[image: U:\UWTSD Logo.jpg]

LEVEL 5       
                                                                      
SEMESTER 2


MODULE CODE: SHSS5080
DESKS TO DENS 
ASSESSMENT TYPE: CHILD OBSERVATION
ASSESSMENT/COMPONENT: 2

COMPONENT WEIGHTING: 50%

WORD COUNT: 2500 WORDS 

MODULE TUTOR: N Wainwright
Select one of the pupils you have been observing and working with in the Foundation Phase. 
Carry out an in-depth analysis of their interaction with the outdoor environment in their learning and play. Focus on aspects of physical development and how their interaction with the environment contributes to the development of their physical literacy.




SUBMISSION DETAILS:    May 10th 




			




			
School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

	                Student No./Name: John Paul Brady/1705704		
                                               Module: Desk to Dens	
                                     Module Code: SHSS5080
	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	None, I am not at all happy with this essay, I just had to get something in.

	Which aspects do you consider could have been improved in this piece of work?
	All of it.

	What have you found most satisfying whilst undertaking this submission?
	Nothing, I have not had any motivation or drive for this module at all and have struggled greatly in just finishing this essay.

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
< 20%

	Weak
20-29%
	Unsatisfactory
30-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 84%
	Exceptional
85– 100%
	
  %

	Ability to observe and evaluate the role of the outdoors in children’s learning in Foundation Phase.
	2, 3
	
	
	
	
	
	
	
	
	30%

	Ability to reflect on the impact of the environment on children’s learning
	3,4,5
	
	
	
	
	
	
	
	
	30%

	General plan and structure of answer
	

	
	
	
	
	
	
	
	
	20%

	Range of sources of information. Referencing accuracy.
	
	
	
	
	
	
	
	
	
	20%

	It is expected that students will present work that is proofread and follows the School Reference Guide and Assessment Checklist. Therefore, a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:













	 Submission date: 
via Turnitin
	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 




Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One-line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!
Introduction
[bookmark: _GoBack]In this essay, I will be exploring how a reform in the curriculum in wales affects how children in the foundation phase learn and how it supports and develops their physical literacy. The focus in this essay will be to determine how the use of outdoor spaces can help to develop children to be physically literate and enable them the tools to continue the physical literacy journey beyond these years. “physical literacy can be described as a disposition characterised by the motivation to capitalise on innate movement potential to make a significant contribution to the quality of life” (Whitehead, 2010, p.12). I will also be reflecting on some observatory sessions spent at a local school, looking at how they are introducing and maintaining the foundation phase in early childhood learning. 
In 2008, the welsh assembly government implemented a reform to the curriculum called the foundation phase aimed at 3 to 7-year-old children. This reform is based on and draws from several worldwide educational systems and aims to replace physical education in its traditional form and introduce outdoor based play into the curriculum (Wainright et al, 2016). (Beames, Higgins, & Nicol (2012) suggest that outside the classroom there is a world where curiosity and curriculum combine to offer powerful stimuli for learning. Louv (2008) also points out that “natural settings are essential for healthy child development because they stimulate all of the senses and integrate informal play with formal learning” (p.86). This reform has been needed for many years. However, the curriculum needed to be assessed so see where the flaws are and to effectively change it for the better. The process of assessment and evaluation provide the feedback and feedforward which are essential to understanding children’s learning and development and the effectiveness of the curriculum offered (Wood, Attfield, 1996)
Between the ages of three to seven years, the framework for the foundation phase has identified 7 areas of learning which in turn forms a holistic approach to emphasise the development of the child as part of the curriculum (DCELLS, 2008). Government Wales (www. Gov. Wales, 2015) state that “The Foundation Phase encompasses the developmental needs of children. At the centre of the statutory curriculum framework lies the holistic development of children and their skills” (p.5).  the introduction of the foundation phase now means that children under the age of 7 in Wales are no longer taught physical education as part of the curriculum (Wainright et al, 2016) the foundation phase seeks a higher emphasis on physical literacy (whitehead, 2010). Physical literacy is defined as “motivation, confidence, physical competence, knowledge and understanding to maintain physical activity throughout the life course” (whitehead, 2010, p.11). physical literacy is a holistic practice that allows the person to maintain the journey of a healthy and active lifestyle well beyond their years of education (Wainright et al, 2016).
Over the space of a few weeks, we were taken to a local school to observe 3 different classes during their ‘play’ time. for these observations, I chose one child from each session. I then observed them performing different tasks in different locations 
Observation 1: collecting balls and making walkway using planks and logs
The child (child A) that I observed on a visit to a local school started off his play session by collecting all the balls from the yard and placing them into a small open shelter. Whist child A was collecting the balls he was not interacting with any of the other children, but as he was placing the balls into the shelter he was counting them, every time he was to place a new ball into the shelter he would count all of them. When child A had collected all the balls he could find, he then sat and counted as many of the balls as he could, he then lost interest in counting and decided to take the balls back out of the shelter, once he had finished this he joined some of the group in walking along a wooden plank walkway that they had built. Child A stood and watched a few of the other children walking on the plank. Once the child had seen enough, he proceeded to get onto the first plank and almost mimicking the other children with his arms outstretched and putting one foot in front of the other the child walked the whole length of the walkway. Fjortcroft (2001) notes that “Natural environments represent dynamic and rough playscapes that challenge motor activity in children. The topography, like slopes and rocks, afford natural obstacles that children have to deal with” (p.111). in this case, it was walking over the uneven planks as they were held up by logs of varying sizes. 
Observation 2: a trip to local beach
The second visit to the school took us to a local beach where we would be observing the children out in a natural setting. I found this session of observation to be quite tricky as it was hard to observe just one child. The teachers had separated the beach out into numerous sections and in each section the children had various options to do. In one section there was a square drawn in the sand and they had to count the pebbles in the sand, in another section the children had to measure out a large square and then measure the distance between the pebbles and in another section the children had free reign of the surroundings to build a structure of their choosing. When I had finally settled on a child to observe, I choose a child whom was building a small sand castle complete with rooms and a swimming pool, this child was working alone unlike some of the other children whom had decided to work in small groups. I was drawn to this child as he was singing to himself whilst he was building his sandcastle, he was also using many different things to build his sandcastle. For example, he was using different shells for decorations and doors and different sea weeds for shelter also different pebbles Tovey (2007) believes that natural environments that are varied and changeable offer much greater opportunities to explore the landscape and immerse themselves in free play whilst exploring the natural landscape. Whilst observing the child, I noted many of the different natural items he was using to make various parts of his castle and what those items were affording him. Nicholson (1971) states that loose parts “in any environment, both the degree of inventiveness and creativity, and the possibility of discovery, are directly proportional to the number and kind of variables in it” (p.6).  Watching him use pebbles and shells as doors and decorating the side of the sandcastle with various shells, as well as seaweed to cover over the sandcastle for shelter, he was utilising anything he could find in the little area that he was located within. It was a great insight into how the mind of a child perceives what is around them and what they can afford in terms of visual components. Gibson (1986) states “the theory of affordances rescues us from the philosophical muddle of assuming fixed classes of objects, each defined by its common features and then given name”.  Mawson (2014) states “Affordance then is a possibility for action by an individual. The individual needs to be able to recognise the potential and have the skills and motivation to actualise the perceived use of the environment” (p.515). combining the natural environment with early learning curriculum is a step in the right direction with regards to children learning more about the natural surroundings and can only enhance a child’s learning as well as inspire future generations to spend more time in the outdoors. Beames, Higgins, & Nicol (2012) suggests that taking children into the outdoors for educational purposes offers the chance to combine the curriculum with the student’s curiosity to create a powerful stimulus for learning. This is a sentiment that Ewert and Sibthorp (2014) share “the promise of a high-quality educational experience manifests through an interaction with the context and the developmental readiness of the individual” (p.107).
Observation 3: various tasks set out by teachers.
for this session of child observation, we again visited the same school as previous weeks. When we arrived, we were met with several different tasks that the children were to partake in. from, walking on feet with handles, balancing on some benches, throwing sacks into hoops on the floor, moving a ball with a hockey stick around cones. Due to the small amount of space available I found the task of observing one child to be difficult. Once I chose a child, I then followed them around the different activities. starting on the feet with handles. For this the child had to balance on the feet using the handles to lift their feet up and walk from one line to another, this exercise was helping the child work on her balance as well as her spatial awareness, as they weren’t allowed to knock into one another. When she moved onto the next activity (hockey ad cones) she was showing great balance and dexterity to move the ball in and out of the cones. It was at this point that I realised that the child was quite a bit more advanced on her physical literacy journey, whitehead (2010) says that “individuals who are physically literate will move with poise, economy and confidence in a wide variety of physically challenging situations” (p.13). it was shortly after this we had to leave the session, so didn’t get to see the child move on to the next activity.

during these observations, which were based heavily on the emphasis of being outdoors and the use of play to further enhance the physical literacy of the children. The one main observation that I made, was that there was no such thing as ‘free play’. Wood and Attfield (1996) say that “play can be regarded as deeply serious and purposeful or trivial and purposeless. It can be characterized by high levels of motivation, creativity and learning, it can be relegated to little more than just messing about” (p.2) All the sessions were semi structured of fully structured by the teachers. Even though the foundation phase is primarily focused on play, there is still a scope for a large influence set out by the teachers (Wainright et al, 2016). The session where the children had the most freedom was the first session, during this session the children could run freely around the schoolyard. But even then, the teachers were herding them to participate in group activities by getting equipment out of the shed for the children to use. During the second session the children had set areas for specific tasks set out by the teachers and during the third session the whole playground was set up as physical education session of sorts but outside, with different tasks set up in different areas where the children all spilt into different groups had a time limit. 

Before the curriculum change in wales was implemented, schools all over the globe have been finding ways of introducing the outdoors into their curriculum, one of these methods was to turn some of the unused school grounds into green spaces, allowing the children to learn skills like gardening and how to cultivate vegetation in their own vegetable patches to planting plants and trees to learn more about the environment. This movement was known as ‘school yard greening’. (Dyment & Bell,2008) say that “school ground greening is a growing international movement that focuses primarily on the design, use of culture of school grounds, with a view to improving the quality of children’s play and learning experiences”. The school that we visited had a whole area dedicated as a green area but due to the time of year and the weather conditions, the children were reduced to playing in the school yard. 

Conclusion
In conclusion, the change in the curriculum is the best possible outcome when it comes to the education of children, it allows them not only to be and remain physically healthy and lead an active lifestyle it gives them the baseline to continue their healthy living for a long time afterwards. A problem I observed when on the sessions with the school was that the teachers knowledge when in the outdoors is not very good when pertaining to the environment, when asked questions about shells or in one particular instance a starfish the teachers response was that they were unsure of what it was and that the child will have to look it up when they got home, more training of the natural environment of the places that they visit would be of great benefit to the teachers and give them more confidence when taking the children off site and into the natural environment, this would also allow the children to have a much broader educational experience when  visiting different places. The physical literacy journey that all children will now embark on during the foundation phase will no doubt have a huge affect on the children’s lifestyles, but I think there is still a question that needs to be answered, is it truly enough that the only time some children will spend in the outdoors is during school time? introducing children to an outdoor setting for play time allows them to develop a competence and confidence to move around more efficiently, and it also will make learning more fun for them which will add motivation to want to learn further.
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