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Does structured group/pair work encourage greater engagement and build pupils confidence to participate?
[bookmark: _GoBack]
	
	Targed/Target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn.

What I have done in this assignment.

	[bookmark: cysill]Targed/Target 1
	‘You engage with real interest in a wide range of perspectives. Explanations show explicit understanding. Keep this up.’

 
 

	Throughout the preparation of this essay, just like the previous essay, I engaged with a variety of differing texts from authors who show differing perspectives. 

	Targed/Target 2
	‘Continue to read widely to give yourself a broad critical understanding.’

 
	I read around the subject in order to give myself the best understanding possible. I attempted to implement as much research and contradicting opinions within my writing as possible, in order to gain further understanding. 

	Targed/Target 3
	‘Proofread with care. Minor punctuation errors were a fairly consistent feature.’

	This is something I struggle with throughout my experiences with academic writing. In order to tackle this target I engaged in proof reading as much as possible, asking for help where possible and appropriate in my study skills meetings. 
Also reading a wide variety of texts allowed me to see how punctuation is used correctly, so errors within my own writing should reduce. 




It has been no secret that pupil’s encouragement and participation is one of the key factors in ensuring that the learning that takes place in our schools is effective. Within this essay, I shall explore and discuss the importance of structured group and pair work in regard to encouraging participation within the classroom. Taking part in a Drama lesson is an experience that lends itself frequently to pupils working with others closely and creatively. There is an importance on the lesson being taught and their learning as a whole, this being both in regard to their academia but also their experiences socially and engaging with a wider world, something useful alongside Donaldson’s four purposes; the foundation of the new curriculum in Wales, set for 2020. A development that will change the principles underlying how and what our pupils are taught across the country (Jones, K. 2019), Something that will be imperative to both teacher and learner in the near future. 
I will address: the exploration of social interaction within a classroom and how it is imperative to group work; the benefits of both individual and group work; the importance of working with peers (inclusive of the pupil’s perspective); and engagement levels within the classroom. I intend to explore my research question with the purpose of utilising and contributing to the existing research into this topic, whilst developing my own knowledge in order to aid my practice, ensuring participation and engagement with my future lessons; to ensure that my teaching will be formed by the latest research (Robinson, V., 2003, Pg. 29). BERA (2014) uses the phrase ‘research-rich’, explaining that a school environment and those relevant to that, thrive on self-development, they are more likely to be able to self-evaluate and then improve if research takes place.
I think it is important to know the context of the school in which I am placed for my Professional Teaching Experience (PTE), it’s relevant details to enable a sound opinion to be formed on what is to be discussed within this writing. I am placed within a bilingual comprehensive school, ages 11 – 18, consisting of approximately 1600 pupils of all abilities. Based on the school’s most recent Estyn report, 2% speak English as and additional language (EAL) and 23% have Special Educational Needs (SEN). The class in which I will base my research on is a mixed ability year 8, they are a large class consisting of approximately 32 students. 
In order to conduct effective research, it is crucial that the author must understand how to do this in the best way possible and be aware of the findings from existing texts and research already conducted. Dylan Wiliam, a big name in Assessment for Learning (AFL), discusses the idea there are two main focuses in order for group work to be used effectively within the classroom, these being: shared goals within a group as well as individual accountability. Once both focuses are met, Wiliam expresses that a higher level of achievement and sustained engagement shall be achieved (Wiliam, D., 2018). Lack of individual accountability within group tasks provides students with the option to not put in the effort to support the rest of their group, positive interdependence needs to be addressed, which is the mentality that the group work together, regardless of the outcome. Once this has been understood by all, students understand collective effort is required for group success (Johnson, D.W., Johnson, R.T., & Holubec, E.J. 1998). We also run into a similar issue if the group is too large, being discussed here is the Ringlemann effect, meaning that as a group gets bigger, individual members tend to become less productive (Kravitz, D.A., & Martin, B. 1986. Pg. 937). In attempt to avoid this theory playing a huge part in the study, I intend to avoid large groups working together and attempt to ensure a collective effort throughout group activities; smaller groups usually make it difficult for students to remain quiet and hide from participation (Kasim, 2015, Pg. 100).
Wiliam further discusses blending the role of student, teacher and learner during group work. The teacher becomes an active participant of learning and students the same; taking responsibility for their own learning (Wiliam, D, 2018). This, through discussion, creates experts that help enable others to learn, using pupils as learning resources for one another, which topically, Wiliam often refer to this as Peer Assessment (Wiliam, D., 2014). This mentality links to Heathcote’s Mantle Of The Expert, developing pupil’s autonomy through the use of groups. This allows individuals to take responsibility and control of how they Interactively explore the classroom or thematic topic. It also provides an opportunity to implemented skills into authentic, real life situations (2002, Pg. 7). Blending the roles within a classroom through the use of group work allows pupils to become independent learners, reinforcing the aim of ensuring ‘Enterprising, creative contributors who are ready to play a full part in life and work’ (Donaldson, 2015), in relation to the new curriculum. 
Within the classroom, there is extensive research exploring how group work develops creativity, (Burke, A., 2011, Pg. 88). David Didau argues that working within a group does not magically make us more creative, but asks us, as the reader to reflect on times in our personal lives where having a conversation with another person has nudged us in a different direction and gave us more inspiration (Didau, 2018). Didau puts emphasis on a conversational element as opposed to creativity whilst exploring within the classroom. Previous observational research explored the idea that when students work together in groups, their discussion tends to not involve the entire group and is usually superficial and brief (Barnes & Todd, 1885; Bennet & Cass, 1989; Wegerif & Scrimshaw, 1997 as cited in Mercer, 1995, Pg.13).
If we discuss this through a constructivist point of view, Vygotsky’s child centred approach pushed forward the idea that through the use of discussion in group activities, the social interaction element is crucial for a child’s learning development. Vygotsky explored the use of discussion in closing the gap between what a child knows already and where their learning has the potential to develop, what Vygotsky called the ‘Zone of Proximal Development’ (Shabani, k., Et Al, 2019, Pg. 237). Gokhale and Bruner also support these methods with their own individual research, Gokhale (1995) exploring that group activities allow a longer retention of information for the students and Bruner’s co-operative learning research (1985) divulged students ability to improve problem solving strategies through others interpretations. The learning tool that is most useful and relates all of this research together is, of course, discussion. Bennet on the other hand expresses that although group work has its place in the classroom, it is incomparable to direct teaching. This is due to the time it takes with little proof of outcomes from group activities; learning from the subject expert is more effective (Bennet, 2015, Pg.36). He expresses that group work should be used as a tool, but not the only technique used within a classroom. This concept for me, made the importance of individual accountability, discussed by Wiliam, much more important. From this, I wanted the lessons taught in regard to our research to have both direct teaching as well as opportunities presented for group work. This would allow both student teachers to assess the important factors of both, whilst seeing a contrast in student engagement across each section of the lesson.
However, there is a lot to be said about how students react around an authoritative figure. A student speaking to a peer for answers will engage in more of a dialogue or an open and explorative discussion. Whereas the same conversation with a teacher tends to have a reduced level of engagement, the student taking the teachers word as gospel, without challenging or offering perspective (Mercer, 2002, Pg. 12). Confidence and power balances also play a huge role in these types of interactions, feeding into the established hierarchy of the classroom (Johnson-Bailey, J. Et Al,1997). This exact way of thinking is the thought process behind the observing student teacher conducting the interviews with the participants instead of their usual teacher. Hopefully, minimising the potential to sway answers. 
The research for this study was conducted by another student teacher and myself within the same placement school. The methodology in which our research was conducted is through Lesson Study, this is a form of action research which provides the opportunity to work collaboratively with one another in order to improve education and then provide suggestions towards improvement as well as broadening our own techniques (Fenandes & Yoshida, 2004 & Sprunger, J.G., 2017).
Using our research question as the focus, two lessons were taught. I taught my class first and my research partner played the role of a non-participant observer, documenting relevant information for our study. In order to set about doing this ethically, we sent letters to the parents of our class, ensuring an opting-in approach to conducting the research as opposed to implied consent and participation which would be unethical. It is important to remember that the participants are exactly that, the information gathered from them is theirs, not a given. All lines of communications are open and honest with both the students and their parents. These letters outlined the intentions within our research-based lesson. In our letters we state our question in research, how we intend to monitor it through the use of non-participant observation, and our intention to hold a focus group interview with three chosen participants after the lesson. Participants will be asked a series of questions from the observer, in line with ethics requirements. The option to not provide an answer and withdraw from the study was readily available to the students at any time. In order for them to provide informed consent, participants need to know exactly what they are potentially going to be a part of (Thomas, G, 2017, Pg.48). The lesson is not optional, as it is part of their schooldays, however partaking in being observed is a choice. Once the letters were returned it had an indication that they are willing to provide consent for this to go ahead in including their child and providing permission that the student is willing to give verbal assent before the lesson.
Being honest with all involved throughout this research, although ethical, has the potential to tamper with the findings. This is due to the Hawthorne effect where people tend to act differently when they know they are being watched (Oswald et al., 2014, pg. 53). In the interest of this study,  it would mean students giving answers or behaving in certain ways that are not necessarily an authentic representation, as they know what the researchers are looking for, mean that the research could not be considered completely accurate due to the need to question its legitimacy; students will be aware that their participation, engagement and confidence will be monitored through the use of group work, so this has the potential to effect how they act (Cohen, L., Et Al, 2002, Pg. 179). With this in mind, we prepared structured questions that will be asked by the observer instead of the classroom teacher, in the hope that answers were not swayed. However, in the interest of being ethical, the students will be fully aware of what is being observed, so this has the potential to affect what happens and what is said throughout our study.  
Confidentiality and anonymity are of the utmost importance when tackling ethical research (Angrosino, m, 2012, Pg.167). Throughout this piece of writing I shall anonymise all pupils, not using their names and referring to them as participants 1-3. This is adhering to the British Educational Research Association’s Ethical Guidelines report (BERA, 2018, Pg. 21), all information in reference to my research project that I shall use within this writing shall be anonymous in the ethical interest and protection of both the school and pupils involved. All data that is collected throughout our study is stored on a password protected, secure OneDrive that is to be disposed of appropriately once research is conducted fully. 
Deciding on our three participants was at the teacher’s discretion, having taught this class for a while, I feel I have got to know them quite well and am able to choose those who show variance in regard to our chosen research question: focusing on engagement, confidence and participation. 
During the interview process, it would be impossible to ensure complete confidentiality, as it is a focus group style interview, meaning that other participants will hear what is being discussed (Gibbs, A, 2012, Pg. 189). However, being in a school setting and interviewing students, the contents of the interview is designed to be very opinion based on their group activities. 
Existing research highlights that working in groups with low instruction causes some pupils to disengage as other pupils take over, therefore by researching whether giving highly structured tasks will engage pupils we will be able to highlight a positive method of encouraging engagement. 
After half a term spent with my year 8 class working on Soap Operas, this research lesson happened to fall on their performance date. Each group took it in turns to perform to the rest of the class as an audience, who would then get the chance to assess the work they have seen from their peers. This is relevant to our research question as students will be working in groups throughout the lesson, with opportunities to work together in both a structured and non-structured way. 
Students were provided with a resource I had created with the relevant success criteria, terminology that was useful and sentence structures in order to aid successful peer assessment. Students responded well to this, they were given the tools and knew what is expected of them. The audience were then given time in their groups to collate feedback, discuss with one another how they felt it went in order to provide constructive criticism to their peers. The structure provided was accessible throughout the discussion period after performance, meaning that it has the potential to fuel discussion but also not removing the natural and creative aspect of conversation bound to happen in this environment. This being a similar premise to ‘Tell Your Neighbour’, an AFL technique where students are asked to discuss in pairs what they think about a relevant topic or to solve a problem with the premise that two heads are better than one (TIEE, 2006).  Working collaboratively, this technique provided opportunity for groups to express themselves through conversation in order to articulate their opinions and form sound and cohesive responses in reference to the performances watched. Each group was then asked to provide feedback in front of the class. Conversing, like Wiliam expressed, is an effective use of group work, whilst also taking individual responsibility. 
As each pupil was given a sheet, everyone was held accountable for answering questions and providing effective feedback. When questioning, instead of just going group to group to provide an answer, I made ‘engaged participation the expectation’ (Lemov, D., 2015. Pg 111), by using Lemov’s technique Cold Calling; asking students to provide an answer, regardless of if they are raising their hand or not. This removes the idea that we can shut off and not pay attention to others work, utilising being an audience member to help developing our own technique. A strategy that I found myself doing a lot throughout this lesson, that highlights the importance of direct teaching and group conversing working together is when a student would provide me with an answer I would either repeat louder for the benefit of others in the class, in order to ensure that they were able to hear it. Lemov shows importance of speakers through his Audible Format technique, essentially, he says that if the teacher accepts an answer that the rest of the class cannot hear, it is like saying that the student contribution is not relevant (Lemov, D., 2015. Pg 49). I would also highlight student’s comments by re-wording contributions in order to ensure students see the correlation between their verbal offerings and the relevant terminology(Lemke, 1990, Wells, 1999, as Cited in Mercer, 2002, Pg.5).
Throughout the lesson, the observer was focusing on three participants, these were chosen by myself from previous lessons teaching them, their confidence levels, effort, understanding, engagement and participation all differs from one another, hopefully this will give us a well-rounded view of our research in question. 
During the feedback element of the lesson, participant 1 was the quietest in the group, as they were conversing, she seemed to take in what her peers were saying and then giving her own feedback in a well-rounded manner to her group. When approached to provided collective feedback to the rest of the class, the participant did not put herself forward to vocalise the group’s opinion, however did seem pleased when a more vocal member of her group, shared back the student in question’s well rounded response to the rest of the class. This interaction, I think, fuelled the student with confidence as she was acknowledged and praised for her contribution. Participant 2 reacted to this experience in a completely different way, when discussing with her group, she was keen to offer ideas and  when it came to sharing in front of the class she was more than willing to participate, she seemed to enjoy showcasing her group’s findings in a confident and focused way.
Students understand the link between skills learnt in a Drama lesson and how they are useful within a wider context, for example one of my focus participants said during the interview in regards to choosing a group of people to work with,  that ‘if you don’t get on, its ok because you get to learn leadership’ (Appendix 3). This showcases a level of maturity, but later on the same student expressed the lack of confidence or willing to participate due to other members in the group passing judgment. What was extremely evident from the interview was that most students want to work in groups, more specifically with their peers(Smith Et Al 2005 as cited in Ellis, S. and Tod, J., 2014).The idea of this welcomes distractions from the work as the students have more in common to reference. However, working with familiarities means student arrive at answers faster due to their ability to communicate with each other and engage in a deeper sense. The willingness to take risks is magnified as the potential risk of judgment from others dissipates due to existing friendships and more successful reasoning (Mercer, 2002, Pg.97).
Pupil voice is important and forms a beneficial part of Lesson Study methodology, once the lesson had been taught, myself and my research partner conducted a focus group style interview with our three participants. This part of effective, qualitative research provides opportunity for the students to speak openly (Gibbs A, 2012, Pg. 186). For us as researchers, this provides an opportunity to gauge how involved participants were throughout the lesson, and help monitoring confidence and engagement, key phrases within our research question. During the interview, Participant 1 used the word ‘community’ – in reference to being in a group, she explained how working closely with others allows her to build friendships with people that she would not usually work with. A positive of group work, expressed by participant 2 was the coming together of differing personalities, everyone brings different interpretations and point of views, important for the creative process. This is confirmed by Brown (2001) who mentioned that students within groups feel more secure, by working in groups students self-confidence and ability to motivate themselves and others increases (Brown, H. Douglas. 2001).
Participant 1 and 2 show great interest in mixing up groups in the future, they enjoy working with their friends, but see the benefits of working with others in order to develop their relationships and sense of ‘community’(Appendix 3). This is not the case for all students, participant 3 was quiet throughout the interview and some questions, she did not want to provide answers for, which is completely acceptable. She did express the want to work alone to avoid potential mishaps.
To improve this lesson I would give more time to the discussion after each performance, making sure students have really explored the analytical aspect of the session, ensuring engaged audience participation as opposed to passive observers. This being a potential issue for both working in a group and watching others perform. Mercer explores the need and importance of developing the dialogue within the classroom, and if AFL lessons involving peer assessment become just direct questioning from the teacher, it removes the discussion aspect, where pupils can collaboratively articulate their thoughts and feelings towards progression of skills. 
A discussion with my research partner lead us to reduce the amount of group work for the next lesson taught, exploring the same thing, this was so we could compare and contrast the level of engagement and confidence to participate from individual work and working collaboratively with peers.
During the second part of our research project, I was the non-participant observer taking notes throughout the lesson (Creswel, J., 2016, Pg.167) and my partner would teach her ICT lesson to a different class within the same placement school. This class is an adapted curriculum form, meaning that the lessons taught need to be accessible in differing ways, due to the level of Special Educational Needs (SEN) and English as an Additional Language (EAL). This is also a class I am familiar with as I teach them Drama, so observations have the potential to be knowledgeable and the interview process could allow pupils to express more openly. 
The benefit of observation is the ability to see things happen in a natural context, during this lesson. I noticed a huge benefit of group work in action, participant 3 within this class is an EAL student, his ability is limited which has the potential to make conversing quite difficult for the student. He sat quietly, disengaged for a couple of minutes before participant 2, noticing that the student was struggling with the group activity, sat next to him and began explaining the task, using the resources as a visual aid.  Working as part of a group enabled participant 3 to understand the work and engage in a dialogue with peers to develop skills and understanding. When moving on to individual work on the computers, both participants sat next to each other, participant 2 checking consistently that his peer is on track with the work. 
Working together, allowed participant 3 to partake in the lesson and also benefit participant 2 as by explaining things to another, helps test and improve your own understanding (Mercer, N,2002, Pg 89).
A huge factor that is a barrier for group work within this class is the level of social skills present, most of the students find it challenging to work with others because the dialogue struggles to remain on task. This was evident through observing but also confirmed during the interview process, where participant 1 explained that she struggles to work in groups because others are disruptive and bully her, for this reason she prefers to work alone, however, the student expressed that she likes to share ideas when working with a group and debating. This is a method of evaluating and understanding your own opinions, arguing and debating with a social equal (Mercer, N, 2002, Pg.89). 
After the taught lesson and interview process, each student teacher completed a reflective model from a personal viewpoint, in relation to the research question using Gibbs reflective model published within his book Learning by Doing. The model is used to personally reflect on a situation incrementally, through the use of a circle, this is useful in order to develop an understanding and allow further development of own behaviour. Understanding aspects of situations that shape our responses (Reach, 2017).
How students engage with work differs from person to person, it is incredibly important to take these additional importance’s into consideration

‘A curriculum that is able to meet the needs of schools and learners by definition cannot warrant a one size fits all approach’ (Jones. K., 2019). The same goes for every aspect of teaching and learning, especially fitting with our chosen research area of structured group work and encouraging participation. With budding research expressive of constructivist mentality, it is important to ensure that I make sense of all the evidence collated from his research project, in order to move my practice forward. 

I have witnessed both benefits and drawbacks of the structure within groupwork, what my focus question should have been on is the importance of structured dialogue within group work. It is natural that students will go off topic every now and then, but their ability to use language to enable each other to engage and participate. to input creatively and showcase confidence. 
During my taught lesson, I gave the students option of structure throughout their group discussion with the resources,  if they chose to use them to fuel the group dialogue or decided not to and see naturally where the conversation took them when assessing their peers, it did not matter, what mattered was that the dialogue was taking place. Students were taking responsibility for their own learning, becoming experts and exploring AFL, this blending the roles of teacher and learner and importantly taking individual accountability within their group.  

Group activities provide good experiences for students to work collaboratively, utilising transferable skills for life and learning to communicate with one another and express themselves showing huge importance. Students first need to be taught this. providing the students the skills in which they can effectively collaborate ads part of a group (Mercer, 2002). To help pupils realise that what they are saying is relevant to the subject by providing terminology, or rephrasing their words, to help steer conversation in a certain direction, but also to teach directly the fact that there is simply no wiggle room for expression. The emphasis is on teaching them how to engage in this way, providing students the correct learning tools in order to converse efficiently. A lot of the time in early stages, children’s conversing is more them expressing loudly how they experience the world individually, engaging with others in group work presents the student with the opportunity to see the world from someone else’s perfective.
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