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This study will aim to analyse the efficacy of immediate feedback in a classroom-based setting on the development within subject based learning. The overarching research aim is to understand learners’ perceptions of Assessment for Learning (AFL). AFL consists of frequent interactive assessment of pupil’s work and further identifying the next steps for progress. The purpose of this study is to ascertain as to whether feedback is effective and whether pupils are aware of feedback. In conjunction, the study will utilise observations to assess how feedback is delivered and interviews will be conducted in order to uncover opinions and attitudes towards feedback. The hypothesis for this research stipulates that many children within the study will not understand what feedback overtly as they are of an age where this may not be something that they are attuned to. Additionally, the questionnaires may be daunting for a group of such a low age due to them possibly not understanding the term ‘feedback’. With regards to the observations of feedback it is hypothesised that teachers delivering the class session will provide more individual feedback than group based, possibly due to the ideology that individual feedback may be of more benefit to pupils. 

This research will utilise three separate research methodologies: questionnaires, interviews and observations. The questionnaires will be delivered via electronic means and received through a QR code. The interviews will be conducted with the researcher and a pair of pupils. Lastly the observations will be carried out in the classroom session whereby the researcher will observe the facilitator delivering feedback to pupils in a natural, classroom-based setting. The next section will focus on a literature review focussing on assessment for learning and feedback.

Assessment for learning is stated to be beneficial and has considerable potential to enhance learning (Wiliam, 2011, p.3.). However, Wiliam is quoted as saying that this only occurs under certain conditions which may be difficult to achieve in a classroom environment. Prior to Bloom’s (1956) work on classifying learning outcomes, learning outcomes were generalised. This would then lead to unindividualised targets and non-adaptive learning tools being used. However, when Bloom’s work was published it was then regarded that individualisation was key for progress. Bloom highlighted that one-to-one feedback is the most beneficial form as opposed to group feedback. Other research has found that, one-to-one feedback enables the practitioner to rectify mistakes immediately (Guskey, 2010). Wiener (1948) noted that feedback must be noted within a system in order for it to be classified as being feedback and not a correction or comment. Wiener’s work may relate to the systems of feedback which are utilised in modern classroom settings. Verbal feedback is a common form of feedback given in classrooms which is followed up by written feedback which serves as a reinforcer. This utilises immediate feedback for learners but also serves as a reminder later on once the session is over. Ramaprasad (1983) and Sadler (1989) developed Bloom’s work further to state that feedback identifies the gap in learning and allows the delegate to aim for targets. Bloom did not consider domain-specificity in his work and this is a shortcoming of his research (Wiliam, 2011). Without context-specificity, feedback has no link and the learners will not be able to utilise this. By having the work in front of them, or where feedback is given in the context of a session, learners and the facilitator can discuss the feedback with visual cues, in the appropriate context. Feedback out of context does not appear to benefit learners (Sadler, 1989). Elshout-Mohr (1994) found that for complex material, in order to learn, verbal feedback which engages the learner is more useful as a form of feedback. This allows the learner to develop a new skill through dialogic feedback whereby they are part of the feedback process. On the other hand, feedback has been deemed to lower average performance in certain cases. Kluger and DeNisi (1996) published a review comparing groups who receive feedback and those who didn’t. It was apparent that the delivery of feedback was crucial in order to boost performance. For example, goalsetting and focussing on details of the task itself rather than focussing on the individual were key in making feedback efficient. 

Black and William (1998) suggested that feedback information is essential in order for assessment to function formatively. It was also suggested that feedback is beneficial for progression as the teacher must identify the learner’s needs in order to adapt their own work. This is often done through observation, discussion and reading written work. (Black and William, 1998. P2.) 

A review of the journal ‘Review of Educational Research’ by Shute (2008) found that there was no specific answer to which method of feedback works best. Shute suggested that there should be guidelines to enhance learning, providing the learners with targets to achieve in order for them to improve their work. Shute also stated that there should be guidelines in place in relation to timing of feedback as immediate feedback seems to be the most efficient way to give feedback to learners.
 
Another review published by Hattie and Timperley (2007) found similarly to Krugel and DeNisi (1996) that there were many forms of feedback that affects learning. These different forms of feedback may be beneficial to different learners, which highlights the importance of individualisation in the classroom when observing feedback delivery. It is additionally suggested that feedback is present to close the gap within learning and set targets for the delegate, which comes from Wiener’s work (1948). This brings together the achievements by the learner and their next step, which will be analysed in this study in order to uncover whether the learners are aware of what the feedback is for.

 The above studies appear to collaboratively argue the notion that feedback is essential but must also be structured in a way that is not only understandable by the learner, but useful to them. Immediate, constructive feedback appears to be the most useful and efficient form of feedback and is required to be context-specific and timely in order to have its greatest effects. The next section focuses on the methodology behind the study. 




















The methodologies utilised in this research were, questionnaires, interviews and observations. This research was conducted in a small urban church primary school, with a group of thirty-six pupils aged from six to seven years old. 
The questionnaires were to be completed on iPads following a QR code. The questionnaire consisted of nine questions, two of which were open ended questions and seven were closed questions such as, ‘what form of feedback does your teacher give you?’ with the answers being ‘written’, ‘verbal’ and ‘both’. A blank copy of the questionnaire can be seen in (appendix I).
Questionnaires were used for this research as they can be distributed and completed rapidly, and they are easily accessible. In addition to this, questionnaires are easily anonymised as to comply with data protection laws and protect the confidentiality of participants. An advantage of using questionnaires is the standardisation of questions which leads to the standardised answers which are in turn easier to analyse. However, it is difficult to validate the trustfulness of answers and it is not guaranteed that the intended person is answering the questionnaire. Also, in some cases the QR code may not always work, this would result in having to think of alternative ways to complete the questionnaire. In some cases, questionnaires are not fully completed and as a result of this, the data is invalid when the questionnaire is submitted. Given this, during the research some questions were not completed by all participants which meant that this will invalidate parts of the data. As some of the children had literacy difficulties which could be attributed to their age, therefore the researcher had to read and record answers on their behalf. In addition to this, the extra assistance needed from the researcher meant time was an issue to carry out interviews with other participants.  However, the children appeared to benefit from this assistance. 
The next research method utilised were 2:1 interviews between two pupils and the researcher. This was a closed interview process using set questions such as, ‘what do you think the word feedback means?’ and ‘do you feel that teacher feedback on your work helps you to improve?’. A copy of the interview questions can be seen in (appendix II) and a copy of the interview transcript in (appendix III). Interviews were used as they are a more personal form of data collection to gather more in-depth information from the participants. Moreover, interviews enable the participants to say if they are unsure or do not understand the given question. On the contrary, some participants may be reluctant to be interviewed due to the social desirability effect whereby participants will not wish to feel judged by the interviewer and will give answers that they believe the interviewer desires. Interviews can be a lengthy process which requires a large amount of the researcher’s time to conduct. 

During the research, some children decided to opt out of the interview process this provided a limited data sample and so reduced the chance to obtain a more substantial dataset. The interviews require a safe and quiet environment which was difficult to acquire within a busy school environment. These interviews were audio recorded for later analysis. Nevertheless, these were effective given the fact that the researcher had prior rapport with the pupils.
Observations were conducted in a classroom environment with fifteen pupils and one teacher this was a natural setting giving a more realistic study. Whilst being detached from the situation a researcher can observe natural interactions without impacting the scenario. Whilst observing some interactions, it can be easy to miss others. As the data collected is qualitative, it is more difficult to compile in a standardised way. These observations were handwritten as per the prewritten template (Appendix IV). During the observation, the researcher possibly missed some interactions whilst recording others. To overcome this, the classroom facilitator described what they were doing to the researcher in order to prevent this occurring. 

With regards to ethical constraints with this study, an ethics form was acquired prior to the study being conducted (appendix V) conforming to the BERA guidelines. Due to this research study being conducted on children under the age of eighteen, parental consent was required prior to any students participating. This was done by distributing a consent form to parents (appendix VI). Additionally, this project required a consent form signed by the Headteacher (appendix VII). 
This research used a mixed-methods design, collecting quantitative and qualitative data. The study was conducted in a naturalistic setting providing high levels of ecological validity with minimal demand characteristics. However, due to only having one observer in this study the data lacks inter-rater reliability. The sample was chosen via an opportunistic random sampling method. As it was random, it eliminates sampling bias and has a higher chance at being generalisable and more representative of the target population. 

In future, to improve the design of this study, due to questionnaires not always loading and to improve trustfulness these could be replaced purely by interviews. The interviews could go into more depth and follow a semi-structured style as opposed to a structured style as it was in this study. It must be acknowledged that interviewer bias is still a risk here, however the data gathered may be more substantial. 
The next section of this study will focus on the findings and the discussion of the research. In addition, to improve this study further, interviews should also be carried out with teachers and teaching staff. This will give the researcher a more in-depth idea of assessment for learning strategies used within the classroom and why they are used.

The findings show that 75% of the participants rated themselves as five stars when asked how they were feeling, 10% of the participants rated themselves four stars. 5% of the participants rated themselves as three stars and 10% of the participants rated themselves as one star. The results from the questionnaire showed that the most common feedback was written feedback (Table 1).

	Answer
	Frequency

	Written
	10

	Verbal
	5

	Both
	5


Table 1. ‘What form of feedback does your teacher give you?’ responses. 
 The language used may possibly have confused the participants as 85% of them did not know what a ‘pit stop’ was (table 2).
	Answer
	Frequency

	Yes
	2

	No
	17

	Maybe
	1


Table 2. ‘Do you know what a pit stop is?’ responses. 
 The results showed that 75% of the participants felt that the teachers feedback comments in their books were helpful in order for them to develop their learning (table 3).
	Answer
	Frequency

	1 Star (not helpful)
	1

	2 Stars
	1

	3 Stars
	1

	4 Stars
	3

	5 Stars (very helpful
	15


Table 3. ‘How helpful are your teachers comments on your work?’ responses. 
The findings show that 55% of participants received feedback on a daily basis whereas 45% of participants receive feedback on a weekly basis when asked how often they meet with their teacher to talk about their work.  (Table 4)
	Answer
	Frequency

	Daily
	11

	Weekly
	9


Table 4. ‘How often does your teacher talk to you about your work?’ responses.

Not all participants answered question nine (do you get time to read your teachers feedback and act on it?) and so only nineteen (95%) of participants provided an answer. The results showed that 42% of participants felt that they had time to read and act upon their teachers’ feedback (table 5).
	Answer
	Frequency

	Yes
	8

	No
	6

	Maybe
	5


Table 5. ‘Do you get time to read your teachers feedback and act on it?’ responses. 

The interviews were conducted in pairs, with the interviewer present and another member of staff close by to monitor the process. During the interview 100% of the participants were male. Four out of six of the participants were eight years old and the remaining two participants were seven years old. 

The interview showed that only two out of the six participants were aware of what the word feedback meant when asked. However, 100% of the participants reported that they felt their teacher’s feedback helped them to improve their work through both written and verbal comments. The interviews showed that five out of six participants reported that written feedback was more beneficial to them because ‘it is much easier to see it and remember it’. In addition to this, the interview reported that 50% of the participants were aware of progression in relation to their targets and knew where to find them. Lastly, it was reported that four out of six of the participants felt that they had enough time to improve previous work based on their teacher’s feedback. 

The observations yielded results pertaining to different themes of feedback, the recipient of feedback and the time it was delivered (Table 6).

	Phase
	Feedback given to
	Theme of feedback
	Form of feedback

	Introduction
	Individual
	Positive praise
	Verbal

	Introduction
	Class
	Positive praise
	Verbal

	Introduction
	Individual 
	Positive praise 
	Verbal

	Introduction
	Class
	Positive praise
	Verbal

	Main
	Individual
	Correcting mistakes
	Written

	Main
	Individual
	Correcting mistakes
	Written

	Main 
	Individual 
	Correcting mistakes
	Verbal

	Main
	Individual
	Letter formations
	Written

	Main
	Class
	Positive praise
	Verbal


Table 6. 

The findings from this research project support Kulger and DeNisi’s (1996) argument that the delivery of feedback is important for the boost of performance. This is shown by 75% of the pupils (15/20) stating that feedback and teacher comments on their work was helpful. Bloom (1956) and Guskey (2010) both agreed that one-to-one feedback is essential for the practitioner and the pupil to rectify mistakes immediately. This was shown in the research as 50% of the participants stated that they receive written instant feedback whilst 25% of the participants stated that they received verbal feedback. Whereas the other 25% stated that they received both types of instant feedback during a one-to-one encounter with their teacher. The timely nature of this feedback links to work conducted by Shute (2008), whereby the feedback needs to be given in a timely manner to support the learning experience. This research found that students felt their feedback was given in a timely way, thus improving their learning experience.

  This study is supported by work from Ramaprasad (1983) and Sadler (1989) as they suggest that providing feedback aims to close the gap that is present in the learning. This is shown as 42% of participants stated that they had time to visit previous work and rectify any mistakes and a further 26% of the participants responded with maybe when they were asked if they had time to correct previous work. 

In addition, the study supports work by Elshout-Mohr (1994) as it was stated that verbal feedback which engages the learner was more useful in relation to progression. This is supported as 75% of the participants in this study stated that the teacher’s feedback was very helpful. However, this study also argues that 50% of the participants preferred to receive written feedback as they were able to look back at their targets and remember them.

Although this experiment yielded some positive results, there are some drawbacks. This is inclusive of the age of the children that participated in the study, had the participants been in an older age group they may have had the lexicological understanding of feedback and may have given more in-depth answers. However, if this research study was done again with participants of the same age, the vocabulary that was used could be adapted to suit the participants. In addition, the interviews could have been structured in a semi-structured way instead of a structured format to possibly obtain more information for the children which would allow the researcher to build more of a rapport with the children. Also, the interviews were carried out in a busy and noisy setting, this provided distractions for the children. If the interviews had been carried out in a smaller and quieter setting, the participants may have been able to concentrate and produce more in-depth answers. 

To conclude, this study aimed to analyse the efficiency of immediate feedback on the development within subject-based learning. It was hypothesised that many of the participants would not understand what the word ‘feedback’ meant, which would have an impact on the findings during this study. The study does in fact show this as only two out of the six participants were aware of what the word feedback meant.  Therefore this research may be better targeted towards older students, although this research appears to confirm findings set out by other researchers, it can be seen that there are many improvements that can be made in order to successfully uncover more information. Learners perceived feedback to be useful and found that they had time to act on the feedback delivered. The most common form of feedback given was verbal, more commonly delivered during the main phase of the session. Overall, feedback can be seen to be a useful tool in the practitioners toolbelt. However, it must be utilised with precision, it must be given in a timely manner, it must be context specific and should be utilised to enhance the learners progress and highlight their achievements rather than their shortcomings. 
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