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Student Name	Lewis Holley				Project Title	The Use of Coaching Plans to Increase Participation in Secondary State School Cricket.		
Project Aim (1)	The aims of the research activity are to increase participation in cricket within secondary schools using coaching plans, to heighten the awareness of the importance of cricket in state schools.		
Objectives (3/4)	Analyse the current state of cricket in the UK. Assess what the National Governing Body is doing to increase participation in the sport at club and school level.	Produce a set of coaching plans.	Deliver coaching plans to state secondary schools in the Monmouthshire area.			
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Element 1 - Individual Presentation (5 minutes – Online) 
URL- https://www.youtube.com/watch?v=MChwiNdiZfs


Element 1 – Ethics Form (All Pages)


APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Lewis David Holley

	2
	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	3
	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐


	4
	Institute/Academic Discipline/Centre:
	


	5
	Campus:
	


	6
	E-mail address:
	


	7
	Contact Telephone Number:
	


	
	For students:

	8
	Student Number:
	2016026

	9
	Programme of Study:
	Sports Management

	10
	Director of Studies/Supervisor:
	Andrew Thomas





SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	3
	
	Institute Research Committee
	☐	

	4
	
	Other (write in)

	☒	Andrew Thomas



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	1
	UWTSD Research Ethics & Integrity Code of Practice

	☒
	2
	
UWTSD Research Data Management Policy
	☒

	3
	

	☐



SECTION D: External Collaborative Research Activity
	1
	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	2
	If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	3
	Institution
	
N/A

	4
	Contact person name
	
N/A

	5
	Contact person e-mail address

	N/A

	6
	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☒

	7
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☒

	8
	Is your research externally funded
	YES
	☐
	NO
	☒

	9
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☒

	10
	
	Employed
	YES
	☐
	NO
	☒

	11
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☒

	12
	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☒




Where research activity is carried out in collaboration with an external organisation
	13
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	14
	
N/A



SECTION E: Details of Research Activity
	1
	Indicative title:
	The Use of Coaching Plans to Increase Participation in Secondary State School Cricket.

	2
	Proposed start date:
	13/11/20
	Proposed end date:
	23/04/21

	3
	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	4
	Purpose of Research Activity
Research suggests that school cricket is on the decline, with a high percentage of school’s not offering any form of cricket.  90% of the population go to state schools; the pupils have limited cricket opportunities.


(this box should expand as you type)

	5
	Research Question  
How do we lift the profile of cricket to match that the level of other team sports, such as rugby and football. Can coaching plans be developed to stimulate and maintain interest in cricket at state school level.


(this box should expand as you type)

	6
	Aims of Research Activity
The aims of the research activity are to increase participation in cricket within secondary schools through the use of coaching plans, to heighten the awareness of the importance of cricket in state schools.


(this box should expand as you type)

	7
	Objectives of Research Activity
· Improve coaching in secondary schools
· Increase participation in the sport (pathway to adult cricket)
· Increase the level of awareness to match other team sports such rugby and football.

(this box should expand as you type)

	8
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	9
	· Analyse current coaching/teaching plans in state schools.
· Produce a set of age appropriate coaching plans.
· Coaching will be produced on the computer by using software that’s available.
· Present and share the coaching plans with P.E teachers from the local school.


(this box should expand as you type)




	10
	Location of research activity
Identify all locations where research activity will take place.

	11
	Home based and at UTWSD

	12
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	13
	N/A


(this box should expand as you type)



	14
	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☒

	
	
	YES
	☐

	15
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.



(this box should expand as you type)



SECTION F: Scope of Research Activity
	1
	Will the research activity include:
	
YES
	
NO

	2
	Use of a questionnaire or similar research instrument?
	☐
	☒

	3
	Use of interviews?
	☐
	☒

	4
	Use of diaries?
	☐
	☒

	5
	Participant observation with their knowledge?
	☐
	☒

	6
	Participant observation without their knowledge?
	☐
	☒

	7
	Use of video or audio recording?
	☐
	☒

	8
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	9
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	10
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	11
	Investigation of participants involved in illegal activities?
	☐
	☒

	12
	Use of procedures that involve deception?
	☐
	☒

	13
	Administration of any substance, agent or placebo?
	☐
	☒

	14
	Working with live vertebrate animals?
	☐
	☒

	15
	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐
	☒

	16
	N/A
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
	1
	Who are the intended participants:
	
YES
	
NO

	2
	Students or staff at the University?
	☐
	☒

	3
	Adults (over the age of 18 and competent to give consent)?
	☐
	☒

	4
	Vulnerable adults?
	☐
	☒

	5
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	6
	Prisoners?
	☐
	☒

	7
	Young offenders?
	☐
	☒

	8
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	9
	People engaged in illegal activities?
	☐
	☒

	10
	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	11
	Other – please indicate here:



(this box should expand as you type)
	
	



	12
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	13
	How many participants are expected?

	
N/A

(this box should expand as you type)

	14
	Who will the participants be?

	
N/A

(this box should expand as you type)

	15
	How will you identify the participants?
	N/A


(this box should expand as you type)



	16
	Information for participants:
	
YES
	NO
	
N/A

	17
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☐
	☐
	☒

	18
	Will you tell participants that their participation is voluntary?
	☐
	☐
	☒

	19
	Will you obtain written consent for participation?
	☐
	☐
	☒

	20
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	21
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	22
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☐
	☒

	23
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	24
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☐
	☐
	☒

	25
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	☒

	26
	If NO to any of above questions, please give an explanation 

	27
	N/A


(this box should expand as you type)





	28
	Information for participants:
	
YES
	NO
	
N/A

	29
	Will participants be paid?
	☐
	☐
	☒

	30
	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	☒

	31
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☐
	☒

	32
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	☒

	33
	If YES to any question, please provide full details 

	34
	
N/A

(this box should expand as you type)




SECTION H: Anticipated Risks
	1
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	2
	Full risk assessment completed and appended? 

	Yes 
	☐

	
	
	No
	☒

	3
	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	4
	Risk to Participant: N/A


(this box should expand as you type)
	How will you mitigate the Risk to Participant
N/A


(this box should expand as you type)

	5
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	N/A

(this box should expand as you type)

	6
	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to Investigator:

N/A

(this box should expand as you type)
	How will you mitigate the Risk to Investigator:
.
N/A

(this box should expand as you type)

	7
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to University:
· Plagiarism

· Data protection
(this box should expand as you type)
	How will you mitigate the Risk to University:
· Making sure the work is my own, correctly referencing works and submitting work through turnitin.
· Making sure all work carried out in this research activity is protected on a personal computer. Only share the information gained with relevant individuals.

 (this box should expand as you type)



	8
	Disclosure and Barring Service

	9
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	10
	Does your research require you to hold a current DBS Certificate?
	☐
	☐
	☒



SECTION I: Feedback, Consent and Confidentiality
	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
N/A

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
N/A

(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
N/A

(this box should expand as you type)



SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	1
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	x☐

	2
	If YES, provide a description of the data and explain why this data needs to be collected:

	
	
N/A

(this box should expand as you type)

	3
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
x☐

	4
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	
	
N/A

(this box should expand as you type)



	5
	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	6
	Manual files (i.e. in paper form)?
	☐
	☒

	7
	University computers?
	☐
	☒

	8
	Private company computers?
	☐
	☒

	9
	Home or other personal computers?
	☐
	☒

	10
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	11
	“Cloud” storage or websites?
	☐
	☒

	12
	Other – specify:

	☐
	☒

	13
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	
	· Data will be stored on a personal, password protected computer. Which only I will have access to. 
· Keeping the data secure and letting nobody access personal equipment such as laptop/memory stick, during process of the study, no names or personal information will be used in the study.
· 
(this box should expand as you type)

	14
	All Data Storage

	15
	Will the research activity involve any of the following activities:
	YES
	NO

	16
	Electronic transfer of data in any form?
	☐
	☒

	17
	Sharing of data with others at the University?
	☒
	☒

	18
	Sharing of data with other organisations?
	☒
	☐

	19
	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	20
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	21
	Publication of data that might allow identification of individuals?
	☐
	☒

	22
	Use of data management system?
	☐
	☒

	23
	Data archiving?
	☐
	☒

	24
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	
	The data will be shared with other members on the course when we give feedback at the end of the module. The coaching plans will be shared with the P.E teachers of the secondary school.


(this box should expand as you type)

	25
	List all who will have access to the data generated by the research activity:

	
	
· Myself
· Director of Studies

(this box should expand as you type)

	26
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
· Myself 
· Director of studies

(this box should expand as you type)

	27
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
Data will be stored appropriately on a password protected computer until the module is finished, as soon as the process is complete, the data will be got rid of.


(this box should expand as you type)

	28
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
N/A

(this box should expand as you type)

	29
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	
	NO
	☐

	30
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	
	NO
	☐




SECTION K: Declaration
	31
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	
	Signature of applicant:
	L. D. Holley
	Date: 12/11/20




For STUDENT Submissions:
	32
	Director of Studies/Supervisor:
	
	Date:

	33
	Signature:
	

	



For STAFF Submissions:
	34
	Academic Director/ Assistant Dean:
	
	Date:

	35
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☐
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration



	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/ 


Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Research Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Institute procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Institutes.  Institutes will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Institute will refer these to the University Research Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   



















Element 2 - Literature Review (3000 words) 
 Aim
The aims of the research activity are to increase participation in cricket within secondary schools using coaching plans, to heighten the awareness of the importance of cricket in state schools.

Objectives
-	Analyse the current state of cricket in the UK. Assess what the National Governing body is doing to increase participation in the sport at club and school level. 
-	Produce a set of coaching plans.
-	Deliver coaching plans to schools in the Monmouthshire area.

Introduction
Cricket is a popular global sport, with approximately 2.5 billion people of all ages and abilities participating (International Cricket Council, 2019), with nearly 300,000 people playing the sport in the UK. The introduction of new formats such as T20 has seen the game grow remarkably, however most people who watch the sport do not participate in the sport. Historically, cricket was a popular sport in many schools across England (Hignell, 2004). The Cricket Foundation (2008) explains that the sports priority in the physical education curriculum has declined since the 1980’s. Heffer (2017) states that young people have far less chance to play the game in school compared to previous generations. The decline is partly due to exam timetables and because so many schools lack the equipment and facilities to cater for the sport. The England and Wales Cricket Board (ECB) have introduced new products such as ‘All Starts Cricket’ and ‘Dynamos’ to improve participation in junior cricket and the club level, however the board have done little to combat the issues developing in state secondary schools. 

School Sport Participation
To get a better understanding of the state of cricket in secondary schools, it is important to understand the state of physical activity within secondary schools. Olivares & Cossio-bolo (2015) argue that for the majority of children physical education (PE) provides the first exposure to sport. This early exposure can have a huge impact on them in later years, including mental and physical health benefits (Felfe et al, 2016). Harris (2018) adds that physical education is the most effective way of introducing key skills, attitudes, values and knowledge for lifelong participation in physical activity. The World Health Organisation (2010) state that children should exercise for at least 60 minutes a day. However, recent studies across Europe suggest that participation amongst 9–15-year-olds has decreased massively (Somerset & Hoare, 2018).  A decrease in participation can lead to issues such as obesity and diseases such as diabetes. Public Health Wales (2019) state that 25% are overweight, including 12.4% who are obese. One factor affecting this is that children are living sedentary lives, the improvement in technology means that children now can play as their favourite player or team virtually in the comforts of their bedroom (Scholes & Mindell, 2013). There are major concerns with levels of physical activity in the UK, however, there are also concerns about children’s mental health in the UK, with 10% of children being diagnosed with a mental health, also according to The Association for Young People’s health (2017), the UK ranks 20th in life satisfaction scores, falling behind many countries in Europe.

Previous studies have noted that there is a drop off in participation as children move into secondary school and throughout the secondary school years, ages 12-18 (Quick et al, 2010). Allender et al (2006) explains that this is possibly down to the lessons being ‘highly structured’ and often extremely competitive. This decrease in participation has led to interventions with the aim of increasing children’s physical activity. Jago et al (2017) suggest that most of these interventions have taken place during school time and have included strategies such as changes to the physical education provisions. Beets et al (2016) explains that it is difficult adding interventions into a full curriculum and that there is a potential issue with the lack of skills and training that teachers have for delivering a range of activities that engage children. Ardundel et al (2019) argues that the use of extra-curricular activities outside of school time have the potential to increase participation. The author also argues that clubs are often welcomed by parents as they provide child-care.

Harris (2018) states that there are several issues with physical education within primary and secondary schools in the UK. The author argues that there is evidence to suggest that primary schools’ teachers are not adequately trained to teach the subject and lack confidence and competence in the subject to teach it well. It could be argued that this is due to the little amount of time given to PE in the teacher training process and because of this the subject has been outsourced to sports coaches. Harris (2018) argues that there are benefits to this as coaches can contribute to upskilling teachers and further improving their knowledge. Jones & Harris (2017) also argue that these coaches tend to possess coaching qualifications awarded by the national governing bodies (NGB’s). This can be beneficial when coaching sports such as cricket due to the sport being extremely technical. 

Cricket in State Schools
Cricket is a popular sport within the UK, with nearly 300,000 people participating in the sport across the UK. However, the sport has some deep lying issues. According to Heffer (2017), one of the major issues is the state of cricket in UK state secondary schools. The author argues that young people have less chance of playing organised matches at school than in previous decades. According to the MCC foundation, 90% of state schools no longer offer any form competitive cricket and 78% of state schools play no cricket at all. Heffer (2019) suggests that the many state schools have limited facilities and makes the point that cricket is an expensive sport to provide equipment for. Part of the decline however is due to a lack of interest in the game amongst young people. Cricket was once free to view on television and therefore made the game more accessible (Paton, 2010). Even in more recent times Test series such as ‘The Ashes’ in 2005 & 2009 and The ICC Cricket World Cup Final in 2019 have generated a larger in interest in the game.
In 2015 research conducted by the England & Wales Cricket Board (ECB) identified that 60% of cricketers between the ages of 14-19 were products of private schools, these institutions that account for just 7% of all pupils. Berry (2012) backs this point up and states that 93% of the population attend state schools and suggests that there is a large pool of talent that has not yet been identified. “Some might think it’s miraculous that there are still 40% of teenage cricketers who, with so many obstacles to their learning the game, overcome the odds to do so” (Heffer, 2017). However, it could be argued that a large proportion of the 40%’ will first be introduced to cricket at a local club rather than their state secondary school. 
A decade ago, the MCC Foundation had launched a scheme with the aim to break down the barriers preventing state school from developing as children. The scheme created “hubs” around the country to provide high-quality cricket coaching for state school pupils between the ages of 11-15, with the aim of bridging the gap between the Chance to Shine programme. 

Auckland Cricket Association 
“The cricketing landscape has changed significantly, there are many new issues facing cricket and we need to be smart about how we continue to develop the game and maximise our opportunities” (NZ Cricket, 2015). Auckland Cricket (2014a) noted that non-traditional sports are now easily accessible. However traditional sports such as rugby and football are crossing over traditional seasons, with preseasons for winter sports commencing during the summer. One of the major issues with cricket is that the sport is largely delivered by clubs, whereas most sports are delivered in schools. The sport has an unwanted stereotype of being a boring sport, one reason for this is due to length of time games take. A report by Auckland Cricket found that many people found that traditional Saturday cricket is too long and boring. 
The report found that participation in primary and secondary schools has significantly declined in the last 5 years. Down 19% in primary schools and 22% in secondary schools. 
The association developed ‘a modified form of cricket’ targeting years 5/6 and years 11/13. ‘Cricket Blitz’ allows everyone to participate in all elements of the game, which is like the All Stars and Dynamos initiatives launched by the ECB. The modified products created by these organisations provide a new way for children to sample the game. The strategy was launched prior to the Cricket World Cup being held in Australia and New Zealand. Appendix 2 shows the strategic plan developed by New Zealand cricket. The more people playing the sport in the country will increase the amount of people watching the sport in the country, which as a result will be generate financial growth.

Cricket Wales
Cricket Wales is one of the 39 boards that make up the ECB and is also recognised as the NGB for cricket in Wales. “We exist to lead, inspire and influence the growth, quality and accessibility of cricket in Wales (Cricket Wales, 2021). As well as focussing their attention on cricket, the NGB also work closely with the Welsh Government, aiming to connect communities and improving wellbeing by inspiring people to play cricket.
The School Sport Survey (2018) conducted by Sport Wales analysed the most popular school sports and the most popular community sport. Out of the top 10 sports listed football was the most popular with 37% of the survey stating that they play the sport outside of school. Only 11% reported that they play cricket, and the sport finished below other sports such as boxing, athletics and martial arts. 





ECB initiatives – Chance to Shine, All Stars, Dynamos
Chance to Shine
“Chance to Shine is a national charity that aims to give all children the opportunity to play, learn and develop through cricket” (Chance to Shine, 2021). The charity works with over 4,500 primary schools across the UK. The program was launched by The Cricket Foundation in 2005 with the aim of reinstalling cricket as a major sport in schools where participation had declined the sharpest. In order to gain success in schools, the foundation had to create a modified and accessible version of the game (Kitchin, 2017). The author also explains that when first launched the program was delivered once a week (2-hour sessions), for 12 weeks, however in recent times the amount of contact time has been halved.  As well as delivering the basics and fundamentals of cricket, Chance to Shine prides itself on not just being a campaign for cricket. It acknowledges the importance sport can have for the education of young people, but also improving their social skills (The Cricket Foundation, 2008). According to Kitchin (2017) the program went above and beyond any other previous community initiatives. 
As previously stated, the organisation works with over 4,500 primary schools across the UK, supplying coaching for children in Year 1 all the way through to Year 6. Sessions are specifically designed for different ages, ensuring that the children develop the key skills that they need. The program aims to develop ‘a culture of cricket’ the schools and aim to give staff confidence to coach the sport in the future. “As well as developing the technical skills of the children and getting them physically active, we use the sport to support the national curriculum through cricket- themed lessons” (Chance to Shine, 2021). 
The foundations involvement in secondary schools is slightly different to their involvement in primary schools. Instead of coaches actively coaching in the schools, secondary schools are supplied with a set of digital resources that can be accessed through the Chance to Shine Portal. In 2019 the foundation launched a girl’s programme in around 120 schools across the UK. According to Chance to Shine (2021) “it will provide a comprehensive programme of coaching, leadership and competition to teenage girls.” Cricket has become increasingly popular among young women, with more that 27% of all Australian cricketers being female (Cricket Australia, 2017). To promote and encourage females to be more involved in sport, including traditionally male-dominated sport, NGB’s have developed initiatives such as ‘This Girl Can’ (Fowlie et al, 2019). The authors explain that similar initiatives such as ‘Girls Make your Move’, ‘Her Sport Her Way’ and ‘Change our Game’ have been effective in increasing female participation in sport in Australia. Despite these initiatives being moderately successful, there are still certain barriers that women face in traditionally male dominated sports. Abadi (2020) suggests that these barriers are unique because of the societal expectations and gender norms. 
All Stars & Dynamo’s
“All Stars Cricket provides a fantastic first experience for all children aged 5–8-year-olds, where they are guaranteed 8 weeks of jam- packed fun, activity and skills development” (ECB, 2021). The programme is designed to introduce children to the sport, teaching them new skills but also improving social skills and personal development. 
Dynamos Cricket is the next programme above all stars, the programme was designed to run alongside regular hard ball cricket and provides children who are not yet comfortable with hard ball cricket to improve their cricketing skills and developing fundamental movement skills. 
The programme runs over a six-week period, with sessions lasting between 60-90 minutes. Sessions begin with a 5–10-minute warm-up to get the children moving and recapping on gross motor skills and basic ball handling. The next stage of the session focuses on skill development. The main part of the session however is game based, where children are given a chance to participate in all elements of the game (ECB, 2021).  The ECB have launched an app alongside the programme, the app provides extra skill challenges to do at home. Figure 1 shows screenshots taken from the app. 
[image: ][image: ][image: ]Figure 1- ECB Dynamos App


The sessions are run by club coaches, but parents and junior members are encouraged to take an active role in the sessions. The ECB have a ‘Young Leaders for Cricket scheme’. According to the ECB (2016) over 700 under 16’s has taken part in the scheme. Each volunteer is required to volunteer at least 30 hours for their local cricket club. Cricket East (2020) explain that Young Leaders develop new skills, but also volunteering qualifies for the Duke of Edinburgh scheme and the programme can be referenced in University Personal Statements and future CV’s. Implementing a young leader’s scheme into a secondary school would be beneficial to the students but also for the programme. 

Games based learning vs skill-based learning
Traditional coaching sessions isolate skills and then incorporate the skill learned into the actual game (Tallir et al, 2005). However, it has been reported that children have had bad experiences with this process and has been identified as possible barrier for children participating in sport (Allender et al, 2006). Turner & Martinek (1995) suggest that in traditional coaching sessions, gameplay is only presented at the end of the session. The authors suggest that the isolated skill drills that come before the game are often deemed meaningless and boring. However, cricket is a sport that is extremely technical compared to other traditional sports such as football. Therefore, there is a need for skill-based learning, however the task is to make it enjoyable and meaningful. Kinnerk et al (2018) argue that a gamed based approach improves physical fitness, skill execution and decision making. 
Teaching Games for Understanding (TGfU) was presented as an alternative to the traditional coaching and teaching methods (Bunker & Thorpe, 1982), the method encourages children to improve their skills and tactical knowledge through gameplay. “The model includes modified games to encourage decision making in an active learning setting with strategic and tactical problems (Kirk & Macphail, 2002). Gabbet et al (2009) argues that game-based training offers additional challenge to team-sport athletes that would potentially not be present in skill- based activities. 
Appendix 1 shows a session plan produced by ‘Chance to Shine’. The session plan is based around the skill of batting, titled ‘Find the Gap’. The session is concentrating on a particular skill but teaches the skill in the form of a modified game. Children are put into groups of four and all have an active role in the session, whether that be as a feeder, batsman or fielder. The modified game that has been created allows other skills to be improved in the session, such as fielding. 

Conclusion/Rationale
Cricket is one of the major sports played in the UK with nearly 300,000 people playing the sport. However, it’s acknowledged that the participation in the sport has declined over the last decade, particularly in state secondary schools. The ECB has introduced several initiatives to combat this, the introduction of ‘All Stars’ and ‘Dynamos’ has helped improve participation for children aged 5-11 at club level and the ‘Chance to Shine’ foundation has enabled primary school children to receive regular cricket sessions. 
It could be argued that little has been done to improve the game in state secondary schools. Heffer (2017) states that cricket is dying a death in most state schools across the UK, with only 78% of them offering any form of cricket. As previously noted, the Chance to Shine foundation provides the schools with a resource pack. The sessions however are not delivered by a coach, but the P.E teacher at the school. Beets et al (2016) claim there are issues with teachers delivering such sessions as they have a lack of skills or training that teachers have for delivering a range of activities that engage children. It could be argued that there is a gap in the market for a coaching resource aimed at improving participation in secondary schools. 

















Element 3 – 5000 Word Document or 30 minute Video 
[image: ]


	

[image: ][image: ][image: ]

[image: ]Element 3- Coaching Resource – Cover Page…………………………………….25
Contents………………………………………………………………………………….26
Forward…………………………………………………………………………………. 27
Who are we?.........................................................................................................28
Why Cricket?..........................................................................................................29
Fielding
Hand hockey……………………………………………………………………………30-31
One hand, pick up & throw……………………………………………………………32-33
Batting
One hand, one Bounce……………………………………………………………….34-35
Clear the ropes………………………………………………………………………. 36-37
Zone blast……………………………………………………………………………. 38-39
Bowling
Bails out of Wales!............................................................................................40-41
Cone Warfare ……………………………………………………………………… 42-43
Games
Run, Run, Run!................................................................................................. 44- 45
Diamond cricket…………………………………………………………………….  46-47
Pair’s cricket………………………………………………………………………… .48- 49
Tournament
Aims………………………………………………………………………………………50
How to set up?.......................................................................................................51
Rules…………………………………………………………………………………...  52-53
Umpiring…………………………………………………………………………………...54
Scoresheets………………………………………………………………………………55
Where next?..........................................................................................................................56
[image: ]
[image: ][image: ][image: ][image: ]
“BatsOut Cricket Coaching provides secondary school children with a chance to experience cricket. The games -based approach allows children to experience the game like they never have done before. As well as continuing to learn the game, pupils will develop key skills such as communication and leadership, which will aid the children considerably in future years. 
The resource developed by BatsOut Cricket coaching will drastically improve the quality of state secondary school cricket in Monmouthshire and in Wales for years to come.”


Hugh Morris, Chief Executive
Of Glamorgan CCC.





























[image: ][image: ][image: ][image: ]Who are we?
BatsOut Cricket Coaching works with the six secondary schools based in Monmouthshire. We aim to give pupils aged 11-16 the opportunity to learn and enjoy the game. The programme developed allows children to learn the game through game-based activities. As well as having physical benefits children will also develop key skills to help them in the future. Our game-based approach allows children to explore and find their own way of doing things. The STEP model allows for the games to be individualised and therefore children can control their own progression.
The programme has been designed so that cricket can take place in any P.E lessons or lunch times. The games included in the programme are easy to set up and do not require a teacher to use. 

Why are we doing this?
It is acknowledged that cricket has been on the decline in state schools for several years. We aim to re-introduce cricket into the six secondary schools in Monmouthshire and develop a cricket culture within these schools. 

“90% of state schools no longer offer any competitive cricket and 78% of them play no cricket at all” – Simon Heffer, The Telegraph. 
For more information please visit: https://BatsOutCricketCoaching.co.uk
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“Cricket has a vital role to play in the education of young people. Cricket be a powerful and lasting component of a young persons’ learning and development. It can deliver wider educational and social benefits” Chance to Shine

Teamwork
Teamwork is a skill that is quickly learned by playing team sports. Children quickly learn how to communicate with each other in order to reach a common goal.

Competition
Our game-based sessions allow children to play games in a competitive manner. We encourage children to adopt a winning mentality but appreciate winning isn’t always the most important thing in the world. Cricket has a strong ‘fair play’ message. The Spirit of cricket teaches children to respect their teammates but also the opposition and officials.

Inclusion
Cricket is a sport played globally and reaches out to people from different backgrounds. Our sessions will aim to encourage all to pick up a bat & ball and enjoy the sport!


[image: ]How to set up
· Split the class into two teams- more/less teams can be created if group size & facilities change.
· Set stumps up at least 10m apart from and surround the stumps with cones (as seen in the diagram above)
· Cones should be placed within 1m of the stumps.

How to play
· Invasion game similar to Netball, the aim of the game is to move the ball from one side of the pitch to the other. Points can be scored by hitting the stumps. 
· Players cannot move whilst in possession of the ball.
· The ball may be transferred between players using any throwing method (under-arm, over-arm, rolling) …. KICKING IS NOT PERMITTED.
· Opposing team can attempt to intercept the ball
· STRICTLY NO CONTACT ALLOWED, any contact will result in a penalty being awarded to the opposing team.
· If a player attempts a shot and misses, possession changes… 
· Players are not allowed in the coned area (penalty awarded)
· Penalties- free throw from the half-way point.

Game Overview- 
Time – 20mins.
Participants – Whole class, ideally split into two teams.
Aims
-	Get class warmed up
-	Teamwork
-	Hand-eye coordination
-	Communication 
Equipment
-	2 sets of stumps
-	12 cones
-	1 golf ball
-	1 indoor cricket ball (tennis ball works well if not)
-	1 large ball (basketball/football/netball works well)
*EQUIPMENT ABOVE IS ENOUGH FOR ONE GROUP*



[image: ][image: ][image: ]“The STEP model encourages coaches to change the space, task, equipment or people to make it easier or more challenging” – UK Coaching
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How to set up
· Set the stumps up approximately 20m apart, creating a pitch.
· Place cone A approximately 10m away from the wicket, lining it up with the centre of the pitch.
· Place cone B behind approximately 10m away from the ‘batters’ stumps’ at a 45-degree angle.
How to play
· A game-based drill practicing the one hand pick up and throw technique.
· The feeder will roll the ball out to the fielders positioned on cone ‘A’.
· The fielder will pick up the ball and throw the ball at the stumps opposite to where the feeder is standing. 
· If the fielder is successful with the attempt, they will remove a stump from the set and join the queue behind cone ‘B’
· If the attempt is unsuccessful fielder B will ‘back up’ the ball and throw it back to the feeder and join the queue behind cone ‘A’
· Once all stumps are removed from the set, fielders will aim at the base, this time adding a stump if hit.
· Repeat the process until the stumps become a full set.
· Game- grab a stopwatch and see how fast you can complete it!!

Task Overview- 
Time
· 20mins
Participants
· Whole class, split into two groups of equal quantities.
Aims
· Balance
· Hand-eye coordination
· Communication
Equipment
· 2 sets of stumps
· 6x indoor cricket balls/ tennis balls
· 2x cones
· Stopwatch
*EQUIPMENT ABOVE IS ENOUGH FOR ONE GROUP*


[image: ]Inclusion- Using the STEP model
Space
· Move cones ‘A’ & ‘B’ further back to cater for an overarm throw. 
Equipment
· Replace stumps with a goal (little football goal, or cones), makes the target bigger, higher success rate.
· Use a hard cricket ball.
People
· Add runners between the wickets – create a game-based scenario.
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Of course, it does not!!
When a plane lands, the planes momentum & speed allows it to travel further down the runway. When realising the ball, it is vital you carry your momentum through towards the target!

COACHES TIP
· Think of an aeroplane swooping into land.
· As you approach the ball you should start to get lower and lower.
· Does a plane immediately stop when it hits the tarmac?



[image: ]How to set up
· Split class into groups of 6/7 pupils.
· Each group sets up in a small space, approximately the size of half a badminton court.
· Set the stumps up approximately 4m apart.

How to play
· The game involves 1 batter, 1 bowler/feeder, 1 wicket- keeper, and 3/4 fielders.
· The aim of the game is for the batsman to play a defensive stroke (STRICTLY NO ATTACKING SHOTS) and avoid getting out.
· Batters can be out bowled, caught (without bouncing) or caught one handed, after the ball has bounced. Batters will also be given out if they play an aggressive shot.
· Bowlers/feeders can bowl from any side of the stumps, but they must use an UNDERARM FEED.
· Fielders can position themselves anywhere, however maintaining a 2m distance from the batter.
· Once a batter is dismissed, players will rotate anticlockwise, as seen in the diagram above.
· Count how many deliveries you can survive for!
· USE A SOFT BALL!
Game Overview-
Time
· 20/30mins
Participants
· Whole class, split into small groups of 6/7 participants.
Aims
· Performing a skill under pressure
· Hand-eye coordination
· Teamwork
Equipment
· 2 sets of stumps
· 1 soft ball
· 1 bat 
*EQUIPMENT ABOVE IS ENOUGH FOR ONE GROUP*
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Coaches Tip!
· Play with soft hands- BALL IS MORE LIKELY TO GO DOWNWARDS!
· Get to the pitch of the ball, play the ball under your eyes!
· Angle of the bat is facing down, coming down on top of the ball!
Inclusion- Using the STEP model
Space
· Increase the distance between the fielders and the batter.
Task
· If you are finding the task difficult, slow the feed down/ make the feed bounce twice.
· Players only can catch with one hand, whether it bounces or not.
Equipment
· If you are finding it too easy, use a stump instead of bat.
· If you are missing the ball and being bowled too often, turn the stumps sideways… Make it harder for the feeder!
People
· Increase/decrease the number of fielders!


[image: ]How to set up
· Split the class into two teams. Appoint two captains and toss a coin to see who bats/ fields first.
· Place a cone 10m away from a set of stumps to create a small pitch.
· Place the boundary cones approximately 50m away from the pitch on the leg side. Distance can change depending on facilities and ability of the group.

How to play 
· The game involves a batting team and a fielding team. 
· Each member of the batting team will receive 6 balls.
· Batters will aim to score ‘boundaries. Either scoring 4 runs (if the ball goes past the cones and has touched the floor) or 6 runs if the ball goes over the cones without bouncing. 
· Batters can be caught out by fielders; 2 runs are deducted each time. 
· Feeder must use an underarm throw, aiming to deliver the ball between the batter’s knee and hip on the full.
· Fielding captain may position their fielder’s anywhere on the leg side!
Game Overview-
Time
· 30mins
Participants
· Whole class, split into two teams.
Aims
· Hand-eye coordination
· Teamwork
· Focus on batting- power hitting
· Communication
· Catching
Equipment
· 1 set of stumps
· 6x soft balls (spares might be needed)
· 1 bat 
· 20x cones

*Game is suited to outdoor facilities, see next page for modified version for indoor facilities*




[image: ]Feeding tip
· Make sure the ball gets to the batter on the full, aim for ball to end up between the batters’ knees and hips!
How to set up
· Game set up is basically the same as on the previous page.
· Set your cone and stumps up 10m apart, close to wall.
· Place ‘boundary markers’ along the opposite wall.
· Ensure that fielders come slightly away from the wall!
How to play
-	SAME RULES AS ON PREVIOUS PAGE.
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· Split group into 2 teams, one batting and one fielding
· Set up stumps 15 yards apart.
· Set up 3 scoring zones on each side of the wicket (as shown in diagram above)
· Zones can be moved by the fielding team, however there can only be 3 zones on each side!

How to play
· 4 runs awarded for hitting it through the zones successfully (in the air or on the ground)
· 2 runs awarded for hitting the walls/ past the fielders but not through the scoring zones!
· 0 runs awarded if the ball is fielded successfully
· -2 runs if the batter is bowled or caught.
· Batters’ will receive 8 feeds each (can carry on if bowled or caught). Ball will be delivered with an underarm feed.
· Count the scores until everyone in the team has had a chance to bat
· Swap sides and beat their score!!


Game Overview-
Time
· 30mins
Participants
· Whole class, split into two teams.
Aims
· Hand-eye coordination
· Teamwork
· Focus on batting- placement of the ball into scoring zones.
· Decision making
Equipment
· 2 sets of stumps
· 12x cones (2 per scoring zone, can change depending on group size)
· 1x Soft ball
Learning Outcomes
· Hitting the ball in multiple directions to score ‘runs’
· Play a variety of shots
· Fielders- protect scoring zones



[image: ][image: ]Inclusion- Using the STEP model 
Space
· Move targets further back to make scoring harder, gives the fielders a better chance of stopping the ball!
Task
· Set targets up on one side of the wicket, leg side or on the off side. Encourages batters to practice certain strokes.
· Make scoring zones bigger!
· Change the feed to overarm, or players can bowl properly. Making the game more realistic.
Equipment
· Miniature nets can be used instead of cones for the scoring zones.
· Ball can be hit off a tee if players are struggling with hitting a moving ball.
People
· Remove fielders from the scoring zones to make the task easier.
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[image: ]Game Overview-
Time
· 20mins
Participants
· Whole class, split into three groups
Aims
· Teamwork
· Focus on bowling- hitting the target
· Improving accuracy 
· Try to keep your arm straight
Equipment
· 6 sets of stumps
· 3x soft balls/ indoor cricket balls
Learning Outcomes
· Bowl with a straight arm, attempt not to throw it.
· Improve bowling accuracy by hitting the target!
How to set up 
· Split the class into 3 even teams
· Set up 3 pitches, equally spaced apart
· The length of the pitch will be determined by the age group of the participants
· 19 yards for years 7 & 8 and 22 yards for years 9 & above

How to play
· Bowling relay race!
· Each team will receive one ball.
· Bowlers will take it in turns to bowl at the stumps. Once the ball is bowled the bowler will then become the wicket- keeper and the wicket- keeper joins the back of the queue.
· If the ball hits the stumps, one stump will be removed.
· Once all stumps are removed, turn the base on its edge creating another target.
· Once the base is hit, players can start adding stumps back to the set
· The winners of the race are the team with a full set of stumps at the end!!
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Inclusion- Using the STEP model 
Space
· Decrease pitch length, encourage more hits, greater distance means pupils might throw instead of ball… encourage good technique!
Task
· Always keep stumps in, see how many hits pupils can hit in a time period.
· Game can be used as a warmup, introduce different movement patterns. For example, when changing positions pupils must hop or skip!
Equipment
· Place cones on a ‘good length’ as a target aid, also helps improve accuracy.
People
· Decrease the size of the groups, more opportunities/less standing around!
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Game Overview-
Time
· 20mins
Participants
· Whole class, split into three groups
Aims
· Teamwork
· Focus on bowling- hitting the target
· Improving accuracy 
· Try to keep your arm straight
· Teamwork
Equipment
· 6 sets of stumps
· 3x soft balls/ indoor cricket balls
Learning Outcomes
· Bowl with a straight arm, attempt not to throw it.
· Improve bowling accuracy by hitting the cones.
How to set up 
· Split the class into 3 even teams
· Set up 3 pitches, equally spaced apart
· The length of the pitch will be determined by the age group of the participants
· 19 yards for years 7 & 8 and 22 yards for years 9 & above

How to play
· Bowling relay race!
· Each team will receive one ball.
· Bowlers will take it in turns to bowl. The aim of the game is to hit the cones. Once a cone is hit it is removed from the game. 
· If the bowler hits a cone and the stumps, they can take away 2 cones from the game!
· Like the previous game, once the bowler has bowled, they will become the wicket- keeper and the wicket- keeper will join the back of the queue.
· The team who gets rid of all their cones first win!
TIP- Add more cones and spread them out! 
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Inclusion- Using the STEP model 
Space
· Decrease pitch length, encourage more hits, greater distance means pupils might throw instead of ball… encourage good technique!
Task
· Add different colour cones, different colours = different points.
· Add more cones and group closer together (create a larger target!)
· Vary where the cones are placed, encourages bowlers to think about different lengths!
People
· Decrease the size of the groups, more opportunities/less standing around!
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Game Overview-
Time
· 30mins
Participants
· Whole class, split into two teams
Aims
· Teamwork
· Focus on batting and fielding!
· Run scoring
· Hand eye-coordination
· Teamwork
Equipment
· 1 set of stumps
· 1 soft balls/ indoor cricket balls
· 2 bats

How to set up 
· Split the class into two teams and appoint two captains.
· Toss a coin to decide which team bats/fields first.
· Place a cone approximately 15m away from a set of stumps, creating a pitch. 
· Place a cone 5m away from the stumps on each side (as seen in the diagram above)

How to play 
· Only one batter bats at a time, the rest of the team sit behind the stumps as shown in the diagram above.
· To score runs batters must run around the cones to the side of the stumps. They can run in any direction they choose.
· Feeders must use an underarm feed!
· RUN RUN RUN! Even if the batters fail to strike the ball, they must still run around the cones!
· 1 complete lap around the cones = 1 run.
· Batters can be out bowled and caught by fielders.
· Innings is complete once each member of the team has batted!
· Appoint a scorer to keep count!
· Swap sides and see if you can beat the other team’s score!!!
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Inclusion- Using the STEP model 
Space
· Increase/ decrease the distance between the scoring cones. 
Task
· If the game is taking place indoors, introduce scoring zones i.e., side walls are worth 2 runs!
· If the game is taking place outdoors, introduce boundaries, 
· Change the game so the batter is only allowed to score on one side of the wicket! Aids shot development and placement of the ball!
Equipment
· Use a bigger ball!
· If batters are struggling to hit the moving ball, hit the ball off a cone! Slow the skill down!!

[image: ]
How to set up 
· Split the class into teams of 4.
· Set up two pitches running through each other (as shown in the diagram above) so it looks like a diamond.
· Set the stumps up roughly 15m away from each other.

How to play 
· The game involves 4 batters batting at any time.
· The feeder will stand in the middle of the pitches create and can feed in any direction
· When the batter has hit the ball, all batters must run (moving anticlockwise, as shown above)
· Fielders must return the ball back to the feeder. The feeder can bowl whilst the batters are still running.
· Batters can be out caught or bowled!
· Each team of 4 will receive 2 lives. 
· One batter will be tasked with keeping score and must shout out what their team is on after a run is completed!
· Repeat until all teams of 4 have batted!
Game Overview-
Time
· 30mins
Participants
· Whole class, batting teams of 4.
Aims
· Teamwork
· Focus on batting and fielding
· Hand eye- coordination
· Teamwork
· Reactions
· Ball placement
Equipment
· 4 sets of stumps
· 1x soft balls/ indoor cricket balls
· 4 bats
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Inclusion- Using the STEP model. 
Task
· If the game is taking place indoors, introduce scoring zones i.e., side walls are worth 2 runs!
· If the game is taking place outdoors, introduce boundaries,
· Change the direction batters must run in. Switch between clockwise and anticlockwise.
· Change the way the ball is fed. For example, introduce spin onto the ball.
· Introduce no attacking shots, encourages the batter to think where they are hitting it!
Equipment
· Use a bigger ball!
· If batters are struggling to hit the moving ball, hit the ball off a cone! Slow the skill down!!
People
· Decrease the number of fielders by creating a batting team and a fielding team. New batter introduced once a batter is out. Rather than a team of 4 having 2 lives. (Useful for bigger groups).

[image: ]
How to set up 
· Split the class into small groups of 6/8 pupils.
· Set the stumps 22 yards/19 yards (depending on the age group) to create a pitch.
· Decide which pair is batting and bowling first.

How to play
· Pair’s cricket is a game created to give pupils an equal opportunity of experiencing all four elements of the game. 
·  Each pair will bat for 2 overs and also bowl for 2 overs (1 over each)
· Runs can be scored in various ways. If playing indoors runs can be scored by running between the wickets or hitting the ball against the walls.
· The side walls are worth 1 run, whereas the wall behind the bowler is worth 4 or 6.
· 6 runs will be awarded when the ball the runs along the floor and contacts the wall, 4 runs for hitting the ball in the air. 
·  Batters can be out bowled, caught, stumped, run out and caught behind.
· 5 runs are deducted from the batters score every time they lose a wicket.
· Winners are the pair with the most runs after their 2 overs!
Game Overview-
Time
· 30mins
Participants
· 6/8 pupils
Aims
· Teamwork
· Focus on batting and fielding
· Hand eye- coordination
· Teamwork
Equipment
· 2 sets of stumps
· 1x soft balls/ indoor cricket balls
· 2 bats
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Inclusion- Using the STEP model. 
Task
· Introduce an ‘if you’re out, you are out’ system. Encourages batters to play the ball on its merits.
· Use underarm feeds if batters are struggling with proper bowling. Bobble feeds may be useful for beginners.
· 
Equipment
· Use a tennis ball instead of an indoor ball.
· Proper cricket equipment can be used if participants are ready! Make sure a hard ball can be used in the facilities provided first! (More suited to outdoor conditions!)
People
· Increase/ decrease the number of fielders. More fielders would make the game more realistic. Pair’s cricket is often the format used in competitive junior cricket!
· Ensure every player has an equal opportunity to bat! Swap after every 2 balls!

[image: ][image: ][image: ][image: ]Aim
At the end of the summer term, we are inviting you to take part in our first Monmouthshire schools’ competition! The tournament will be based around the pairs cricket format of the game and will encourage all to take part!
Teams
Each team will be made up of 10 players, with squads limited to 12. There is no set number of boys/ girls who need to play, and schools can enter a full team of boys or girls if they choose to do so. Schools can bring up to 4 teams, 2 teams from key-stage 2 and 2 from key- stage 3.

Where?
The competition will be held at Abergavenny Cricket Club over a 2-day period. Dates are to be confirmed. Scorers and umpires will be supplied by the club; however, roles can also be assigned to members of staff or young leaders if they choose to volunteer!

For more information, please contact us @ batsoutcricket@btinternet.com.

If you are not ready to compete against other schools, why don’t you run your own school tournament? 

The next few pages will detail how you can run a fun and inclusive tournament yourself!!








[image: ]How to set up
· The BatsOut tournament allows students from different years to compete against each other. 
· The formant can be easily changed to suit a house games or even a end of year P.E tournament. 
· The tournament uses pairs cricket as it’s foundation.
· Teams can vary in size from 8- 12 players, we suggest that 8/10 players are perfect for a school’s tournament!
· The diagram above shows one pitch set up, we recommend that two pitches are available!
· As shown in previous examples, the stumps are set up at either 19 yards or 22 yards depending on age,
· Boundaries can be set up at any distance, if a rope isn’t available, cones work perfectly!
· A group system is the best way to make sure all children have plenty of game time! 

· The tournament is designed to take place outside, however an indoor version is easily manageable!

· See next page for more details!
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[image: ]Mixed Outdoor Softball Tournament- Rules
1. Aim- Enjoy the game, make sure the game is fun and fair for all players!
2. Pitch
2.1. Two sets of wickets either 19 yards or 22 yards apart (dependent on age, see previous pages.)
2.2. Recommended boundary to be a maximum of 50m for years 7- 9 and 60m for year 10+.
3. Teams
3.1 Each team may have a maximum of 10 players, we suggest that games work better with 8 players, but 10 players can also work. (Dependent on class size and space)
4. The toss
4.1 The two captains of each team toss a coin to see which team bats or fields first.
5. Batting and scoring
5.1. The batting side will be divided into pairs, each pair bats for two overs. The innings is complete when all players have batted
5.2. Batters can be out bowled, caught, run out, stumped and hit wicket. NO LEG BEFORE WICKET!
5.3. Batting teams will start on a score of 200, each team a batter is out 5 runs will be deducted from the score. Batter may continue batting!!
5.4. Runs can be scored by running between the wickets and by scoring boundaries.
5.5. Extras are in play, however there are no extra balls for wides and no balls!
5.6. Instead of an extra ball, the batting team will be given 2 runs to their score.

Example of a fixture list can be seen above!


[image: ]Rules Continued: 
6 Bowling & Fielding
6.1 Bowling will take place from both ends, overs in the match depend on the number of players i.e., 8 players = 8 overs, each player will bowl one over.
6.2. If a run is taken at the end of the over, batters will swap ends.
6.3. Overarm bowling is encouraged whenever possible.
6.4. All fielders must rotate positions at the end of an over, the easiest way to do this is to rotate in a clockwise/anticlockwise fashion. (Similar to previous games in the handbook!)
6.5. No fielder is allowed within 10m of the bat. (except the wicketkeeper)
7 The Result
7.1 The winner of the game is the team with the highest score, in the event of the tie, the winning team is decided by the team who scores the most boundaries (may as well relive the 2019 World Cup Final). 
7.2 If the boundary scores are equal, the teams will take part in a ‘bowl out’. Cricket’s equivalent of a penalty shootout. Each member of the team will bowl at the stumps, the team with the most hits will be deemed the winner!


Scoresheets are available towards the back of the handbook!
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[image: ][image: ]General Umpiring Rules & Signals
· An over consists of 6 balls!

· LBW = Leg Before Wicket. A batter can be given out LBW if the umpire deems, they have obstructed the ball hitting the stumps. Possibly the most complicated rule in cricket!


· Byes and leg byes – Byes are awarded when the batter misses the ball and runs, leg byes are given when the ball encounters the batters’ body, and they run. 

· Wides – Wide balls are given when it’s deemed the batter can’t reach the ball, however if the batter moves across before the ball is bowled then there can be some leniency. 


· No balls- No balls are given when the ball bounces twice before reaching the batter, or when the ball is delivered over waist height! In a normal game, one run is awarded, and one extra ball is bowled, however in this game, 2 runs are awarded but no extra ball is bowled. Same rules apply with wide balls!


· The signals for four and six can be seen here. 
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[image: ]Please share your experiences of our programme at https://BatsOutCricketCoaching.co,uk, we’d love you to share your tournament scores and pictures with us!

We hope you’ve enjoyed the programme, remember there are lots of clubs in the Monmouthshire area, a list of clubs can be seen below!

Clubs cater for ages 5-15, all children are welcome to learn the game and have fun!
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Reflection / Conclusion / Recommendations (key learning points) 
The original idea was to produce 12-week coaching programme incorporating all the four elements in cricket. During the process of the study and producing the coaching plans it was apparent that was not feasible. The coaching resource provided included game- based activities focussing on all four elements. With a larger word- count I would recommend that skill-based activities are used, especially when children develop in the sport. The game-based activities within the programme are designed to encourage children to pick up a bat and ball. Overall, the resource provides aims to link with Cricket Wales’ vision to inspire and influence the growth, quality and accessibility of cricket in Wales.
Most of the coaching software available is mainly for traditional sports such as football, rugby and hockey. You could argue that there is a greater for these sports and generate more income for the companies producing them. In future, a resource such as this would benefit from more advanced software.
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