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Multilingual Practice in the Early Years:
Bilingualism is generally referred to individuals who have the ability to use two languages and multilingualism is referred to individuals who use more than two languages (Psychology, no date, Franson, 2009 and Baker, Wright, 2021). However, researchers state it is more complex to define bilingualism due to the many variations in individual’s abilities, from reading in both languages (biliterate), simultaneous which is learning both at once, to sequential bilingualism where individuals learn a second language later in life (Franson, 2009 and Baker, 2021). Baker and Wright (2021) also discuss how individuals may be less fluent in one than the other or completely fluent in both. Research has shown that around 40% of the population are bilingual or multilingual (Psychology, no-date). This assignment will research further into the benefits of bilingualism both mentally and within society, Welsh as an additional language (WAL) and policies in place for future development. 
There are numerous benefits to being bilingual according to Bialystok (2011, p1-8) especially with the cognitive development. Bialystok (2011) states how bilingual individuals “consistently” achieve higher than monolingual individuals, as bilinguals have a more complex mental progress due to the use of two languages. Bialystok continues to explain how bilinguals perform better in any tasks that requires attention, even non-verbal tasks and have faster reactions, due to the “executive controls” bilinguals use daily to decipher between two languages. Bialystok (2011) later highlights how medical research has shown that bilinguals seem to control early indications of Alzheimer’s or Dementia which slows the disease down, due to the high mental activity, helping to reserve cognitive development more efficiently than monolinguals. Prior (2024) also states a number of bilingual benefits, although discusses the employability benefits in depth. Within today’s society employers look for bilingual employees, due to international global markets, it is beneficial for businesses to have employees who can communicate effectively and disable the language barriers (Prior, 2024). Prior (2024) emphasizes being bilingual also boosts financial income, stating bilinguals earn more than monolingual employees, providing further career opportunities and gives individuals a “competitive edge”. However, Prior (2024) also mentions the difficulties some bilinguals may have, from maintaining fluency in both languages, to respecting personal and communities’ identities whilst also fearing making errors. Whilst Prior (2024) points out the difficulties, the benefits have lifelong effects creating personal enrichment, empathetic and adaptable individuals. 
The video attached is an Early year’s practitioner taking part in a bilingual activity, Welsh being the additional language. Welsh as an additional language (WAL) is related to children whose first language is not Welsh; However, they are in Welsh medium education and require support to access the curriculum (Welsh Government, 2014, p. vi). The practitioner within the video is working on two of the five language acquisition stages, the early production stage, children learning key words and one or two phases and the emergence speech stage, creating simple sentences, with a few minor errors occurring with the learner (ALL ESL, 2025). It is importance for Early years practitioners to understand the five stages in order to identify where the children are, to be able to succeed in tasks with support and opportunities to process (ALL ESL, 2025). Vygotsky’s “zone of proximal development” (ZPD) theory emphasizes that knowing what the children can do alone, to how and what practitioners can do to support further (Mcleod, 2024). Coinciding with Vygotsky’s theory is Skinner who believed children’s language developed through, “mimicking speech”, repetition and having good reinforcement (Lemetyinen, 2023), As the practitioner is demonstrating in the video. Practitioners have a legal duty under the United Nations convention of the rights of the child (UNCRC), article 29, to give an education that develops children’s abilities, while teaching about their rights and of other cultures (UNICEF, no date). However, whilst practitioners teach WAL, practitioners also encourage children to use their native language even if it is not the language spoken in the setting, supporting article 30 (UNICEF, no date). 
Ishra (2021) discusses being bilingual enhances an individual’s executive functions within the brain due to neural connections being more advanced. Ishra (2021) explains the executive function is the area of the brain that helps lower distraction rates and improves attention due to the brain’s knowledge of duo language. Kuipers and Thierry (2015) highlight brain development benefits especially in bilingual children with attention to phonological and phonemic skills being greater than monolingual peers, due to the auditory process performing at higher levels, and the information being passed through the Wernicke’s area of the brain. Hofman (2020) describes Wernicke’s an area on the left-hand side of the brain which processes language better as it is closer to the Broca, the area which forms the speech muscles, this is where the differences in monolingual and bilingual brain development have appeared. Hofman (2020) states that in the Broca area of bilingual there is more grey matter than in monolinguals. Treutler and Soro (2021) explain how the information from the Broca can then flow information to support speech delivery and show enhanced activity in the Motor cortex of a bilingual’s brain.  Noam Chomsky believed everyone has an innate language ability which Chomsky named the Learning Acquisition Device (LAD) and that there is a vital time when the brain is more receptive to develop input (Lemetyinen, 2023). Chomsky, unlike Skinner, believed children developed language gradually and with patterns (Lemetyinen, 2023), as demonstrated in the video using key words and patterns beginning at a young age. 
Divergent thinking is a vital part of creativity according to Robinson (2016), who defines it as a process that allows individuals to think of many outcomes for a problem. Robinson (2016) discusses how everyone has the ability to think divergently, however it decreases through the years and believes this to be down to the educational system. However, Eon Duval, Frick and Denerraud (2023) studies provided no evidence of this when they compared Montessori schooling and Traditional schooling, with divergent thinking tasks demonstrating similarities. Similarly, this was also the case with “111 British bilingual and monolingual children from the same school” who took part in three divergent thinking tasks and the results demonstrated very little differences (Booton et al, 2021).  Eon Duval, Frick and Denerraud (2023) emphasized the importance of exploration and experience through collaboration with peers in developing divergent thinking and believed the decrease was one of a natural maturity. In previous years Hoffman and Russ (2012) similarly shared links between play with divergent thinking, discussing how it is vital to “creative production”, developing independence and “fluidity of thinking”, which involves repetition. Hoffman and Russ (2012) cite Guildford theory on divergent thinking as a “cognitive process in play” giving the opportunity to produce ideas. Guilford’s theory was based on four key factors fluency based on valid responses, originality, the rareness of answers, flexibility, the generated replies and the detail of the answers, elaboration (Sisk, 2021; Booton et al., 2021).
Welsh is the oldest language spoken in Britain to date, advancing from the Indro-European language over 6,000 years ago and has transformed due to resettling over the years (Davies, 2014, p1). However, in the latest Welsh Government (WG), Welsh language census has recorded the lowest data of individuals able to speak Welsh since the 2011 census and a 6.0% decrease in children aged 3-15 (WG, 2021). To improve this the WG have set a target by 2050 to “increase the number of Welsh speakers to a million” (WG, 2018).  The proposed action is that everyone has opportunities to explore the Welsh language no matter what level of ability (WG, 2018). The Welsh Assembly Government (WAG) produced a framework some time ago to support early years settings in the development of the Welsh language (WAG, 2008).  The main techniques were the use of more incidental Welsh similar to the practitioner in the video, to gain familiarity and natural learning, in an environment which is encouraging fun and through play (WAG, 2008). The new Curriculum for Wales was introduced in 2019, aims to “enable learners to gain knowledge and skills in Welsh, English and other international languages” with a holistic approach in reading, writing, oracy and auditory (WG, 2019). Considering the statement, Curriculum for Wales has some mandatory requirements for all early years setting in order to develop the Welsh curriculum in the four what matters statements, highlighting the importance of incidental Welsh daily, access to Welsh literature through books, labels and communication with songs and rhymes whilst in a positive enriched environment (WG, 2019). 
Considering the information discussed there are many factors to reflect upon, one being the complexity of bilingualism and the classification in which an individual can identify as. Another is the many benefits bilingualisms can hold, from cognitive development highlighted by Bialystok (2011) studies on the higher performance to monolinguals, to health benefits in the reduction of dementia symptoms. Further contributing to the benefits was the brain development where research by Ishra (2021) discussed bilinguals having an enhanced executive function, due to neural connections, improving attention and phonological skills as researchers Kuipers and Thierry (2015) have shown. However, this wasn’t the case in divergent thinking when Booton et al (2021) researched both monolingual and bilingual children on divergent thinking tasks and there was very little difference in the results.  Lastly, learning that Welsh is the oldest language, and it has declined over the years in regard to the WG census (2021). However, reading the ambition by WG (2018) to create a million Welsh speakers by 2050 and how the new Curriculum has mandatory requirements in place to promote this is encouraging. Practitioners can further support this by using Skinners ZPD theory (Mclead, 2024) and gain knowledge of the linguistic stages to support children’s Welsh in a positive, enthusiastic approaches, while using incidental Welsh daily, whilst always respecting children’s rights. 
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