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[bookmark: _Toc239199858]Abstract
This dissertation examines the influence of social media usage on study behaviour, focus, time management and academic performance among MBA Business students. The study mainly reflects the difference between academic and non-academic social media use and also inspects how diverse patterns of engagement may impact the academic experiences of students. The research is supported by Uses and Gratifications Theory, Time Displacement Theory and Self-Regulated Learning Theory, as the matching perspectives are provided for understanding the motivations of students, distribution of time and also reinforcing the greater ability so that the digital behaviour is regulated. The study examines the existing academic literature so that the established findings are identified, highlighting the inconsistencies, emerging debates and research gaps regarding the social media and student learning. Specific attention is provided to the partial research based explicitly on MBA Business students and also reinforces the need to differentiate the aim of social media use rather than depending exclusively on complete duration of usage. The findings are likely to offer a perfect understanding regarding how social media habits may support or delay the academic engagement and performance.
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[bookmark: _Toc239199859]1. Introduction
[bookmark: _Toc239199860]1.1 Background of the Research Topic 
The social media considered an important part of higher education and it altered the ways, in which the students are able to effectively communicate, work together, and access the resources and materials of learning. Various examples of the platforms are the Facebook, Instagram, LinkedIn, X (formerly Twitter), TikTok, and WhatsApp are used more for the purpose of sharing the content of education, ensures active participation in educational discussions, and also the networks among peers are managed effectively. The quick online revolution of education, augmented by the COVID-19 pandemic, has increased the reliance of students on multiple platforms in context of academic and non-academic purposes. social media use allows fostering the collaboration, facilitating the sharing of knowledge, and fostering the engagement where the extreme or wrong use has elevated the concerns such as interruption, decreased concentration, ineffective time management, and also the academic performance is declined. These issues are of highly relevance for the Business students such as MBA graduates, who focuses on fulfilling the demands of educational workloads with ensuring the professional and personal commitments. Thus, it is crucial to understand the way, social media impacted the academic performance of MBA business students at the University of Wales Trinity Saint also the outcomes of education is improved (Mohammadi et al., 2025).
Additionally, it is crucial to investigate the topic is important because the Business students who are doing the MBA signify the exclusive group of learners who often syndicate the academic study while fulfilling the employment and personal responsibilities. Distinct undergraduate students, they more depends on the use of digital technologies so that it access the resources of learning, establish the effective communication with professors, and formed partnerships with the peers. Thus, the way in which leveraging the social media can derive the outcomes of the learning or the barriers is created to ensure the academic success. It is important to understanding the patterns as it allows the universities to improve the strategies of digital wellbeing and evidence-based strategies are also developed that motivates the responsible use of social media, improves the time management, and also reinforce the academic engagement, and eventually, it increases the academic performance of MBA Business students (Mamoon, 2026).
[bookmark: _Toc239199861]1.2 Research Problem and Gap in the Literature 
The existing studies highlight the unreliable evidence concerning the connection between use of social media and also the academic performance. Some studies contend that the social media allows fostering the collaborative knowledge, facilitates sharing of knowledge, and also the communication is improved between the students and lecturers, thus making meaningful contribution to the academic achievement. In distinction, other investigators propose that excessive use of social media makes meaningful contribution to interruption, postponement, ineffective time management, and also the academic performance is reduced. These opposing conclusions display that the educational impact of social media is indecisive. Also, earlier studies have concentrated on the undergraduate populations, with reasonably less attention is provided to the postgraduate MBA students, whose experiences of learning varies because of more professional responsibilities and independent requirements of study. Existing study also often differentiates between academic and non-academic use of social media. It is crucial to address the gaps so that the evidence is generated and it highlights the experiences of MBA Business students at UWTSD and also supports the well-informed decision-making (Raaper et al., 2026). 
Moreover, less research has examined the way, the growing digital learning environments and more reliance on the impact of the social media highlights the academic experiences of MBA Business students in the universities of UK, especially at the University of Wales Trinity Saint David (UWTSD). As the research students often needs to balance the occupation, household responsibilities, and also needs to fulfil the academic commitments, their use of patterns of social media varies considerably as compare to the undergraduate students (Osman, 2025). Thus, it is crucial to address the significant gaps in the research and makes meaningful contribution to enhanced understanding of the postgraduate students' and their online behaviours and the evidence-based recommendations are provided which allows the universities to promote the responsible use of social media, reinforce the academic engagement, and also the performance of education is improved.
[bookmark: _Toc239199862]1.3 Urgency and Significance of the Study 
The growing integration of digital technologies into higher education creates this research as time consuming and important. Universities are leveraging the blended and online learning models, where the students are motivated to use the platforms of social media for facilitating the teamwork, establishing the effective communication, and facilitating the exchange of knowledge. Instantaneously, the smartphones is available globally and the latest digital technologies has suggestively enhanced the amount of time students use on the social media. Even though, these platforms provide various opportunities of education, disproportionate engagement has a negative impact on the attention, efficiency, and also the academic achievement is influenced. It is crucial to understand the way, diverse patterns of social media has impacted on the academic performance and the universities are given assistance in evolving digital wellbeing efforts and also the strategies of learning should be developed and it should be based on increasing the benefits of education received on the social media. Thus, this study has more relevance for the scholars, lecturers, administrators of University, and policymakers are looking to promote the strategies of engagement and also the academic success us improved in the higher education institutions (Klimova and Pikhart, 2025).
[bookmark: _Toc239199863]1.4 Research Aim and Objectives 
[bookmark: _Toc235290522]Aims of Research Activity
The aim of the research is to analyse the Impact of Social Media Use on the Academic Performance of MBA Business Students at the University of Wales Trinity Saint David.
[bookmark: _Toc235290523]Objectives of Research Activity
· To study the connection between social media usage and students' study behaviours, focus and time management. 
· To identify the differences between academic and non-academic usage of social media. 
· To determine the effect of social media usage on MBA Business students' academic performance. 
· To recommend approaches for MBA Business students to balance social media habits and academic performance efficiently.
[bookmark: _Toc235290521][bookmark: _Toc239199864]1.5 Research Question
What is the relationship between social media usage and MBA Business students' study behaviours, focus, and time management?
What are the differences between academic and non-academic usage of social media among MBA Business students?
How does social media usage affect the academic performance of MBA Business students?
What approaches can help MBA Business students balance social media use with their academic performance more effectively?
[bookmark: _Toc239199865]1.6 Scope of the Review
This comprehensive literature review examines the influence of use of social media on the academic performance of MBA Business students at the University of Wales Trinity Saint David. The review scrutinises the literature based on the study behaviour, attention, time management, educational engagement, and also explores the difference between academic and non-academic use of social media. More emphasis is placed on the current peer-reviewed studies available mainly between the year 2020 and 2026 so that it is to be ensure that the discussion reveals the present developments in the arena of digital learning and higher education. The review dismisses the studies which is based on the school students, student populations, or the use which is not related to the academic performance. Even though ,research from diverse countries is deliberated so that the theoretical insights are derived, the discussion is inferred in the context of postgraduate business education. These limitations confirm that the review should be focused, applicable, and also well-aligned with the aim and objectives of the research well-known for this dissertation (Bhasa, 2026).
[bookmark: _Toc239199866]1.7 Structure of the Dissertation 
This dissertation is distributed into five chapters. 
Chapter One presents the research background, recognises the research problem, found the research gap, clarifies the significance of study, and also highlights the aim and objectives of research and also added the questions, and scope. 
Chapter Two offers a critical review of the literature by exploring the key themes based on the use of social media, educational performance, behaviour of study, time management, theoretical viewpoints, and also found the significant gaps in the research. 
Chapter Three describes the research methodology such as the research philosophy, quantitative approach, data collection methods, sampling strategy, ethical considerations, and data analysis procedures. 
Chapter Four highlights and discusses the findings by interpretation of the data which is collected in relative to the questions of research and delves into the earlier studies. 
Finally, Chapter Five recapitulates the important findings, deliberates the theoretical and practical implications, recognises the limitations of study, and the recommendations are provided for the research in the future and the practice of education.















[bookmark: _Toc237028335][bookmark: _Toc239199867]2. Research Methodology
[bookmark: _Toc237028336][bookmark: _Toc239199868]2.1 Introduction
This chapter clarifies the methodology used to investigate the impact of social media use on the academic performance of MBA Business students at UWTSD. It highlights the research philosophy, approach, strategy, design, data collection method, sampling technique, data analysis, reliability and validity, ethical considerations and limitations. Each methodological choice is justified as per its appropriateness for the question and objectives of research. The methodology aims to offer a methodical and credible process as it allows collecting and analysing the materials and evidence. A strong methodological structure is crucial because it guarantees that the activities of research are consistent with the aim of the study and allows the findings to be inferred rationally and clearly.
[bookmark: _Toc237028337][bookmark: _Toc239199869]2.2 Research Aim and Research Question
The aim of this research is to examine the impact of social media use on the academic performance of MBA Business students at UWTSD. The study explores the use of social media relative to the behaviour of study, attention and time management, while distinguishing between academic and non-academic use. The research question is: What is the impact of social media use on the academic performance of MBA Business students at UWTSD? This aim explains a quantitative methodology because the study needs assessable evidence from students. The research question thus offers a strong foundation for gathering standardised information, and it facilitates comparison and is critically examined thoroughly so that patterns are identified.
[bookmark: _Toc237028338][bookmark: _Toc239199870]2.3 Research Philosophy
The positivist philosophy is adopted by the research, which highlights the objective and measurable evidence. Positivism is well-suited because the study discovers the quantifiable characteristics of the use of social media, study behaviour, time management and perceived academic performance. Participants provide responses which can be transformed into statistical data, and it is thoroughly linked methodically. The justification of choice is that the research aim to recognise patterns and relationships rather than examining the experiences of individuals. Positivism thus provides support for consistency, and also the unnecessary interpretation of the researcher is reduced. Its justification is supported by the quantitative nature of the study, and the statistical evidence can offer an organised basis for solving the student population of student (Ali, 2024).
[bookmark: _Toc237028339][bookmark: _Toc239199871]2.4 Research Approach
A deductive approach is implemented because the research is driven by established theoretical perspectives such as Uses and Gratifications Theory, Time Displacement Theory and Self-Regulated Learning Theory. Deduction refers to the process where well-established theoretical concepts are applied to a specific research background and investigating to determine whether the gathered findings reveal predictable patterns. This approach is well-suited because the study doesn’t focus on developing a new theory; instead, it uses the existing ideas for MBA Business students at UWTSD. The justification is its compatible with the quantitative methodology. The theoretical concepts can be converted into quantifiable questions in a questionnaire, and it allows the researchers to compare the responses of the participants and control whether experiential patterns support the theoretical prospects (Ali, 2024).
[bookmark: _Toc237028340][bookmark: _Toc239199872]2.5 Research Strategy
A survey strategy allows gather information from MBA Business students concerning their social media use and academic experiences. The survey is well-suited because the research needs responses from various applicants and the same questionnaire is used. This allows the comparison between the participants, and also the patterns are identified in usage of social media, behaviour of study, time management and academic performance. The strategy can be used in a real-world scenario because MBA students have diverse timetables and commitments, due to which the online survey offers convenience and is accessible to diverse participants. Its justification is thus based on the appropriateness and practicability of the research. In related with interviews, the survey offers quantitative evidence in the presented timeframe of the dissertation (Zaal et al., 2026).
[bookmark: _Toc237028341][bookmark: _Toc239199873]2.6 Research Design
The quantitative, cross-sectional research design is used by the research. A quantitative design is well-suited because the research needs statistical information linking social media use and academic performance. Closed-ended questions and a five-point Likert scale are used, where the participants are able to provide responses to be coded, associated and summarised to produce the findings. The study uses the cross-sectional design because data will be gathered at a distinct point in the era of research. This design is appropriate because it is a practical way of exploring the current patterns identified within a clear timeframe of the dissertation. Its justification lies in the association with the question of the research and the quantitative approach. However, the cross-sectional design cannot form a certain connectedness because respondents are not practical recurrently over time (Baumeister et al., 2026).
Additionally, this design helps the researcher to explore the changes in the reported habits of social media and academic experiences in the population. It is well-suited because the dissertation has a clear timeline and fewer resources. Thus, the design offers a convenient and organised framework so that it helps in gathering the evidence, whereas consistency should be maintained between the objectives of research, survey and strategic data analysis (Baumeister et al., 2026).
[bookmark: _Toc237028342][bookmark: _Toc239199874]2.7 Data Collection Method
Primary data will be collected with the help of an online structured questionnaire containing closed-ended questions, multiple-choice responses and five-point Likert-scale questions. The questionnaire helps in exploring the usage of social media, behaviour of study, time management, academic engagement and many more terms. This method is well-suited because every participant gets the same questions and thus, reliable and equivalent data is created. The online format is appropriate for the students of the university because it offers flexibility and can be disseminated with the help of online communication channels. The justification is hence efficiency, availability and steadiness in the quantitative design. Participants will get the information, and informed consent should be obtained before filling out the questionnaire (Hildenbrand and Wiley, 2025).
Moreover, the questionnaire allows the researcher to gather responses from diverse participants in a short period and also to address the real-world difficulties linked with the data collection processes. The organised format makes responses easy to systematise and scrutinise by using Microsoft Excel. Thus, this method offers an effective and appropriate means of collecting the primary data from the target population such as students (Hildenbrand and Wiley, 2025).
[bookmark: _Toc237028343][bookmark: _Toc239199875]2.8 Sampling Strategy
Convenience sampling will be used by the researcher so that it hires the MBA Business students who are presently registered at UWTSD. Around 40–50 students are likely to contribute. Convenience sampling is appropriate because the target participation can be reached with the help of email, online learning platforms and official groups of students. This makes recruitment practical and cost-effective within the dissertation timeframe. Participants should be present MBA Business students, grown-ups, and able to offer informed consent. The justification for this method lies in its availability because it is crucial to fill the sampling frame, which is complex. However, convenience sampling may create bias in selection because the volunteer participants may vary from non-participants and the generalisability of the research is restricted (Creswell and Inoue, 2025).
[bookmark: _Toc237028344][bookmark: _Toc239199876]2.9 Data Analysis
The records from the questionnaire will be examined using Microsoft Excel. Responses should be ordered and must be checked for inclusiveness and uniformity before conducting the analysis. Descriptive statistics and frequency analysis allows recognise the patterns connecting to social media use, academic and non-academic activities, study behaviour, and time management. Excel is essential since it offers the tools, provides accessibility, and allows systematising and summarising and the quantitative data are presented with the help of tables and charts. The justification of using descriptive and frequency analysis lies in the appropriateness for recognising the patterns of response in the small sample size. However, the analysis will highlight the links and patterns rather than form decisive causal relationships amongst the use of social media and academic performance (Creswell and Inoue, 2025).
[bookmark: _Toc237028345][bookmark: _Toc239199877]2.10 Reliability and Validity
Reliability and validity are crucial because it ensures that the research offers reliable and trustworthy findings. Reliability will be reinforced by developing the questionnaire where similar questions and options of responses are received by the participants. The five-point Likert scale offers a reliable format for measurement. Validity will be supported by ensuring that questionnaire questions directly reflect the research aim, objectives and theoretical framework. This is justified because questions that are not aligned with the research objectives could produce irrelevant evidence. The justification is thus to guarantee that gathered data makes a meaningful contribution to answers the question of research. However, self-stated responses can derived the response bias, which will be agreed during the interpretation of findings (Hossan et al., 2025).
[bookmark: _Toc237028346][bookmark: _Toc239199878]2.11 Ethical Considerations
Ethical considerations are crucial because the research includes gathering primary information from the respondents. Voluntary participation is ensured, and the information will be provided to the contributors, which explains the aim of the research, techniques, use of data and the rights of participants before obtaining informed consent. Participants has the right to withdraw, and the questions may be omitted but they don’t want to answer. Privacy and confidentiality will be upheld where the names or student identification numbers are not collected. Data will store securely where the University OneDrive is used, and it is protected by password, where there is access restriction. These techniques are necessary because discretion, sovereignty and confidentiality are protected. Ethical approval should be acquired before facilitating the collection of data, and it is to be ensure that the requirements of the institution are followed by the research (Ederio et al., 2023).
[bookmark: _Toc237028347][bookmark: _Toc239199879]2.12 Research Limitations
There are significant limitations found in the research. The convenience sampling is used, and it can create bias in selection because participation relies on availability and readiness, and thus, representativeness is reduced. The sample size is small, which is around 40–50 students and thus, the generalisability is restricted, and it goes beyond the particular UWTSD MBA people. The self-stated questionnaire data may not be impacted by recall or bias such as social desirability, and it means that the respondents may erroneously inform the use of social media or their behaviour in an academic context. The cross-sectional design gathers the information at a single period, and thus, definitive causal relationships are not created. These limitations are significant because they affect the way the findings are interpreted. The researcher also eludes extreme generalisation, and the results are interpreted within the study background (Danie et al., 2024).
[bookmark: _Toc237028348][bookmark: _Toc239199880]2.13 Chapter Summary
This division has highlighted that the methodology is justified and is implemented to investigate the use of social media and academic performance among MBA Business students at UWTSD. Positivism offers the impartial philosophical foundation, whereas the deductive approach links the current theories with assessable evidence. The quantitative cross-sectional survey allows facilitated the standardised data collection by developing the questionnaire in online mode, whereas convenience sampling offers access in a practical context to the target participants. Microsoft Excel is used, and the descriptive and frequency analysis are well-supported. Reliability, validity and ethical procedures will improve the superiority of research and also confirm the protection of participants. The limitations regarding sampling, self-stated data and the cross-sectional design will be addressed so that it derives the conclusions and it should continue suitably thoughtful and built in the evidence gathered.



[bookmark: _Toc239022046]

[bookmark: _Toc239199881]3. Thematic Analysis 
[bookmark: _Toc239022047][bookmark: _Toc239199882]3.1 Introduction
As Ahmad (2024) highlights that, social media has turn out to be a important point in higher education, as it impact how students facilitate interaction with each other, collaborate, also the information is gained. There are numerous platforms of social media such as Facebook, Instagram, TikTok, LinkedIn, and X where persons are able to exchange the knowledge, establish the communication with with each other, and also access the content of education. But, the correlation between social media use and academic performance is still difficult. The current research establishes varied outcomes subsequently some studies of expert link the social media platforms with increase the engagement and assistance whereas the excessive or non-educational social media use are connected by others with decreasing the concentration and also ineffective time-management skills.
The key issue in the literature is that the usage of social media is frequently deliberated as a solitary behaviour, despite of the main differences is the motivation and background. The activities covers the retrieving resources and materials of learning and the communication is established with colleagues, and the considerate implications of performing are found or the it highlights the individual use in the study time. Similarly, the current research is made on the university or the inhabitants of undergraduates, and the limit is the practical findings are found for the students of the Business students who are doing an MBA and the learning and professional circumstances may differ.
[bookmark: _Toc239022048]This literature review is envisioned so that the relationship is examined between social media and students’ academic achievements where it discusses the main themes, theoretical positions, empirical proof, significant gaps is found in the research. It will provide way to examine the students who are studying MBA at UWTSD.
[bookmark: _Toc239199883]3.2 Connection between Social Media Usage and Students’ Study Behaviours, Focus and Time Management
Social media has become intensely intertwined. There is a substantial effect of social media on the way the information are posed by the students and focus on what they do. Nwodo (2025) contends that the link between social media and academic behaviour is multidimensional and should not be seen as good or bad. There are numerous advantages as it can be increased from social media and it helps to gather the information, establish the communication with diverse students and also foster engagement among team. However, it requires to be noted that social media has a negative influence on the process of studying such as the students are distracted from studying, the capacity for insufficient attention is reduced and the procrastination is provoked. Thus, the influence of social media should not be contingent only on the total time spent on it- the main issue lies in aim of leveraging the social media and the self-management of students. This theme explores the connection between social media use and study behaviour, focus and time management and the first objective of this research is addressed. The current proposal rcognises these three parts as vital so that the relationship between social media use and MBA students' academic experiences is examined.
Social media has altered the behaviour of study of students where the new opportunities are offered for effective communication, facilitate the sharing of knowledge and provide accessibility to learning materials and resources. Sivakumar et al. (2023) explains that the platforms of social media platforms may be used by students so that it transfers the academic material, discuss assignments and establish communication with peers. These activities offer support to joint learning and also ensure the accessibility of educational interaction outside official m environments of classrooms. The current writing thus proposes that social media can become a fragment of the broader practices of learning of students rather than just demonstrating a distraction. The proposal identifies that social media can enable effective communication, collaboration and also provide accessibility to the materials and resources of learning, possibly the engagement is well-supported with academic activities.
However, the interpretation is positive and it is confronted by research that links excessive engagement with social media with less effective study behaviour. According to Yang (2025), regular checking of platforms may fragment study routines of study and students are encouraged to switch frequently between academic tasks and non-academic content. Rather than upholding a scheduled period of focused work, the assignments may be interrupted by the students so that messages are checked, videos or additional online activities are also checked. Productivity is reduced, and also the possibility of delaying academic tasks is also reduced. The proposal likewise recognises repeated engagement, interruptions and postponement as promising consequences of the extreme usage of social media.
However, a significant weakness in certain research is the tendency to consider all social media activity as a solitary behaviour. This method may oversee important differences between a student who leverage the platform so that coursework is discussed, and the same platform is used by other individuals mainly for the purpose of entertainment. Wong and Hughes (2023) argue that the sum of time consumed on social media is measured so that the incomplete explanation of the relationship is examined and it is compared with study behaviour. The high use of social media platforms does not inevitably require ineffective academic behaviour if a portion of that use indirectly supports learning.
Thus, the studies also propose that the impact of social media on education behaviour is restricted. Its academic consequences may relies on the tenacity and pattern of use rather than its only use. This dissimilarity is mainly pertinent to the current study because it examines social media among MBA Business students and distinguishes between academic and non-academic activities. The focus and sustained attention are significant so that academic tasks are completed effectively; however, the digital environment may be created by the use of social media, in which disruptions happen regularly. Khanday et al. (2025) suggest that notifications, messages, and the content should be continually updated so that the students are motivated to shift their focus away from educational activities. Constant switching between assignments and social media makes it complex so that the concentration for lengthy periods. Earlier literature reviewed in the proposal suggests that frequent engagement with the platforms of social networking platforms may distract focus through incessant notifications and content, possibly makes contribution to the postponement and the productivity is decreased.
Nevertheless, the relationship between social media and distraction should be understood favourably. It cannot be anticipated that every common user's experience of social media leads to the same decrease in concentration levels. According to Nielsen (2026), individual differences of individuals may impact how students react to online disturbances. The instance, notifications are not ignored by the students in the study periods, while the devices are repeatedly checked by others. The nature of the social media activity and notifications is also significant. The message from a peer regarding an assignment may momentarily disturb an activity but makes a meaningful contribution to learning. Thus, not every disruption should inevitably be categorised as academically detrimental.
Another concern of the limitations is the depth of distraction. Deng et al. (2024) states that studies depending on self-reported questionnaires may recognise how unfocused students trust they are, but insights of distraction may not always align with real drops in academic performance in institutions. Correspondingly, the associations are identified by many cross-sectional studies identify associations amongst the high usage of social media and fragile concentration, where causality is not established. It is likely that social media makes a meaningful contribution to disturbance; though, the difficulties are already experienced by students in keeping attention, and they often foster more engagement with social media. Thus, the course of the relationship cannot always be unwavering.
The nature of the evidence is contradictory, and it reveals the significance of scrutinising the background of usage. Social media may be mainly unsettling when its use is for the purpose of entertainment during planned study sessions which is planned, but academic engagement is well-supported when used intentionally for learning, communication or facilitating collaboration. Thus, the current research explores how often MBA Business students recognise social media as disturbing and how scheduled study activities are interrupted, rather than making assumptions that there is an identical effect of use of social media.
Time management signifies another significant mechanism with which the usage of social med may impact the academic behaviour of scholars. Ramlan et al. (2024) underlines that students are needed to allot time between discourses, autonomous study, coursework, occupation and individual responsibilities. Frequent use of social media may cause difficulties when the time is replaced that was initially anticipated for academic tasks. This may result in overdue assignments, adjournments, and the ability to follow the scheduled study. The proposal explicitly identifies that extreme non-academic engagement may decrease the time that exists for learning and contributes to poor time management.
This relationship can be measured through Time Displacement Theory, where it suggests that time consumed on one activity may decrease the time that exists for another. Practical to this study, too much entertainment-based social media use may relocate the time which could be used if not more focus is on learning or finishing assignments. However, the explanation from theoretical perspectives needs serious reflection. Turnbull et al. (2023) highlights that Interval consumed on social media is not inevitably wasted or that academic time is displaced. The social platforms may be used in the study so that the group work is organised, interconnect with colleagues and the appropriate information is provided. In such conditions, social media may be considered as part of the process of learning rather than contending with it.
[bookmark: _Toc239022049][bookmark: _Toc239199884]3.3 Academic and Non-Academic Usage of Social Media
According to Pellegrino et al. (2022), the difference between academic and non-academic social media use is significant when the potential relationship is examined with the learning experiences of students and its academic performance. Social media is often treated in previous research as a single activity measured through frequency or total time spent online. However, this approach may oversimplify students' actual behaviour because the same platform can be used for substantially different purposes. A student may use WhatsApp to discuss an assignment with classmates, LinkedIn to develop professional knowledge, or Facebook and other platforms to access educational information. The same student may also use these or other platforms for entertainment, personal communication or browsing unrelated content. Consequently, understanding the aim of social media use is essential because academic and non-academic activities may have different implications for students' study behaviour and academic outcomes. The present research therefore distinguishes between social media use for educational purposes and use for non-academic activities, directly addressing the objective of identifying differences between these patterns of use. The existing research proposal similarly recognises the importance of distinguishing learning-related activities from entertainment and personal communication when investigating social media use among MBA Business students.
Achyar et al. (2027) stated that overall, the social media is used specifically for diverse purposes and it has an impact on the learning which is denoted to as the academic use of social media. It involves collecting the resources and materials of learning, work together with peers, ensure active participation in the discussions and conversations in the classrooms, and collaborate on the coursework which are the examples. According to Achyar et al. (2027), the students are able to study in the classroom with the help of social media where they stay in touch with their colleagues and the information is shared together. This communication may be mainly crucial for MBA Business students because postgraduate studies include focuses on learning, gaining the opportunities for networking, and the assignments are completed together. Conferring to this perspective, social media shouldn't be considered as the competitor to academic searches. As an alternative, it might be assimilated into the strategies of learning of students if it is used purposely.
As Sahoo and Pradhan (2025) point out, the main advantage of leveraging the academic social media lies in reinforcing the ability so that t allows promotion of the communication and teamwork. Students focuses on asking the questions, identify the problems in academic context and the information is shared with the classmates by using the online platforms. It offers quick accessibility to offer support to the peers and the knowledge are exchanged outside the proper teaching which is provided. The access is listed such as using the materials and resources of learning, establishing the effective communication and the knowledge is shared which is considered as the advantages of using social media. There are significant positive impacts inevitably take place because of the use of social media which is used for the purpose of activity in academic context. The massive information is accessed which infer that the learning will be upgraded, and the quality of academic discussions at online platforms can differs. Although may interactions may include partnership, others may involves substituting information when there is less participation. Therefore, the connection between using academic social media and learning may relies on how dynamically students foster engagement with the info rather than relying on the fact where the social media platform is used.
Additionally, non-academic use of social media encompasses the activities which are explicitly used for the purpose of fun, individual communication, and leisure rather used educational motives. Noviandy and Idroes (2026) gives opinion that this type of use can involves viewing the content of entertainment, facilitate the interaction with families, or the content is browsed which has not linked with the academic work. These activities are not inevitably bad subsequently the fun activities and social interaction can take place in the everyday lives of students. It is thus crucial to make a strong difference between everyday non-academic use and use which restricts with scheduled academic activities. There is a possible academic worry mainly when non-academic social media use happens through the times when one is actual to do studying or when the delays happen during the end of significant academic tasks.
Rendering to the present proposal, more engagement in activities which is not linked to the academic cause distractions, poor attention, postponement and also led to ineffective time management. Though, it would be too unsophisticated to contend that non-academic activities have a direct influence on poor academic performance. According to Mayen et al. (2025), students foster engagement by using the social media after finishing their work and their studies are influenced. Therefore, the time when non-academic activities happen is correspondingly momentous and it is reflected in the tenacity. For example, a period of relaxation after finishing the allotted tasks will have diverse implication than many interruptions of social media during the planned study period. Furthermore, students who are worried because of academic encounters and difficulties with focusing may have the option to social media which is considered as the source of avoidance. In such a situation, poor study habits can be linked with higher usage of social media rather than poor habits of study which can be began by social media.
The second problem tells the difference between the kinds of use which is not complete. The student might have used the website which is used for educational and learning and it is leveraged and it is used for the purpose of education and career advancement. Therefore, distributing the usage of social media by students into binary categories has taken into account the dynamic forces of changes in the digital behaviour. The current research will moderately resolve these issues where the several diverse patterns are studied. The number of academic uses, non-academic uses in the time of study, and the uses of social media is for facilitating the partnership with peers. It is more enlightening where the total time per day of the usage of social media is ensured.
This concept can be useful in the understanding of the existing results. According to Goodyear et al. (2025), the researches is based exclusively on the time which is spend by the students in leveraging the social media and it is now established that the negative correlation is found and it is linked with their performance at school, though, this measurement type does not let provide understanding regarding the way the Internet was used by the students. It is likely that the same amount of time was spent by the two students where the social media is used and also the diverse outcomes is derived in relations of the academic performance. The social media is mostly used by the first where effective communication is established regarding the assignments and the valuable information is provided, and this time was spend by another by engaging himself/herself in the planned study period.
The prime example where the claim is well-supported that the objective behind the use of social media is more important than the time spent on it. However, the aim might not be adequate so that the understanding of the results is provided where it states that academic performance will have. Lone et al. (2026) discovered that frequency, timing, intensity, and self-parameter are expected to correlate. Academic social media use may become distracting if communication is continuous and interrupts concentrated work, while limited non-academic use may have little effect when it is appropriately managed. The relationship should therefore be understood as complex rather than as a simple division between “good” academic use and “bad” non-academic use.
[bookmark: _Toc239022050][bookmark: _Toc239199885]3.4 Effect of Social Media Usage on MBA Business Students’ Academic Performance
The relationship between social media usage and academic performance is considered as the maximum discussed areas in research, which is based on the digital behaviour of students. According to Sakhieva et al. (2024) The opportunities can be offered by the social media platforms and it is used for the purpose of communication, sharing knowledge, and also ensures the accessibility of the information, but recurrent or ineffective use may lead to disruption, postponement, and reduced time spent on academic activities. Thus, it is difficult to determine whether social media has a generally optimistic or negative result on academic performance. Its impact is possible to rely on the way students use it. It is highly relevant to MBA Business students, where the academic experiences may varies and it is compared to the overall undergraduate population because postgraduate study is combined with professional and additional accountabilities. The current study thus explores how the usage of social media affects MBA Business scholars' academic performance rather than supposing that the identical outcomes are produced by all use.
The possible positive effect of social media concerns lies in the ability so that the academic communication is well-supported and the accessibility is ensured regarding the information related to learning. According to Estella and Ravana (2026), social media can be used by students so that they are able to effectively interconnect with colleagues, exchange resources and tools, and also the energetic participation is ensured in consultations outside the formal environments of teaching. These activities offer support to the collaboration processes, and quicker access is provided to knowledge among peers. The current proposal correspondingly identifies that access can be provided through social media to learning materials and resources of learning, establish effective communication, and also facilitate the sharing of knowledge, and it makes a positive contribution to engagement among students and academic activities. Aimed at MBA Business students, it is more valued where there is a need for collective work, conversation, and sharing of professional knowledge, which becomes the portion of the learning experience.
However, the accessibility of academic benefits does not inevitably mean that academic performance can be improved by the use of social media. The information is accessible, and it varies as compare from current learning. A’zamjonovna (2026) asserts that academic resources and materials may be received by students with the help of social platforms, where engagement is not needed or relating them positively in their assignments. Likewise, recurrent communication with colleagues offers support for teamwork, but extreme messages and uninterrupted interaction can also disturb focused academic work. Thus, it is essential to differentiate between social media, which is considered a tool, and the opportunities are provided for learning, and the improvements are made in educational outcomes.
The negative perspective emphases mainly on the potential for social media so that it interferes with behaviours, so that academic performance is well-supported. Regular inspection of communications, content of entertainment and the communication of individuals may disturb the scheduled sessions of study and the time which exists is reduced for assignments. This behaviour may to inspire postponement, predominantly when the academic tasks are repeatedly postponed by the students in order to involve with non-academic content. Sohail (2025) identifies that disruption, decreased attentiveness, and problems such as productivity and ineffectual time management are considered as the concerns of too much use of social media. These factors may impact academic performance because current academic achievement relies on continued attention, unvarying habits of study and able to finish work within scheduled timeframes.
However, the relationship between social media use and academic performance should be inferred carefully because there is various evidence available, and it is built on correlations rather than strong fundamental relationships. One instance includes a discovery that social media is frequently used by students, and also the weaker academic performance is also found, which does not essentially demonstrate that the weaker outcome is caused by the that social media. Kamila and Prima (2026) added that academic difficulties are often faced by students and social media is more used by them, and it is considered a source so that stressful tasks are avoided, or academic pressure is escaped. Moreover, additional factors include inspiration, capability, individual accountability, and the capability of individuals so that the time are effectively managed, and social media behaviour and academic performance is impacted. The important limitations are found, and it is more relevant in the case of the development of the cross-sectional questionnaire investigation, where the patterns are identified at a specific period in time, but the cause and effect are not established.
The main reason for inconsistent findings is the difference in how academic performance is assessed. Objective indicators may be used by some studies, and it includes the grades or GPA, while others depend on the self-stated perceptions of the students regarding performance. These actions may not yield corresponding findings. A scholar may observe that social media undesirably impact the studies even if it is not shown in the computable grades, whereas good results may be achieved by another in spite of regular use because the time are effectively managed. Likewise, studies that access the total hours expended on social media often overlook the aim of use. Collaboration in academic contexts and fun can happen on the identical platforms, where the total time refers to a partial degree of potential academic effects.
For this motive, the difference between academic and non-academic social media convention is vital, so its relationship is examined in relation to academic performance. Thapa et al. (2025) added that academic use is retrieving information of education or cooperating with colleagues, may possibly support the processes of learning, while non-academic engagement in the periods of study may be further possible to form disruption or displace academic time. However, this difference should not be inferred as severe. The influence may also rely on occurrence, judgment, and the ability of students so that the behaviour are regulated. Thus, the relationship is improved, and it is assumed to be provisional rather than deterministic.
[bookmark: _Toc239022051][bookmark: _Toc239199886]3.5 Approaches for Balancing Social Media Habits and Academic Performance
According to Duan et al. (2025), It is crucial to balancing the usage of social media with academic responsibilities, which is gradually significant because the use of social media can instantaneously provide support and students' learning activities are disrupted. The existing literature proposes that the objective should not be to eradicate the use of social media, and the patterns of use are developed as it helps the students so that the academic and social benefits is derived whereas the distraction is limited and also ensures the movement of study time. This difference is mainly pertinent to MBA Business students, and it is need to effectively manage academic activities along with fulfilling professional and personal responsibilities. The research proposal recognises the necessity to recommend practical methods so that the students are able to balance the habits of social media while enhancing academic performance efficiently.
The main approach is self-regulation of social media use. The specific periods can be set by the students for academic work, and redundant social media engagement is avoided in the periods. Imron and Ihsan (2026) reveal that, from the viewpoint of Self-Regulated Learning Theory, current learning needs the students to observe and own behaviour are regulated in agreement with educational goals. This perspective is applied in the case of social media, which suggests that students who are able to dynamically control when engagement is fostered with online platforms can position it in such a way that focus is protected and also the academic tasks are completed. However, the responsibility should be placed completely on the self-control of individuals, which may be difficult. Social media platforms are aimed at inspiring recurrent engagement by providing notifications, and the content is updated continually. Thus, self-regulation should be seen as a significant strategy but not considered as the entire solution.
According to Gebresilase et al. (2026), A second approach is establishing structured study periods with limited social media access. The defined periods could be allocated by the students so that assignments are completed, understanding or review and recreational social media should be avoided during these periods. This approach is constant with Time Displacement Theory because the attempt taken allows prevent the activities of non-academic social media from substituting time planned for academic work. The proposal explicitly recognises the likelihood of extreme entertainment-centred usage, so that the time existing is spent on learning and the assignments is completed. However, complete separation may not continually be realistic because social media may be needed by students for facilitating academic communication and also facilitating teamwork. Thus, the stress should be on focussed constraint of non-academic use, relatively than prohibition of social media entirely.
Notification and interruption management offers an alternative real-world approach. Non-essential notifications can silence the students, or access can be removed temporarily so that students are not distracted while challenging academic tasks are undertaken. This may decrease frequent disruptions and sustained attention is maintained. Though, the efficiency of this strategy may rely on the willingness of students to use it constantly. Additionally, notifications are disabled, and it may not be suitable when more reliance of students is on the specific platforms so that academic communication is ensured. Thus, selective restriction of notifications is likely to be more well-suited.
Another approach is to highlight the academic uses of social media. Ohara (2023) found that the platforms can be used by students tactically so that educational information is accessed, communication is established with colleagues and also ensures active participation in collective activities. The proposal recognises that effective communication, sharing of knowledge and the resources and materials of learning are considered as the possible academic benefits of social media. The argument is well supported that effective management does not need the students to see social media completely as a disruption. As an alternative, students can differentiate between activities that make meaningful contributions to the objectives and those that unreasonably consume much study time. This method also reveals the Uses and Gratifications Theory, which highlights that engagement is fostered with social media platforms as it is used for diverse purposes and motivations.
Time-management skills are also significant. The MBA students can list the academic tasks, set the deadlines, and allocate specific periods for the usage of social media. Thapa et al. (2025) added that these strategies may decrease the possibility of inadvertently spending lengthy periods on recreational content. Though, effective time management needs additional than generating a timetable. Students should monitor to determine whether their real behaviour resembles with their scheduled timetable. Thus, planning is combined with steady self-monitoring, and it leads to a more robust approach than depending on timetables only.
According to Zewude et al. (2025), Universities play a significant role in offering support to students on online wellbeing and responsible usage of social media. Rather than considering the distraction of social media exclusively as a separate problem of behaviour, guidance should be provided by institutions on the practices of online study, effective time management and the online platforms is responsibly use. It is more relevant for postgraduate students who may face numerous challenging responsibilities. But, the interventions of institutions should avoid excessively restrictive approaches because the genuine academic and professional benefits can be offered by the usage of social media.
Generally, the literature proposes that it is crucial to balance social media and academic performance, where a focused and identity-delimited approach should be used rather than whole averting. The benefit can be received by the students from organised study days, and management of notifications, focused academic use, effective time management and also the monitoring is done. However, no particular strategy is possible to work correspondingly well for entirely students. The effectiveness of these methods relies on the behaviour of the individual, the aim of use of social media, and the increasing demands of the academic and personal environments of students. Thus, the current study can offer valuable evidence by recognising which challenges MBA Business students faces most often and which methods they observe as most effective so that the appropriate balance is maintained between the engagement of social media and fulfilling the academic responsibilities.
[bookmark: _Toc239022052][bookmark: _Toc239199887]3.6 Theoretical Framework 
The association between social media use and academic performance needs a theoretical framework adept at explaining not only how often students leverage social media platforms but moreover why they use them, what actions it might replace and how their behaviour are regulated. A particular theoretical perspective may thus be inadequate to clarify the difficulty of the practices of social media. The three complementary perspectives should be used by the study: Uses and Gratifications Theory, Time Displacement Theory and Self-Regulated Learning Theory. Collectively, the valuable framework should be provided by the study so that it offer comprehensive understanding regarding the motivations behind the use of social media, the possible concerns of assigning time to social media moderately than academic accomplishments, and also the role of ability of student’s so that own behaviour are regulated. The proposal recognises the three significant theories, and the theoretical foundation is set so that it examines the usage of social media among MBA Business students.
[bookmark: _Toc239022053][bookmark: _Toc239199888]Uses and Gratifications Theory
According to Almakaty (2025), Uses and Gratifications Theory offers a valuable starting point because it sees individuals as dynamic users who foster engagement with social media so that their specific needs are fulfilled. Practical to this study, social media may be used by MBA students for gaining evidence, communication, facilitating academic collaboration, offer the opportunities for professional networking or entertainment. This viewpoint is valued because the assumptions are challenged that the usage of social media has a uniform outcome on academic performance. The aim of use may be more significant than just gauging the extent of time consumed online. Academic engagement fostered with the help of social media could possibly support learning, while the entertainment-leaning use during study times may meaningfully contribute to disruption.
However, the theory has significant limitations. By highlighting the motivations and choices of users, it may minimise the impact of habitual behaviour and the features of the platform that foster engagement continually. The deliberate decisions may not always be made by students about how lengthy times students spend in the online mode. Thus, Uses and Gratifications Theory clarifies why social media is chosen by users, but it does not, by itself, sufficiently explain how that usage shakes the division of study time or the practical outcomes.
[bookmark: _Toc239022054][bookmark: _Toc239199889]Time Displacement Theory
Time Displacement Theory addresses this limitation by concentrating on the distribution of restricted time. The significant effect of this investigation is that time dedicated to social media may decrease the time existing for additional activities, such as learning, finishing coursework or foster engagement in constant academic work. Gui et al. (2026) assert that it is extreme entertainment-centred social media use and the time available for academic activities. The theory is beneficial for explaining postponement and ineffective time management because it links social media engagement with fulfilling academic demands.
However, its presentation should be treated favourably. Time consumed on social media is not essentially time vanished from academic activity. The communication of students with colleagues regarding the coursework is by means of social media, but that action may offer support to learning. Thus, displacement relies on what social media activity replaces, rather than being considered as just the quantity of time consumed online. This significant limitation strengthens the need for the current research to differentiate academic from non-academic use of social media.
[bookmark: _Toc239022055][bookmark: _Toc239199890]Self-Regulated Learning Theory
According to Khafaga and Alamer (2026), the Self-Regulated Learning Theory provides a third perspective, where it considers how students' own learning behaviours are effectively managed by the students. Students who can set aims, ensures time management, the distractions are controlled and monitor their behaviour are in a better position to use social media where it not delays with academic responsibilities. The proposal explicitly links this principle to the ability of students so that the habits of social media habits while meeting academic responsibilities.
The main strength is that it clarifies why two students with parallel levels of the use of social media use may face diverse academic consequences. One student may efficiently control notifications and the particular periods for the use of social media, whereas the academic work is interrupted by another. Khafaga and Alamer (2026) added that the theory can put substantial stress on the self-control of the individual and may thus overlook broader environmental impacts such as the design of platforms, expectations of society, and also intense academic workload. It should thus be used along with the additional two theories relatively than as a whole description.
[bookmark: _Toc239022056][bookmark: _Toc239199891]3.7 Emerging Debates 
The relationship between social media use and academic performance has progressively goes beyond the unsophisticated assumption that social media is either useful or unsafe for students. Emerging viewpoints propose that its academic concerns rely on the tenacity, effectiveness, intensity and management of use. It is mainly significant because similar platforms can provide support to the academic partnership, while opportunities are created simultaneously. Ayanwale et al. (2025) added that academic use are the retrieving resources and learning materials, debating coursework and establishing effective communication with fellow students, and also make meaningful contributions to fostering engagement and also sharing of knowledge, while entertainment use during assigned study periods may disturb attention, and the time available for academic tasks may decrease. The research proposal similarly distinguishes that the supportive and disruptive outcomes can be well-maintained by the use of social media contingent on how learners practise it.
A significant evolving concern of debate is whether time consumed on social media is a suitable measure of its academic impact. Traditional approaches commonly link the greater use of social media with worse academic outcomes. However, this elucidation may be confusing when the aim of usage is not deliberated. The same amount of time could be spent by students on online platforms but faces the diverse academic consequences because social media is mainly used by some for the purpose of academic collaboration, whereas the new uses it for the purpose of entertainment. Thus, it is crucial to measure the duration, which alone may be unsuccessful to derive the difficulty of the digital behaviour of students. The contextual understanding is well-supported, where the excellence and tenacity of engagement are measured along with frequency.
Another evolving perspective emphasis on self-regulation and digital wellbeing. Schlichting (2025) found that students may faces the diverse academic consequences even if the usage of social media is comparable, because the ability is strong so that the distractions is controlled, notifications are managed, and also the planned schedules of study differ. Self-Regulated Learning Theory offers a beneficial explanation because it positions the students as energetic participants so that their behaviour of learning is managed. However, the responsibility are placed completely on students where the unconvincing design of the platforms of social media platforms and the broader pressures faced by postgraduate students.
These debates thus propose that social media should be assumed as a context-reliant resource for academic materials and a possible foundation of disruption, slightly than as integrally positive or negative. This viewpoint indirectly supports the current research, where the examination of academic and non-academic use is motivated, behaviour of study, interruption, time management and real academic performance amongst the MBA Business students.
[bookmark: _Toc239022057][bookmark: _Toc239199892]3.8 Research Gaps 
Though substantial research has examined the association between social media and students' academic experiences, significant gaps persist. The first is a population gap. The abundant present research treated the students as a general population, whereas less attention is provided mainly to MBA Business students. This is important because there are diverse academic and professional demands among MBA Students from out-dated undergraduate students. The research proposal recognises this restricted focus on MBA Business students, which is considered an important explanation for the current study (Mielke et al., 2022).
A second gap is contextual. Current findings cannot inevitably be universal across colleges and groups of students because the environments of institutions, practices of learning, and the responsibilities of students can vary. Thus, investigating the MBA Business students at the University of Wales Trinity Saint David offers an explicit background by which the relationship is examined between social media and academic performance and it can be examined.
A third gap is the conceptual treatment of social media use. Preceding research may assess social media with the help of complete regularity or time consumed virtually, where there is no need to sufficiently differentiate between academic and non-academic activities. This is challenging because facilitating academic collaboration and fun may have very diverse consequences. The limitations are addressed by the current study, which clearly inspects academic use, non-academic use during study time, and social media use for teamwork with colleagues.
Finally, there is a methodological gap. Much research depends on self-reported observations and cross-sectional designs. These approaches are valuable so that patterns, but they also provide less evidence of causality. A described association between recurrent use of social media and fragile academic performance does not essentially prove that social media derive the worse outcome. Additional factors include inspiration, assignments, time-management capacity, and present study habits, which impact performance (Iqbal et al., 2025).
[bookmark: _Toc239022058][bookmark: _Toc239199893]3.9 Educated Estimation 
Built on the revised theoretical and empirical works, the study is likely to recognise a varied relationship between social media use and academic performance among MBA Business students. Adelakun et al. (2023) added that academic use of social media is likely to offer specific affirmative benefits by ensuring accessibility to learning information, establishing effective communication with peers and also ensuring collective academic activities. However, recurrent non-academic use, mainly throughout scheduled study periods, is likely to be more strongly linked with disturbance, postponement and problems in keeping effective study schedules.
It is also expected that the aim and timing of the use of social media will be more enlightening than the entire usage period only. Students who devote substantial time using social media for educational collaboration may not faces the equivalent academic consequences as students who often use social media for the purpose of fun, even though learning. This probability is constant with the theoretical framework, where the Uses and Gratifications Theory clarifies changes in the motivations of users, Time Displacement Theory elucidates potential rivalry between social media and study time, and Self-Regulated Learning Theory describes the ability of students so that their behaviour are effectively managed.
[bookmark: _Toc239022059][bookmark: _Toc239199894]3.10 Chapter Summary 
This chapter favourably reviews the literature regarding the relationship between social media usage and academic performance among students, with specific attention to MBA Business students. The theoretical foundations establish that Uses and Gratifications Theory, Time Displacement Theory and Self-Regulated Learning Theory offer matching descriptions of the motivations from social media use, displaced academic time and the ability of students to regulate their behaviour. Empirical studies have shown that social media offer support to the academic communication, facilitating collaboration and also providing access to evidence, whereas extreme non-academic use may meaningfully contribute to interruption, postponement and also the time management is not effective. Emerging debates confirmed that the influence of social media cannot be determined by the time which is used only and should as an alternative the purpose, timing and self-regulation. The review recognises the population, contextual, conceptual and methodological gaps and that less focus is given to MBA Business students and the difference between academic and non-academic use. These significant gaps form the reason for the current study, and a strong foundation is set for the methodology and succeeding the empirical investigation.


[bookmark: _Toc239199895]Chapter 4 Findings and Interpretation
[bookmark: _Toc239199896]4.1 Introduction
This chapter presents the findings and survey analysis that was conducted with MBA Business students of the University of Wales Trinity Saint David. The analysis takes into account social media use with regard to study behaviour, academic and non-academic use, academic performance and abilities of students in balancing social media and academic roles. Results are provided based on the four research objectives, where the survey responses were used in terms of percentages and the key trends in the data were determined. 
[bookmark: _Toc239199897]4.2 Social Media Use, Study Behaviour, Focus and Time Management
The results also show that social media is something that the 44 MBA Business students do on a regular basis. Although 45.5 per cent used social media for one or two hours/day, while 27.3 per cent used it for more than four hours/day. It is under this bracket where the percentage of users who had adapted over four hours of daily usage was at only 27.3%. This suggests there is a large discrepancy between the number of hours students spend on social media and documents substantial evidence of studying the interaction of social media with their studies. 
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Though this is the amount of usage, the outcomes of such usage do not represent a constantly high degree of delay of academic activities. This was evidenced by most of the respondents, who constituted 63.7 per cent, in ascertaining that they did not or rarely postpone academic work owing to social media. But 36.4 per cent said that they often or regularly missed deadlines of tasks. This variation implies that every student was not subjected to the influence of social media. Social media use by certain respondents appears to have been limited to an extent that it does not often lead to delays in their academic work, but a substantial percentage of the respondents had more delays regarding their academic work. The result thus shows heterogeneity (as compared to homogeneity) of the study behaviour among the students and not the homogeneity of the students among the sample. 
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Distraction results provide a concerning signal more clearly of disturbance. Contrary to 38.6 per cent of the respondents indicating that social media rarely distracted them when carrying out their academic tasks, 40.9 per cent of respondents indicated that they are frequently distracted or very frequently distracted. The proportion of individuals who reported frequent distraction, therefore, was slightly higher in comparison to the number who reported rare distraction. This implies that distraction was prevalent in the sample, especially among those who made extensive use of social media whenever they needed to do their academic assignments. At the same time, there is no information provided that all students were so distracted, as 20.5% of the participants claimed that they never felt distracted.
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The results of planned research sessions assist in such a mixed pattern. Despite the fact that 63.6% believed that their proposed study sessions were never, or hardly ever, interrupted by social media, 36.4% of them said that they were frequently or very frequently interrupted by it. Based on the findings, the most prevalent phenomenon, however, is not the frequent occurrence of interruption, as a third reported moderate interruption. This, in combination with the effects of the delay and distraction, indicates that social media is more likely to inappropriately influence the academic practices of a significant portion of the respondents without necessarily influencing the behaviour of the study in the majority of respondents. 
The perceived quality of handling social media along with the academic responsibility by students is a good source of explanation for this difference. A massive percentage of them, 81.8 per cent, claimed that they were effective in managing social media whilst they went about their study purposes. In fact, it is only at 18.2 per cent that the respondents who felt somewhat or very ineffective were. This implies that the majority of the students thought that they would cope with their academic demands even during the use of social media. The discovery also stands out particularly since it is quite contrary to the quite high percentages of distraction and interruption reporting. Disruption of any kind thus did not necessarily relate to an impression of poor overall management.
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In general, the results show that the frequency of the usage of social media is also quite typical among the respondents, yet there is no necessarily only negative relationship between social media usage and the behaviour under study, which is focus and time management. The frequency of daily use is higher, and there is provided distraction, delay and interruption to a sizeable minority, but most of the respondents do report that these never or rarely occur. At the same time, they all believe that they excel at being able to utilise social media along with their studies. The results, therefore, show that the academic effect of social media usage is not only specific to the use of social media by students (or otherwise), but also the efficiency in the utilisation of social media as far as academic tasks are concerned. This is a great point upon which to discuss the difference between academic and non-academic use of social media in the section below.
[bookmark: _Toc239199898]4.3 Academic and Non-academic Use of Social Media
The results suggest that MBA Business students used social media both academically and non-academically, although differing in the frequency and purpose of use. Academic usage was frequently noted by 59.0 per cent of the respondents and 41.0 per cent barely ever or did not at all use social media academically. This indicates that the majority of the respondents have adopted the use of social media in their studies, particularly in terms of learning materials and sources of information in education. Nevertheless, the difference in answers proves that academic activities were not equally based on social media among all students.
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The results of the survey on academic use indicate that 36.3% of the respondent’s frequently used social media, and 22.7% use social media very often, respectively. Comparatively, 34.1% reported that they rarely used social media in their academics, and 6.8% of the respondents claimed to use social media never in their studies. A relatively large percentage that focused on its regular use testifies to how social media has become adopted in the studies of a sizeable section of pupils. We have, however, the fact that respondents who replied that they have little use in the line of study hints that it was not so significant in the sample.
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Non-academic use was highest during study time. Four out of ten (40.9%) said that they used social media regularly, and two out of ten (22.7%) used it frequently to engage in non-academic things. The next 36.4% said that they had such use infrequently, none reported frequent use. Thus, all the respondents became users of non-academic social media in any amount at the time of the study. This demonstrates that entertainment and personal communication were still located in reference to academic activities. The vast majority of those who responded that they do use it frequently (high percentage) also report that social media was frequently used instead of studying at the time when they are expected to be studying.
The other sign of the contribution of social media to academics was the collaboration between scholars. Almost half of the respondents, 47.7%, reported being a frequent user of social media to collaborate or discuss with fellow students about classes, with 18.2% reporting that they used it frequently. Therefore, it is very frequent for 65.9% of students to use social media to work with other classmates. The percentage of those who never used it for this purpose was only 4.5 per cent, with 29.5 per cent who reported rarely using it. These results show that social media was a valuable medium of communication and interaction among peers in the classes. A learning process through its educational role therefore did not necessarily confine itself to the personal gaining of access to information but was one that incorporated learning through peers. 
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Collectively, they demonstrate that social media habits of the students included both non-academic and academic uses. The number of non-academic uses during study time was a bit more often than academic, with academic collaboration being reported even more often. This is an indication that the respondents utilised social media in many capacities and did not have a single role. With the same avenues, students would access educational information and even communicate with fellow students and even entertain or engage in personal communication.
Overall, the findings suggest that the sample social media had both positive and negative influences. That it possesses a high rate of academic work togetherness shows that it can be adopted as an academic collaboration tool, and high usage of social media during academic activity paints the picture that there should be leisure time and personal communication as part of academic activity. The findings also elicit focus on the necessity to distinguish the different intentions of the encompassing social media usage in examining the experiences of students about their school lives. 
[bookmark: _Toc239199899]4.4 Social Media Use and Academic Performance
The results show that the perceived relationship between academic performance and social media use is mainly positive. In academic aspects, respondents reported that social media helped them with their studies either to some extent (65.9%) or to a large extent (13.6%). On the other hand, 13.6% reported limited support that it supported them, and 6.8% reported no support. This implies that most of the respondents perceived social media to be of help in a variety of ways in academics. 
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The subjects would identify corresponding positive tendencies when they ranked their performance in academics considering their present use of social media. A larger proportion of the respondents in the answers to the question that their performance has been improved at all was higher (59.1 per cent) than the proportion who answered that their performance has improved significantly (18.2 per cent). On the other hand, 22.7% claimed that their performance had been somewhat impacted negatively, and none claimed a serious negative impact. This implies that perceived improvement was largely common as compared to perceived negative effects within the sample.
Combining the results, it indicates that the respondents were inclined to think that social media affects their academic performance in a positive way. However, in the results, it has also been established that not all students were in such a relationship. The 22.7% reporting some negative effect as well shows that the use of social media is possibly an experience that is different in respondents, in the sense of being reported differently. Likewise, the fact that most of the respondents responded with some degree as opposed to a great degree regarding academic support would mean the perceived benefit was not a monumental one, but a moderate one in the majority of cases.
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Overall, the findings show quite a contradictory but positive tendency. The overall impact of social media was believed to assist them in advancing in their academics, and most of the respondents also indicated that they experienced benefits to some extent in their current use of social media. The adverse effects, in turn, are connected with the fact that the benefits of academics could not be reflected everywhere. The results hence indicate the possibility of a supportive academic role of social media; its perceived effect among MBA Business students differs in magnitude.
[bookmark: _Toc239199900]4.5 Students' Ability to Balance Social Media and Academic Responsibilities
The results show that the majority of the participants saw themselves as able to cope with social media and their school life. 81.8 per cent of them believed their management was somewhat successful or even effective, with 18.2% believing they were ineffective. This indicates that in spite of frequent use of social media, the majority of the students felt that they could still have a customised level of control concerning their social media activity and sustain their academics at the same time. 
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The results about scheduled study sessions present additional testimony in favour of the possibility of students preserving this balance. Most of the respondents (63.6%), they were not interrupted in their study schedules by social media; but 63.6% out of the respondents said no interruption. Those who were interrupted often or very often were, however, 36.3% of the respondents. This may imply that the majority of the respondents did not complain of a high degree of disruption, but a huge percentage of the respondents were characterised as having been subjected to frequent disturbances. The result thus indicates that the balance keeping was feasible among the majority of the students, although not as effective as in the whole sample. 
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Learning this balance is also one that is contributed to by social media academic collaboration. Sixty-five point nine per cent of those interviewed responded that they utilised social media most/often in aiding or collaborating with their classmates in their assignments. This denotes that social media was not an activity which only competed with study matters. The rest of the alternatives not mentioned may also be incorporated in the direct academic activity by engaging in communication and working together. This application is a testimony that there are some ways social media could be used by the student in ways that would complement their learning.
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The information about the daily usage, academic use and non-academic use further enriches the context of students to balance this up. 45.5% of the respondents also said that the use of social media was partially or more effective, even though most of them had indicated that they spent three or more hours on social media every day. Similarly, the frequency of non-academic activities in the study period was already reported by 63.6% of students and suggested that the students were very often exposed to potentially competing activities. These trends, though, had a relatively low rate of frequent interruption reported in most cases. 
The results thus show ambivalent behaviour patterns of students in terms of managing social media and schoolwork. On the one hand, non-academic use was common, and there were frequent interruptions within a sizeable minority. Conversely, the majority of the respondents considered themselves to be skilled at handling their social media usage, whereas academic collaboration was prevalent too. Findings have revealed that balance does not imply not using social media in any way, since students used it, and its intent was either non-academic or academic in their day-to-day life. The overall findings suggest that the respondents tended to believe more in their ability to sustain their academic burden assisted by using social media, but a significant portion of them suffered distraction and distractors. 
[bookmark: _Toc239199901]4.6 Chapter Summary
Findings indicate that the use of social media was a common practice and the influence on the behaviour of studying varied across students. Although distraction, postponement and interruption were reported by quite a large minority, the vast majority of respondents reported some success when coping with the academic and social media demands. They also found that social media was used both academically and non-academically. It also involved an aspect of academic and collaborative use and work with classmates as a shared occurrence, and non-academic activities during the study were also more common. When asked about academic performance, respondents, in general, gave a positive response as far as social media behaviour is concerned because most of the respondents stated that social media behaviour gave them some academic support and that their academic performance had improved because of the current behaviour they had towards social media. On the whole, the results showed that social media was a two-sided but largely positive influence which had an academic meaning that varied depending on how the students used it.


[bookmark: _Toc239199902]Chapter 5 Discussion and Implications 
[bookmark: _Toc239199903]5.1 Introduction
This chapter will be a critical discussion of the findings of Chapter 4, which will be correlated with the four research objectives of the study. It determines how the results are appropriate in view of the existing knowledge and puts the results into perspective in the context of the theoretical framework. The conclusion of the chapter subsequently examines the theoretical, practical implications and the research implications of findings and discussion. 
[bookmark: _Toc239199904]5.2 Discussion of Objective 1
In part, the results indicate that the literature claims that social media can disrupt study patterns, whereas they correct the assumption regarding the increase in the amount of use in the pattern in which study behaviour will be poorer. In the above research, 27.3 per cent used social media for more than four hours/day and 63.7 per cent never/rarely deferred schoolwork. Nevertheless, 40.9% said that they were often distracted or, most often, they were interrupted, which suggests that the population was disturbed. This supports the article by Yang (2025), who correlates repeated checking with discontinuous study behaviours and less concentration, and Khanday et al. (2025), who correlate notifications and content with changes in attention.
Meanwhile, 81.8 per cent of the respondents believed that they were good at managing social media, which is an argument in favour of Wong and Hughes (2023) that usage (duration) is merely a partial predictor of academic behaviour (2023). Time Displacement Theory aids in the realisation of why there is time delay and disruption, as time wasted in entertainment may substitute for time spent on education, but on social media. The Self-Regulated Learning Theory further elaborates the reason why students and learners with the same degree of usage might have different results on the same platform based on the possibility to block out responsibilities under appropriate time management and manage distraction (Khafaga and Alamer, 2026). So, Objective 1 in the findings shows signs of distraction and interruption, but self-regulation seems to play an enormous part in their outcomes.
[bookmark: _Toc239199905]5.3 Discussion of Objective 2
Results related to Objective 2 show that social media were used as an academic tool and a source of non-academic interactions. 59.0% reported frequent academic use, while 63.6% reported frequent non-academic use. This corresponds to the works of Pellegrino et al. (2022), who note that social media can be quantified in terms of frequency or duration, without considering the difference in educational and entertaining activities. The results resemble those of Achyar et al. (2026), who hypothesise that the process of learning can be prolonged outside of the classroom using social media by communicating and sharing information with peers. Moreover, 65.9% frequently or regularly used social media to engage in joint academic work, which aligns with Sahoo and Pradhan (2025), since communication and sharing knowledge are some of the academic functions they reported. Nevertheless, Sahoo and Pradhan warn that scholarly application might not necessarily generate effective learning since not all online interactions can be of high quality. To illustrate personal communication and entertainment in the non-academic use, Noviyandy and Idroes (2026) demonstrate such uses. According to the Uses and Gratifications Theory, this ambivalent trend can be explained by the fact that the students resort to social media to fulfil a number of needs, one of them being both learning and entertainment. On balance, Objective 2 is achieved through the process of advancing the knowledge about the role and context in the implementation of social media on the learning process. 
[bookmark: _Toc239199906]5.4 Discussion of Objective 3
Objective 3 found that social media is generally positively correlated with academic performance. As is visible in Question 7 (79.5% of the respondents believed use of academic social media did make a difference to their performance) and Question 8 (77.3% of the respondents believed it made them better), a majority - 79.5 and 77.3 per cent - believed use of social media made a difference. These statistics confirm, e.g. studies like Adelakun et al. (2023), who relate social media to the gains of knowledge on learning, co-studying and socialising with peers. Learning and student engagement are also associated with social media, as discovered by Ayanwale et al. (2025). Ahmad (2024) also highlights its usefulness in the process of locating open educational materials. But the percentage of 22.7% who responded that it rather hampered their performance is against the positive trend. This is in agreement with Duan et al. (2025), who link social media overload to reduced learning engagement. An additional theory that focuses on procrastination is passive social networking and peer influence, despite the fact that time management might mediate procrastination (Gebresilase et al., 2026). The results are consistent with the literature proposing that effects are based on purpose, timing and self-regulation as opposed to usage. Purposeful academic use: The Uses and Gratifications Theory explains the benefits of purposeful use, and Time Displacement Theory explains the temporal efficiency of rival activities. Self-Regulated learning theory outlines some of the outcomes as per the dimension of behavioural control. Thus, Objective 3 is achieved, demonstrating evidence of a mixed, but overall positive relationship.
[bookmark: _Toc239199907]5.5 Discussion of Objective 4
These results suggest that most of the respondents were able to logically fit social media and academic life, with 81.8% of the respondents reporting that they were able to moderate or control their consumption. It agrees with Khafaga and Alamer (2026), who, under the Self-Regulated Learning Theory, agree that students would safeguard academic activities by watching behaviour, time management and distraction management. Nonetheless, not all students who were familiar with social media reported that they could utilise social media, and only 36.3 per cent of them reported that social media disrupted an intended study session frequently or even more frequently. This is in line with Duan et al. (2025), who emphasise how challenging it has been to stay engaged in the learning process when social media is taken to the extreme.
The level of academic collaboration is yet another way of knowing that balancing social media does not necessarily imply avoidance of social media. The tool could be incorporated into a helpful academic habit since 65.9 per cent of the interviewees noted that they are regular or frequent users of social media to collaborate on academic assignments. This resonates with Ayanwale et al. (2025), who mention that academic communication, sharing of resources and collaboration can be positive uses, but the non-academic interactions during study times can cost the period provided to the student to do academic work. Overall, Objective 4 is achieved by showing that students are predisposed to think that successful management is achieved, but there are still instances and conflicting applications indicating that there is still a need to have controlled and directed communication.
[bookmark: _Toc239199908]5.6 Theoretical Implications
The combined application of the Uses and Gratifications Theory, Time Displacement Theory and Self-Regulated Learning Theory informs the findings. The Uses and Gratifications Theory justifies all the academic and non-academic reasons why students use social media, and the Time Displacement Theory justifies the inconveniences whenever social media is involved at the cost of studying. The Self-Regulated Learning Theory offers explanations of the variations in the capacity of students to manage distractions and their capability to manage their roles. The outcomes are combined to support these theories since they come out to indicate the applicability of these theories to the setting of MBA students.
[bookmark: _Toc239199909]5.7 Practical and Managerial Implications
The MBA students will be expected to harness the potential of social media wisely within the study duration, and minimise distractions which are not in the learning sphere. Schools and teachers are expected to promote the involvement of the academics via the right medium and come up with ideas on how to reduce distraction. The supportive services to assist students in their studies should then revolve around the difference between effective academic time and non-academic activities and thereafter effective time management behaviours as well as good self-regulation behaviours to be perfected by students. 
[bookmark: _Toc239199910]5.8 Research Implications and Future Research 
The study is cross-sectional and has a limited sample, thus limiting its findings. Further studies should be more robust and employ larger and more heterogeneous samples in the study groups (both across different universities and other students). Variations in the use of social media and academic performance grades over time can be incorporated in longitudinal research. Future studies should also consider the effects of the different purposes and levels of use of social media to define academic behaviour and academic outcomes among students.
[bookmark: _Toc239199911]5.9 Chapter Summary
The findings of the four research goals and literature were introduced in this chapter. The results show that both academic and non-academic roles of social media and self-regulation affect students in dealing with the impact. The theoretical implications are indicative of the applicability of the opted theories, and the practical implications involve purposeful use and management of distractions. The gaps in the research identified in the study need to be filled by further studies, including bigger studies and longitudinal studies.


[bookmark: _Toc239199912]Chapter 6: Conclusion and Recommendation
[bookmark: _Toc239199913]6.1 Introduction
The chapter thus answers the four research questions, and assesses whether the research objectives were achieved, summarises the contribution that the research offers, limitations, recommendations and future research directions to the MBA Business students of the UWTSD in general.
[bookmark: _Toc239199914]6.2 Answer to the Research Questions
[bookmark: _Toc239199915]6.2.1 Answer to Research Question 1
Social media and study behaviour (focus and time management) are determined to have a two-way relationship. Most of the students affirmed that they could manage, but distractions, delays, and interruptions affected a considerable percentage of students. It implies that in case of repeated usage, it does not always result in poor study behaviour. 
[bookmark: _Toc239199916]6.2.2 Answer to Research Question 2
Students engaged in both academic and non-academic work using social media. Differences in the purpose were also slightly higher by engagement in both academic and non-academic activities, and study time also differed slightly. Academic activity was therefore a productive task associated with other non-academic activities. 
[bookmark: _Toc239199917]6.2.3 Answer to Research Question 3
Academic performance was particularly positively perceived to be impacted by social media. Most of the students reported academic support and performance, though others were affected negatively. The net effect was hence more positive without being ubiquitous, and this depended on the way students utilised social media.
[bookmark: _Toc239199918]6.2.4 Answer to Research Question 4
Balance must therefore be intentional and must be accompanied by less non-academic distraction, time management constancy and discipline to succeed. Those academic tasks that can be facilitated through social media usage include those where use of social media is monitored, meaningful and timely in the cycle of students. The results thus discover a balance and intentional use of social media in academic tasks as the key features in academic management. This addresses four research questions and will be relevant to the purpose of the study.
[bookmark: _Toc239199919]6.3 Achievement of Research Objectives
Findings were made in fulfilling the four research objectives. An association between focus and time management as contingent on the use of social media and behaviour in studying was established, which gave rise to Objective 1. Goal 2 was achieved by determining the differences and similarities between the academic and non-academic use of social media. The Objective 3 was achieved with the creation of its overall positive, though ambivalent, perceived effect on academic performance. The 4th goal was realised in finding solutions concerning intentional use, a decrease in the number of interruptions, time management, self-control and cooperation in school. All these outcomes were totalled for the study purpose, and they provided evidence to understand how MBA Business students use and experience social media in their studies.
[bookmark: _Toc239199920]6.4 Contribution of the Study
The research makes a contribution towards the current literature by offering evidence of social media use among MBA Business students. It provides a contrast between the academic and non-academic usage that demonstrates the fact that social media can be used in order to promote collaboration along with distractions. The results add to the theoretical and practical knowledge and experience as they prove the necessity of meaningful use, self-management and proper control.
[bookmark: _Toc239199921]6.5 Limitations of the Study
The research sample is small, and the convenience sampling minimises the generalisability. Self-reporting could bring bias to the response, and the cross-sectional design reflects the behaviour at a given time and will not guide a causal and effect relationship of the social media use and academic performance. 
[bookmark: _Toc239199922]6.6 Practical Recommendations
MBA business students should develop certain time parameters on how much time is allowed for use of non-academic social media and a minimum study period and promote concentration. The students should also prioritise academic usage such as collaboration, sharing of resources and discussion, but they must monitor their overall utilisation of the academic resources, in the process being careful not to lose the effectiveness of their time management and self-control. Colleges and teachers will be required to provide tips on how to use social media effectively and encourage students to use appropriate platforms to interact with the teachers and classmates. Online study coaching may find solutions to how to respond to notifications, set boundaries in studying and differentiate academic and entertainment activities. These would enable the students to enjoy the educational benefits of social media without requiring them to take action and violate scheduled studies. The suggestions are on mindful and intentional use as opposed to avoidance in all academic activities of students due to the use of social media.
[bookmark: _Toc239199923]6.7 Future Research
Studies on greater samples of various universities and cohorts of students should be conducted in the future. More longitudinal and other research methods can be undertaken in the future to know how social media behaviour has changed over the years and how it is related to academic performance.
[bookmark: _Toc239199924]6.8 Final Conclusion
Overall, social media can make the life of MBA students easier when used properly in terms of studying, and it is essential that learners regulate themselves to avoid distraction, save time on studying, and enhance grades.
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Appendix: Findings 
	
	1. How much time do you spend using social media on a usual day?
	

	
	Options
	Responses
	Percentage
	

	
	a) Less than 1 hour
	4
	9.1%
	

	
	b) 1–2 hours
	20
	45.5%
	

	
	c) 3–4 hours
	8
	18.2%
	

	
	d) More than 4 hours
	12
	27.3%
	

	
	
	
	
	

	
	2. How often do you use social media for academic purposes, such as accessing learning materials or educational information?
	

	
	Options
	Responses
	Percentage
	

	
	a) Never
	2
	4.5%
	

	
	b) Rarely
	15
	34.1%
	

	
	c) Often
	17
	38.6%
	

	
	d) Very often
	10
	22.7%
	

	
	
	
	
	

	
	3. How often do you use social media for non-academic activities, such as entertainment or personal communication, during study time?
	

	
	Options
	Responses
	Percentage
	

	
	a) Never
	0
	0.0%
	

	
	b) Rarely
	16
	36.4%
	

	
	c) Often
	18
	40.9%
	

	
	d) Very often
	10
	22.7%
	

	
	
	
	
	

	
	4. How often do you delay or postpone your academic tasks because of social media use?
	

	
	Options
	Responses
	Percentage
	

	
	a) Never
	12
	27.3%
	

	
	b) Rarely
	16
	36.4%
	

	
	c) Often
	12
	27.3%
	

	
	d) Very often
	4
	9.1%
	

	
	
	
	
	

	
	5. How often do social media distract you while completing academic work?
	

	
	Options
	Responses
	Percentage
	

	
	a) Never
	9
	20.5%
	

	
	b) Rarely
	17
	38.6%
	

	
	c) Often
	14
	31.8%
	

	
	d) Very often
	4
	9.1%
	

	
	
	
	
	

	
	6. How effectively do you manage your social media use alongside your academic responsibilities?
	

	
	Options
	Responses
	Percentage
	

	
	a) Very effectively
	11
	25.0%
	

	
	b) Somewhat effectively
	25
	56.8%
	

	
	c) Somewhat ineffectively
	7
	15.9%
	

	
	d) Very ineffectively
	1
	2.3%
	

	
	
	
	
	

	
	7. To what extent does your use of social media for academic purposes support your academic performance?
	

	
	Options
	Responses
	Percentage
	

	
	a) To a great extent
	6
	13.6%
	

	
	b) To some extent
	29
	65.9%
	

	
	c) To a small extent
	6
	13.6%
	

	
	d) Not at all
	3
	6.8%
	

	
	
	
	
	

	
	8. How would you describe your academic performance in relation to your current social media habits?
	

	
	Options
	Responses
	Percentage
	

	
	a) Significantly improved
	8
	18.2%
	

	
	b) Somewhat improved
	26
	59.1%
	

	
	c) Somewhat negatively affected
	10
	22.7%
	

	
	d) Significantly negatively affected
	0
	0.0%
	

	
	
	
	
	

	
	9. How often does social media interrupt your planned study sessions?
	

	
	Options
	Responses
	Percentage
	

	
	a) Never
	11
	25.0%
	

	
	b) Rarely
	17
	38.6%
	

	
	c) Often
	10
	22.7%
	

	
	d) Very often
	6
	13.6%
	

	
	
	
	
	

	
	10. How often do you use social media to support collaboration or discussion with classmates about your studies?
	

	
	Options
	Responses
	Percentage
	

	
	a) Never
	2
	4.5%
	

	
	b) Rarely
	13
	29.5%
	

	
	c) Often
	21
	47.7%
	

	
	d) Very often
	8
	18.2%
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