching & Core Learning
	
Teacher will give list of reccomended websites to learn about reducing waste, before allowing the pupils to create their own posters advertising to other pupils how they can help save the planet.

Pupils will then perform a carousel, by which they wander around the class looking at others work.


	
Pupils will create a poster induvidually using the internet for reference when needed. 



During the carousel, pupils will be given a post-it note, on which they will write 1 piece of constructive criticism for a chosen student.
	Laptops x28

Post-it notes x28

	

Plenary
	

Teacher will take suggestions of the best ideas and consolidate on the whiteboard, using the no hands up method.

	

Pupils wil be able to leave the classroom once they have given one idea as to how they can help save the planet.



	



Appendix 3- Humanities Lesson Plan
	Student-teacher
	Caitlyn Watkins
	Class:
	Year 4

	AoLE or Subject
	Humanities
	Date:
	----

	Lesson Focus:
	Geography

	Meaningful links to Curriculum 
	Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves

	Meaningful links to:
Cross Curricular Responsibilities
	

	Personal Targets (Linked to QTS and identifed in weekly review)









	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

Discover the geography of their local area, using the internet, physical maps, personal and second hand experiences.





	



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	
Discover where they live and where the school is located within wales, the world and the UK.

Create a map showing their findings




	Map created in groups

Lollipop sticks
2 stars and a wish




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	

Ask the pupils what they know about where they live (lollipop sticks)
Put answers on board

Show the pupils all the ways they can locate the school on maps on the internet and on a physical map.

	
Pupils will think pair share on their perceptions of where they live, then feedback using lollipop sticks.





	Whiteboard

Internet

Atlas

OS map

	

Teaching & Core Learning
	
Pupils will split into 4 groups, 1 for each map source, and will discover their school in each of these mediums. They will create their own versions of these maps as a group, before coming together to combine all 4 perceptions of the school into one fully comprehensive map.



	


Pupils will be put into mixed ability groups, in order to let all pupils take an active role in the task.


	Laptops x2

Atlas

OS map

Map paper

Pencils
#

	

Plenary
	

The final map will be displayed on the whiteboard and pupils will self assess by giving their final map 2 stars and a wish.

	


All pupils will be involed in the feedback process.
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