Design, conduct and critically evaluate a close-to-practice research project focusing on the model of the transformative teacher in developing practice that has a positive impact on the learner.

“How do Year One pupils perceive mindfulness and its relation to engagement?


Introduction 

In the landscape of education, fostering student engagement stands as a paramount objective for educators. As a prospective teacher pursuing a Postgraduate Certificate in Education, delving into the realm of student engagement has been a focal point of my academic journey. Rooted in this pursuit is an exploration of mindfulness and its perceived correlation with student engagement. This research essay aims to unravel the relationship between mindfulness practices and student engagement through the lens of pupil perception.
The interest in this research project stemmed from a keen observation of the evolving educational paradigms and the emerging discourse surrounding the integration of mindfulness practices within educational settings. In particular, the question that ignited this inquiry was: How do Year One pupils perceive mindfulness and its relation to engagement? This inquiry was sparked by a genuine curiosity to understand the nuances of student experiences and their perspectives on mindfulness as a potential catalyst for enhancing engagement in learning processes.
Moreover, the research question was influenced by Graham Donaldson's 'Successful Futures' report on education in Wales, which emphasizes the importance of holistic education and the integration of well-being within the curriculum (Donaldson, 2015). This report underscored the significance of nurturing students' emotional well-being alongside their academic development, further highlighting the relevance of exploring mindfulness within educational contexts.
This research inquiry links with my Personal Learning Plan (PLP) as it aligns with my overarching goal as an educator: to create inclusive and enriching learning environments that empower students to actively engage with their learning journey. Mindfulness, with its potential to cultivate awareness, resilience, and emotional regulation, presents itself as a promising avenue to foster such environments. By exploring the intersection of mindfulness and engagement, this research endeavours to contribute insights that can inform pedagogical practices and enhance student experiences within the classroom.
Situated in a city in South Wales, the school serves as a microcosm of diversity, encompassing students from varied socio-economic backgrounds and cultural identities. With a student body of 246 pupils, the class of 24 students comprises a mix of 8 boys and 16 girls. Notably, while the class does not include pupils with Additional Learning Needs (ALN), the diverse range of learning styles and personalities present within the classroom underscores the importance of adopting inclusive and differentiated pedagogical approaches.
It is hoped that this research essay not only sheds light on the perceptions of pupils regarding mindfulness but also serves as a catalyst for meaningful discussions and pedagogical innovations aimed at fostering holistic student development and engagement in educational settings. Through collaborative inquiry and reflection, there is an aim to create learning environments that nurture the mind of every learner, fostering a culture of curiosity, resilience, and lifelong learning.
Top of Form

Literature review 
The incorporation of mindfulness practices within educational settings has gained momentum in recent years. Kabat-Zinn (2003) defines mindfulness as the awareness that emerges through paying attention, on purpose, in the present moment, non-judgmentally. This definition forms the basis for understanding mindfulness within educational contexts. Researchers such as Jennings and Greenberg (2009) argue that mindfulness practices can promote attention regulation, emotional regulation, and overall well-being among students. Furthermore, Roeser et al. (2012) highlight the potential of mindfulness interventions to reduce stress and enhance socio-emotional competencies, thus positively impacting student engagement.
Student engagement is a multifaceted construct encompassing behavioral, emotional, and cognitive dimensions (Fredricks et al., 2004). Qiao and Schaufeli (2010) define engagement as a positive, fulfilling, work-related state of mind characterized by vigor, dedication, and absorption. Research suggests that engaged students are more likely to demonstrate higher academic achievement, persistence, and satisfaction with learning experiences (Finn & Zimmer, 2012). However, fostering and sustaining student engagement remains a complex challenge for educators.
Numerous studies have explored the relationship between mindfulness practices and student engagement, shedding light on various facets of this. Black and Fernando (2013) conducted a longitudinal study in Australian schools and found that mindfulness interventions were associated with increased student engagement, as evidenced by higher levels of attentiveness, participation, and enthusiasm in learning activities. Similarly, Maynard et al. (2017) conducted qualitative research in a secondary school setting and discovered that students who regularly practiced mindfulness reported feeling more connected to their learning experiences, leading to greater motivation and effort in academic pursuits.
Moreover, the cultivation of mindfulness has been linked to improvements in emotional regulation, which in turn can influence student engagement. Kemeny et al. (2012) found that mindfulness training led to enhanced emotion regulation skills among adolescents, resulting in reduced anxiety and increased resilience in the face of academic challenges. This suggests that by developing skills to manage emotional responses, students may be better equipped to engage with learning tasks and navigate academic stressors effectively.

Additionally, mindfulness practices have been shown to promote a positive classroom climate conducive to engagement. A study by Felver et al. (2015) demonstrated that integrating mindfulness into the classroom environment was associated with improvements in teacher-student relationships and a sense of community among students. This supportive atmosphere, characterized by trust, respect, and collaboration, can foster a sense of belonging and motivation to participate actively in learning activities.

Furthermore, the benefits of mindfulness extend beyond individual students to the broader school community. A meta-analysis by Dariotis et al. (2016) examined the impact of mindfulness-based programs on school climate and found positive effects on indicators such as school connectedness, peer relationships, and overall well-being. These findings suggest that by promoting a culture of mindfulness within schools, educators can create an environment that nurtures student engagement and enhances the overall educational experience.
However, it is essential to acknowledge potential challenges and limitations associated with implementing mindfulness practices in educational settings. Some researchers have raised concerns about the cultural appropriateness of mindfulness interventions and the need for careful adaptation to diverse student populations (Berila, 2015). Additionally, the effectiveness of mindfulness programs may vary depending on factors such as frequency, delivery format, and teacher training (Durlak et al., 2011). Thus, while the literature highlights the potential of mindfulness to enhance student engagement, further research is needed to explore optimal implementation strategies and address potential barriers to effectiveness.
This research aims to extend the work of previous scholars by examining mindfulness and engagement within the specific school and class context. By considering the unique demographic composition, classroom dynamics, and educational policies in Wales, this study seeks to provide contextually relevant insights that can inform practice and support the well-being and engagement of students. Moreover, by involving students as active participants in the research process, this study aims to empower them to voice their perspectives and contribute to the creation of a positive learning environment.

Explanation of case study 

Case study research is a qualitative research method that involves an in-depth exploration of a specific phenomenon within its real-life context. This approach enables researchers to examine complex issues, processes, or experiences in detail, often focusing on a small number of cases or group. In the context of education, case study research offers a valuable means of investigating multifaceted phenomena, such as student perceptions of mindfulness and its relation to engagement. It is vital when using a case study to understand it’s strengths and limitations, and considerations for participant selection within a case study involving eight individuals from a classroom setting.

The use of a case study approach serves several purposes in educational research. First and foremost, it allows researchers to gain rich, contextualized insights into specific phenomena within their natural settings (Hollweck, 2016). In the case of exploring student perceptions of mindfulness and engagement, a case study approach may enable the researcher to capture the intricacies of individual experiences, perspectives, and behaviours within the classroom environment. By immersing themselves in the context and collecting data through various methods such as observations, interviews, and document analysis, researchers can uncover nuanced understandings that may not be accessible through quantitative approaches alone (Tracy, 2019).

Furthermore, case study research facilitates the exploration of complex, multifaceted phenomena from multiple perspectives (Harrison et al., 2017). In the context of investigating student perceptions of mindfulness and engagement, a case study approach allows researchers to consider the interplay of various factors, including individual differences, classroom dynamics, and contextual influences. By triangulating data from different sources and engaging with diverse stakeholders such as students, teachers, and parents, researchers can construct a comprehensive picture of the phenomenon under study.

Case study research offers several strengths that make it well-suited for investigating complex educational phenomena. One of its primary strengths is its ability to provide rich, detailed descriptions of real-life situations (Hancock and Algozzine, 2021). By closely examining the context, processes, and outcomes of a particular case, researchers can generate thick, descriptive data that capture the nuances and complexities of the phenomenon under investigation. This depth of understanding is particularly valuable in exploring topics such as student perceptions of mindfulness and engagement, which are influenced by a myriad of contextual factors.

Moreover, case study research allows for flexibility and adaptability in data collection and analysis (Merriam and Grenier, 2019). Unlike quantitative research methods that follow predetermined protocols, case studies afford researchers the freedom to adjust their approach based on emerging findings and contextual considerations. This flexibility enables researchers to explore unexpected avenues, delve into unanticipated themes, and pursue in-depth inquiries that may arise during the course of the study.

Despite its strengths, case study research also has limitations that researchers must consider. One potential limitation is the challenge of generalizability (Hollweck, 2016). Because case studies typically focus on a small number of cases or even a single case, the findings may not be easily generalizable to other contexts or populations. In the context of investigating student perceptions of mindfulness and engagement, the insights gained from a case study conducted in a specific classroom may not necessarily apply to students in different educational settings or cultural contexts.

Additionally, case study research can be resource-intensive and time-consuming (Merriam and Griener, 2019). Collecting and analysing qualitative data requires a considerable investment of time, effort, and resources. Researchers must carefully plan and execute their study, balancing the depth of inquiry with practical considerations such as access to participants, data collection methods, and ethical considerations. Moreover, the interpretive nature of case study research means that findings are subject to the biases and interpretations of the researcher, highlighting the importance of reflexivity and transparency in the research process.

In designing a case study involving eight individuals from a classroom setting, careful consideration must be given to participant selection to ensure representativeness and diversity. Given that the class consists of 16 girls and 8 boys, a gender-based approach can be employed to ensure proportional representation within the case study sample. This involves selecting six girls and two boys as participants, reflecting the gender distribution observed in the classroom.

To further enhance representativeness, additional criteria such as academic performance, socio-economic background, and cultural diversity may be considered. By purposively selecting participants who represent a range of backgrounds and experiences, researchers can capture a more comprehensive understanding of student perceptions of mindfulness and engagement within the classroom context. Moreover, maintaining transparency and documenting the rationale behind participant selection is essential for ensuring the credibility and trustworthiness of the study findings (Shenton, 2004).

Research Methods 
When conducting research on student perceptions of mindfulness and engagement, a variety of research methods were employed to gather rich and comprehensive data. This section discusses the chosen methods, including observation, interviews, and questionnaires, while considering relevant literature, strengths and limitations of each method, and their implementation within the research context. Additionally, the impact of pupil age and attainment on the research methods is addressed, drawing on insights from the literature and practical considerations.

Observation serves as a valuable method for capturing real-time behaviours, interactions, and engagement levels within the classroom environment (Creswell, 1996). Through systematic observation, researchers can gain insights into students' behaviours, responses to instructional strategies, and levels of engagement with mindfulness practices. The strengths of observation lie in its ability to provide rich, contextualized data and to capture non-verbal cues and interactions that may not be captured through other methods (Kouamé and Liu, 2020). However, limitations include the potential for observer bias and the challenge of interpreting observed behaviours without additional context (Creswell, 2014).

For this study, observation was conducted using the Leuven Scale of Engagement (LSOE), a widely used tool for assessing student engagement in the classroom (Reschly et al., 2008). The LSOE categorizes student engagement into four levels: on-task, off-task, disengaged, and disruptive. Observations were conducted over a week-long period, recording students' engagement levels during mindfulness activities and other instructional tasks after mindfulness had been completed.

Interviews offer an opportunity for in-depth exploration of participants' perspectives, experiences, and attitudes (Curry, Nembhard and Bradley, 2017). Through semi-structured interviews, the researcher can gain insight into participants' thoughts and feelings regarding mindfulness practices and their perceived impact on engagement. The strengths of interviews include their flexibility, allowing for follow-up questions and clarification, and their potential to uncover nuanced insights (Creswell, 2014). However, a limitation surrounding questionnaires include the potential for interviewer bias and the reliance on participants' self-reporting, which may be influenced by the want to appease the interviewer (Knox and Burkard, 2009).

Interviews in this study were conducted using open-ended questions written in easy-to-understand language to encourage participants to elaborate on their experiences with mindfulness and engagement. Sample interview questions included:

How do you feel when you participate in mindfulness exercises?
How do you think mindfulness helps you to focus and stay engaged in learning activities?

Questionnaires provide a structured method for gathering data from participants and are particularly useful for assessing attitudes, beliefs, and behaviours (Creswell, 2014). Closed-ended questionnaires with Likert-type scales or yes/no responses offer a quick and efficient way to collect quantitative data on participants' perceptions (Knox and Burkard, 2009). The strengths of questionnaires include their ease of administration and analysis, as well as their potential for standardization and comparability across participants (Creswell, 2014). However, limitations include the potential for response bias and the inability to probe participants' responses in depth (Knox and Burkard, 2009).

For this study, a questionnaire was administered to participants to assess their perceptions of mindfulness and engagement. The questionnaire included 5 closed-ended questions with tick boxes, utilizing a Likert-type scale based on the Leuven Scale of Engagement. Sample questionnaire items included:

Does mindfulness help you to focus on your lessons. (Yes/No)
I enjoy participating in mindfulness. (Strongly Agree/Agree/Neutral/Disagree/Strongly Disagree)

The age and attainment level of pupils can impact the choice and implementation of research methods. Younger pupils have more limited attention spans and verbal abilities, necessitating the use of age-appropriate language and simplified questions in interviews and questionnaires (Creswell, 2014). Additionally, pupils with lower attainment levels may require additional support and scaffolding to participate meaningfully in interviews and complete questionnaires (Knox and Burkard, 2009). In this study, the age of pupils (5 and 6 years old) influenced the design of interview questions and questionnaire items, ensuring they were developmentally appropriate and easy to understand. Additionally, researchers provided support and guidance to pupils during interviews and questionnaire administration to facilitate their participation and ensure accurate data collection.

Data Presentation and Analysis Methods
In reporting the findings of a study exploring student perceptions of mindfulness and engagement, graphs and a narrative report will be employed to present the data in a comprehensive and accessible manner. This section discusses the rationale behind these methods, drawing on relevant literature to support the decisions, and addresses processes undertaken to ensure the trustworthiness of the findings.

Graphs will be utilized to visually represent quantitative data obtained from closed-ended survey questions and observational data recorded using the Leuven Scale of Engagement. Graphs such as bar charts, line graphs, and pie charts can effectively illustrate trends, patterns, and relationships in the data, enhancing the clarity and accessibility of the findings (Bryman, 2016). For example, bar charts can be used to compare students' self-reported levels of engagement during mindfulness activities, while line graphs can depict changes in engagement levels over time.

The use of graphs is supported by the principles of data visualization, which emphasize the importance of presenting information in a visually appealing and intuitive manner (Tufte, 2001). Graphs can help researchers and readers to quickly grasp key findings, identify outliers or trends, and make comparisons between different groups or variables. Moreover, graphs can enhance the credibility and persuasiveness of the findings by providing visual evidence to support the interpretations drawn from the data (Bryman, 2016).

A narrative report will be utilized to provide a detailed and contextualized account of the findings of the interviews and observations, Narrative reports allow  the various strands of the data be brought together in a coherent report. This hopes to offer insights into the complexities and nuances of the research topic (Riessman, 2008). Through narrative synthesis, key themes, trends, and implications may be spotted arising from the data, drawing connections between findings, and practice.

The use of narrative reports is consistent with the qualitative tradition, which values the importance of narrative as a means of sense-making and knowledge construction (Clandinin & Connelly, 2000). By crafting a narrative that unfolds logically and persuasively, researchers can engage readers in the research journey, inviting them to reflect on the findings and consider their implications for theory, policy, and practice. Moreover, narrative reports can enhance the transferability and dependability of the findings by providing rich descriptions and contextual details that enable readers to assess the relevance and applicability of the findings to their own contexts (Nowell et al., 2017).

To ensure the trustworthiness of the findings, several processes were undertaken throughout the research process. Credibility was enhanced through prolonged engagement with the data, member checking, and triangulation of data sources (Creswell & Creswell, 2017). Transferability was addressed by providing detailed descriptions of the research context, participants, and methods, allowing readers to assess the applicability of the findings to other settings (Lincoln & Guba, 1985). Dependability was ensured through transparent documentation of the research process, including data collection procedures, coding schemes, and analytical decisions (Creswell & Creswell, 2017). Confirmability was addressed by maintaining reflexivity and transparency throughout the research process, acknowledging the researcher's role and potential biases, and providing evidence to support interpretations (Lincoln & Guba, 1985).

Ethical Considerations/BERA ethical guidelines
Adhering to ethical guidelines and codes of practice in research is crucial for protecting participants' well-being, maintaining research integrity, and ensuring credibility. It helps prevent biases, gain ethical clearance, and consider impacts on vulnerable populations. Additionally, it promotes responsible conduct and fosters trust within the research community.
The BERA (British Educational Research Association) provides guidelines for ethics in educational research (BERA, 2018). The UWTSD code of practice provides guidelines for ethical conduct and professional behaviour in a specific field or industry. It outlines standards such as integrity, honesty, confidentiality, respect, and fairness. Adherence to a code of practice is typically voluntary but expected for professionals.
The UWTSD guidelines for code of practice and the BERA guidelines for educational research both serve as frameworks for ethical conduct. The BERA guidelines specifically focus on research ethics in education, while a code of practice can apply to various professions.
The BERA guidelines emphasize informed consent, confidentiality, and participant protection in educational research. Adherence to the BERA guidelines is voluntary.
Researchers should consider the impact of their research on participants' lives and workloads, especially vulnerable or over-researched populations. If unforeseen consequences arise, it may be appropriate to go back to the participants. 
These guidelines also address issues such as the use of sensitive data, the involvement of vulnerable groups, and the need for ethical approval before conducting research. The BERA guidelines highlight the responsibility of researchers to ensure the ethical conduct of their research and to consider the potential impact of their work on participants and society. The guidelines also emphasize the importance of transparency, integrity, and the responsible dissemination of research findings.
Researchers are encouraged to familiarize themselves with the BERA guidelines and to seek ethical advice and support when needed.
Both the BERA guidelines and a code of practice serve as frameworks for ethical conduct in their respective domains. The BERA guidelines specifically focus on research ethics in the field of education, while a code of practice can apply to various professions or industries. The BERA guidelines are developed by the British Educational Research Association, while a code of practice is typically developed by professional organizations or regulatory bodies.
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Narrative report on the findings of the observations and interviews

Narrative Report on Findings from Interviews and Observations

This narrative report presents the findings from interviews and observations conducted as part of a study exploring student perceptions of mindfulness and engagement. The observations took place daily at 1 pm, following afternoon playtime, with pupils engaging in a 10-minute regulatory mindfulness activity via watching a video incorporating body scanning and breathing exercises. The observations focused on eight pupils selected for the case study, using the Leuven Scale to assess engagement levels before and after the mindfulness activity. Additionally, interviews were conducted to gather insights into pupils' experiences and perceptions of mindfulness. These interviews were scribed by the researcher.

Observations:

Throughout the week-long observation period, a noticeable trend emerged in the engagement levels of the selected pupils during the mindfulness activity. On the first day, pupils appeared less receptive, with only five out of the eight pupils demonstrating engagement according to the Leuven Scale. However, as the week progressed, there was a significant improvement in engagement levels, with all eight pupils actively participating in the mindfulness activity by the fifth day.

Moreover, observations of post-mindfulness engagement revealed a similar pattern of improvement, with pupils demonstrating increased focus and attentiveness in classroom activities. This positive shift in engagement levels suggests that regular exposure to mindfulness practices may have a beneficial impact on students' ability to regulate their emotions and sustain attention in learning tasks.

Interviews:

The interviews provided further insights into pupils' experiences and perceptions of mindfulness. When asked about their feelings during mindfulness exercises, pupils expressed predominantly positive emotions, with one pupil stating, "I feel relaxed and happy when I do mindfulness." Another pupil highlighted the calming effect of mindfulness, stating, "It helped me not be upset about what happened at playtime."

Furthermore, when prompted about how mindfulness helps them to focus and stay engaged in learning activities, pupils identified benefits such as increased concentration and reduced stress. However, some pupils also noted areas for improvement, with one pupil suggesting that mindfulness sessions could be shortened to better align with their attention spans. Another pupil expressed a desire for more variety in mindfulness activities to maintain interest.

Overall, the interviews revealed a consistent theme of positive experiences with mindfulness among the selected pupils. The practice was perceived as beneficial for promoting emotional well-being, enhancing focus, and managing stress. However, there were also constructive suggestions for refinement, highlighting the importance of flexibility and adaptability in mindfulness implementation.

The findings from the observations, interviews and questionnaires could hold several implications for the class, participants, and the school as a whole.
For the class and participants, the observed improvements in engagement levels in the case study group following regular mindfulness practice suggest that integrating mindfulness activities into the daily routine could have tangible benefits for student well-being and academic performance. By providing students with tools to regulate their emotions and enhance their focus, mindfulness may contribute to a more positive and conducive learning environment. Additionally, the positive experiences reported by the participants highlight the importance of promoting mindfulness as a valuable skill for promoting mental health and resilience among students.

This linkage to the literature is supported by existing research that emphasizes the positive impact of mindfulness on student well-being and academic outcomes. Studies have shown that mindfulness interventions can lead to improvements in attention, self-regulation, and emotional resilience among students (Klingbeil et al., 2017; Zoogman et al., 2015). Moreover, research on school-based mindfulness programs has demonstrated reductions in stress, anxiety, and disruptive behaviour, as well as improvements in social-emotional skills and academic performance (Zenner et al., 2014; Felver et al., 2016). These findings align with the observed benefits of mindfulness reported by the participants in this study, highlighting the relevance and applicability of mindfulness practices in educational contexts.

For the school, the findings underscore the potential value of integrating mindfulness initiatives into the broader school wellness program. By fostering a culture of mindfulness and well-being, schools can create environments that support students' holistic development and academic success. Furthermore, the positive outcomes associated with mindfulness may have ripple effects beyond the classroom, contributing to a positive school climate and enhancing relationships among students, teachers, and parents. This aligns with the recommendations of educational policymakers and frameworks such as Graham Donaldson's "Successful Futures" report, which emphasizes the importance of holistic approaches to education that prioritize student well-being and personal development (Welsh Government, 2015). By embracing mindfulness as a tool for promoting student engagement, emotional resilience, and academic achievement, schools can contribute to the cultivation of a supportive and thriving learning community.

Conclusion and Recommendations
Reflecting on the work undertaken in preparing for the research study, it is essential to critically examine the methods of data collection and their reliability, validity, and generalizability within the context. While the chosen methods, including observations, interviews, and questionnaires, provided valuable insights into student perceptions of mindfulness and engagement, there are considerations to be made regarding their applicability and robustness within the specific context.

In terms of reliability, the daily observations conducted at a consistent time may have provided a reliable measure of engagement levels during mindfulness activities. However, variations in environmental factors and individual differences among participants could have influenced the observed outcomes. Similarly, the validity of the methods may be affected by factors such as the age of the participants and the subjective nature of self-report data collected through interviews and questionnaires.

Regarding generalizability, the findings of the study may be limited in their applicability to other contexts due to the specific characteristics of the sample and the nature of the intervention. While the study provides valuable insights into the experiences of a select group of pupils, further research with larger and more diverse samples is needed to establish the broader applicability of the findings.

Looking to the future, there is an opportunity to build upon the findings of this research and inform further research and practice. One potential avenue for future research is to explore the effectiveness of varied mindfulness techniques and interventions in promoting student engagement and well-being. Additionally, further investigation into the role of teacher training and professional development in delivering mindfulness practices within educational settings could yield valuable insights.

In terms of professional standards, the findings of the research study can be linked to the Professional Standards for Teachers by highlighting the importance of promoting student well-being, fostering a positive learning environment, and employing evidence-based practices to support student engagement and achievement. By integrating mindfulness practices into teaching practice, educators can contribute to the holistic development of their students and uphold the highest standards of professional practice.

Recommendations stemming from the research findings include the introduction of varied mindfulness techniques and the potential for teacher training to become a certified mindfulness practitioner. By expanding the repertoire of mindfulness practices and enhancing teachers' capacity to deliver mindfulness sessions effectively, schools can better support student well-being and academic success.

Moving forward, the findings of the research may be used to inform further research and practice in the field of mindfulness and education. By sharing the insights gained from this study and collaborating with other researchers and practitioners, educators can continue to explore innovative approaches to promoting student well-being and engagement in learning. Ultimately, by leveraging the findings of this research, schools can create environments that foster a culture of mindfulness and support the holistic development of their students.
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Questionaire - Question 5
"Mindfulness helps me to calm down after playtime"

Strongle disagree	0	Disagree	0	Don't agree or disagree	0	Agree	7	Strongly Agree	1	



Questionaire - Question1 
"Do you know what mindfullness is?"


Yes	Do you know what mindfulness is?	8	No	Do you know what mindfulness is?	0	Answer to question

Number of pupils




Questionaire - Question 2
"Mindfulness helps me to focus on my lessons"

Don't agree	Category 1	0	Slightly don't agree	Category 1	Don't agree or disagree	Category 1	1	Agree	Category 1	4	Strongly agree	Category 1	3	Answer to question

Number of pupils




Questionaire - Question 3 
"Do you enjoy mindfulness activities"

Yes	7	No 	0	Sometimes	1	Answer to quesion


Number of Pupils




Questionaire - Question 4
"Do you feel ready and focussed for you lesson when you come in from lunchtime play?"

Yes	2	No	4	Sometimes	2	



